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Important Information 

Background: 
Although numerous resources exist, which support those involved in open schooling to improve their 
practice, no formal content existed as a coherent body of knowledge to serve as learning content for 
those who would in a more formal and structured way improve their understanding and practice of 
Open Schooling. In 2015 COL initiated a project to develop learning content as OER on the level of a Post 
Graduate Diploma to address this need. This led to the development of a series of seven text based 
modules.  

Use of the learning content: 
Although any individual can use this learning content as they see fit, there are institutions that offer this 
Diploma as an official accredited course and award the Diploma.  
Contact COL for the names of institutions offering the Diploma.   

Text and online versions: 
The objective was to first develop text based content and then use that content to create an online 
version of the learning content.  

These 7 modules are the original content that was developed by the various authors. Dr. Roger Powley, 
the Project Leader, adapted and adjusted parts of the original text version for the online Moodle version 
of the Diploma. The modules were deployed on the VUSSC Moodle platform. In the deployment of the 
seven modules it was necessary to make some changes to the original scripts to ensure the content and 
activities conformed to an online learning environment. 

The deployed Moodle modules and their books, assignments and discussions are designed to allow 
instructors at various institutions to modify them to address their region’s unique requirements. 

The main adjustments to the original text for the Moodle version are indicated below: 

Module 1 – ODL Foundations & Evolution 
1. Unit 1 – Assignments & Activities description not included.
2. Self Reflection question at end of Lesson 1.1 not included in online version.
3. Lesson 1.2 – Additional readings added to lesson.
4. Lesson 1.2 – Knowledge Society activity not included, but did embed YouTube video.
5. Lesson 1.2 – ICT in Education – New YouTube video (ICTs changing education) was embedded in
content.
6. Lesson 1.2 – Assignment 1 was not included in lesson content.  It was referenced in the Unit Summary
and included as a separate assignment.
7. Lesson 1.2 – Digital Divide – Global Digital Divide graphic included in content.
8. Lesson 1.3 – Education for All – UN education for all video embedded but activity not included.
9. Lesson 1.3 – Summary – Self-Reflection not included.
10. Unit 1 Summary – Discussion & Assignments & Activities description not included.
11. Unit 2 – Assignments & Activities description not included.
12. Lesson 2.1 – Readings – Additional readings included.
13. Lesson 2.1 – Mind Map activity not included.
14. Lesson 2.1 – Distance education activities (tables) not included.
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15. Lesson 2.2 – Introduction – Review Literature treated as a separate activity.
16. Lesson 2.2 – Two discussions added (Dodd’s article & Lane Article)
17. Lesson 2.3 – Assignment 2 instructions moved to an Assignment Activity tab.
18. Unit 2 Summary – Discussion & Assignments & Activities description not included.
19. Unit 3 – Assignments & Activities description not included.
20. Lesson 3.2 – Activity not included.
21. Unit 3 Summary – Discussion & Assignments & Activities description not included.
22. Unit 4 – Assignments & Activities description not included.
23. Unit 4 – Readings – Additional readings provided.
24. Lesson 4.1 – Behaviourism – Video added.
25. Lesson 4.1 – Cognitivism – Video added.
26. Lesson 4.1 – Constructivism – Video added.
27. Lesson 4.1 – Connectivism – Video added.
28. Lesson 4.1 – Activity – Summary of Theories not included.
29. Lesson 4.1 – New Discussion added – See summary.
30. Lesson 4.2 – Provision of Open Schools activity not included.
31. Lesson 4.2 – Open School Resources – links provided for all references.
32. Unit 4 Summary – Discussion & Assignments & Activities description not included.
33. Unit 5 – Assignments & Activities description not included.
34. Lesson 5.1 – Open Schools video embedded, but activity not included.
35. Lesson 5.1 – Self Reflection not included.
36. Lesson 5.2 – Assignment 3 instructions included in a separate Assignment activity tab.
37. Lesson 5.3 – Activity not included.
38. Unit 5 Summary – Discussion & Assignments & Activities description not included.

Module 2 – Open School Systems & Models  
The following changes to the module 2 script were made to accommodate the delivery of the content 
online.  Major Change – Units 2 and 3 combined.  They covered the same topics.  Details provided 
below.  
1. Unit 1 – Assignments & Activities description not included.
2. Lesson 1.1 – Added video “Celebrating Open School” in Towards Open School Models.
3. Lesson 1.1 – Assignment 1 – Deployed in an Assignment activity.  Mentioned in Unit 1 Summary.
4. New discussion added to Unit 1 – Support for Open Schools.
5. Unit 1 Summary – Supplementary Readings added.
6. Unit 2 Objectives – Combined old unit 2 and unit 3 objectives.
7. Unit 2 – Assignments & Activities description not included.
8. Lesson 2.1 – Systems Approach graphic added to Systems Approach in ODL.
9. Lesson 2.1 – Added new graphic (Fig 2.3) to replace Generic OS System & Subsystems.
10. Lesson 2.1 – Did not include Fig. 2.4.
11. Lesson 2.1 – Did not include Discussion Activity, Reflection Activity and Assignment instructions.
12. Lesson 2.1 – Created a new discussion on Systems.
13. Lesson 2.1 – Summary – Included additional assignment instructions and new supplementary
readings.
14. Lesson 2.2 – No change.
15. Lesson 2.3 – Reflection Activities not included.
16. Lesson 2.3 – Summary – Supplementary Readings added.
17. Unit 2 - Old Unit 2 and 3 Summaries combined and provided at the end of Unit 2.
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18. Old Unit 3, Introduction, Objectives and Readings combined with revised Unit 2 Introduction,
Objectives and Readings.
19. Lesson 3.1 renumbered to Lesson 2.4.
20. Lesson 2.4 – Asynchronous Tutoring – Added video “Effectively Facilitating Online Instruction.
21. Lesson 2.4 – Restructured lesson content.  Synchronous Tutoring moved.  Supplementary Readings
added to topic.
22. Lesson 2.4 – Technology Mediated Tutorials.  Added video, Online Teaching Tips.
23. Lesson 2.4 – Formative Evaluation moved to end of lesson.
24. Lesson 2.4 – Activities removed.
25. Lesson 3.2 renumbered to Lesson 2.5
26. Lesson 2.5 – Added diagram to ICT Infrastructure.
27. Lesson 2.5 – Added graphics throughout.
28. Lesson 2.5 – Activity and Reflection Activity not included.
29. Lesson 2.5 – Discussion Activity created as a Forum Activity.  Reference made in summary.
30. Lesson 3.3 renumbered to Lesson 2.6.
31. Lesson 2.6 – Activity re:  Fig. 3.1 not included.
32. Unit 2 Summary – Revised to incorporate old Unit 2 and 3 Summary information.
33. Unit 2 – Two assignments included.
34. Old Unit 4 renamed Unit 3 – Quality in Open Schools.
35. Lesson 4.1 renamed Lesson 3.1.
36. Lesson 3.1 Discussion Activity and Assignment redeployed as separate activities in the Unit.
37. Lesson 4.2 – Renumbered Lesson 3.2.
38. Lesson 3.2 – Peer review additional information link provided.
39. Lesson 3.2 – Formal Audit additional information link provided.
40. Lesson 3.2 – Reflection activity not included.

Module 3 – OER Design, Development & Publication  
The following changes to the module 3 script were made to accommodate the delivery of the content 
online.  
1. Lesson 1.1 – Open Educational Materials – Added video – Why Open Education Matters.
2. Lesson 1.2 – Reflection Questions not included.
3. Lesson 1.3 – Learning Activities not included.
4. Unit 2 – Assignments & Activities not included.
5. Lesson 2.1 - LORI learning activity not included.
6. Lesson 2.1 – Summary – New Activity and discussion included.
7. Unit 3 – Assignments & Activities not included.
8. Lesson 3.1 – Analysis Phase – Additional information and Web Site link added.
9. Lesson 3.1 – Design Phase – Additional information and Web Site link added.
10. Lesson 3.1 – Development Phase – Additional information and Web Site link added.
11. Lesson 3.1 – Implementation Phase – Additional information and Web Site link added.
12. Lesson 3.1 – Evaluation Phase – Additional information and Web Site link added.
13. Lesson 3.2 – Learning Activities – Link to Gap Analysis Guide added.
14. Lesson 3.2 – Assignment One – Needs Analysis not included.
15. Lesson 3.2 – Reflection Questions not included.
16. Lesson 3.3 – Psychomotor additional link provided.
17. Lesson 3.3 – Formative Assessment – Link to eBook added.
18. Lesson 3.3 – Rubrics – Link to web site added.
9. Unit 4 – Introduction – Figure 4.1 not included.
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20. Lesson 4.1 – Readability – Reducing the Cognitive Load of Text section not included.  Too technical.
21. Lesson 4.2 – Wikiuniversity diagram not included.
22. Lesson 4.2 – Recommended You Tube videos not included.
23. Lesson 4.3 – Nine Events of Instruction – Link to additional reading added.
24. Lesson 4.3 – Graphic job aid added to example pages.
25. Unit 5 – Assignments & Activities not included.
26. Unit 5 – Readings – Four new readings included.
27. Unit 5 – New Discussion added.

Module 4 – OS Course Delivery & Student Management  
The following changes to the module 4 script were made to accommodate the delivery of the content 
online.  
1. Lesson 1.1 – Discussion changed to Self Reflection.
2. Lesson 2.1 – Strategies for Retention.  Additional readings/links added.
3. Lesson 2.2 – Online Levels of Interaction – Additional readings/links added.
4. Unit 3 Introduction – Video not included.
5. Lesson 3.1 – Introduction – Video inserted – Strategies for Retaining Online Students.  (Moved from
Online Presence.)
6. Lesson 3.1 – Self Reflection Question added.
7. Lesson 3.1 – Online Instructor Roles – Additional readings/links added.
8. Lesson 4.1 – Assignment 4.1 not included.
9. Lesson 4.2 – Introduction – Video not included.
10. Lesson 5.1 – Self Reflection question not included.
11. Lesson 5.2 – Formative Evaluation – Additional readings/links included.
12. Lesson 5.2 – Summative Evaluation – Additional readings/links included.
13. Lesson 5.2 – Assignment 5.2 not included.
14. Unit 6 – Lessons 6.1 and 6.2 combined.
15. Lesson 6.1 – Using an LMS – Additional readings/links included.
16. Lesson 6.1 – Using an LMS – Assignment 6.1 not included.
17. Old Lesson 6.2 – Introduction and Objectives deleted.
18. Lesson 6.1 – Creating a Course in Moodle – Three videos added.
19. Old Lesson 6.2 – Content integrated into Lesson 6.1.
20. Lesson 6.1 – New assignment created – Moodle Practice.

Module 5 – Student & Faculty Support in OS  
The following changes to the module 5 script were made to accommodate the delivery of the content 
online.  
1. Module Introduction modified.
2. Module Readings – Links identified for most of the readings.
3. Unit 1 Readings – Links identified for most readings.
4. Lesson 1.1 - Model Design – Learning Theories – Additional readings/links included in all theory
descriptions.
5. Lesson 1.1 – Discussion – Best Practices not included.
6. Unit 1 Summary – Discussion description not included.  Inserted guidance on Assignments.
7. Lesson 2.1 – Design Survey Questionnaires – Video added.
8. Lesson 2.1 – Conducting Interviews – Video added.
9. Lesson 2.1 – Conducting Focus Groups – Video added.
10. Lesson 2.2 – Online Community Discussion not included.
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11. Unit 2 Summary – Discussions not included.
12. Lesson 3.1 – Online Community Discussion – Epstein’s Six Types not included.
13. Unit 3 Summary – Discussions not included.
14. Unit 4 Readings – Links provided.  Capacity Org reference not included.

Module 6 – Open School Management  
The following changes to the module 6 script were made to accommodate the delivery of the content 
online.  
1. Module Readings – URL links added to those readings available online.
2. Unit 1 Readings – URL links added.
3. Lesson 1.1 – Online Community discussion modified.
4. Lesson 1.2 – Trait Theory – Additional readings added.
5. Lesson 1.2 – Behavioural Theory – Additional readings added.
6. Lesson 1.2 – Contingency Theory – Additional readings added.
7. Lesson 1.2 – Power & Influence Theory – Additional readings added.
8. Lesson 1.2 – Online Community discussion modified.
9. Lesson 1.3 – Directing – Additional readings/link included.
10. Lesson 1.3 – Coaching – Additional readings/link included.
11. Lesson 1.3 – Supporting – Additional readings/link included.
12. Lesson 1.3 – Delegating – Additional readings/link included.
13. Unit 1 Summary – Discussions not included.  Added Assignment instructions.
14. Lesson 2.1 – Online Discussion modified.
15. Unit 2 Summary.  Discussions section not included.
16. Unit 3 Summary.  Discussions section not included.
17. Lesson 4.1 – Strategic Plan vs. Business Plan – video added.
18. Lesson 4.1 – TOC & Executive Summary – Additional readings/link added.
19. Lesson 4.1 – Marketing Plan - Additional readings/link added.
20. Lesson 4.1 –Financial Plan – Additional readings/link added.
21. Lesson 4.2 – Balance Sheets – Additional readings/link added.
22. Lesson 4.2 – Creating a Business Plan – Additional readings/links provided.
23. Unit 4 Summary – Discussions not included.
24. Unit 5 Summary – Discussions not included.

The Module 7 – Open School Final Project  
This module was not created as an instructional unit.  Its goal was to provide some guidance on how to 
organize a research project and to provide a place where the learners could communicate with their 
project supervisor as the project progressed.  Second it was designed as a place where they could 
upload the two deliverables (research proposal and final report) and receive feedback from their 
supervisor.    
Therefore, this module modified the Open School template to reflect the goals of the module.  Changes 
to the module titles reflect the topics of interest to project participants and to the assignment and 
forum sites that supported these aims.  Instructions provide guidance to learners as they complete their 
final project.   
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MODULE OVERVIEW 

INTRODUCTION 
Welcome to Module 1 of the Graduate Diploma in Open School Operations and 
Management. The Module title, Foundations and Evolution of ODL and Open Schooling, 
gives you an idea of what you will learn in the module, namely, the theories and 
philosophies that have underpinned the development or evolution of ODL and by 
implication open schooling.  

There is a universal need for improving access to education in countries all over the world. 
Millions of children and youths do not go to school and as a result they do not reach their 
economic potential: individuals, families and countries suffer as a result. In 2000 the 
Millennium Development Goals called for an end to poverty and an improvement in access 
to education by 2015. Sadly these goals were not reached and a new set of goals, the 
Sustainable Development Goals were set in 2015 for 2030. As the purpose of this module is 
to investigate issues of education you will focus on the goals aimed at improving education, 
but the other goals make interesting reading, as education is needed for any of them to be 
achieved. Access to traditional or conventional education is hampered by socio-political 
occurrences as well as socio-economic situations of learners and their families. In this 
module you will consider ways in which access to education can be made more possible 
through distance education, open schooling and the appropriate use of technologies. 

No system can be successful if there is a lack of quality control, and so you will investigate 
the existence of legislation concerning open learning and the implications for an open 
learning system when there is no legislation.  

MODULE GOALS 
Upon completion of the Foundations and Evolution of ODL and Open Schooling you will be 
able to: 

1. Explain Openness in an education system.
2. Discuss the foundations, evolution and types of ODL in the developing world.
3. Examine the pedagogical methods used in ODL.
4. Examine the similarities and differences between an open school and traditional school.
5. Explore the impact of Open Schools on the regional and national economic, social and

educational systems.

DESCRIPTION 
The module consists of five units each considering a different aspect of the foundations of 
open learning: 
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• Unit 1: The changing educational landscape 

• Unit 2:  The role of Open Distance Education in the achievement of the MDGs 

• Unit 3: Foundations and evolution of ODL 

• Unit 4:  Open schools versus traditional schools 

• Unit 5: The impact of Open schools on regional and national economic, social and 
educational systems 

Each unit is divided into lessons that include activities, readings, additional references and 
links to resources. The activities that you are required to complete all incorporate aspects 
or background that you will need in order to complete four assignments in the module that 
will need to be submitted to your facilitator for assessment.  These activities are found 
throughout the unit content.  Periodic Reflection questions asked throughout the units.  
Your responses to these questions should be recorded in a personal journal (if you are 
doing the module in a paper-based format) or you can respond to the questions and discuss 
them with your online module colleagues in the online community if this has been set up by 
your institution. 
The final assignment for the module is a major research project that brings together all of 
the learning that you have engaged in throughout the course of the module. 

REQUIRED READINGS 
CeSCI. 2011. ICT, Education, Development, and the Knowledge Society. Available at:  
http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20the%20
Knowledge%20Society%281%29.pdf 

Creed, C. and Morpeth, R. L. (2014) Continuity Education in Emergency and Conflict 
Situations: The Case for Using Open, Distance and Flexible Learning. Journal of learning for 
development. 1(3): Available at: http://www.jl4d.org/index.php/ejl4d/article/view/25 

Daniel, Sir J. (2014). What Learning for What Development? Journal for learning and 
development 1(1): Available at: http://jl4d.org/index.php/ejl4d/article/view/7/3  
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ASSIGNMENTS AND PROJECTS 
This module includes numerous activities that require you to engage with prescribed 
readings. Four assignments need to be submitted for assessment during the course of the 
module and a major research project will be conducted at the end of the program. Details 
concerning the assignments are found in the units and in the appendices at the end of the 
module.  Depending on how your institution has decided to deliver this module, you might 
engage with your fellow students in direct face-to-face discussions, online discussions via a 
learning community that has been established for the module or by means of email. 

ASSESSMENT METHODS 
There are seven small assignments in this module. Each of the seven assignments carry the 
following weights: 

Assignment 1: 10 
Assignment 2: 20 
Assignment 3: 10 
Assignment 4: 20 
Total weight allocated for assignments: 60% 
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The Major Assignment has a weight of 40%. Your facilitator will provide details concerning 
how each assignment will be graded.  
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MODULE SCHEDULE 
The following is schedule based on the number of assignments and size of the units and 
lessons. 

Unit Milestone Timeline 

1 Assignment 1 Weeks 1 & 2 

2 Assignment 2 Weeks 3 & 4 

3 Readings and activities Week 5 

4 Readings and activities Week 6  

5 Assignments 3 and 4 Weeks 7 - 9 

 Major assignment  Weeks 10 - 12 
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STUDENT SUPPORT 
Note:  This section should be included in self-paced or paper-based Modules that provide 
tutor/facilitator support and/or web and email support for the students. 

ACADEMIC SUPPORT 
<Insert the following information if relevant> 

• How to contract a tutor/facilitator (Phone number, email, office hours, etc.). 
• Background information about the tutor/facilitator if he/she does not change 

regularly.  Alternatively provide a separate letter with the package describing your 
tutor/facilitator’s background. 

• Description of any resources that they may need to procure to complete the 
Module (e.g. lab kits, etc.). 

• How to access the library (either in person, by email or online). 

HOW TO SUBMIT ASSIGNMENTS 
 <If the Module requires that assignments be regularly graded, then insert a description of 
how and where to submit assignments.  Also explain how the learners will receive 
feedback.> 

TECHNICAL SUPPORT 
<If the students must access content online or use email to submit assignments, then a 
technical support section is required.  You need to include how to complete basic tasks and 
a phone number that they can call if they are having difficulty getting online>. 
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UNIT ONE – THE CHANGING EDUCATIONAL LANDSCAPE  

UNIT INTRODUCTION 
The landscape of education has changed vastly over the last 150 years. It continues to 
change as technology advances and the ‘global village’ encompasses more and more 
people. One of the major changes is the adoption of the notion that education is a human 
right. This has meant that concerted efforts have been made to make education accessible 
to all. The advance of technology has made this possible. The application of new 
technologies has solved many problems but has created problems as well and has widened 
the gap between the haves and have-nots worldwide. In this unit we trace some of the 
developments that have caused the education landscape to change and consider how 
nations are trying to close the gap and provide education for all. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Identify changes in the educational landscape worldwide, especially in the 
developing world. 

2. Discuss the implications of the digital divide on the developing world. 
3. Analyze information from the United Nations Millennium Development Goals 

Report of 2015. 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

There are many journal articles and books that discuss the changes that have occurred in 
the education landscape; try to read as many as you can in order to get a broad view of 
what has taken place in the last 100 years. In this Unit we will focus on the following: 

• CeSCI. 2011. ICT, Education, Development, and the Knowledge Society. Available at:  
http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20
the%20Knowledge%20Society%281%29.pdf 

• Creed, C. and Morpeth, R. L. (2014) Continuity Education in Emergency and Conflict 
Situations: The Case for Using Open, Distance and Flexible Learning. Journal of 
learning for development. 1(3): Available at: 
http://www.jl4d.org/index.php/ejl4d/article/view/25 

• Daniel, Sir J. (2014). What Learning for What Development? Journal for learning 
and development 1(1): Available at: 
http://jl4d.org/index.php/ejl4d/article/view/7/3  
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• Gurria, A. 2011. Editorial. 50 years of change in education. Education at a glance: 
Available at: http://www.oecd.org/education/skills-beyond-school/48642586.pdf   

• Steward, D. (2014). Through the mirror of ICDE: from correspondence to distance 
to online: Available at: http://www.icde.org/filestore/About/DavidSewart-
ThroughthemirrorofICDE-fromcorrespondencetodistancetoonline.pdf 

ASSIGNMENTS AND ACTIVITIES 
There are numerous activities throughout the unit. Most require you to compare the 
situation of your own country or region with what you have learned in the lesson. You will 
also be required to read sections of reports and articles and comment on what you have 
read.   

Assignment 1 will be submitted for assessment. 
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LESSON 1.1 - CHANGES IN THE EDUCATION LANDSCAPE WORLDWIDE  

LESSON INTRODUCTION 
What do we mean when we use the term ‘the changing landscape of education’?  Could it 
be the changing nature of the structure of school buildings, the changing attitudes to the 
education of females, the changing attitudes towards teaching and learning, the changing 
attitudes of learners towards teachers, the changing nature of the curriculum, the changing 
technologies used in modern education or all of the above? In this lesson we explore some 
of the changes that have occurred in education in the last 100 years, but focus on 
immediate changes and the implications these have for developing countries. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Discuss the drivers of change in the education landscape. 
2. Describe the changes in education landscape worldwide. 
3. Provide examples of changes from the developing world. 

READINGS 
You are encouraged to read as much as you can about education provision and the changes 
being made in the education landscape. In this lesson there are two main readings, namely: 

• Daniel, J. (2014) What Learning for What Development? Journal for learning and 
development, 1 (1) Available at: http://jl4d.org/index.php/ejl4d/article/view/7/3  

• Gurria, A. (2011). Editorial. 50 years of change in education. Education at a glance, 
Available at: http://www.oecd.org/education/skills-beyond-school/48642586.pdf   

CHANGES IN THE EDUCATIONAL LANDSCAPE WORLDWIDE  
If you think about the way in which information is treated now compared with a mere 
twenty years ago, you will agree that each one of the elements of schooling mentioned 
above have changed.  

School buildings have changed to accommodate the growing number of learners: there are 
many classrooms, libraries, media centres and technology-driven learning aids. Sometimes 
classrooms are large open spaces where learners can move around to participate in a 
variety of learning experiences, at other times classrooms are dedicated to a single area of 
learning. 

Generally speaking education has become more accessible to ordinary people. In the past 
education was often accessible to only the sons of the wealthy. Learning about things 
outside of the home was not meant for girls. However, in most countries girls can now 
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Consider these characteristics: 
Teacher: Leader in the classroom; tells 

learners what to think about; 
provides explanations; gives 
examples  

Facilitator of learning: guides 
learning; helps learners to learn for 
themselves; questions; encourages 
problem solving, self-exploration and 
dialogue. 

Do you agree with the characteristics? 
Can you add any more to these lists? 

attend school and most careers are open to them. Changes in governments and in their 
vision of the purpose of education have an impact on the nature of education. 

Attitudes to teaching and learning have 
changed. When we think of traditional school 
education we usually think of a classroom, 
learners and a teacher. The teacher was 
traditionally seen as the one who had the 
knowledge and who could transfer this 
knowledge to the learners. The learner came 
to the teacher to sit at the feet of the teacher, 
as it were, and ‘receive’ education. Many 
theories of education have emerged, most of 
which have reflected the mood of the time, 
and, to a certain extent, the view society had 
on the nature of knowledge and the nature of childhood. You will learn more about the 
theories of education that influence the provision of distance education courses and 
programs later in this module.  

Teachers are no longer seen as the providers of information and knowledge, but rather as 
facilitators of learning. Learners are no longer meant to be passive receptacles that 
reproduce the knowledge given to them, but rather as researchers and explorers who find 
out things for themselves.  

The views of governments of the purpose of education has seen a move away from liberal 
education where knowledge was gained for its own sake, to a more pragmatic view in 
which knowledge is gained for employment or for the benefit of the community at large.  

The change in technology in general and in educational technologies in particular, has 
resulted in probably the greatest changes to the educational landscape worldwide. It is 
almost amusing to think that the placing of erasers at the end of pencils was once regarded 
as a dangerous innovation. Typewriters, carbon paper, copiers, photocopiers, computers, 
cell phones, laptops, tablets, the Internet, email, social media have all influenced the way 
learning materials and therefore education is delivered. 

Before you continue stop and consider the changes in education that you have witnessed in 
your own country or region. 
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Activity 

Watch the video at Open Schooling: Broadening Access to Learning Opportunities at 
https://vimeo.com/90914473. Take special note of the advantages open schooling for 
various members of the community. What did you find the most interesting? 

Record your reflection on the video in your course journal. 

 

Activity 
Consider the changes that have taken place in the education landscape of your own 
country and region. Complete the table. Record your responses in your course journal. 
 What was it like 

10 to 15 years 
ago? 

What is it like 
now? 

What has caused the change? 

School 
buildings 

   

Learner 
numbers 

   

Education 
of girls 

   

Teaching    
Learning    
Curriculum    

 
OPEN SCHOOLING 
One of the results of the use of technology has been the introduction of open schools. As 
you study this course you will consider open schooling from a number of different 
perspectives, but it is necessary at this point to establish what is meant by the concept.  

 

 

 

 

In this video1 gives you a brief description of open schooling and discussed its advantages to 
people for whom access to conventional schooling has been hampered in some way. It also 
outlines the initiatives of Commonwealth of Learning to promote open schooling. A number 
of issues highlighted in the video like the use of OER (Open Education Resources) and 
preparation of learning materials are dealt with in great detail in this course. 

                                                           
1 The video  Open Schooling: Broadening Access to Learning Opportunities can also be viewed on the 
COL site at http://oasis.col.org/bitstream/handle/11599/666/Open-Schooling-Learning-
Opportunities.html?sequence=1&isAllowed=y 
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As you learned from the video, open2 schooling can be seen as the physical separation of 
school-level learners from the teacher.  Unconventional teaching methods and ICTs are 
used to bridge this separation and provide the education and training3. It is not always 
called Open Schooling; instead it is also referred to as Distance Education, Distributed 
Learning or even Learning Networks. As Mrs Ferreira points out in the video, the word 
‘open’ in ‘open schooling’ refers to the openness of the system because, in most cases 
there are no pre-requisite courses or numbers of courses that learners take at a time. 
Learners of any age and in any socio-economic situation can enrol to study any number of 
courses at the time that suits them. While they study on their own study groups are often 
formed and tutorial assistance is provided at regular intervals.   

Open schools are not new. In the middle of the 20th century Canada, Australia and New 
Zealand had government-run educational programs that used available technology (mainly 
the radio and postal services) to reach children on remote farms or during times of crisis. 
Other examples (amongst others) are the Indian National Institute for Open Schooling 
started in 1979, the Sri Lankan Open School started in 2005, and the Namibian College of 
Open learning started in 20074.   

As technology has developed, so has the method of delivery: email, the Internet and other 
social media have made it possible to extend the scope of the delivery of open schools.  
Additional or supplemental courses were sometimes offered to students in ‘normal’ face-
to-face schools. In other instances fully online schools have been introduced. One of the 
first fully online public schools was established in Utah, USA in 19915.  

Since the beginning of the 21st century there has been a rise in the interest in and demand 
for open schooling. According to Kanwar6 (2015) the rise of open schooling has been 
because:  

                                                           
2 There has been an ongoing debate among commentators on distance education about the word 
‘open’ in terms such as open schooling, open and distance education, open learning and so on. These 
arguments are discussed in Unit 2 of this module. 
3 Daniel, J. and Phillips, S. (2006). Open Schooling for Better Working. Developing a commonwealth of 
learning. 39 – 41. Commonwealth of Learning. Available at: 
http://oasis.col.org/bitstream/handle/11599/134/JDspeeches_Vol2.pdf?sequence=1&isAllowed=y 
4 Ferreira, F. (2015). Educational Engagement and Out-of-School Youth in the Commonwealth. Paper 
presented at the CEC Annual Conference 2015. Available at: 
https://www.col.org/news/speeches-presentations/educational-engagement-and-out-school-youth-
commonwealth 
5 Tonks, D., Weston, S., Wiley, D. and Barbour, M. (2013). “Opening” a New Kind of High School: The 
Story of the Open High School of Utah. IRRODL. Available at: 
http://www.irrodl.org/index.php/irrodl/article/view/1345/2475 
6 Kanwar A. (2015). Universal Secondary Education for All: What Are the Options? Available at: 
https://www.col.org/news/speeches-presentations/universal-secondary-education-all-%0Bwhat-are-
options 
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Activity  

Consider education reform that has taken place in your region or country. 

• Which international benchmarks are used to test the success of the 
education system? 

• To what degree does such testing influence educational change? 

Record your responses in your course journal. 

 

 

If you are interested in finding out more 
about the work of the OECD, especially in 
education, you can find back copies of 
Education at a glance at 
http://www.oecd.org/education/eag.htm 

• It addressed issues of social justice and equity; 
• There is an increasing demand for secondary education to provide entry to tertiary 

education; 
• There is a need to provide skills for employment and entrepreneurship; 
• The need for costly infrastructure like school buildings is reduced or even 

eliminated; 
• It can be provided cost effectively at scale. 

 
FACTORS INFLUENCING CHANGE 
Before you explore the notes and ideas below, please read the editorial to the journal, 
Education at a glance: 50 years of change in education by Angel Gurria. The editorial 
outlines the changes in the education of member countries of The Organisation for 
Economic Co-operation and Development (OECD) from 1961 to 2011. Many of the 
countries can be described as developed but there are some that are developing. In the 
editorial Gurria advocates for the implementation of international benchmarking of 
education, as it can help reform to take place. Take special notice of the case studies 
presented. 

 

 

 

 

 

 

There are many factors that influence the changing landscape of education. The past 100 
years have seen enormous advances in technology that has simplified and complicated the 
lives of ordinary people. There has been a marked urbanisation of people from rural 
communities and a need for economic 
advancement of individuals. These 
factors alone have influenced the 
nature and provision of education 
worldwide. However, regional and 
religious conflict, governmental 
attitudes and laws, available 
technologies and access (or the lack of access) to cutting edge technology all influence the 
rate of change experienced.  

The features that are highlighted in this lesson are equity, education reform, learner 
numbers, costs of education and education for development in relation to open schooling.  

http://www.oecd.org/education/eag.htm


 

Foundations and Evolution of ODL and Open School / Page 20 

EQUITY  
Equity in education refers to the provision of education for a greater section of the 
population, fair distribution of educational resources and the achievement of high quality 
education and training that will lead to high quality graduates who can advance the 
economy of a country. In addition, it is believed that an equitable education system will 
bring about a more equitable society.  

A fair distribution of education resources means that the basic minimum standard of 
education should be available to everyone, regardless of their socio-economic situation, 
gender or ethnicity. We know that access to education has expanded significantly in the 
past half-century, but it is doubtful if this has resulted in the expected benefits to national 
and regional economies. The number of girls being educated has improved dramatically, 
and in general women have made advances in many fields, but there are still many 
inequalities.  In some countries access to education for girls is still restricted or even denied. 
In addition, in countries where there is ethnic intolerance or even ethnic violence, the fair 
provision of education becomes impossible. 

As open schooling can offer lifelong education to all people at any time of their lives, it can 
make education resources available to more people over an extended period. 

EDUCATION REFORM  
In the past 100 years governmental education policies have changed across the world. 
Policies affecting public education usually exist so that education can take place in the 
public interest. They reflect the cultural norms espoused by a society and are meant to 
promote the ideological agendas of governments and the public. In fact, policy is often 
guided by what is economically possible and politically expedient. Thus the needs of a 
society and the changes that occur on a political and economic level are usually reflected in 
the education policies of a country. In developing countries, especially, financial constraints 
and political will often hamper education reform. However, policy makers need to 
appreciate that no action towards ensuring universal primary education (at least) will be 
more expensive in the long run with regard to health, agriculture and the environment. 
Political will is needed to introduce meaningful reforms, one of which can be to make open 
schooling a fundamental part of a national education system. The political will must then be 
expressed in enabling policies and planning.  

When you consider the policies that affect changes in education in your country or region, 
you must remember that policies exist in the context of a country at a certain time in its 
history. Any changes to education of a country must ensure that learners make meaning of 
what they are learning and that their new knowledge can make a positive impact on their 
lives. Therefore it seems as if open schools that make use of available technology and other 
resources and that tailor readily available open education resources to suit local needs can 
be a way to solve some of the problems that are hampering meaningful education reform.  
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RATIO OF TEACHERS TO LEARNERS  
Equitable distribution of education resources, leaner numbers, and learner success are 
interwoven, with the one influencing the success of the other. Social and financial 
deprivation is often the cause and result of learner failure. The drive for education to 
become more equitable and inclusive has meant that the numbers of learners from low 
economic attending schools has risen. Unfortunately, this has coincided with a drop in the 
status awarded to teachers in many countries, and as a result fewer graduates are entering 
the teaching profession and there are often insufficient teachers for the numbers of 
students. The result is that classes are bigger, teachers are stressed, retaining teachers 
becomes difficult, and the quality of teaching and learning goes down.  

In a system that includes open schooling when necessary more learners can be reached by 
fewer teachers using technology, while part-time tutors can offer needed face-to-face help 
at regular intervals.   

COST IMPLICATIONS 
The global economic situation since 2008 has seen many governments having to reconsider 
the way education is funded. In developed countries funding for schools has fluctuated. 
This has affected curriculum design as well as the maintenance of school infrastructure. 
Pressure is on education systems to improve education performance, while at the same 
time schools and school districts find it hard to balance their budgets. Budget cuts often 
mean staff cuts and overcrowded classrooms. However, a more serious implication could 
be that some learners can no longer afford to attend schools as travel and tuition costs 
increase. In fact, schools some school districts in the USA have needed to be closed as 
school enrolment has fluctuated and government funding has decreased (Lytton 2011).  

The goal of any government is to provide educational services that are of a high quality and 
serve the needs of the community. However, providing education for millions of children is 
costly. Developing countries have limited financial resources and governments have to 
distribute the resources in an equitable way.  The result is that governments have to find 
compromises that will result in providing the best education for the highest number of 
learners at the lowest cost.  Conventional schooling systems still seem to be preferred 
across cultures and borders, but they have great limitations as regards equity and cost 
effectiveness.  Distance education in general is not cheap because the initial development 
and infrastructure costs are high. However distance education and open schooling derives 
its benefits from scale – in other words as the numbers of learners increase, the costs per 
learner decreases as operating costs are lower costs once the system is running. While 
distance education and open schooling need high initial financial input, their benefits as 
regards the increase of access seem to outweigh the cost implications. 

There are many reasons that cause learners to drop out of school. One very important 
reason is the cost of schooling for the individual. Often children need to work on the family 
farm or take seasonal jobs in order to help the family survive economically. Thus they lose 



 

Foundations and Evolution of ODL and Open School / Page 22 

the opportunity to continue their schooling. Governmental investments in education then 
don’t have sufficient returns as the learners do not have the basic literacy and numeracy 
skills.  In general job opportunities in developing countries are poor, so the need to 
continue beyond Grade 5 is diminished as further education will not enhance their chances 
of good employment.  

In addition, when learners feel that they cannot 
use the knowledge that they have gained from 
school, they fail to see its relevance in their lives. 
It seems as if a ‘one size fits all’ approach to 
education resources has sometimes been taken in 
developing countries. Readily available curricula 
and even learning materials provided by 
industrialised countries seem to have been 
accepted as the cheapest and easiest option that 
would offer learning experiences of high quality. 
However, these curricula have often emphasized 
subjects that are not applicable to the lives of the 
learners and have used models with too little 
reference to local contexts.  

It is estimated that there are about 57 million 
children worldwide who are eligible, but not at 
school. If learners are to be receive basic and more advanced education more cost-effective 
ways will have to be found. Al-Sulaiti (2013) suggests that the costs of inaction will be 
enormous from a macro- and micro-economic point of view. In the long run, educating 
children who will have information regarding their own health and that of others, 
employment, agriculture and the environment will have a positive effect on national 
growth and productivity.  

It is evident that governments will have to think of alternative ways of providing quality 
education for their citizens.  They need to consider changing traditional pedagogical 
practices, of using non-traditional spaces and technologies not readily thought of as being 
useful in educational contexts. However, the cost implications of using technologies must 
also be carefully considered. The use of technology provides great freedom for employed 
people, child-lead families and migrant populations, but it also comes with restrictions that 
come with new technologies, including costs and accessibility. 

Too often, distance education has been seen as the panacea for all their educational 
problems. Policy makers tend to assume that the mere introduction of distance education 
will bring about the desired changes in organisational work ethics, environment and 
productivity. They lose sight of the fact that good distance education is expensive. It needs 

Developing Post-Primary Education 
in Sub-Saharan Africa: Assessing the 
Financial Sustainability of 
Alternative Pathways by Alain 
Mingat, Blandine Ledoux, and 
Ramahatra Rakotomalala is part of 
the Africa Human Development 
Series sponsored by the World Bank. 
It is a very insightful document. 
Access the document at 
http://siteresources.worldbank.org/
EDUCATION/Resources/278200-
1099079877269/547664-
1099079967208/Developing_post-
primary_edu_africa.pdf if you wish 
to read more about the financial 
implications of the provision of 
education in sub-Saharan Africa.   

http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
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An interesting timeline that 
indicates the important 
milestones in the evolution 
of distance education can be 
found on the 
WorldWideLearn site at 
http://www.worldwidelearn.
com/education-
articles/history-of-distance-
learning.html. 

 

enough time for proper planning, preparation and distribution of learning materials, and for 
establishing learner support services.  

We should see distance education and associated technologies as a set of useful tools for 
solving specific problems, and not a universal remedy for all the educational problems of 
the developing world. Daniels (2014) warns against ‘top-down’ decisions to introduce 
distance education programs and advises that any innovation of education should be 
‘bottom-up’ and should occur with the cooperation of the people for whom education 
programs are meant. 

THE ROLE OF DISTANCE EDUCATION IN THE CHANGING EDUCATION LANDSCAPE 
 When we discuss the changing educational landscape worldwide, we must also discuss 
distance education because its development has contributed to the changing education 
landscape in the developed as well as the developing world. In addition, there have been 
significant changes in the landscape of distance education itself.  

Definitions of Distance Education abound, but essentially it refers to education in which the 
teacher and learner are separated. The separation can be either permanent or broken with 
brief periods of contact; as a result learners usually learn as individuals and not in groups.  
We will discuss the variations of distance education in the next unit of this module.  You will 
notice that this definition is very similar to that of open schooling provided above.   

A BRIEF HISTORY OF DISTANCE EDUCATION 
There are many versions of the origins of learning at a distance. Some writers, like Steward 
(2014), describe learning at a distance as going back to the ancient Greeks who studied the 
plays of dramatists to learn about the nature and culture of people.  The letters of Paul 
recorded in the Bible are taken as being instructional and therefore can be regarded as 
teaching at a distance.  

For the purposes of considering the history of distance 
education in this module we will jump ahead to the 
1700s, as this is the first proof we have of someone 
purposefully providing training at a distance. In March 
1728 an American teacher in Boston, Caleb Phillipps, 
advertised a course in shorthand in the The Boston 
Gazette7. In the advertisement he promised to provide 
students with study material by post on a weekly basis. 
One could say that the technology that allowed for the 
regular delivery of post made it possible for students 
to receive their study material; something that would 
                                                           
7Wikipedia (nd) History of virtual learning environments. Available at: 
https://en.wikipedia.org/.../History_of_virtual_learning_environments 

http://www.worldwidelearn.com/education-articles/history-of-distance-learning.html
http://www.worldwidelearn.com/education-articles/history-of-distance-learning.html
http://www.worldwidelearn.com/education-articles/history-of-distance-learning.html
http://www.worldwidelearn.com/education-articles/history-of-distance-learning.html
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not have been possible before this. Thus it became possible for education to be taken to 
the learner.   

There is not much more evidence of correspondence education until a hundred years later 
when the Englishman, Sir Isaac Pittman, offered shorthand to students at a distance. Thus 
we can say that DE got off to a slow start. One of the reasons for this could be that in order 
to participate in learning at a distance one needs to be able to read and write. As schooling 
was only for the wealthy, most people were illiterate. However, with the introduction of 
compulsory primary schooling in the United Kingdom and many other countries towards 
the end of the 19th century, literacy levels rose, adult education increased and the way was 
opened for correspondence education that allowed learners to study when they were not 
at work. Thus primary and secondary education was made available to the general public by 
means of correspondence/distance education. The emphasis on early correspondence 
education was on elementary and secondary schooling (Steward 2014). 

In 1938 the first meeting of the International Council for Correspondence Education (ICCE) 
was held in Victoria, British Columbia, Canada for educationists from interested countries to 
share ideas and promote quality correspondence education. Developing technologies such 
as radio and television were slowly incorporated into the delivery of correspondence 
education to enrich the learning experience. The notion of correspondence education 
changed and in 1982 the term distance education was universally adopted and the ICCE 
changed to the International Council for Distance Education (ICDE). One of the 
recommended readings for this unit is Steward’s article (2014) that describes the 
development of the ICCE and ICDE. It is an interesting account of the changes that occurred 
in attempts to share experiences and promote distance education. In the developing world 
much of what Steward described is still going on, i.e. there are still correspondence courses, 
self-study courses, and courses with varying degrees of openness. 

In the second half of the 20th century, distance education became an acknowledged form 
of education, with its own theories, systems, and practices. Increased Internet connectivity 
and social media platforms have enabled distance education to develop even faster. With 
the ever-increasing development and accessibility of technologies, and moves towards 
open (freely accessible) learning objects8 and resources of the 21st century, distance 
education is set to influence the changing landscape of education even more.  

While distance education initially catered for adults who did not wish to or could attend 
face to face full-time classes because of work, or family or community commitments, in 
developing countries, distance learning is often the only option for schooling that is open to 

                                                           
8 A Learning Object is a digital and/or web-based collection of learning and assessment items used to 
provide learning experiences or to support learning. They provide smaller, self-contained, re-usable 
units of learning. Wikipedia. (nd). Learning objects. Available at: 
https://en.wikipedia.org/wiki/Learning_object 
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children. As mentioned before reasons for are the lack of public schools in many rural 
communities, conflict, gender bias, financial constraints and other social and political 
problems. 

In Unit 3 of this module we consider the development of Open Distance education and the 
theories that have underpinned this development.   

Before we continue take time to read to complete the activity. 

 

 
 
 
 
 
 

 

 

 
 
LESSON SUMMARY 
In this lesson we have briefly looked at some of the major changes that have taken place in 
the education landscape and have discussed the major drivers of this change. Among these 
are the accessibility of education to all members of society, political motivations in the 
provision of education, the position of the teacher in the process of learning, the use of 
technology and the development of distance education. 

 

 
 

 

 

 

 

 

Activity: Discuss the success of global agendas. 
 
Study the article by Daniel (2014). 
In this article Daniel summarises and assesses the success of global agendas for 
universal education. 
Now answer the following questions: 
1. What reasons does Daniel give for the need to develop people's capacity to 
become self-directed learners? 
2. Consider the six targets of the Jomtien conference. To what degree do you think 
each one has been met?  Provide an example of each success from your own region 
or area or from another developing country. 
3. What is the main lesson that can be learned from the article?  
 
Post your answers in the discussion forum then review and provide input to your 
peers’ postings, or else discuss the topic in an email discussion with your peers or 
facilitator.   

Self-Reflection Question 

In this lesson there is evidence of well-meaning targets for universal provision of 
education not being met. 

1. To what degree does education in your region provide equal learning 
opportunities to the population? 

2. What evidence is there of governmental policies are moving toward free 
universal primary education? 

3. What evidence is there of education leading to development? 
Post your responses in your course journal. 
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MEDIA FILES 
Links have been incorporated into the lesson at appropriate places.   Links used throughout 
the lesson are also provided here for reference  

http://jl4d.org/index.php/ejl4d/article/view/7/3 

http://www.oecd.org/education/skills-beyond-school/48642586.pdf 

http://siteresources.worldbank.org/EDUCATION/Resources/278200-
1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf 

 

http://www.oecd.org/education/skills-beyond-school/48642586.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
http://siteresources.worldbank.org/EDUCATION/Resources/278200-1099079877269/547664-1099079967208/Developing_post-primary_edu_africa.pdf
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LESSON 1.2 – THE INFLUENCE OF THE KNOWLEDGE SOCIETY ON EDUCATION: WHERE IS 

THE DEVELOPING WORLD?  

LESSON INTRODUCTION 
We saw in Lesson 1.1 that societies all over the world have had to deal with rapid social and 
technological change in the last 100 years. Along with these changes is the vast amount and 
variety of information and knowledge that is continuously produced. The term ‘Knowledge 
Society’ describes a society where knowledge, not capital and labour, is the primary 
production resource. The concept ‘Knowledge Society’ is multi-dimensional because it 
includes social, cultural, economic and political features. It is based on ICT, education, 
research, science and technology, research and innovation.  

In a knowledge society it is important to know where knowledge is located, but it is also 
important to know how to access it, who has access to what kind of knowledge and why 
they have access to it. Consider a feature like Facebook. Individuals place information about 
themselves, including photos, comments and facts about their lives. Once this information 
has been placed on a site it is open to public viewing and the individual’s privacy is 
compromised.    

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Reflect on the meaning of the term ‘knowledge society’. 
2. Discuss the influence of ICTs on education in the developing world. 
3. Research how trends and challenges of the knowledge society are addressed in 

your region or country. 
4. Discuss the influence of the knowledge society on the developing world. 

READINGS 
As with all our lessons, there are important readings that you are advised to read. Please 
take note of references to sources in footnotes. In this lesson we focus on the following 
report: 

CeSCI. 2011. ICT, Education, Development, and the Knowledge Society. Available at: 
http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20the
%20Knowledge%20Society%281%29.pdf  

THE KNOWLEDGE SOCIETY 
Before we consider the influences of the knowledge society on education, take a few 
minutes to find out more about the knowledge society and the knowledge economy. Once 
you have a sound understanding of these concepts, their influence on education will 
become clear. The next activity requires you to watch some videos on YouTube. 

http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20the%20Knowledge%20Society%281%29.pdf
http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20the%20Knowledge%20Society%281%29.pdf
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With the advent of the internet and the WWW it has become apparent that the 
information revolution and the implementation of online technologies to facilitate 
communication and learning affect nations in positive and negative ways. The 'global 
information' society threatens to create a new divide between the 'information rich' and 
'information poor' people of the world as poorer and marginalized people in developing 
countries are excluded from the benefits of new communication technologies. While poor 
nations grapple with the problems of investing in these technologies it seems as if 
convergence of new and traditional communication media is still relevant to poor 
communities who lack basic infrastructure such as roads, water, electricity and telephones. 
These realities beg the question of which basic needs come first and where ICTs should be 
positioned given their ability to assist with development. 

LIFELONG LEARNING 
One of the most profound influences of the knowledge society on education is the concept 
of ‘lifelong learning’ which is important for a person to keep up with constantly changing 
global job markets and technologies. The days when people received a basic education, 
were trained to perform a certain job and continued in that position until they reached the 

Activity 

Watch these videos on YouTube. Make notes while you watch in order to deepen your 
understanding.  

• Knowledge Economy Knowledge Society 
part1:https://www.youtube.com/watch?v=fZlnGP7c0oQ (This is a lecture with 
very good subtitles. It looks at the developing Knowledge economy from a 
European point of view). 

• From Knowledgeable to Knowledge-Able: 
https://www.youtube.com/watch?v=LeaAHv4UTI8 (This lecture considers the 
impact of the knowledge society on modern life in a developed country. The 
speaker warns against some of the dangers of modern technologies that can 
bring about distraction and control, among other things). 

• Creating a knowledge society https://www.youtube.com/watch?v=5Mt3fUrtATk 
(This video explains how India has gone about creating a knowledge society). 

1. Write a short reflection on the important lessons you have learned from watching 
these videos.  

2. What can the developing world learn from these experiences? 

Record your responses in your course journal. 
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age of retirement, are gone. All people need to continue learning throughout their lives in 
order to keep abreast of modern developments. There is also the trend for individuals to 
have several careers during their working lives. 

In primary and secondary schools learners are prepared for lifelong learning that stresses 
general skills such as communication, mathematics and science, problem-solving and 
interpersonal skills, as well as skills needed to learn other subjects. At the heart of all such 
learning is the achievement of basic and advanced literacy, without which much of the 
promise of the knowledge society will be lost. At the same time a core of knowledge, skills 
and values essential for learners at a particular stage or level needs to be identified and 
included in the curriculum.  Another important skill is teamwork and the ability to work in 
collaboration with others.  I have already mentioned the changing role of the teacher, but 
in a knowledge society focused on lifelong learning, the teacher becomes a learner as well. 
The focus of education, therefore, has moved away from being content driven to being 
learning-driven and learner-centred. 

In addition to these changes, the idea of the global village has been made possible through 
technological advances. The developing world can and should be able to contribute 
internationally to the cohort of scientists, professionals, technicians, teachers, and business 
leaders. This can become possible through the delivery of education programs that are 
internationally focused, of a high standard, socially responsible and relevant to the lives of 
the learner. Modern telecommunications and information technologies make it possible to 
develop and deliver exciting distance education programs across state and national 
borders.   

In Lesson 1 of this Unit we briefly discussed the work of The Organisation for Economic Co-
operation and Development (OECD), as well as that of the International Council for Distance 
Education (ICDE). Their work contributes to the notion of globalisation of education in 
general, and of distance education in particular.  

If new technologies are to be successfully used in distance education in the developing 
world, they need to be affordable, accessible, conveniently located and possibly mobile. As 
the need for distance education increases, alternatives to school and face-to-face education 
need to be found. The workplace, the home and the community centre have become 
significant places for learning.  
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ICTS IN EDUCATION: TRENDS AND CHALLENGES 
Education is fundamental to establishing knowledge societies and economic growth as well 
as escalating ICT usage. The challenge for developing countries is to decide on how to 
employ available the resources to provide the education and curriculum that will best serve 
the immediate needs of the local community while allowing it to enter the global 
community.  

The thematic paper ICT, Education, Development, and the Knowledge Society of the GeSCI is 
the result of research on ways in which the knowledge society is affecting education in 
Africa. It provides good examples of issues faced in developing countries. We’ll focus on 
various sections of the paper in this lesson, but you are advised to read the whole paper for 
yourself. Assignment 1 is based on your reading of a section of the paper9. 

The Assignment follows on the next page.  

                                                           
9 CeSCI. (2011). ICT, Education, Development, and the Knowledge Society. Available at: 
http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20the%20Knowled
ge%20Society%281%29.pdf 
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Assignment 1 

Read part of Section 4 (pp 14, 15) of the paper: ICT, Education, Development, and the 
Knowledge Society. Consider how these issues apply to your country or region. To complete 
the table you need to research and find out how education in your country is keeping up with 
the trends and challenges created by ICT.  

Submit your paper to your facilitator instructor for comment and assessment. 

Name of country, region: 

Trend/Challenge Evidence in the country/region 
The number and range of 
options being used by 
education planners has 
expanded. 

 

More data are being 
transferred through 
increasingly globalized 
communication systems 

 

Organisations use ICT to expand 
their sphere of operations and 
influence beyond their 
traditional geographical 
boundaries. 

 

Education institutions are 
becoming more competitive 
with the use of ICT. 

 

ICT is helping academics to 
push the boundaries of 
scholarship. 

 

Intellectual property rights are 
protected. 

 

Access to ICT is widening the 
gap between rich and poor. 
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CHALLENGES FACING DEVELOPING COUNTRIES 
We continue with the review of the thematic paper. The paper focuses on how various 
countries have responded to the need for ICT integration into education. They point out the 
following10: 

• There has been progress in some countries and places such as Kenya Egypt, South 
Africa and Malaysia (among others) have introduced certain initiatives. 

• The provision of hardware differs from country to country. Equipment is expensive 
and often difficult to maintain because of a lack of properly qualified technicians. 

• The development of appropriate learning material is sometimes difficult as 
developers need specialised training in designing for digital delivery. 

• Teacher training varies in scope and practice. 

• Socio-economic conditions remain the greatest stumbling block to implementation 
of ICTs in education.  

Thus we can see that where there is significant growth in access to computers and the 
Internet in some developing countries, it is not equally spread and it is mostly the 
unemployed, disabled, rural people, single parents and inner city residents who do not 
benefit from such growth. ICTs have thus not succeeded by themselves to correct the divide 
between technology-rich and technology-poor countries. 

However, Proenza11 suggests that poverty can be reduced and inequality addressed with 
the help of technology. He is of the opinion that there is a hidden benefit in the 
implementation of ICTs in developing countries: “What ICTs offer is an unprecedented set 
of tools, an opportunity for a win-win situation that makes the provision of services and 
opening of opportunities for the poor to improve their well-being less costly to achieve.”  

THE DIGITAL DIVIDE 
It is evident that there is disparity in access to ICTs between the developed and the 
developing world. This difference is ICTs is often called the ‘digital divide’. The term refers 
to the gap between regions and countries that have access to ICTs and those that have 

                                                           
10 Please read pages 25 to 33 of ICT, Education, Development, and the Knowledge Society. 

11 Proenza, FJ. 2002. A poverty reduction strategy for the information age. TechKnowLogia, July – 
September: 58-64. Available at: 
http://www.techknowlogia.org/TKL_active_pages2/CurrentArticles/main.asp?IssueNumber=17&File
Type=PDF&ArticleID=425 
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either no or restricted access12. However, the digital divide exists within countries where 
the social divide prevents some people from accessing the benefits of ICTs. As Norris says: 

The chief concern about the digital divide is that the underclass of info-poor may 
become further marginalized in societies where basic computer skills are becoming 
essential for economic success and personal advancement, entry to good career and 
educational opportunities, full access to social networks, and opportunities for civic 
engagement13. 
 

ICT is supposed to make communication easier but financial deprivation and a lack of 
expertise make access difficult in some developing countries. Thus, instead of technology 
bridging the gap between rich and poor countries, the gap is becoming wider.  

Unfortunately the emergence of technological innovations in education has tremendous 
potential to accentuate the digital divide between schools, communities, regions and 
countries, as those without access being marginalised.  Merely having access to ICTs does 
not solve the problem, as the ability to understand and use technology, the speed of 
connectivity (band-width) and stable Internet connection continue to be problematic. There 
are initiatives that seek to narrow the divide, some more successful than others. 

An example of an initiative that can be regarded as successful is described by Raven14. He 
was involved in a project in which a group of students from the United Arab Emirates 
donated computers to a school in Napal.  On a second trip three years later, the computers 
had been stored in a computer library to which most learners had not access. Many did not 
work and mice had eaten through some cables.  The students used the second visit to fix 
the hardware problems they could and set up a data base system. Using an interpreter, 
they took time to explain the data base to the staff.  

Even though it seemed as if the project had been a failure, Raven noticed staff members 
being able to use the available technology in ways that they would not have been able to 
three years before. The learners were very interested in the technology and the school’s 
status had improved. 

                                                           
12OECD 2015 New approach needed to deliver on technology’s potential in schools 
http://www.oecd.org/education/new-approach-needed-to-deliver-on-technologys-potential-in-
schools.htm  The OECD provides some interesting statistics on important aspects like Computer use, 
digital reading and Internet use outside school in a number of countries. 

13 Norris, P. (2001). Digital Divide: Civic Engagement, Information Poverty, and the Internet 
Worldwide. Cambridge: Cambridge University Press. 

14 Raven J (2013) Gifting computers to a poor school in Nepal: Beyond the Bling International Journal 
of Education and Development using Information and Communication Technology (IJEDICT), Vol. 9, 
Issue 3, pp. 174-180 
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Raven found that language was a major issue, as most learners and staff spoke only 
Nepalese. Any software using English was of very little use to them. He concluded that for 
any such charitable project to be successful: 

• Donated computers need to be kept functional and reliable.  
• Local technical support needs to be readily available. This means that technicians 

must receive appropriate training. 
• Teachers need to be trained in use of the technology. 
• Local language content for the local curriculum must be developed. 
• Students need to have access to the technology. 

This experience helps to prove that technology is not the panacea for all education 
problems, and that if ICTs are to be introduced, they will not assist in bridging the digital 
divide if aspects like language, accessibility and usability are not addressed. 

Similarly, in Butan15 (a small landlocked country bordering China) after the introduction of 
the Internet in 1999, it was found that the divide could not be bridged unless there was: 

• High quality content in the national language 
• Expertise and understanding 
• Sufficient Internet access  
• Affordable computers and internet access. 

There are many examples of projects in the developing world that have deepened instead 
of bridged the digital divide.  

The correct implementation of ICTs can have great benefits for developing countries, but 
inherent structural problems and insufficient technological and financial expertise can 
prevent them from benefiting from the development potential of the digital/information 
age. As mentioned before, most of the policies and guidelines on ICT in developing 
countries have been modelled on examples from developed countries, often without 
proper consideration for the country-specific challenges.  

Developing countries themselves must ensure that they implement appropriate 
technologies, train sufficient people to teach others to use and maintain the devices chosen 
and not become a dumping ground for the obsolete hardware and technologies of rich 
countries. One must agree with Daniel, West, D’Antoni and Uvalic-Trumbic16 who suggest 
that the digital divide can be transformed into digital if they are ‘accessible, appropriate, 
accredited and affordable’.  

                                                           
15 Tobgay,  S.and Wangmo, K. ( 2008) Can ICT (Internet) overcome the natural geographical barriers 
of Bhutan in developing the nation? International Journal of Education and Development using 
Information and Communication Technology (IJEDICT), Vol. 4, Issue 4, pp. 148-158. 

16Speeches by Sir John Daniels and colleagues (2005)  Available at: 
http://oasis.col.org/bitstream/handle/11599/133/JDspeeches_Vol1.pdf?sequence=4&isAllowed=y 
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Self-Reflection Questions 

Do you think the digital divide is of any significance in your country/region? 

If so, how do you think the digital divide can be narrowed? 

Record your response in your course journal. 

As you study the rest of this program and consider the feasibility of open schooling in your 
area, you will, no doubt, come across these issues.  

LESSON SUMMARY 
In this lesson you learned about the knowledge society and the resulting influence it has 
had on education. The society is the result of rapid developing technology and the influence 
it has had on changing the education landscape. As information is readily available and 
changing all the time the focus of education in a knowledge society is on lifelong learning 
and the ability to find information rather than on the acquisition of knowledge. The use of 
ICTs in education makes distance education easier to deliver. However, this has resulted in 
the digital divide that separates countries with easy access to technology from those 
without. 

 

 

 
 
 

MEDIA FILES 
http://www.gesci.org/assets/files/ICT,%20Education,%20Development,%20and%20the%20
Knowledge%20Society%281%29.pdf   

http://oasis.col.org/bitstream/handle/11599/133/JDspeeches_Vol1.pdf?sequence=4&isAllo
wed=y 

https://www.youtube.com/watch?v=fZlnGP7c0oQ  

https://www.youtube.com/watch?v=LeaAHv4UTI8  

https://www.youtube.com/watch?v=5Mt3fUrtATk  
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LESSON 1.3 – EDUCATION FOR ALL AND THE MILLENNIUM DEVELOPMENT GOALS  

LESSON INTRODUCTION 
In previous lessons we have discussed the changing landscape of education.  A major 
change that occurred in 1948 the Universal Declaration of Human Rights that declared 
education to be a basic human right was adopted by the United Nations Organization. In 
1990 the targets for the “Education For All” campaign were adopted and in 2000 the 
Millennium Development Goals were accepted. Since then countries around the world have 
tried to make education available to all their citizens, but unfortunately some countries 
have not been as successful as others. By the end of the 20th century there were many 
areas where not much progress had been made at all.  Even though there had been massive 
advances in technology by this time, the gap between the literate, educated population of 
the world and the illiterate, un- or semi-educated populations had become wider.  

UNESCO and the World Bank had the overall responsibility for implementing the agendas of 
“Education For All” and the Millennium Development Goals.  In this lesson we consider the 
“Education For All” campaign and the Millennium Development Goals. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Trace the progression of goals from the ideals of “Education for All” to the 
Sustainable Development Goals. 

2. Analyze information from the United Nations Millennium Development Goals 
Report of 2015. 

3. Consider how distance education can be implemented to meet the Development 
Goals. 

EDUCATION FOR ALL 
At a conference of world leaders on education held in 1990 in Jomtien, Thailand, a World 
Declaration on Education or For All (EFA) was accepted.  This Declaration includes in its 
preamble some of the world’s educational challenges that the conference participants 
highlighted.  It was found that:  

• More than 100 million children, including at least 60 million girls, had no access to 
primary schooling; 

• More than 960 million adults, two-thirds of whom women, were functionally 
illiterate in both industrialized and developing countries; 

• More than one-third of the world’s adults had no access to the printed knowledge, 
new skills and technologies that could improve the quality of their lives and help 
them shape, and adapt to, social and cultural change;  
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Ten articles of the Declaration on 
Education for All 

 Meet basic learning needs as a 
foundation for lifelong learning; 

 Shape the vision of influential 
people and potential learners; 

 Focus on learning that allows 
learners to reach their fullest 
potential; 

 Broaden the means and scope of 
basic education to all children;  

 Improve learning environments; 
 Strengthen partnerships on all 

levels; 
 Develop official policies on Basic 

Education; 
 Ensure that resources are 

available to help societies reach 
their goals;   

 Strengthen international 
cooperation and commitment to 
achieve the goals. 

• More than 100 million children and countless adults failed to complete basic 
education programs. Even though millions satisfied attendance requirements, they 
did not have essential knowledge and skills. 

As it does today, the world faced overwhelming problems like debt burdens, economic 
stagnation, rapid population growth, widening economic disparities among and within 
nations, war, occupation, civil strife, violent crime, the preventable deaths of millions of 
children and widespread environmental degradation.  These problems meant that basic 
needs as described in the UN Millennial Goals could not be met and the lack of basic 
education prevented societies from addressing such problems in a robust manner17.  

The conference in Jomtien imagined that it was possible to make universal access to 
education a reality because technology was becoming more easily available, and because 
progress had been made in many fields. In response to this optimism, the Declaration on 
“Education For All” was made and the conference members committed themselves to meet 
ten articles aimed at overcoming the barriers to education.  

The conference set out guidelines and targets for implementing the Declaration, and gave 
themselves ten years to achieve the majority of their goals. Each country had to assess its 
own needs and design its own policies and 
programs. However, they were encouraged to 
cooperate at regional levels and to exchange 
information, experience and expertise and even 
to undertake joint activities.  

THE MILLENNIUM DEVELOPMENT GOALS 
By 2000 many countries had not achieved the 
goals and at another United Nations conference, 
this time in Dakar was held. At this conference 
the ten articles of the EFA were converted to six 
EFA goals. In addition, the ideals of the 1990 
conference in Jomtien were used as benchmarks 
in the proposition and adoption of eight 
Millennium Development Goals (MDGs). 

The EFA goals were now expressed as: 
 Goal 1: Expand early childhood care and 

education 
 Goal 2: Provide free and compulsory 

primary education for all 
 Goal 3: Promote learning and life skills 

for young people and adults 

                                                           
17 UNESCO (2001) Towards Lifelong Education For All: http://www.unesco.org/education 
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Millennium Development Goals 

Goal 1: Eradicate extreme poverty 
and hunger 
Goal 2: Achieve universal primary 
education 
Goal 3: Promote gender equality and 
empower women 
Goal 4: Reduce child mortality 
Goal 5: Improve maternal health 
Goal 6: Combat HIV/AIDS, malaria 
and other diseases 
Goal 7: Ensure environmental 
sustainability 
Goal 8: Develop a global partnership 
for development 

Activity  
Watch the following videos on You Tube. You will notice that it was made in 2008.   
UN Education For All (2008) https://www.youtube.com/watch?v=GrET9R695VM 
United Nations Millennium Campaign Goal2 Universal Education (2015)  
 
List the various types of education that children embark on.  
Which of these are in use in your own country/region? 
 
Record your response in your course journal. 

 Goal 4: Increase adult literacy  
 Goal 5: Achieve gender parity 
 Goal 6: Improve the quality of education18. 

 
As you can see the EFA goals are more general than the first ten articles, but still have the 
same objectives.  

These goals are interesting in the light of the MDGs because while they are idealistic and 
aim at the improvement of the quality of life of all humans, most need education to be 
achieved.   

I mention above that all the goals are directly or 
indirectly interrelated to MDG2. Let’s consider 
why. The eight Millennium Goals have been 
placed in the box on the right for easy 
reference. 

• Goal 2 is directly related to education as 
it sets out to achieve universal primary 
education.  

• In order for women to be empowered 
so that they can enjoy equality of 
access and opportunity, thereby moving 
out of poverty, they need to be 
educated.  

• Learning to create a sustainable 
environment and thereby eradicating poverty needs education; if HIV/AIDS is to be 
combated, people must be educated about and against the disease. 

• People need to be educated about each other before such cross-cultural 
partnerships can be established. 

 
What other needs for education can you identify in the MDGs? 
 
 
 
 
 
I 

                                                           
18 United Nations, 2015 http://www.un.org/en/globalissues/briefingpapers/efa/ 

https://www.youtube.com/watch?v=GrET9R695VM
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NDICATORS TO MEASURE SUCCESS OF MDGS  
We now consider the indicators used to measure each of the four MDG’s directly related to 
education, and then we will assess some successes or failures. There are many documents 
reporting on the progress countries have made in their attempts to meet the MDGs. We 
will focus on two of these: Reaching the marginalized published by UNESCO in 201019 and 
The Millennium Development Goals 2015 published by the United Nations.20 

BRIEF ASSESSMENT OF PROGRESS21  
Please study the table. 

                                                           
19UNESCO 2010 Reaching the marginalized Available at: 
http://unesdoc.unesco.org/images/0018/001866/186606E.pdf 
20United Nations 2015. Available at: 
http://www.un.org/millenniumgoals/2015_MDG_Report/pdf/MDG%202015%20rev%20%28July%20
1%29.pdf 
21  United Nations 2015. Available at: 
http://www.un.org/millenniumgoals/2015_MDG_Report/pdf/MDG%202015%20rev%20%28July%20
1%29.pdf  
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Targets of the Millennium Development Goals 
Goal Target Indicators 
Goal 2.  
Achieve universal 
primary education. 

Ensure that, by 2015, children 
everywhere, boys and girls 
alike, will be able to complete a 
full course of primary schooling. 

• Net enrolment ratio in primary 
education; 

• Proportion of pupils starting grade 1 
who reach grade 5;  

• Literacy rate of 15-24 year-olds.  
Goal 3.  
Promote gender 
equality and 
empower women 
 

Eliminate gender disparity in 
primary and secondary 
education no later than 2015. 
 

• Ratio of girls to boys in primary, 
secondary and tertiary education;  

• Ratio of literate women to men, 15-24 
years old;   

• Percentage of women in wage 
employment in the non-agricultural 
sector;   

• Proportion of seats held by women in 
national parliament. 

Goal 6.  
Combat HIV/AIDS, 
malaria and other 
diseases 

Have halted by 2015 and begun 
to reverse the spread of 
HIV/AIDS.  
 

• HIV prevalence among pregnant 
women aged 15-24 years;  

• Rate of condom use;  
• Percentage of population aged 15-24 

years with comprehensive correct 
knowledge of HIV/AIDS; 

• Ratio of school attendance of orphans 
to school attendance of non-orphans 
aged 10-14 years. 

Goal 8.  
Develop a global 
partnership for 
development 
 

Develop partnerships between 
developed and developing 
countries to achieve open 
trading and financial systems; 
Commitment to good 
governance, development and 
poverty reduction;.  
Accessibility to affordable drugs 
for poor countries; 
Accessibility to technology. 

• Official development assistance; 
• Market access; 
• Debt sustainability. 

 

The United Nations has published progress data every year since 2001, but the 2015 report 
is significant because this was the year in which the MDGs were supposed to have been 
reached.  

Before the adoption of the MDGs in 2000, a review was undertaken to assess situations in 
countries according to the acknowledged indicators of the EFA plans. The ten years that had 
been set to achieve the original goals was extended to 2005 and then to 2015. It seems as if 
meeting the MDGs superseded meeting the goals of the EFA, but as we’ve seen MDG 2 
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actually encompasses the objectives of the EFA. We will therefore focus on the progress of 
the MDGs. 

• 2005. Many countries in the developing world had not yet met the EFA goals and 
were struggling to meet the MDGs. Sub-Saharan Africa, in particular, had made 
little progress, especially with regard to education, and had not been able to 
provide quality schooling for a growing school-age population of seven to sixteen-
year-olds.  

• 2010. The results were not very much better. A global plan was agreed on at a UN 
conference. New commitments targeting women's and children's health, and new 
initiatives in the worldwide battle against poverty, hunger and disease were made. 

• 2013. Progress towards the goals was uneven. Some countries had achieved many 
of the goals, but it was evident that others would not reach them by 2015.  

• 2015. A new, universal set of goals, targets and indicators were developed after 
consulting with a broad spectrum of people. The 17 Sustainable Development Goals 
follow and expand on the MDGs. They became applicable in January 2016 and map 
out development till 2030. 

The map of the 50 
least developed 
countries in the 
world22 gives an idea 
of the spread of the 
most 
underdeveloped 
countries, but not of 
all developing 
countries in the 
world. As you can 
see, most of them 
are in Africa.   

Let’s have a look at the progress of some developing countries between 2000 and 2015. 

  

                                                           
22 Map from the blog Let’s learn Development: Available at: 
https://ckerslakesmith.wordpress.com/2013/10/  
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PROGRESS IN ACHIEVING MDG 223  
Across the world, the goal of providing universal primary education has not been realised. It 
is believed that there were about 56 million children out of school in 201524.  

AFRICA 
See the map of Africa to identify the areas 
under discussion25. Even though Africa has 
some of the most underdeveloped regions 
in the world, on the whole, it had seen 
some successes towards achieving universal 
primary education during the 1990s, but 
this progress was not nearly enough, as the 
total primary school enrolment figures had 
grown from 60 % in 1990 to only 63% in 
2000. The increase had been faster for girls 
than for boys, a trend that continued 
through the early 2000s. Benin, Mali, Niger 
and Swaziland increased their primary 
enrolment by about 20%, while Malawi and 
Uganda increased by 30%, but in other countries like the Central African Republic, Lesotho 
and South Africa there was a decline of over 10%. 

In addition, there was a great difference between enrolments of urban and rural children, 
in particular Cameroon, Tanzania, Namibia and Uganda. In some countries the enrolment 
figures in urban areas were two to three times higher than in rural areas.  This was 
especially so in Burkino Faso, Mali and Senegal. On a more positive note in some countries 
like Kenya and Niger the gap had become smaller. On the other hand South Asia achieved a 
great deal of success, driven by the rapid advances in India you learned about in the 
YouTube video on establishing a knowledge society.  

Most of countries that did not achieve universal primary education are in the low-income 
category. Countries like Burkina Faso and the Niger started with very little and, while their 
enrolments are impressive, they have been very slow. Other countries like Eritrea and 
Liberia seem to have stagnated.  As can be expected, stagnation has occurred in those 
countries affected by conflict. At the same time other countries like Philippines and Turkey 
that have higher incomes have also not achieved the targets, mainly because of the 

                                                           
23 The blog site Teachers. Classrooms. Worldwide: http://teachersworldwide.net/ provides 
some very interesting insights into the progress of the MDGs. 
24 See world bank site at http://data.worldbank.org/topic/education for an interesting interactive 
map that illustrates primary school enrolment around the world. 

25 Map of Africa http://attackthesystem.com/2012/09/09/the-separatist-map-of-africa/ 

http://data.worldbank.org/topic/education
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inherent inequalities experienced in those countries. Inequalities linked to wealth, gender, 
ethnicity, language and location are the cause of much progress in many countries. In 
addition gender gaps are very large in much of sub-Saharan Africa. 

CARIBBEAN AND LATIN AMERICA 26 
See the map of the Caribbean and Latin 
America to identify the areas under 
discussion27. The region of Latin America 
and the Caribbean consists of a number of 
countries and is the region that showed the 
greatest progress in hunger reduction 
(MDG1). As one can expect, this had an 
influence on the number of learners 
enrolled at schools, as improvements were 
made in primary education. Progress has 
been made across countries, but it was 
uneven. 

While gender parity in school enrolments 
has improved boys are still disadvantaged 
in some countries in this region. For 
example in Barbados in 2011, 110% of girls had 99% of boys had enrolled in tertiary 
education, while in Jamaica, the most populated of the Caribbean islands, the enrolment 
was 79.3% of girls and 76.3% of boys. While the figure is high when compared with some 
states in Africa, the difference is still quite distinct. It is interesting then that women face 
discrimination in access to work, economic assets and participation in private and public 
decision-making. Women are also more likely to live in poverty than men in this area. 

ASIA 28 
The region designated as Asia is vast and comprises of many countries. Oceania refers to 
the region consisting of islands in the South Pacific. For the purpose of this brief discussion 
we will consider the two regions together. 

                                                           
26 United Nations. (2015). Millennium Goals Report 2015 Available at: 
http://www.un.org/millenniumgoals/2015_MDG_Report/pdf/MDG%202015%20rev%20%28July%20
1%29.pdf 

27 http://mapofworldmap-34.blogspot.com/2015/10/central-america-map.html 

28 UNESCO. (2015) Rethinking Education. Available at: 
http://unesdoc.unesco.org/images/0023/002325/232555e.pdf  
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Activity - Discuss the Progression of the MDGs 
 
Watch these videos on YouTube: 
 
From Education for All to Education 2030 a Sustainable Development Goal (2015) 
https://www.youtube.com/watch?v=ituW4smLwlA 
Countdown to adoption of new 2030 agenda (2015) 
https://www.youtube.com/watch?v=JopV5Us4moM 
 
Comment on the progression of the development goals from the EFA targets to the 
SDGs of 2015.   
 
Post your answers in the discussion forum then review and provide input to your peers’ 
postings, or else discuss the topic in an email discussion with your peers or facilitator. 

The Caucasus and Central Asia, Eastern Asia, South-Eastern Asia and Southern Asia achieved 
the most success with primary enrolment. Gender parity in primary education was achieved 
in Central Asia, East Asia and the Pacific. 

Southern Asia showed the greatest improvement in youth literacy, especially among young 
women, however in Oceania and Western Asia, girls remained at a disadvantage.  The 
greatest improvements were made in primary education where universal enrolment was 
achieved in regions like the Philippines, Indonesia and the Solomon Islands. 

However, in 2015 there was still a high percentage of children of school-going age who 
were out of school, and it was doubtful whether the situation would be improved in the 
foreseeable future, especially in countries where there was ongoing conflict. The numbers 
of refugees increased and the proportion of out-of-school children increased from 30% 
from 1999 to 33% in 2012. For example, enrolment rates in the Syrian Arab Republic in 
Southern Asia fell alarmingly to about 12% in 2013.  In addition, it is estimated that 57% per 
cent of these out-of-school children will never go to school. 

The United Nations Millennium Goals Report 2015 is an important document to consult 
when we assess the progress that has been made, especially as it provides reports of 
situations worldwide, but mainly in the developing world before the MDGs were reassessed 
and adapted to include 17 Goals with targets to be achieved ach year29.   

The discussion on the progress developing countries made in achieving the MDGs has 
significant implications for any argument in favour of open schooling. The flexibility that 
open schooling offers can be used to great advantage by vulnerable people and the most 
under developed nations. 

 

 

 

 

 

 

                                                           
29 See more at the United Nations Sustainable Development Knowledge Platform available 
at https://sustainabledevelopment.un.org/?menu=1300 

https://www.youtube.com/watch?v=ituW4smLwlA
https://www.youtube.com/watch?v=JopV5Us4moM
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The ultimate measure of any 
education system is not how 
many children are in school, 
but what – and how well –they 
learn (UNESCO, 2010:7) 

Some critics feel rather cynical about 
the excitement that these videos reflect 
especially when they consider that the 
Sustainable Development Goals have 
been introduced largely because of the 
failure of governments and funding 
agents to achieve the original MDGs. 
How do you feel? 

 

In 2015 it was reported that many more 
girls were in school. The developing 
regions as a whole had achieved the 
target to eliminate gender disparity in 
primary, secondary and tertiary 
education. For example, in Southern 
Asia, in 1990 only 74 girls for every 100 
boys were enrolled in primary school, 
while in 2015, 103 girls were enrolled 
for every 100 boys (United Nations 2015). However, in twenty-eight other countries 
worldwide there were still fewer than nine girls in school for every ten boys. Enrolment 
might have risen, but millions of girls drop out of primary school because their domestic 
duties are seen to be more important than their education. However, it is not only girls who 
drop out of school, as it is estimated that 28 million learners in sub-Saharan Africa drop out 
each year, while in South and West Asia, 13% of children entering school drop out in the 
first grade.  It is interesting that countries that have the biggest difference in numbers of 
literate men and literate women are also the countries that have the lowest literacy rates.  

While attendance numbers might have improved, 
absolute levels of learning remained desperately low 
in many countries. Evidence from South and West 
Asia and from sub-Saharan Africa suggests that many 
children failed to master basic literacy and numeracy 
skills, even when they had completed a full cycle of 
primary education. 

Low learning achievement stems from many factors. Schools in many developing countries 
are in a poor state and teachers are in short supply.30 I agree with the authors of the report 
that we have a long way to go, although we must recognize the commitment that 
governments have taken provide quality education to all children. However, we have also 
seen that quality levels are often unacceptably low, and that the linkage between being 
educated and being able to earn a living has become weaker, not stronger, over time.  We 
must not forget that updating the MDGs, especially Goals 2 and 3 will depend on political 
will, economic planning and quality education.  

                                                           
30 If you would like to read more about this you will find reports on the following websites 
of the United Nations: http://millenniumindicators.un.org/unsd/mi/mi_goals.asp   
United Nations Millennium goals http://www.un.org/millenniumgoals/ and 
http://mdgs.un.org/unsd/mdg/default.aspx 
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HOW CAN DISTANCE EDUCATION HELP COUNTRIES ACHIEVE THE MDGS AND SDGS? 
The statistics of the MDG’s as contained in the United Nations report of 2015 are very 
interesting and many are quite alarming, but what do they have to do with ODL? 

We have seen that many countries in the developing world did not achieve the MDGs by 
2015, and judging by the current state of conflict, migration and un-employment, the 
situation is not likely to improve very easily in the next 15 years. In the chaos that has 
existed politically and economically in many developing countries for the last century at 
least, education has become one of the lowest priorities. This is a great pity because, as we 
saw in the reports of the MDG’s, education is pivotal to growth and prosperity: in other 
words, to the achievement of the goals. 

However, it is not all doom and gloom. There does seem to be some change and progress in 
many countries. In Africa the African Union is encouraging the development of partnerships 
in the delivery of educational programs, and individual countries have committed 
themselves to extending the provision of education, technical training and health services.  
This is happening in the context of rising expectations but declining funds. It is a golden 
opportunity for open distance education. Unfortunately in many countries there is no 
universal appeal for distance education among potential learners as they are often 
suspicious of the quality of qualifications acquired by distance education. 

Activity Discuss what we can learn from the 2015 MDG Report 

Read the following pages from the Millennium Goal Report of 2015 (United Nations, 2015) 
Overview: PP 4, 5 8 and 9 
Goal 2 and part of Goal 3 pp 24 – 29 

Participate in an online discussion or else discuss the following in an email discussion with 
your peers or facilitator: 

On page 27 the report states: The unfinished work on education must rank high on the 
post-2015 development agenda, and interventions will have to be tailored to the needs 
of specific groups of children. 
 
• Which aspects of Goal 2 seem to have presented the greatest challenges in your 

country/region? 
• What seems to have been the cause of the ‘unfinished work on education’ in your 

country/region? 
• What can we learn about the provision of education across the developing world from 

the report? 
• How do you think your country/region should address the “unfinished work on 

education”? 
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In the foreword to the UNESCO publication Rethinking Education31 (2015) Irina Bocova 
(Director-General of UNESCO) says:  

‘The world is changing – education must also change. Societies everywhere are 
undergoing deep transformation, and this calls for new forms of education to foster 
the competencies that societies and economies need, today and tomorrow. This 
means moving beyond literacy and numeracy, to focus on learning environments 
and on new approaches to learning for greater justice, social equity and global 
solidarity. 

Education must be about learning to live on a planet under pressure. It must be 
about cultural literacy, on the basis of respect and equal dignity, helping to weave 
together the social, economic and environmental dimensions of sustainable 
development.’  

She goes on to say: 

‘Across the world, we have seen great progress in expanding learning 
opportunities for all. Yet we must draw the right lessons to chart a new course 
forward. Access is not enough; we need a new focus on the quality of education 
and the relevance of learning, on what children, youth and adults are actually 
learning. Schooling and formal education are essential, but we must widen the 
angle, to foster learning throughout life. Getting girls into primary school is vital, 
but we must help them all the way through secondary and beyond. We need an 
ever stronger focus on teachers and educators as change agents across the board. 

There is no more powerful transformative force than education – to promote 
human rights and dignity, to eradicate poverty and deepen sustainability, to build 
a better future for all, founded on equal rights and social justice, respect for 
cultural diversity, and international solidarity and shared responsibility, all of 
which are fundamental aspects of our common humanity. 

This is why we must think big again and re-vision education in a changing world.’ 

Distance education has the potential to provide education at all levels to people of all ages, 
different genders, in urban and rural settings. It provides opportunities for women and girls 
to be educated in the safety of their own homes and at their own convenience.  

The aims of any distance education program must be to 

• Increase enrolment 

                                                           
31 UNESCO (2015) Rethinking education: Towards a global common good? Available at: 
http://unesdoc.unesco.org/images/0023/002325/232555e.pdf 
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Self-Reflection Questions 

Do you think that the Sustainable Development Goals can be met in the envisaged 15 
years? 

How has what you have learned in this unit influenced your answer? 

Record your response in your course journal. 

• Make learning more accessible to more students who have not had access before   
• Drive constant improvement  
• Foster student achievement  
• Make learning mobile and engaging,  
• Find ways to encourage social learning  
• Improve student retention. This can be done by making learning more engaging. 

 
Read the article by Creed and Morpeth32 to deepen your understanding of the situations in 
which many learners live. The authors present a very good argument for the need for open 
and flexible provision of schooling in difficult circumstances. They identify specific aspects 
of distance education programs that can provide basic and secondary education to hard-to-
reach learners. 
 
LESSON SUMMARY 
The notion of Education for All influenced the formulation of the Millennium Development 
Goals and the Sustainable Development Goals. Most of the goals need education to be 
achieved. This means that innovative and sustainable means of education delivery need to 
be developed. Distance education in a variety of forms can be instrumental in providing 
education for all. 

 
 
 
 
 
 

 
 
 

MEDIA FILES 
http://www.unesco.org/education 
http://www.un.org/en/globalissues/briefingpapers/efa/ 
http://unesdoc.unesco.org/images/0018/001866/186606E.pdf 
http://www.un.org/millenniumgoals/2015_MDG_Report/pdf/MDG%202015%20rev%20%2
8July%201%29.pdf 
https://ckerslakesmith.wordpress.com/2013/10/ 
http://teachersworldwide.net/   
http://attackthesystem.com/2012/09/09/the-separatist-map-of-africa/ 
https://sustainabledevelopment.un.org/?menu=1300 

                                                           
32 Creed and Morpeth (2014) Continuity Education in Emergency and Conflict Situations: The Case for 
Using Open, Distance and Flexible Learning Journal of learning for development VOL. 1, No. 3 
Available at: http://www.jl4d.org/index.php/ejl4d/article/view/25 
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http://mdgs.un.org 
http://unesdoc.unesco.org/images/0023/002325/232555e.pdf 
http://www.jl4d.org/index.php/ejl4d/article/view/25. 
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UNIT ONE – SUMMARY 

ASSIGNMENTS AND ACTIVITIES 
The assignments and activities in this unit have required you to link what you have learned 
with the situation in your own country or region. You will see this pattern repeated 
throughout the module. It is important that you should do all the activities and participate 
in the discussions as they will all help you to formulate your own ideas and focus your 
thinking when you prepare to do the major assignment at the end of the module.  

DISCUSSION 
Education for All seems to be an elusive dream: goals have been set, but invariably goal 
dates have been moved. It seems as if the priorities of many governments in the developing 
world do not prioritize education.  

SUMMARY 
In this unit you have learned about the changing landscape of education and how 
technology has influenced those changes. Some of the most significant changes in the last 
two hundred years are related to access and how education has been put within the reach 
of the broader population. The call for Education For All evolved out of these changes. 
Unfortunately, the rapid development of technology has not reached all developing 
countries in the same way and the digital divide has evolved that separates developed from 
developing countries. Distance education and appropriate use of ICTs seem to be a way to 
bridge the divide and to help developing countries meet the Millennium Development 
Goals and the Sustainable Development Goals. 

NEXT STEPS 
In the next unit you will learn more about openness and what makes an open education 
system. You will also be introduced to the concept of open schooling to see how these can 
be used in reaching the goals of Education for All. 
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UNIT TWO - THE ROLE OF OPEN DISTANCE EDUCATION IN THE ACHIEVEMENT OF 

MDGS 

UNIT INTRODUCTION 
The purpose of this course on open schooling is for you to learn about the structure and 
management of an open school. Before you get to the essentials of open schools it is 
important for you to understand the foundations of openness and open schooling and what 
has led to the establishment of open schools.  In Unit one you learned about the great need 
that exists for education, especially in the developing world, and the need to find alternate 
methods of providing education for the marginalised people. In this unit you will 
interrogate ways of meeting this need. 

The word ‘open’ and ‘openness’ is often used in relation to distance education and is 
sometimes used indiscriminately.  Open learning is regarded as both a philosophy and a 
method of providing education. As a philosophy it is grounded in concepts of freedom and 
human rights and as a method it is grounded on the right to choose and the needs of the 
individual. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Demonstrate an understanding of the term ‘open’ in open learning and its role in 
distance education. 

2. Assess various definitions and descriptions of open distance learning. 

3. Discuss the value of openness and open schooling. 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

• Bates, A.W. (2015). Teaching in a digital age. Chapter 10. Available at:  
http://opentextbc.ca/teachinginadigitalage/ is a true example of openness as it is a 
completely free, open publication. 

• Daniel, J. (2006) Open Learning: Sacred Cow, Trojan Horse, Scapegoat or Easter 
Bunny? Paper presented at the Conference of Commonwealth Ministers of 
Education Cape Town, South Africa 10 December 2006. Available at: http: 
//hdl.handle.net/11599/135. 

• DODDS,  T. (2002) WHY IS OPEN LEARNING FAILING THE MASSES OF AFRICA?Paper 
presented at the Pan-Commonwealth Forum (PCF) on Open Learning, Durban, 
South Africa, held from 27 July to 2 August, 2002. Available at: 
oldwebsite.col.org/pcf2/papers%5Cdodds.pdf.   



 

Foundations and Evolution of ODL and Open School / Page 52 

• Bellamy, C. (2008) The role of open and distance education in providing access to 
learning for children and young people. Available at: 
http://oasis.col.org/bitstream/handle/11599/1249/2008_Bellamy_Open_Distance_
Education_Transcript.pdf?sequence=1&isAllowed=y 

• Lane, A. (2009). The Impact of Openness on Bridging Educational Digital Divides. 
IRRODL, Vol 10 No. 5. Available at: 
http://www.irrodl.org/index.php/irrodl/article/view/637/1408 

• Bakalevu, S. (2011) Open Schooling as a Strategy for Second-chance Education in 
the Pacific: A desk study report. Available at: 
http://oasis.col.org/bitstream/handle/11599/227/Open-Schooling-Strategy-for-
Second-Chance-Education-Pacific-Report.pdf?sequence=1&isAllowed=y  

ASSIGNMENTS AND ACTIVITIES 
There are numerous activities throughout the unit. Most require you to compare the 
situation of your own country or region with what you have learned in the lesson. You will 
also be required to read sections of reports and articles and comment on what you have 
read.  You will submit Assignment 2 for comment and assessment. 

 

http://www.irrodl.org/index.php/irrodl/article/view/637/1408
http://oasis.col.org/bitstream/handle/11599/227/Open-Schooling-Strategy-for-Second-Chance-Education-Pacific-Report.pdf?sequence=1&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/227/Open-Schooling-Strategy-for-Second-Chance-Education-Pacific-Report.pdf?sequence=1&isAllowed=y
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LESSON 2.1 – WHAT IS OPENNESS IN EDUCATION? 

LESSON INTRODUCTION 
The word ‘open’ and ‘openness’ is often used in relation to distance education programs. 
The terms can be misleading as they can be interpreted in many ways. Sometimes open 
learning is seen as being free, while it can even be seen as subversive. Open learning is 
based on philosophical principles of freedom and the right to learn as well as on methods 
that provide learners with freedoms of choice, autonomy in their learning, and a chance to 
succeed.  

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Demonstrate an understanding of the term ‘open’ in open learning and its role in 
distance education 

2. Assess various descriptions of open learning 
3. Present opinions on openness 

READINGS  
Daniel, J. (2006) Open Learning: Sacred Cow, Trojan Horse, Scapegoat or Easter Bunny? 
Paper presented at the Conference of Commonwealth Ministers of Education Cape Town, 
South Africa 10 December 2006. Available at: http: //hdl.handle.net/11599/135. 

OPENNESS IS AN APPROACH AND A METHOD OF DELIVERY 
Openness in education or open learning is an innovative movement in education that 
emerged in the 1970s to describe activities that either increase learning opportunities 
within formal education systems or broaden learning opportunities beyond formal 
education systems33. The term is linked to the idea that access to knowledge is a right and 
can thus be regarded as both an approach or philosophy of education and a method of 
delivery. It is an approach because its focus is on key principles that all aim at opening up 
specific aspects of learning for learners. Learner centeredness, learner autonomy and the 
rights of the individual learner are at the heart of open learning. In addition lifelong 
learning, flexibility, access to learning, the recognition of prior learning experience, the 
provision of learner support, the construction of learning programs in the expectation that 
learners can succeed are all part of the approach. It is a method of delivery because it can 
be used to provide formal, non-formal, face-to-face and distance learning opportunities. In 
addition, open learning cannot succeed on its own as it depends on the interaction of 
education and politics. 

                                                           
33 Wikipedia (2013) Open learning. At: https://en.wikipedia.org/wiki/Open_learning 
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Bates34 describes open education as taking a number of forms: 

• Education  for all: free or very low cost school, college or university education 
available to everyone within a particular jurisdiction, usually funded primarily 
through the state; 

• Open access to programs that lead to full, recognised qualifications; 
• Open access to courses or programs that are not for formal credit, although it may 

be possible to acquire badges or certificates for successful completion; 
• Open educational resources that instructors or learners can use for free. These 

include 
o open textbooks, online textbooks that are free for students to use; 
o open research, whereby research papers are made available online for free 

downloading; 
o open data, data open to anyone to use, reuse, and redistribute, subject only, at 

most, to the requirement to attribute and share. 
 

PRINCIPLES OF OPENNESS 
Let’s take a closer look at the principles: 

LEARNER-CENTEREDNESS 
Learner-centeredness is essential in an open system. The preferences, situation and 
associated needs of the student must be the focus. Learners must be active participants in 
an interactive process of learning where their choices and experiences are acknowledged. 
Knowledge must be seen within a certain context, which means that we cannot separate 
knowledge from the situations in which it is to be used.  Contexts include both regional and 
local conditions: in education, what works in one context is often inappropriate in another. 
In Unit 1 we discussed the need for education to be meaningful to learners: by considering 
the context within which learners live contributes to the learner-centeredness of the 
system. We have noted that individual learners live within unique circumstances that 
influence where and what they will learn and will also determine the methods they will use 
to learn it. An open learning system must take various contexts into account and all 
planning and development must cater for as many diverse needs as possible.  

LIFELONG LEARNING 
We mentioned in Unit 1 that the explosion of information has made it necessary for people 
to continue learning throughout their lives, thus becoming lifelong learners. This aspect of 
learning is imperative in an open system as appropriate learning opportunities should be 
made available to all people at all times of their lives. Lifelong learning includes traditional 
schooling and vocational learning, and learning aimed at self-development or self-
actualization.  
                                                           
34 Bates, A.W. (2015). Teaching in a digital age. Chapter 10. Available at:  
http://opentextbc.ca/teachinginadigitalage/ is a true example of openness as it is a completely free, 
open publication.  
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FLEXIBILITY IN LEARNING 
According to Gunn35, politics, pedagogy and productivity are the drivers of flexible learning.  
The concept of open learning involves providing flexible options to cater for the needs of 
learners, thus is part of learner-centeredness. Flexibility of design allows learners make 
informed choices about what they want to learn, how they want to learn, and where they 
want to learn.   

REMOVAL OF UNNECESSARY BARRIERS TO ACCESS 
As many as possible of the barriers that learners might encounter should be removed. You 
will remember the barriers mentioned in the discussions about the MDGs included 
geographical isolation, regional conflict, discrimination on the basis of race, gender, age or 
physical disability and so on.  

Another barrier that an institution or system could remove is that of the transfer of credits 
from one institution to another.    

LEARNER SUPPORT 
Every teaching and learning strategy introduced in a course should provide a degree of 
support for learners. They should be relevant and meaningful for learners. Support goes 
beyond lecturer or tutor support and includes counselling, advice, and relevant information 
to enable learners to make informed decisions.    

EXPECTATIONS OF SUCCESS 
Learners must feel that they can achieve the required outcomes or objectives of a course 
and that they can succeed. However, this does not mean that openness suggests inferior 
qualifications. What is does mean is the provision of opportunities for learners to find 
alternative pathways to reach the intended goals.  In other words learners can take longer 
to complete a course than the suggested time, or they can enrol for bridging or 
supplemental programs. 

Bates (2015, p 341) describes open education as a goal, or an educational policy that states 
that no one is denied access to an open educational program. The removal of barriers to 
learning means that there should be no prior qualifications to study, no discrimination by 
gender, age or religion, affordability for everyone, and for students with disabilities.  

You will notice that all these principles are aimed at learners achieving autonomy. 

 OPEN LEARNING AND DISTANCE EDUCATION  
The term Open learning is often used interchangeably with distance education – consider 
terms such as open education, open and distance education, open learning and so on. This 

                                                           
35 Gunn, C. 2011 Politics, Pedagogy and Productivity as Drivers of Flexible Learning in Burge E., 
Gibson, C. and Gibson, T. Flexible Pedagogy, Flexible Practice. Edmonton: AU Press. 
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might be appropriate because distance education is supposed to offer a certain amount of 
freedom as regards what learners learn, where they learn it and how they learn. However, 
it is much broader than distance education and more difficult to apply. It can take place 
within multiple modes as part of conventional education. 

The opposite of open, must be closed. Closed education can be thought of as education 
systems that do not offer flexibility in their approach and delivery. However, there are 
degrees of openness and closedness as traditional institutions that offer face-to-face or a 
mixed mode of education delivery can be open to allow students some of the freedoms 
that come with openness, and distance education institutions, that are expected to be 
open, can impose restrictions on the freedoms that come with openness.36 

Rumble37 lists 5 main categories of openness that describe how open learning is delivered. 
Compare these with the principles above and you will see marked similarities, illustrating 
that open learning is an approach as well as a means of delivery.  

OPENNESS OF ACCESS TO STUDY 
This includes the freedoms to enrol in a course regardless of age, state of employment, 
ability to attend classes and financial status of the learners.   

FLEXIBILITY OF PLACE AND PACE OF STUDY  
Learners have the freedom to study in a place that suits them: at the place they call home 
(think of migrants) or at a study centre. They can study on their own, in a class or in a 
group. It includes the freedom to pace themselves to start studying at the time of year that 
suits them and to do assignments and sit for exams when it suits them as well.  

CHOICE OF MEANS OF STUDY 
The learner is able to choose to study a course in a full-time mode or through distance 
learning, or some combination of these modes, choosing from among a variety of available 
media or combination of media. 

CHOICE OF STRUCTURE IN RESPECT OF CONTENT AND ASSESSMENT 
Learners have free choice of courses or modules and can take portions or complete 
qualifications. They can also gain credit for prior learning, and choose or negotiate the 
method of assessment to be used. 

VARIETY OF SUPPORT SERVICES TO CHOOSE FROM 

                                                           
36 Terry Anderson’s blog On Open, distance, e-learning and other name confusion has some 
interesting insights and links that you can explore. Find it at: 
http://terrya.edublogs.org/2009/01/15/on-open-distance-e-learning-and-other-name-
confusion/ 
37 Rumble, G, (1989) 'Open Learning', 'distance learning' and the misuse of language. Open 
Learning. Vol. 4 No. 2. 
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Activity 

Create a diagram or mind map in which you compare and contrast the principles of 
open leaning with Rumble’s five categories of open learning. Be as creative as you can. 

Record your response in your course journal. 

 

 

 

Activity 

Through your own experience, you are probably familiar with methods of distance 
delivery. Consider a distance education institution you know and see how/whether the 
following methods for implementing Open learning are implemented in that institution. 

Complete the table to assess how open the institution is. 

Category Examples used Did students 
have flexible 
choice? 

Did they 
promote 
openness? 

Self-study learning 
materials 

 YES NO YES NO 

Individual tuition 
and support 

 YES NO YES NO 

Face-to-face 
Tutorials, Seminars 

 YES NO YES NO 

Face-to-face study 
groups  

 YES NO YES NO 

Synchronous 
communication 

 YES NO YES NO 

Asynchronous  
communication 

 YES NO YES NO 

Counselling and 
advice services 

 YES NO YES NO 

Assessment  YES NO YES NO 
Accreditation  YES NO YES NO 
Reflection: 
Write a few notes on 
the conclusions you 
can draw from the 
information in the 
table.  

 

Record your response in your course journal. 

Learners are offered a variety of support services offered through different media and at 
different times and places and have the freedom to choose the combination that suits 
them. 
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BENEFITS AND LIMITATIONS OF OPEN LEARNING  
In looking at open learning principles and methods, it is important to examine both the 
learner's learning and the institution's provision of learning opportunities. In both of these 
areas we will find that there are benefits to be gained and limitations to be acknowledged. 

BENEFITS OF OPEN LEARNING TO LEARNERS 
How do distance learners benefit from learning that is open?  You will probably say that it 
allows learners to have more control over their own learning because it empowers distance 
learners to make their own decisions concerning their learning. What is meant by the term 
control? Most writers explain control to mean independence or freedom to choose, so that 
distance learners have the greatest possible choice in order to meet their own personal 
learning style or needs and the demands or constraints of their situation, such as work, 
home, disability, distance and so on.  

Experience has shown that in distance education extreme freedom is not always the most 
beneficial, especially (but not exclusively) for younger and/or less mature or inexperienced 
learners. You learned in Unit 1 that many school-age learners study through distance 
education, not by choice, but because there they have no other option. Often these 
learners are not well-equipped enough for distance education because of language 
problems or interrupted learning and there are often high drop-out rates or failure.  This 
has led concerned educators to re-visit the nature of 'learner control' provided for or 
expected from such learners.  

   Activity  

Think about your previous experiences of distance education. Complete the table to show the 
degree to which you had control of your studies. 
Control over pace 
(How could you pace your own studies?) 

 

Control over place 
(How did you choose where to study?) 

 

Control over time  
(How did you choose when to study?) 

 

Control over process 
(How did you choose whether to study by 
distance, face-to-face or both?) 

 

Write a reflection on your experience of autonomy and control during your studies. 

Record your response in your course journal. 
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BENEFITS OF OPEN LEARNING FOR DISTANCE INSTITUTIONS 
For those institutions which have the resources to provide an open learning policy and open 
methods, the benefits are that they can serve the needs of a wide range of learners (various 
age groups, geographical areas, and so on). Their numbers invariably go up and their 
revenues increase. In this way they are able to carry out their stated purposes to broaden 
their audience, remove barriers, assist their students to become independent learners and 
expand the pool of well qualified people in the country. 

LIMITATIONS OF OPENNESS 
Advocates of Open Learning believe that is what all distance learners would choose, if they 
were given a choice. However, there are limitations that should be considered. We have 
seen above that open learning usually includes the use of some type of technology to 
facilitate delivery that is open to as many students as possible. We have also seen that 
unless the technology is readily available, cost effective and usable, it does not benefit 
learners as much as it could. Where institutions do not have the resources they would want 
and need, sustaining the provision of Open Learning is likely to put great strain on staff and 
budgets; openness in one area may cause resource problems in other areas. In addition, 
learners who find it difficult to learn autonomously will experience problems unless 
sufficient support is included in the open learning package. If institutions cannot provide 
sufficient support it will limit learners’ experience.  

Appropriate forms and degree of open learning are best determined by the needs of the 
learners in terms of the available resources of the providing institution. 

THE INFLUENCE OF ICT ON OPENNESS 
No matter what the degree of openness an institution offers, one sure thing is that it will 
need to employ technology in some form or another. We have seen that technology that is 
too advanced for the community and learners who should use it hinders rather than 
promotes open learning.  New information technologies broaden learner independence 
through, for example, access to massive learning resources of different kinds and in a 
variety of media. Later in this program you will learn more about Open Education 
Resources, Moocs, and other learning resources, all of which make learning resources 
available at no real cost to the learner. The variety of methods and technologies makes 
possible a degree of collaborative learning which was not possible previously. Consider the 
influence and availability of mobile (cell) phones, email, texts (sms), FaceBook, Twitter and 
other social media on connecting people socially, and imagine how they could be harnessed 
for education. Thus the 'industrialised' nature of distance education need no longer be an 
essential characteristic - teaching and learning can now be more customised to learners' 
contexts and therefore made more open. 
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Activity 

In his paper presented at the16th Conference of Commonwealth Ministers of Education in 
Cape Town, South Africa on 10 December 2006 Sir John Daniel argues that eLearning in 
Open learning can be something perfect that should not be touched, something hiding 
subversive elements, something to be blamed for the failure of others, or a gift to be 
appreciated and used. It all depends on how it is used.  

Read the article at eLearning in Open Learning: Sacred Cow, Trojan Horse, Scapegoat or 
Easter Bunny? Available at http: //hdl.handle.net/11599/135. 

How do you think eLearning or the use of technology in distance learning can be 
successful in opening up education opportunities for primary and secondary learners in 
developing countries?  

Write about a page in which you comment on the ideas expressed by Daniel and provide 
your own ideas on how eLearning can be successfully implemented. 

Record your response in your course journal. 

Konnikova ends her article with these words: 

MOOCs are a technology with potentially 
revolutionary implications for education, but 
without a precise plan for realizing that 
potential. One way of getting there could be 
for the leaders of the MOOC movement to 
look more closely at old methods, from when 
education was less massive, less open, and 
entirely offline. 
In what way do you think old methods could 
be useful in the delivery of MOOCs? 

While what Ehlers38 calls an avalanche 
of technology is to act as a catalyst for 
learning, it is clear that without the skills 
to use technology, or to find and use 
information from the Internet learners 
are set up for failure.   With regard to 
MOOCs, Konnikova39 reports on 
research that found that there is often a 
massive dropout rate amongst learners 
enrolled in MOOCs and that the most 
successful learners were those who 
were already well-educated and 
comfortable using technology and the Internet.  

 

 
 
 
 
 
 
 

                                                           
38 Ehlers, U-D. (2013). Open learning cultures. Springer-verlag: Berlin. 

39 Konnikova, M. (2014) Will MOOCs be Flukes? The New Yorker. 7 November, 2013: Available at: 
http://www.newyorker.com/science/maria-konnikova/moocs-failure-solutions 
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LESSON SUMMARY 
In this lesson you have examined the meaning of Open Learning as expressed by a variety of 
distance educators and the possible benefits of Open Learning for many distance learners 
as well as the nature of learner control and the central role it plays in the provision of open 
learning. You also considered the benefits and limitations of open learning, in terms of 
learner needs and institutional resources. 

Self-Reflection Question 

What do you see as the most important advantage of an open system of 
education? What do you think is most significant disadvantage? 

MEDIA FILES 
http://opentextbc.ca/teachinginadigitalage/ is a true example of openness as it is a 
completely free, open publication. 
http://terrya.edublogs.org/2009/01/15/on-open-distance-e-learning-and-other-name-
confusion/ 
http://www.newyorker.com/science/maria-konnikova/moocs-failure-solutions. 
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LESSON 2.2 – THE ROLE OF ODL IN ACHIEVING THE MDGS  

LESSON INTRODUCTION 
In this lesson you consider how open learning can contribute to meeting the MDGs and 
even contribute to meeting the Sustainable Development Goals set for 2030. The focus is 
on articles that you will read and discuss. 

REVIEWING LITERATURE 
You are required to read at least three articles to complete this lesson. Not only will these 
articles deepen your understanding of the issues of open learning and its role in bridging 
the education gap between developed and developing countries, but they will also give you 
information and ideas on which to base your own writing.    

After you have completed the next lesson (the last of Unit 2) you will be required to write a 
short research paper about openness and open schooling. Part of any research is consulting 
literature and using it to underpin your own arguments. The literature you study in this 
lesson and the required discussions can form the basis of your literature study for the 
paper. 

In the modern knowledge society there is an enormous amount of literature that has been 
published on all manner of subjects and it would be impossible to read everything that has 
been written on a single topic. Therefore, the purpose of a literature review is usually to 
analyze critically just some of a published body of knowledge. This is done by means of 
paraphrasing, summarizing, classifying ideas and comparing the ideas of different writers. 

Thus it is imperative that you read the prescribed articles, complete the activities and 
participate in the discussions. You are also advised to read more widely 

LESSON OBJECTIVE 
Upon completion of this lesson you will be able to: 

1. Discuss open learning in relation to bridging the digital divide and achieving the 
MDGs. 

READINGS 
Dodds, T. (2002). Why is Open Learning Failing the Masses of Africa? Paper presented at the 
Pan-Commonwealth Forum (PCF) on Open Learning, Durban, South Africa, held from 27 July 
to 2 August, 2002. Available at: oldwebsite.col.org/pcf2/papers%5Cdodds.pdf.   

Bellamy, C. (2008). The role of open and distance education in providing access to learning 
for children and young people. Available at: 
http://oasis.col.org/bitstream/handle/11599/1249/2008_Bellamy_Open_Distance_Educati
on_Transcript.pdf?sequence=1&isAllowed=y 
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Lane, A. (2009). The Impact of Openness on Bridging Educational Digital Divides. IRRODL, 
Vol 10 No. 5. Available at: http://www.irrodl.org/index.php/irrodl/article/view/637/1408 

RESEARCH ON OPEN LEARNING IN REACHING THE MDGS 
Very few theoretical debates on distance education deal with formal or non-formal 
education at primary or secondary level. However, we have seen that in parts of the 
developing world there are tremendous needs in the areas of basic education, formal 
primary and secondary education, non-formal education and so on. Evidently this area of 
education needs to be researched more rigorously. 

The discussion on the non-achievement of the MDGs indicated that the need for basic, 
primary and secondary education is great. We also saw that the numbers of learners in 
need of basic and primary education far outweigh the numbers of teachers available to 
teach them or buildings to accommodate them It seems as if distance education that is as 
open as possible will have to be employed if we are to achieve universal primary (and 
secondary) education. However, we have also seen that the technology needed to be 
employed in delivering open learning opportunities can create as many problems as 
benefits. 

DODDS: WHY IS OPEN LEARNING FAILING THE MASSES OF AFRICA?40 
The first article we will discuss is a paper that was presented by Tony Dodds at the Pan-
Commonwealth Forum (PCF) on Open Learning, Durban, South Africa, held from 27 July to 2 
August, in 2002.  

Dodd’s observations came just two years after the declaration of the MDGs in 2000. Even 
though it is more than ten years ago and technology has advanced at an arming rate since 
then, it is disheartening to see that his words still ring true. 

According to Dodds non-formal education lost its status during the worldwide economic 
downturn in the 1980s. However, with the rise of formal, mainly tertiary, education being 
offered at a distance in many countries, the status of DE and ODL improved. Distance 
education should be seen as providing a second chance to learners who have missed out on 
education opportunities and as an alternative form of education for those who cannot 
attend formal education institutions. And yet it has been neglected.  

Dodds goes on to use examples to discuss why the neglect is unjustified and to give some 
suggestions on how to address the problem. His call is for concerted, carefully considered 
programs that address issues that directly affect learners and that gradually introduce 
technology.  

                                                           
40 Dodds, T. (2002). Why is open learning failing the masses of Africa? Available at: 
oldwebsite.col.org/pcf2/papers%5Cdodds.pdf.   
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Activity: Discuss the article by Dodds 

Do you agree with the reasons Dodds provides for his assertion that DE has failed 
Africa (and by implication other developing countries)? Contribute either more reasons 
or else counter arguments to his.  

Post your answers in the discussion forum then review and provide input to your peers’ 
postings, or else discuss the topic in an email discussion with your peers or facilitator. 

If you bungle raising your 
children, then whatever else 
you do well doesn't matter 
very much (Jackie Kennedy 
Onassis). 

Activity  

Read what Carol Bellamy says about the Wiňari project again. Make a list of the actions 
taken to help children in child labour situations to achieve at school. How do these 
actions meet the criteria of open learning mentioned in Unit 2 Lesson 1?  

Create a table with two columns. List the criteria of open learning in one column and 
the actions in the other. What conclusion can you draw from this? 

Record your response in your course journal. 

Dodds ends the paper with a set of questions meant to be discussion questions for a 
workshop. While this is not the focus of this lesson, see how many of the questions you 
could discuss. 

 

 

 
 
 
 

BELLAMY: THE ROLE OF OPEN AND DISTANCE EDUCATION IN PROVIDING ACCESS TO 

LEARNING FOR CHILDREN AND YOUNG PEOPLE41 
The second article we will discuss is a paper presented by Carol Bellamy at the PCF5 
Conference: Access to Learning in Development held in Jamaica in July, 2008.  At the time 
Ms Bellamy was the President and CEO, of World Learning, a non-profit organization that 
provides education in more than 60 countries.  

Please read the paper before continuing. 

This paper was presented at a similar conference, six 
years after that of Dodds, and the lack of progress that is 
reported is alarming. In her paper Bellamy mentions that 
in 2008 the majority of children worldwide did not go to 
school for various reasons. She emphasizes that 
education is a human right and that children’s feelings of hope was encouraged when they 
had access to education. The education of girls must be a priority. 

She suggests that there is no single solution to the education crisis. She points out that ODL 
can work when it ensures lifelong learning by providing access and multiple entry points to 
learning training and literacy. Significantly, she focuses on the work of a project called 
Wiňari in Ecuador that builds capacity at a number of levels. 

 

 

                                                           
41 Bellamy, C. (2008) The role of open and distance education in providing access to learning for 
children and young people. Available at: 
http://oasis.col.org/bitstream/handle/11599/1249/2008_Bellamy_Open_Distance_Education_Trans
cript.pdf?sequence=1&isAllowed=y 
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Activity Discuss Lane’s comments on the digital divide 

Comment on what Lane says about the place of technology in bridging the digital and 
education divides? 

Post your answers in the discussion forum then review and provide input to your peers’ 
postings, or else discuss the topic in an email discussion with your peers or facilitator. 

 
 
 
 
LANE: THE IMPACT OF OPENNESS ON BRIDGING EDUCATIONAL DIGITAL DIVIDES42 
Lane’s focus in this article is primarily about tertiary education but much of what he says is 
applicable to basic, primary and secondary education as well. His discussion on OERs is 
applicable to our present investigation. You will remember that in previous lessons it was 
mentioned that the digital divide has probably contributed to open learning programs being 
unsuccessful and therefore have contributed, either directly or indirectly, to the failure of 
countries to meet MDG2. Lane’s list of excluded groups and communities is significant as it 
includes and adds to groups mentioned before. The list demonstrates that there are many 
barriers that must be considered in the planning of open programs.   

Lane goes on to say that while digital resources and digital environments can substitute 
certain elements of physical resources and physical environments, they are different and 
teachers as well as learners need to be able first to create the resources and then to 
understand and use them. Teachers and learners need partners to help them develop these 
skills so that they can make informed choices about the type of learning they wish to 
undertake.   

 
 
 
 
 
 

                                                           
42 Lane, A. (2009). The Impact of Openness on Bridging Educational Digital Divides. IRRODL, Vol 10 
No. 5. Available at: http://www.irrodl.org/index.php/irrodl/article/view/637/1408 
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Activity  

Summarise in about one page what the three prescribed articles say about openness. You 
will be able to use the summary in the assignment you are required to do at the end of this 
Unit.  

Record your responses in your course journal. 

LESSONS LEARNED FROM THE LITERATURE 
The articles that you have read in this lesson are just three of a large body of work on the 
subject of open learning.  There are many more and you are advised to read as widely as 
you can.  

The three articles prescribed for this lesson give accounts of the state of education over 
eight years. While each article is seen from a different angle, all see ODL as having a very 
important role to play in the achievement of the MDGs. It is interesting that all three 
authors see pure ‘distance’ education as not being the most suitable for marginalised 
learners, and that flexible learning programs should include appropriate support. All see the 
need for learning programs that acknowledge the lives and situations of the learners. In 
addition, they all warn against the introduction of technology that is too complicated or too 
expensive for learners to understand and use. 

 

 

 

LESSON SUMMARY 
In this lesson you read and considered the opinions of three authors about the role of open 
learning in achieving the MDGs and EFA. There are three components of openness that all 
agree on. 

Independence: Learners must be able to choose what, when, how and where to learn. But 
independence by itself does not provide learner control of the learning process. Existing 
barriers to learning must be taken into account. 

Proficiency: Learners needs the intellectual ability and technical skills to learn 
independently and use technology.  

Support: Human and technological resources must be available to help learners to learn. 

Self-Reflection Question 

What is the most important thing that you have learned for reading the prescribed 
articles in this lesson? 

Record your reflections in your course journal. 
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MEDIA FILES 
oldwebsite.col.org/pcf2/papers%5Cdodds.pdf.   

http://oasis.col.org/bitstream/handle/11599/1249/2008_Bellamy_Open_Distance_Educati
on_Transcript.pdf?sequence=1&isAllowed=y 

 http://www.irrodl.org/index.php/irrodl/article/view/637/1408
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LESSON 2.3 – WHAT IS ‘OPEN’ SCHOOLING? 

LESSON INTRODUCTION 
In the first two lessons of this unit you have learned about openness in education, and you 
have discussed the role openness has to play in achieving Education for All and the 
Millennium and now Sustainable Development Goals. You will now consider an initiative to 
address some of the barriers that marginalised learners face, namely open schooling. Of 
course, learning about open schooling is the main aim of this course and it is essential that 
you see it in relation to the problems open schooling aims to address. 

In this lesson we consider what is meant by open schooling and assess how it follows the 
principles of open learning. You will then research open schooling in a region that you know 
and write a paper to report on your research. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe the characteristics of open schooling and open schools.  
2. Discuss the value of open schooling as a way of reaching Education for All.  

WHAT IS OPEN SCHOOLING? 
In Unit 1 Lesson 1 of this module you were introduced to the concept of open schooling. 
You watched a video in which Mrs Francis Ferreira of the Commonwealth of Learning 
explains the basics of what is meant by the term. 

In short, open schooling refers to a schooling system in which learners are physically 
separated from their teachers. Unconventional teaching methods are used in order to teach 
learners necessary skills in the most cost-effective way. ICT is usually used in the delivery of 
the learning experiences. 

THE DEVELOPMENT OF OPEN SCHOOLING 
Open schools existed before open universities. The reasons for their establishment have 
usually been driven by economic, geographic, social and political constraints.  Epidemics of 
illnesses like measles, disruptions like wars have all given rise to open schools in the past. 
As Haughey, Murphy and Muirhead (2008) put it, ‘the rationale for its provision has 
depended on the times and the context’. In what we could call the developed countries of 
Canada, Australia and New Zealand, governments established schools to reach children 
who could not attend school because they lived in isolated places like sheep farms and 
lighthouses, and small town where there were no qualified teachers.   

In the beginning the focus was on teacher training, in the 1980s it moved to secondary 
education and in the 1990s primary education was emphasized. The trend in the 21st 
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century has been to target out-of-school youth once again and there is a growing demand 
for vocational training. 

The correspondence and radio schools of Australia can be regarded as the first open 
schools. In the early 20th century secondary learners in outlying sheep stations were sent 
lesson notes by post every week. Learners then did exercises that were returned by post to 
be corrected. In some states the learners were visited about four times a year by travelling 
teachers. In 1951 lessons were broadcast via the Royal Flying Doctor Service. This was the 
beginning of the Australian School of the Air. 

In Canada open schooling was introduced for school children in 1919 to cater for the 
children of ranchers in remote districts. In the 21st century there are still learners being 
reached in remote areas, and modern technologies like the Internet extend education 
opportunities and possibilities for learners.  

In the 1960s open schooling was introduced in some African countries, Mexico and India. 
These projects used print, the radio, television (when it was available) to reach the learners. 
The programs had mixed success as they were based on correspondence education that 
needed paper, postage and other equipment. They were based on Western models and had 
little local content. Costs became too high for the programs to continue successfully. The 
National Open School (NIOS) in India has been a resounding success. It was started in the 
early 1980s and is still serving thousands of learners each year. It provides basic education 
as well as general school courses for secondary and senior secondary level.  

CHARACTERISTICS OF OPEN SCHOOLING 
We have already mentioned that in open schooling the system is open. There are seldom 
rules to restrict learners above or below certain ages from attending. There are no 
prerequisite entry qualifications; learners can enrol for as many or as few courses as they 
wish. The programs are usually offered via a mix of printed learning materials, online 
activities and optional facilitator-lead interactions.  The tutorial session sessions might be 
held in a local community venue or it could be virtual, via the internet, interactive radio, 
television broadcasts or even email. 

However, there is a great variety of open school systems: different schools have different 
governance models and provide different degrees of openness. Amongst these schools 
there is a wide range of enrolments, jurisdictions, student success, ICT usage, as well as 
technical and human support. Procedures, state or national rules and regulations vary from 
school to school as does the amount of support they receive from their government 
structures. The focus of the school and the support it receives from the state will determin 
the form of the school. 

Open schooling reaches many marginalized learners who cannot participate in traditional 
educational systems, and meets the need for lifelong learning. By being exposed to 
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Read Bakalevu S. (2011). Open Schooling as a 
Strategy for Second-chance Education in the 
Pacific: A desk study report for an example of 
research that is being conducted about open 
schooling. Available at: 
http://oasis.col.org/bitstream/handle/11599/227/
Open-Schooling-Strategy-for-Second-Chance-
Education-Pacific-
Report.pdf?sequence=1&isAllowed=y 

resources of good quality learners can be successful. These resources often depend on 
technology. 

While different open schooling systems differ according to the needs of the learners, there 
are some similarities: 

• Most open schools follow the same format as formal schooling. Alternate ways of 
building curricula have not been widely incorporated.   

• Most open schooling models include some face-to-face interaction to complement 
independent study. 

• Open schools that encourage learners to form study groups and thereby receive 
additional support have greater success. 

• Education and training for work is seen to be of major importance. 
• Modern technologies are providing great opportunities but also great challenges. 
• Open Education Resources are becoming widely used.  

 
CHALLENGES OF OPEN SCHOOLS 
Throughout the first two modules you have read about challenges of openness and 
indirectly of open schooling systems. The following provide a summary of these challenges: 

• There is no universal model for open schools that can guarantee quality of teaching 
and resources. As a result not all open schools can offer equal opportunities for 
their learners.   

• While the use of OERs can provide quality education resources, adapting them to 
the circumstances of learners can be costly.  

• There are no universal mechanisms to ensure cost-effectiveness, cost-efficiency, 
and sustainability of open educational systems.  

• Technology is sometimes seen as the backbone of open learning, and yet access to 
technology is often out 
of the reach of learners.  

• There is confusion about 
how open schooling 
should complement 
traditional schooling.  

• Not enough research is 
conducted to investigate 
the successes and failure 
of open schooling. 

 
LESSON SUMMARY 
Open schooling is a system of schooling that was introduced as a way of reaching learners 
in remote areas. It has proved to be successful in providing education to marginalized 
learners who have found it difficult to enter the formal education system. The provision of 
open schooling is not standardized, neither is the quality of the education and support. 
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Assignment 2 

In this assignment you are required to write an academic paper in response to the 
question:  

Can open schooling help the developing world achieve Education for All and the SDGs?   

Your response should be about five pages long and should consist of an introduction, 
background in which you briefly discuss the role of ODL in achieving the MDGs and a 
conclusion. 
Structure you response in the following way: 
 
Introduction: 

Start with a statement of your own opinion; 
Provide an outline of the topic; 

Background:  
Use the articles you read in Unit 2 Lesson 2;  
Summarise what each author says about the issue; 
Comment on the similarities and differences of their arguments; 

Discussion: 
Provide an example to justify the opinion expressed in the introduction and 
describe an open school you know or have read about; 
Discuss how the example justifies your opinion: how does the school meet 
the principles of openness, especially the removal of barriers to learning? 
Provide another argument/example to demonstrate that you have a 
balanced view; 

Conclusion: 
Draw a conclusion that reflects the opinion you expressed in the 
introduction. 
 

Submit your response to your facilitator for comment and assessment. 

While there are some characteristics that are common to most open schooling systems, 
there seem to be more differences than commonalities. 

 
 

MEDIA FILES 
http://oasis.col.org/bitstream/handle/11599/227/Open-Schooling-Strategy-for-Second-
Chance-Education-Pacific-Report.pdf?sequence=1&isAllowed=y 
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UNIT TWO - SUMMARY 

ASSIGNMENTS AND ACTIVITIES 
The discussions and activities in this unit require you to think about what openness in 
education means and how open education can assist governments to achieve the MDGs. 
Use the assignment to practice structuring an academic essay.  

DISCUSSION 
Once again the discussions in this unit require you to think about the theory discussed and 
to consider how they apply to your own country or region.  

SUMMARY 
In this unit you have considered the terms ‘open’ and ‘openness’ in relation to learning and 
schooling.  Open learning can play a vital role in the achievement of the MDGs and EFA, 
provided the principles of learner independence and proficiency are paramount in the 
development of learning  materials and that learners receive as much human and 
technological support possible. 

NEXT STEPS 
In Unit 3 you will learn about the foundations and history of ODL and open schooling. You 
will also consider the theories that have underpinned decisions about the provision of open 
learning and how the evolution of the generations of ODL continue to evolve. 
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UNIT THREE - FOUNDATIONS AND EVOLUTION OF ODL 

UNIT INTRODUCTION 
In order to fully understand the nature of open schooling it is necessary to look at the 
foundations of Open Distance Education, its origins, evolution and the theories that have 
influenced and been influenced by its development. While technology has influenced the 
way in which ODL or DE has been offered, it has not been the driver of the theories. ODL 
has developed, or evolved along five generations, each one with its own special 
characteristics. It continues to evolve as societal needs change and technologies open new 
means of delivery. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Discuss major theories of ODL. 
2. Describe the evolution of ODL 
3. Examine pedagogical methods as applied in different generations of DE/ODL. 

UNIT READINGS 
As you complete this unit you are required to read the following article: 

McKee, T. (2010) Thirty Years of Distance Education: Personal Reflections. IRRODL. Vol 11 
No 2. Available at: http://www.irrodl.org/index.php/irrodl/article/view/870/1578 

ASSIGNMENTS AND ACTIVITIES 
There are numerous activities throughout the unit. Most require you to compare the 
situation of your own country or region with what you have learned in the lesson. You will 
also be required to read sections of reports and articles and comment on what you have 
read.  
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LESSON 3.1 – GENERATIONS OF DISTANCE EDUCATION 

LESSON INTRODUCTION 
In Unit 1 of this module you were introduced to the history of distance education. In this 
unit we take a closer look at the various influences that have had an impact on the nature 
of distance education. This is not meant to be a mere history lesson; on the contrary, the 
aim of this discussion is to give you an idea of the origins of open learning. 

You have probably noticed the variety of titles given to distance education. You might even 
have been confused by them. While many people use them interchangeably, they each 
illustrate the changes that have taken place in the philosophy and delivery of distance 
education over time43.  

Let’s take a look at some of these titles. While you go through the list think about what they 
mean and what they tell us about the provision of distance education. We will then go on 
to discuss the stages of development, or evolution of DE. 

 Correspondence education (CE) 
 Distance Education (DE) 
 Open Distance Education (ODE) 
 Open Distance Learning (ODL) 
 Open Distance and eLearning (ODEL) 
 eLearning 
 Distributed Learning 
 Online Learning 
 Blended Learning 
 Flexible Learning 
 Open Learning 

 
The list is in chronological order, but you will see from our discussion below that there are 
no clear divisions between one phase of development and another. In addition, one type of 
delivery has not stopped for another to begin, neither have the philosophies underpinning 
one phase been rejected in favour of a new one. They have all flowed or evolved from each 
other and continue to influence each other, hence the term, the evolution of distance 
education.  The dates provided in the discussion below are approximate to give an idea of 
the time spans of each generation. 

                                                           
43 See Terry Anderson’s blog, ‘Virtual Canuck’ at http://terrya.edublogs.org/2009/01/15/on-open-
distance-e-learning-and-other-name-confusion/ for comment on the generations and many other 
issues of DE. 

http://terrya.edublogs.org/2009/01/15/on-open-distance-e-learning-and-other-name-confusion/
http://terrya.edublogs.org/2009/01/15/on-open-distance-e-learning-and-other-name-confusion/
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LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe the five generations of DE. 
2. Discuss the open learning within the framework of the five generations. 

LESSON READINGS 
McKee, T. (2010). Thirty Years of Distance Education: Personal Reflections. IRRODL. Vol. 11 
No. 2. Available at: http://www.irrodl.org/index.php/irrodl/article/view/870/1578 

GENERATIONS OF DISTANCE EDUCATION  
A discussion of the generations of distance education must be placed alongside a discussion 
of the theories that have shaped its evolution. In this lesson you are introduced to the five 
generations and in the next lesson you will investigate the theories, but you will see that 
they are inextricably linked.  

Much has been written about the evolution of DE and there have been arguments about 
regarding the number of generations DE has evolved through. However, there is now 
consensus that so far there have been five generations and that the dates provided here 
are the accepted, if approximate.  

In the introduction to Theory and Practice of Online Learning44, Anderson and Elloumi 
describe the evolution of DE in the following way: 

Although not an old discipline by academic standards, distance education practice 
and theory has evolved through five generations in its 150 years of existence 
(Taylor, 2001). For most of this time, distance education was an individual pursuit 
defined by infrequent postal communication between student and teacher. The 
last half of the twentieth century witnessed rapid developments and the 
emergence of three additional generations, one supported by the mass media of 
television and radio, another by the synchronous tools of video and audio 
teleconferencing, and yet another based on computer conferencing. The first part 
of the twenty-first century has produced the first visions of a fifth generation—
based on autonomous agents and intelligent, database-assisted learning—that we 
refer to as the educational Semantic Web. Note that each of these generations has 
followed more quickly upon its predecessor than the previous ones. Moreover, 
none of these generations has completely displaced previous ones, so that we are 
left with diverse yet viable systems of distance education that use all five 

                                                           
44 Anderson, T. and Elloumi, F. (2004). Theory and Practice in Online Learning. Athabasca University. 
This book is licensed under the Creative Commons License which means that you can download it 
freely from http://cde.athabascau.ca/online_book/pdf/TPOL_book.pdf 
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As you read these descriptions of DE 
generations create a timeline to give 
you a feeling of the progression of 
DE. 

generations in combination. Thus, the field can accurately be described as 
complex, diverse, and rapidly evolving.  

As you read the discussion below think especially of DE systems with which you are familiar 
and identify which generation or combinations of generations are in use.  

Now that you have an idea of why we say DE has evolved through generations, let’s 
consider the five generations. 

FIRST GENERATION: CORRESPONDENCE MODEL (EARLY 1700S – LATE 1800S)  
First-generation DE is marked by the use of a 
single medium of delivery (print) and a lack of 
direct student interaction. The first generation 
gave rise to pioneers of DE. You will remember 
from Unit that these were people who had a 
vision of opening up opportunities for learning 
to learners outside the formal education institutions. These pioneers tried out new ways of 
teaching and learning to meet the needs of marginalized people who were out of the 
formal education system. The focus was mainly on the production of learning material and 
its delivery to the learning community. The curriculum is decided by provider and learners 
are not included in any decision making. 

While we think of CE in historical terms, it is by no means extinct. There are still learning 
institutions that use CE as a means of providing learners with access to education. CE allows 
learners almost total independence. Learners can learn when and where they want to, they 
can pace their own learning and are not required to have any interaction with a facilitator 
except to submit assignments and receive a marked/assessed manuscript in return. 

Second Generation: Multi-media Model: (1900 to mid-1950s) 
In this generation there was an increase in numbers, both of institutions and learners. It is 
characterised by the use of multi-media.  

In the late 19th century and early 20th century the number and size of correspondence 
institutions grew. The development of various technologies enabled institutions to print 
learning materials, examination papers and other information much easier and quicker than 
before. The expansion of postal services (in developed countries) meant that learners could 
receive their learning materials quickly and efficiently.  

In addition, electronic media became more commonplace and by the 1930s and 1940s, 
education institutions started to use radio to supplement printed materials and reach 
learners in remote areas. Telephones were used to establish contact between learners and 
teachers.  As other new media (such as audio tapes, films and afterwards television) came 
into common use, so education institutions found ways to use them to provide better 
learning experiences for their learners. Even though this was an improvement over CE, in 
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this generation two-way communication with and between learners was still kept to the 
minimum. Learning was not seen as a social process in which priority is given to teacher-
learner interaction. 

THIRD GENERATION: TELE-LEARNING MODEL (LATE 1950S – EARLY 1980S) 
As you will notice from the dates, the third generation covers even fewer years that the 
second generation. However, during those twenty or so years, growth and innovation 
happened rapidly in more places and providing more ways of reaching learners through a 
greater variety of media than before. The main reason for calling this generation the Tele-
learning Model is that direct and immediate communication was introduced.  Electronic 
media was developing rapidly and becoming easier for ordinary people to have access to. 

The third generation is characterised by two-way communications media that allowed for 
direct interaction between the teacher and the student, and among students themselves. 
The aim was to provide more opportunities for communication between students and 
teachers, and between students.   

In the 1960s many colonized countries gained their independence from colonial powers and 
new governments put much emphasis on improving education through greater access to 
primary schooling. At the same time, DE was seen as an important and affordable way to 
train or upgrade the large number of teachers needed in the primary schools and to cater 
for the large number of adults who wished to upgrade their secondary schooling. In the 
1970s the numbers of children who were completing primary school grew. Primary school 
leavers who could not yet be accommodated in the limited number of secondary schools, 
or learners who had failed secondary school, resorted to DE as a way to access a secondary 
level education.  

FOURTH GENERATION: FLEXIBLE LEARNING MODEL: LATE 1980S – EARLY 1990S 
The advancement of information and communications technologies (ICTs) towards the end 
of twentieth century meant that DE could become a much more flexible method of 
education.  The print, audio, telephone and video technologies of the previous generation 
took new forms and educators and learners could interact on a more personal level, group 
interaction was made possible with the use of technologies that allowed tele-conferencing 
and video-conferencing to take place. The growth in the use of computers for education 
purposes contributed even further to reducing distances and enabling communication.   

These new developments had an impact on all forms of education and the divide between 
DE and face-to-face contact education narrowed.  Contact institutions began to use 
methodologies that were previous mainly for distance education and vice versa.  Thus the 
new technologies increased flexibility for both face-to-face and distance teaching as there 
could be a convergence of print, audio, video and computer technologies, on the one hand, 
and classroom teaching on the other.    
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Activity 

Read the article prescribed for this lesson; in it McKee reflects on her 30 years of experience 
in DE. Through her description of the five generations, she gives examples of how she has 
experienced each of these in thirty years. This is a good example of all the generations still 
being practised. Take special note of the table on pages 101 and 102.  

Make notes on what you find significant in this article. How has it broadened your 
understanding of the evolution of DE?  

Record your notes in you course journal. 

FIFTH GENERATION: INTELLIGENT FLEXIBLE LEARNING MODEL: LATE 1990S TO THE 

PRESENT. 
The fifth generation covers the latest developments emerging from technology.  It is 
evolving continuously wand will probably continue to evolve and allow for more 
interaction, freedom, flexibility and openness. 

The fifth generation takes advantage of the computer-mediated technologies of the fourth 
generation.   

OVERVIEW OF THE GENERATIONS 
The five generations of DE illustrate an evolution of technology that has changed society, 
education and consequently distance education. Many of the benefits of the technology 
revolution have been experienced more in the developed world than the developing world. 
The question you need to ask in relation is how can this information inform decisions in 
open schooling?  

 
 
 

LESSON SUMMARY 
In the paragraphs above you have learned about the five generations of open learning. This 
was not meant to be a simple history lesson, but rather it gives you some insight into the 
nature of DE systems that you have already encountered, and provides a foundation for 
further deliberations on open learning and open schooling.   

In the next lesson you will learn about the philosophies that have influenced and have been 
influenced by the evolution of DE. 
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LESSON 3.2 – MAJOR THEORIES UNDERPINNING ODL  

LESSON INTRODUCTION 
In this lesson you are introduced to the nature of theory in general and the theory of 
distance education (DE) in particular. You have learned about the evolution of DE and the 
generations that constitute the different phases of the evolution. In this lesson our focus is 
on the theories that have influenced the evolution and the generations of ODL. We also 
continue the debate on openness and consider how ODL is continuing to evolve in the 
twenty first century. 

Later in this course you will consider the difference between face-to-face and distance 
education. While the roles of teachers and learners are essentially the same (the educator 
teaches and the learner learns), their responsibilities are different. DE learners have to take 
much more responsibility for their own learning than the contact learners. DE educators, on 
the other hand, have to adapt the features of face-to-face facilitation onto paper or into 
other media in order to prevent the learner from feeling isolated and alienated. Another 
important difference is that the organization needed for the successful production of DE 
learning materials is not necessary in face-to-face or contact learning. All these issues have 
been considered by theorists. 

We us the article by Garrison, Theoretical Challenges for Distance Education in the 21st 
Century: A Shift from Structural to Transactional Issues as the main text of this lesson. The 
discussion in the lesson will refer you to relevant sections of the article.  

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Discuss the main theories of DE. 
2. Insert lesson objectives. 

 
LESSON READINGS 
Garrison, R. (2000). Theoretical Challenges for Distance Education in the 21st Century: A 
Shift from Structural to Transactional Issues. IRRODL. Vol. 1 No. 1. Available at: 
http://www.irrodl.org/index.php/irrodl/article/view/2/22 

RECOMMENDED READING 
Haughey, M., Evans, T. and Murphy, D. (2008). Introduction: from Correspondence to 
Virtual Learning Environments. In Evans, T., Haughey, M. and Murphy, D. (eds) International 
Handbook of Distance Education. UK: Emerald Group Publishing Ltd. 

THE NATURE OF THEORY 
Pages 1 to 4 of the prescribed article by Garrison apply to this section. Please read these 
pages before you continue. 

http://www.irrodl.org/index.php/irrodl/article/view/2/22
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A theory is a system of ideas that explains concepts, or models in a logical way in order to 
help others understand something. Theories are meant to inform or guide future action and 
practices and they evolve as a result of ongoing investigation or testing.  Research and 
practice in the humanities and social sciences (like distance learning), as in any other 
discipline, need to be based on theory. In addition, researchers and theorists examine and 
re-evaluate theories in order to develop and refine them. This is why you will notice that 
theories evolve over time. In the same way as technology has changed the way distance 
learning is delivered, so too has it influenced the theories of distance education. As 
Garrison says:  

Theory is an essential tool for educators to rethink how they will meet the needs of 
their institution and students when adopting distance education approaches (p2). 

and 

… theory is a coherent and systematic ordering of ideas, concepts, and models 
with the purpose of constructing meaning to explain, interpret and shape practice 
(p4). 

The establishment and study of the theory of distance education is very important to the 
progress of DE as a field of study and practice. It is also important for its credibility in the 
broader field of education and human sciences.  

Some people argue that DE cannot be regarded as a recognised discipline, because as a 
relatively new field there is not a large, recognised body of knowledge that can be said to 
represent the whole field. In addition many models that are regarded as theory are seen by 
some as mere methods of delivery45.  In the first half of the last century this could be said to 
be true as there was very little research on DE and much of what was written focussed on 
case studies, but this is no longer the case. However, this argument is not the focus of this 
lesson. We need to find out more about the thinking that has underpinned decisions on the 
provision of DE and consider how it applies to decisions to introduce open schooling in 
developing countries. 

For many years, DE decisions were taken without much thought being given to the 
theoretical basis of those decisions. However, towards the 1990s the situation changed 
radically and much more research was published proving that thorough research was being 
conducted in the field.46  As a result of research activities and their findings, we can safely 
                                                           
45 See Lynn Monoz (2011) Learning Theories and Distance Learning. Available at: 
https://lynnmunoz.wordpress.com/2011/09/18/learning-theories-and-distance-learning/ for one 
such criticism.  

46 Haughey, M., Evans, T. and Murphy, D. (2008) Introduction: from Correspondence to Virtual 
Learning Environments. In Evans, T., Haughey, M. and Murphy, D. (eds) International Handbook of 
Distance Education. UK: Emerald Group Publishing Ltd. 

https://lynnmunoz.wordpress.com/2011/09/18/learning-theories-and-distance-learning/
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say that DE can be seen as a discipline that is related to general education but is in fact a 
highly specialised field of study that is constantly evolving. Practitioners in the field of DE 
must, therefore, strive to develop logical, accurate and flexible theory that is applicable, not 
only to the changing technological situation of the developed countries, but also to 
situations in the developing world.47 

IMPORTANT DE THEORISTS 
Because of the continual innovation that has been experienced in DE, a single theory has 
not developed. Numerous theories have been proposed to describe traditional distance 
education. They include theories that emphasise independence and autonomy of the 
learner, industrialization of teaching as well as interaction and communication and 
connectivity. As the need for DE expands and changes and as technology improves, more 
theories are evolving.  

The first two theorists we consider belong in the first two generations of DE that focused on 
the provision of learning material with little or no contact between learner and teacher. 
They are Charles Wedemeyer and Otto Peters. These two theorists are discussed on pages 
5, 6 and 7 of the article prescribed for this lesson.  

WEDEMEYER’S MODEL OF TOTAL INDEPENDENCE 
Dr Charles Wedemeyer is generally regarded as one of the most 
influential pioneers of  modern distance education. In the 1960s he 
focussed on independent study as opposed to correspondence 
education. It was his theoretical and philosophical ideas that were 
the foundation of the delivery that influenced the practice of DE. As 
a result of his work, CE practitioners started to concentrate on 
educational issues that influenced learning at a distance.  

Wedemeyer’s model emphasises democracy of education for all 
people no matter their gender, age, nationality, class and place of 
study. He believed that distance education allows for individual 
freedom and technologies allow for equal access and self-directed, 
independent learning. It focuses on the educational aspects of teaching and learning in 
distance education. 

                                                           
47 See also Birochi, R. and  Pozzebon, M. (2011). Theorizing in Distance Education: The Critical Quest 
for Conceptual Foundations. MERLOT Journal of Online Learning and Teaching, Vol. 7, No.4: Available 
at http://jolt.merlot.org/vol7no4/birochi_1211.htm 

1 CHARLES WEDEMEYER 
Available at: 
http://www.halloffame.
outreach.ou.edu/1998/
wedemeyer.html  
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In the Preface to his book Learning at the back door: Reflections on non-traditional learning 
and lifespan48, Wedemeyer calls his ideas a ‘field theory of non-traditional learning 
throughout the lifespan’, in which the dynamics of all the forces (educational, social, 
cultural, psychological, technical) that are involved in various kinds of learning are noted 
and analysed (Wedemeyer, 1981:xvii).  

THE THEORY OF INDUSTRIALIZATION 
While Wedemeyer, and in fact, most theorists seem to focus on teaching and learning, this 
has not been the case with all theorists, as can be seen in the theory of Industrialisation 
proposed by Otto Peters.  

Peters’ ideas emphasise the industrial nature of the systems that 
drive DE. He saw traditional face-to-face teaching based on 
interpersonal communication, and industrialised teaching making 
use of technology as two separate forms of instruction that needed 
to be separated.  He saw the possibility of adopting industrial 
production techniques such as a division of labour, mass production 
and organization to reduce unit costs by applying the principles of 
economies of scale. In addition he emphasised the role of 
technology in DE. He saw it as a method of imparting knowledge, 
skills and attitudes that could be made easier by applying the 
principles of division of labour, mass production and industrial 
organization. It is, in fact, an industrialised form of teaching and learning. His ideas have 
changed over time, but they still emphasize the total independence of the learner. 

We now go on to the man considered to be the first theorist of DE, namely Borjé Holmberg. 

THEORY OF GUIDED DIDACTIC CONVERSATION 
The first actual attempt at creating DE theory was made by Börje 
Holmberg in the late 1950s and it was Holmberg and Keegan (see 
below) who saw the need to develop theory of DE as different and 
separate from traditional education.  Garrison (2000:7) describes 
Holmberg as a ‘pioneer’ who made a ‘substantial contribution’ to the 
theory of DE. 

Holmberg’s theory of guided didactic conversation was his response to 
the impersonal elements of correspondence teaching. His idea was to 
try to create learning materials that would be similar to conversations 
in a face-to-face situation, hence the name ‘Guided Didactic 

                                                           
48 Wedemeyer C.A. (1981). Learning at the back door: Reflections on non-traditional learning and 
lifespan. Madison: University of Wisconsin Press. This book can now be bought as an ebook at 
http://uwpress.wisc.edu/books/1954.htm.  

3 BÖRJE HOLMBERG 
Available at: http://www.eden-
online.org/contents/r-
net/Oldenburg/oburgBH.html 

2 OTTO PETERS 
AVAILABLE AT: 
HTTP://WWW.HALLOFFAM
E.OUTREACH.OU.EDU/2008
/PETERS.HTML 
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Conversation’.  The model is based on the assumptions that interaction is fundamental to 
teaching. In distance education interaction is established by learner-friendly materials that 
is tailored to the learners needs and gives the learner a sense of belonging. He advocated 
that learning material should provide learners with choices in order to suit their individual 
needs. His model includes well-designed learning material, individual discussion and 
feedback. 

Holmberg is regarded as a third generation DE theorist because he advocated for 
interaction between learner and teacher through print or other technologies. He argued 
that continued communication between learner and teacher is important in DE; with 
sufficient communication and support, learners should be able to construct knowledge 
together with facilitators and fellow learners.  

Can one say the technologies of the third generation that made more interaction possible 
between teacher and learner gave rise to the development of the theory, or was it the 
theory that gave rise to the more extensive use of technologies to enable the interaction? 
How did this change the pedagogy or teaching practised in DE? Consider DE materials that 
you have used in the past and decide how much ‘guided didactic conversation’ was used to 
teach the information.  

FOURTH GENERATION THEORISTS 
With the development and use of two-way communication technologies, interaction 
became the main research topic in distance education, and a number of theories related to 
interaction were formulated.  Thus we can say that theorists such as Moore (theory of 
transactional distance), Keegan (Reintegration of the Teaching Acts and Functional 
Reorganisation), Garrison and Anderson (modes of interaction in distance education) are 
fourth generation theorists.    

REINTEGRATION OF TEACHING ACTS AND FUNCTIONAL REORGANISATION  
You are well-aware that one of the distinct characteristics of distance education is that 
learning materials are designed and developed by educators at their places of employment 
that are far away from most of the learners. In addition the materials are developed prior 
to the learning process sometimes years before they are sent to learners.  The learners, on 
the other hand, after registration with their institutions, learn from these materials at their 
own time, pace, place and in the absence of the educators or designers and developers of 
the materials.  Desmond Keegan describes this feature of distance education as a system 
with the ‘act of teaching over two times and two places’49. He suggests that this degree of 
distance can be overcome with the use of various media. He identified four societal factors 

                                                           
49 Birochi and Pozzebon (2011) 
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that influence the provision of DE, namely, immediacy, globalization, privatization (or 
community) and industrialization50. 

Keegan’s theory of reintegration of teaching acts suggests that DE 
should artificially recreate the interactions of face-to-face teaching 
and learning and that it should be integrated back (or re-
integrated) into the teaching process.  

He suggests that reintegration is possible when distance education 
recreates the teaching and learning process in the learners’ normal 
life contexts.  In other words, there should be synchronous 
teaching and learning at a distance and learners should be able to 
control the use of the materials in the teaching-learning system 
when necessary.  Think about print learning materials alone and 
you will realise that this would not be possible.  However, if you 
think about modern technology, learning management systems 
that allow discussion forums that are either synchronous or 
asynchronous, and social media, then reintegration can be achieved, to a certain extent. 

THEORY OF TRANSACTIONAL DISTANCE 
Michael Moore developed a theory that examines two important 
variables, namely, learner autonomy and the distance between 
educator and learner. Moore saw distance as not being based on 
geographical separation of learner and educator, but rather on ‘didactic 
separation’ created by the study materials received by learners. What is 
very important is that his theory introduces a pedagogic or educational 
dimension to theories of DE. Garrison (2000:8) says that to Moore the 
transactional distance is pedagogic and not geographic. If this concept 
seems strange, imagine a group of 20 learners in a face-to-face class in 
which the teacher explains something to the blackboard without 
interacting with the learners. The learners are not connecting with the teacher or the topic 
and are performing other tasks. Even though they might be only four meters apart, the 
‘transactional’ distance is great. 

For Moore transactional distance is a combination of three constructs: dialogue 
(communication between teacher and learner), structure (the level of openness in the 
design of a course), and autonomy (the level of freedom learners had in making choices 
regarding their learning): the greater the dialogue between teacher and learner, the shorter 
the transactional distance between them. Transactional distance is of special importance in 
distance education where physical distance is great. As a result the role played by 

                                                           
50 Haughey, Evans, and Murphy (2008: 2). 

4 DESMOND KEEGAN 
Available at: 
http://distance-
educator.com/introduction-
to-distance-education-
theorists-and-theories-
desmond-keegan/ 

5 MICHAEL MOORE 

Available at: 
http://www.icicte.org/I
CICTE14Keynote14.htm 
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communication is central and he proposes increasing dialogue between teacher and 
learner.51 

The theories of Holmberg, Keegan and Moore feature three important elements in DE 
theory: design of learning materials, communication and choice. While Haughey, Evans and 
Murphy (2008:5) rightly point out that the pedagogical philosophies of teachers and the 
culture of the education institution influence the way these elements are configured, it is 
seems probable that the financial constraints of institutions, socio-economic situations of 
learners and the level of marginalization experienced by the learners must also influence 
this configuration.  

LATER THEORISTS 
As technology is advancing, DE theory is continually changing to cope with the different 
demands and opportunities that are being presented. Generally speaking theories tend to 
deal with interaction between teacher and learner as well as between learner and media. 
Later theorists, who could be classed as fifth generation theorists, have attempted to deal 
with these changes. In addition, general education theories of people like Michael 
Oakeshott and R.S. Peters have been used widely as the foundation for new theories.  

Among the theorists we mention in this lesson are Perraton, Garrison, Henri, Schlosser and 
Hanson, and Anderson; however, there are many more, and as eLearning and other 
computer generated means of delivery advance, you will find that theories proliferate. The 
main aim of our brief review of theory is to understand the situation of DE more clearly and 
to be able to make informed decisions on open schooling. As you go 
through the next section, take note of the focus on interaction and 
connectivity. Helping learners to overcome the feelings of isolation 
seem to be an ongoing theme and remains an area of contention. 

An important theorist who addresses the question of communication in 
DE is Garrison, whose theory seeks to place sustained, real, two-way 

communication at the core of the educational experience, regardless 
of the separation of educator and learner. He defines his model as a 
triangle with each side representing the teacher, learner and content. 
Garrison (2000:10, 11) holds that two-way communication between 
teacher and learner is imperative as it is the pivotal factor in strengthening the links 
between teaching and learning. Communicative processes mediated by digital technology, 

                                                           
51  Gokool-Ramdoo makes a very good argument for Transaction Distance Theory to be 
acknowledged as a global theory. You can find it at: Gokool-Ramdoo, S. (2008) Beyond the 
Theoretical Impasse: Extending the applications of Transactional Distance Theory. IRRODL. Vol. 9, 
No.3.  Available at: http://www.irrodl.org/index.php/irrodl/article/view/541/1151 

6 RANDY GARRISON 

https://coi.athabascau.ca/
contact/rgarrison/ 



 

Foundations and Evolution of ODL and Open School / Page 86 

based chiefly on new information and communication technologies, play an important role 
in promoting dialogue relationships among agents.  

Like Garrison, Laurillard also focussed on the learning situation provided in DE.  In her 
theory she set out a conversational framework in which she used the concepts of 
adaptation, interaction and reflection: teachers and learners continually adapt as a result of 
interaction and reflection. Learning experiences are most successful when supported by a 
variety of media, and while interaction is important, only those that are central to the 
learning process should be used52.  

In keeping with the focus on the learner, Henri (Garrison 2000:10) generated a theory 
based on the ideas on collaborative education. It is aimed at helping distance educators 
understand the learning process better and the importance of facilitating interaction for 
collaborative learning.  

The discussion above takes a brief look at some of the major theories of DE. While the early 
theories, especially, focused on the distance aspect of DE and the production of learning 
materials, later theorists considered the process of learning. As a result the theories of 
teaching and learning were the foundations of their theories. Mention is made of the 
pedagogies that guided their thinking in the discussion above. 

CONCLUSION 
Many of the more recent questions and debates on DE theory in the Western world have to 
do with the influence and use of electronic media. The question people in the developing 
world must ask as they search for theories to guide their practice, is how valid are these 
new theories and technologies for their situation? In developing countries where the use of 
telecommunication facilities are not the order of the day even though they are growing, is it 
right to take decisions based on theories created in the developed world? Should they not 
create theories of their own that address their own circumstances? 

 

 

                                                           
52 Haughey, Evans, and Murphy. (2008: 8). 
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Activity 

Use the information above and search for more, if necessary, to complete a summary of the 
theories of ODL. 

Summary of main theories of DE 

Theorist Theory Focus Concepts 

Charles 
Wedemeyer 

   

Börje Holmberg    

Michael Moore    

Desmond 
Keegan 

   

Randy Garrison    

Diana 
Laurillard 

   

 

Activity 

Use the summary you have create in the activity to create a PowerPoint presentation to 
describe the most influential theorists and theories of distance education. Share the 
presentation with your facilitator and fellow students. Comment on the presentations of other 
students. 
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UNIT THREE - SUMMARY 

ASSIGNMENTS AND ACTIVITIES 
There are no assignments that need to be submitted in this unit, but the what you learn 
about the generations of ODL and its evolution provide valuable foundation on which to 
build the rest of your studies about open schooling.  

DISCUSSION 
The discussion in this unit introduced you to the history of ODL and the nature of its 
development. 

SUMMARY 
While technology has been largely responsible for the evolution of the various generations, 
decisions made have been based on sound DE theory. It is interesting that while DE has 
evolved, one generation has not completely in favour of the next. In fact there is evidence 
of all generations in DE practice today.   

NEXT STEPS 
In a the next unit you will learn more about the pedagogies that influence open schooling, 
and it is important that you should be introduced to the major pedagogical theories that  
have influenced the development of theories of DE. 
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UNIT FOUR – OPEN SCHOOLS VERSUS TRADITIONAL SCHOOLS 

UNIT INTRODUCTION 
The title of this unit suggests that there might be a competition between the open and 
conventional schools, but there is not. In areas where open schools operate successfully, 
they exits symbiotically. In order to understand this symbiosis it is necessary to consider the 
theories on which they are built. There are many learning theories that inform the way 
teaching is conducted, information is presented to learners, and schools are managed. 
There are many pedagogical or learning theories, but we will focus on the two at the 
extremes of a continuum of control and independence.  The pedagogical theories that have 
influenced DE have evolved along with the practices and the technologies that have 
influenced the way DE is conducted.  

In this unit you learn about the major pedagogical theories that have influenced DE and 
open schooling and you will consider how these theories have been applied. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Identify how major pedagogical theories are applied in DE. 
2. Discuss major features of traditional schooling and distance learning. 
3. Examine the similarities and differences between traditional and open schools. 
 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

• Anderson, T. and Dron, J. (2011). Three Generations of Distance Education 
Pedagogy. IRRODL Vol. 12 No. 3: Available at 
http://www.irrodl.org/index.php/irrodl/article/view/890/1826 

ASSIGNMENTS AND ACTIVITIES 
There are numerous activities throughout the unit. Most require you to compare the 
situation of your own country or region with what you have learned in the lesson. You will 
also be required to read sections of reports and articles and comment on what you have 
read.   
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LESSON 4.1 – MAJOR THEORIES OF EDUCATION AS APPLIED IN ODL 

LESSON INTRODUCTION 
Garrison’s article that was used in the previous unit provides an excellent overview of 
theories of DE up to 2000. The development of these theories was influenced by and also 
influenced the provision of distance education. With the rapid development of technology 
theorists have turned their focus on the effect of ICTs and social media on DE and on 
learning itself. As the technologies continue to develop, definitions will change and so will 
theory.  

As mentioned before, theory is the basis of practice, and as the aim of DE is for learners to 
learn, it is important to consider some important learning or pedagogical theories that have 
influenced the development of theories of and practice in DE. We concentrate on two main 
pedagogical theories, namely behaviourism and constructivism, because they have 
influenced the thinking of theorists and practitioners in the past, and will influence the 
provision of open schooling in the future. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe selected theories of education.  
2. Identify major pedagogical methods used in the generations of ODL. 

MAJOR THEORIES OF EDUCATION53 
We have already mentioned that the early models of DE were adaptations of traditional 
education models that depended on lessons/lectures delivered by an expert using some 
medium, and responses from learners. The theories that inform teachers, teaching and 
education systems are as a result of personal and collective (community) value systems. 

There are many learning theories that inform the way teaching is conducted, information is 
presented to learners, and schools are managed. As mentioned before, most theories are 
influenced by the way a community or nation regards learning and education. The attitude 
towards children also influences theories, for instance does the community regard children 
as mini adults who have to take responsibility for their own actions, or does it regard 
children as vulnerable beings who need to be nurtured and protected? In authoritarian 
situations, strict rules are laid down, learners have very little choice and the curriculum 
supports the beliefs of the controlling body (government, community and so on). In less 
authoritarian situations individuals have more freedom and choices are made available, 
while in very liberal or laissez faire situation, there are very few rules and no interference 
from governments or the community at large.  
                                                           
53 The open ebook by Bates provides an interesting discussion on learning theories.  
Bates, A.W. (2015). Teaching in a digital age. Available at:  
http://opentextbc.ca/teachinginadigitalage/  
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Pedagogical theories are often placed on a continuum of control, with most control at the 
one end and no control on the other. The theory usually placed as advocating the most 
control is Behaviourism and on the other end constructivism. Both have merits as well as 
flaws. Other theories can be placed along the continuum, depending on the amount of 
freedom or control that they advocate. 

In DE at first expertise was provided through print or some type of electronic media, 
learners learned individually using the content provided by the teacher. Response and 
feedback was provided via the post and later through some interactive media like email. 
This type of education has had many titles, behaviourism being one of them, but it has also 
been called, positivism, or direct learning and is now sometimes referred to as 
instructivism. For the purposes of this module and your own research, the word 
behaviourism will be used.  

BEHAVIOURISM 
Behaviourism has been at the core of most education systems in the world for a long time.  
It is teacher-directed, follows a carefully planned curriculum, and is accompanied by 
purposeful teaching. The basic assumptions are that: 

• The purpose of instruction is to help learners understand and interact with the 
world;  

• Learners are directed by instructors; 
• Instructors/teachers make the decisions about the content and sequence of the 

learning;  
• Subject areas are broken down into manageable parts and sequenced in order of 

(what the teacher regards as) difficulty; 
• Focus is on the content, not the learning experience; 
• The instructor/teacher is an active authority in a field while the learner is passive;  
• Students are not expected to reflect or discover for themselves;  
• Real world situations are not used in teaching; 
• Individual learning styles are not accommodated in the teaching; 
• Expected outcome of learning are readily available to learners students; 
• Students do not develop independent cognitive skills and strategies for learning.   

CONSTRUCTIVISM 
Constructivism, on the other hand, advocates student-centred, discovery-based and self-
directed learning and views meaning and knowledge as actively built instead of being 
passively received. Learners actively participate in problem-solving and critical thinking 
about learning activities that are relevant to their lives and interesting. Various other 
theories along the ‘control continuum’ are called social constructivism, experiential 
learning, and situated learning, among others. In general in all these learning theories 
learners are encouraged to use their own knowledge and experience and apply them to 
new situations and information. Thus they construct knowledge.  In addition, 
communication between learners and teachers and among fellow learners is essential for 
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Which of these two major theories do you think would 
be most suited to open schooling? Do the choices 
mentioned earlier seem to favour constructivist 
learning? How can experiential learning be 
accommodated in DE? 

meaning to be made because a person’s learning is shaped by what others say and how 
they behave. Constructivism is based on cognitive theories. The basic assumptions are: 

• Teachers provide a learning environment, not a predetermined learning package; 
• Teachers make resources available to stimulate enquiry, problem solving and 

higher-order thinking; 
• Tasks are sequenced and scaffolding is provided to facilitate learning; 
• Learners are actively involved in the learning process;  
• Interaction is at the centre of the learning process; 
• The construction of knowledge is informed by personal traditions and culture;    
• People learn about the culture of their worlds by interacting with others;   
• Learning of new knowledge occurs through active experimentation and interaction 

with the environment;   
• Language is of utmost importance in the construction of meaning.   
• Assessment is authentic. It uses realistic tasks that take the learner’s social and 

geographical situation into account. 
 
Constructivist teaching does allow learners choice and makes them active participants in 
the learning process, but it requires a great deal of planning. As Bates puts it: ‘I would 
support the use of experiential learning for developing the knowledge and skills needed in a 
digital age, but as always, it needs to be done well, following best practices associated with 
the design models.’54 In addition, most learners need some guidance and can become 
confused when there is too much choice. 

                                                           
54See more discussions on education theories and their application in DE at Online Learning And 
Distance Education Resources available  http://www.tonybates.ca/category/teaching-and-
learning/learning-theories/#sthash.kZev6qdR.dpuf 
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Activity 

In this activity you revisit the table you completed in Unit 3, but add a column to record 
the pedagogical theories at the foundation of the major theories of ODL.  

Think about the principles and practices of each ODL theory and decide whether it was 
behaviourist, constructivist or a mixture of both. 

Complete the table and record it in your course journal. 

Summary of main theories of DE 

Theorist ODL Theory Focus Concepts Pedagogical 
Theory 

Charles 
Wedemeyer 

    

Börje 
Holmberg 

    

Michael 
Moore 

    

Desmond 
Keegan 

    

Randy 
Garrison 

    

Diana 
Laurillard 

    

 

The purpose of this activity is for you to get an idea of the scope of theory that informs 
decisions about distance education delivery. However, the table is just an outline because 
much more has been written about learning theory than is mentioned here, also, there are 
more learning theories than the two on which we have focussed. DE theorists have gone 
further to adapt the learning theories to distance education practices, and of course, most 
recent technology. 
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How does this information 
about connectivism influence 
your ideas on open schooling? 

CONNECTIVISM 55 
Connectivism is a relatively new pedagogical theory. It describes the connections in 
networks that result in new forms of knowledge and knowledge is created away from the 
human participants. Knowledge shifts constantly and is not owned or controlled by any 
formal organization. The first practice form of connectivism is based on the idea that the 
focus of education is not on the teacher transmitting information that the learners receives, 
but rather on  the learner finding ways to access the correct information to serve a 
particular purpose.  

The second practice of form of connectivism is social networked learning where learners 
are gathered (virtually) to build a network for knowledge sharing and connection with 
people who have some common interest. In the third practice form learners use and 
develop their own resources. They create their own knowledge to make decision about 
complex problems.   

We have mentioned before that in the knowledge 
society information is readily available and it 
proliferates exponentially, however, this can happen 
only where such technology is available.   

LEARNING THEORIES APPLIED IN DE 
The prescribed article by Anderson and Dron (2011) is of special interest in this section. 
Read the discussion below before you read the article. 

When we consider the history of DE and the generations that have evolved in relation to 
the pedagogical theories that have influenced them, it is difficult to separate the 
developments in the technologies used from the pedagogy practiced. Anderson and Dron 
describe pedagogy and technology being ‘intertwined in a dance: the technology sets the 
beat and creates the music, while the pedagogy defines the moves’. Technology influences 
course design, and therefore the pedagogy. This is especially significant in the context of 
open schooling because the technologies that are available in a region will influence the 
pedagogy and therefore the pedagogical theory that will underpin design and decisions 
made. For instance, where ICTs are scarce and very expensive it might be advisable to use 
the postal system supplemented by radio broadcasts to deliver the learning packages. In 
this case, the pedagogy will probably lean towards behaviorism; whereas if sophisticated 
ICTs are freely available and learners have access to learning resources, a more 
constructivist approach will be possible. 

                                                           
55 There is a Special Issue of the International Review of Research in Open and Distance Learning 
(IRRODL) devoted to discussions on connectivism that you will find interesting. Connectivism: Design 
and Delivery of Social Networked Learning. Vol 12, No 3 (2011):  Available at 
http://www.irrodl.org/index.php/irrodl/issue/view/44 
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McIsaac and Gunawardena56 identify Moore’s concepts transactional distance, interaction, 
learner control and social presence as an important factor in course design and delivery. In 
addition to the theory presented by Moore, they mention that when learner control and 
dialogue increases, transactional distance decreases. Therefore, the effect of teaching does 
not depend on geographical distance, but rather on the interaction and ‘transaction’ 
between the teacher and the learner. This concept is important in the design of learning 
material and the setting up of systems, as you will appreciate when you study the other 
modules of this course. As the use of ICTs is a major feature of open schooling, they might 
enable designers of open school programs to reduce transactional distances by including a 
variety of interactions and transactions between learners and teachers and also between 
learners and learners. 

Even though the notion of transactional distance is valid for traditional as well as open 
schooling, Perraton’s57 (2014) theory, based on elements of communication and education 
theories is noteworthy. His theory examines three important areas: how distance can be 
used to make the most of education, the need to increase dialogue and the methods of 
production and seems to bring together important elements of distance education. 

The second construct McIsaac and Gunawardena emphasize is interaction. You have 
learned about teacher-learner and learner-learner interaction, but another type of 
interaction is learner-content interaction. This type of interaction refers to the way learners 
interact with the learning material and with other learners.  As the use of ICTs is so 
prevalent in DE, the authors suggest that learner-interface interaction is another concept to 
consider. We mentioned before that if learners do not have access to or the knowledge of 
how to use ICTs they will not be able to interact with all or part of the learning material. 
Thus course developers and instructional designers involved in creating learning materials 
for open schools should include enabling interactions and consider the best way to deliver 
learning packages to particular learners. 

Learners who feel in control of their lives and their studies have a greater chance of success 
than those you do not. Control requires a balance between a learner's independence and 
the ability and opportunity to make choices, ability and skills to perform their tasks, and 
support gained from people and learning materials. 

                                                           
56 McIsaac, M.S. & Gunawardena, C.N. (1996). Distance Education. In D.H. Jonassen, ed. Handbook of 
research for educational communications and technology: a project of the Association for 
Educational Communications and Technology. 403-437. New York: Simon & Schuster Macmillan. 

57 Perraton, H. (2014). Theory, evidence and practice in open and distance learning. Oldenburg 
University: BIS-Verlag available as an open access ebook at: http://www.uni-
oldenburg.de/fileadmin/user_upload/c3l/master/mde/download/ASFVolume14_Ebook.pdf 
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Activity Discuss the prescribed article by Anderson and Dron (2011) 

Which pedagogical methods do you think would be most appropriate for Open 
Schooling in your region? 

Post your answers in the discussion forum then review and provide input to your peers’ 
postings, or else discuss the topic in an email discussion with your peers or facilitator.   
 

The social context in which distance learning takes place must be taken into account. ICTs 
and other media is not ‘culturally neutral’, in fact media, materials and services are often 
inappropriate as they are not created with the social setting and local culture of the learner 
in mind. As mentioned before in this module, ICTs are often used without attention to the 
impact on the local social environment. The idea of social presence that helps learners feel 
included in the learning situation is important.   

Anderson and Dron (2011) provide a very interesting view on how technology has 
influenced DE pedagogy. They suggest that there have been three generations of pedagogy 
that have evolved along with the nature of DE. 

The authors recognize three generation of pedagogy, namely Cognitive-Behaviourist, Social-
Constructivist and Connectivist Pedagogies.  They then analyse each of these generations 
according to the cognitive presence, social presence and teaching presence in each. They 
conclude that, as in the generations of the evolution of DE, no generation stops when 
another begins, and that no generation has provided all the answers to the problems of DE. 

We have established that DE is the same as conventional education, in that it has 
conceptual concerns and the need for research and the development of theories.  As 
traditional education assimilates interactive, multimedia technologies and distance 
education assimilates individual teaching methods and a blend of distance and contact 
pedagogies, the differences between the two become blurred.  This is of particular interest 
to open schooling.  Anderson and Dron (2011) identify trends that are likely to influence 
future theorising, but do not discuss the notion of openness in great detail. How do you 
think the use of open education resources and open education will influence future 
theories of DE? 

LESSON SUMMARY 
You have seen that the early models of DE were versions of traditional education. The 
teacher selected the content and transmitted it to the learner in the form of learning 
packages. This influenced the design and delivery of learning material. The design involved 
print material that provided information and expected responses to questions based on the 
content.  
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Later cognitive theories influenced DE theorists to accept the learner as an active 
participant in the learning process, and to consider ways of adapting the teaching and 
learning situation to incorporate learner participation. The theory of Constructivism also 
played an important role in the new thinking of theorists. Constructivism places the 
construction of knowledge through problem solving and enquiry within a social context at 
the centre of teaching and learning. The constraints of the separation of teacher and 
learner in distance education have sometimes been problematic in achieving the ideals of 
Constructivism. However, as ICTs have enabled a greater degree of interaction, these 
theories have become more practicable. 

The notion that DE pedagogical theories have evolved along with the theories provides us 
with the impetus for research on the theories that are necessary for discussions and 
decisions on open schooling. 

MEDIA FILES 
http://opentextbc.ca/teachinginadigitalage 

http://www.tonybates.ca/category/teaching-and-learning/learning-
theories/#sthash.kZev6qdR.dpuf 

http://www.irrodl.org/index.php/irrodl/issue/view/44 

http://www.uni-
oldenburg.de/fileadmin/user_upload/c3l/master/mde/download/ASFVolume14_Ebook.pdf
Insert links or folder/file names  
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LESSON 4.2 – TRADITIONAL SCHOOLS VERSUS OPEN SCHOOLS 

LESSON INTRODUCTION 
The title of this lesson, Traditional schools versus open schools, might be misleading as it 
suggests that there might be a competition between the two. This is not the case. Each type 
of schooling has its place, each serves its purpose. You have read throughout this module 
that open schooling is a way of addressing education needs, usually of learners who are 
marginalized in some way or who find attending traditional school dangerous, expensive, or 
inconvenient. In this lesson you will consider some of the differences between open and 
traditional schools in general terms. In Module 2 you will consider the differences in greater 
detail. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Identify similarities and differences between traditional and open schools. 
2. Investigate successes achieved and challenges faced in selected open school 

systems. 

LESSON READINGS 
Mukhopadhyay, M. and Phillips, S. (Eds) (1994). Open Schooling: Selected Experiences. 
Available at: 
http://oasis.col.org/bitstream/handle/11599/82/Open_Schooling.pdf?sequence=1&isAllow
ed=y   

WHAT ARE THE DIFFERENCES BETWEEN TRADITIONAL AND OPEN SCHOOLS? 
Before we discuss the differences between traditional and open schools let’s have a look at 
two examples. The two scenarios are fictitious and are based on a collection of examples 
from a variety of places. As you read the scenarios consider the following: 

• Are these typical examples of traditional and open schools? 
• Which pedagogical theories can you recognize? 
• Is there a strong emphasis on meaningful learning? 
• What is the main aim of each school? 
• What attempts are made to maintain standards of education? 
• How are the schools governed? 

 
SCENARIO 1: CONVENTIONAL SCHOOL 
Secondary School X is a large co-educational school of the local Ministry of Education. There 
are just over 900 learners at the school. The school curriculum is based on the British 
General Certificate of Education (GCE) and provides six major fields of study in addition to 
the official language, which is also the medium of instruction. Additional languages can also 
be taken when there is a teacher available. These fields of study are: the Humanities and 
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Social Sciences, Natural Science Physical Science, Economics, Accounting and Mathematics. 

The learners are grouped into Grades 8 (about 13 years old) to 12 (about 18 years old), with 
a final public school leaving examination being written at the end of Grade 12. Each class 
consists of about 35 learners. Learners in Grades 10 to 12 must select four fields of study 
for the school leaving examination. The main concern of the principal and teachers is to 
prepare candidates for the G.C.E. exams.  

The school day is divided into eight 40-minute teaching periods and on most days lessons 
are taught in all the subjects. Teaching takes the form of lessons in which subject material is 
taught by the teacher while the learners listen.  If learners do not attend at least 80% of 
classes they may not sit for the examination at the end of the year. 

The teachers’ lessons are usually interspersed with examples, questions and 
demonstrations and they often give learners tasks to do, such as the completion of 
worksheets, drawing diagrams, doing experiments or making presentations. These tasks 
may be done individually or in groups.  Learners are occasionally required to repeat facts 
aloud, either individually or in groups. Sometimes homework is given; this can take the 
form of finishing work started in class time, study, research or reading.  

Apart from the examinations, assessment is an important part of school teaching. This can 
be done during lessons: the teacher may ask questions as a lesson progresses to determine 
whether the learners have grasped the material being taught. After a series of lessons a 
formal test may be given which the teacher marks and awards a score. 

 
SCENARIO 2: OPEN SCHOOL 
Y is an open school that has been set up by a Ministry of Education in a conflict-affected 
area. As a result of the conflict and security issues learners cannot attend school.  The area 
in which the conflict has been raging covers hundreds of square kilometres.  The main aim 
of the school is to provide opportunities for learners to keep up with their learning so that 
they can re-enter formal school when it becomes possible. The management teams and 
teachers prepare modules based on a general national curriculum to provide learning 
materials for home schooling.   

The modules offer mathematics and the first language of the area. Learners are grouped 
with others who live close to each other. Each group consists of a maximum of ten learners 
who gather in the home of one of the group at pre-arranged times. A computer with mobile 
Internet access is provided for the use of the learners during their contact time. All 
attempts are made to keep groups of boys and girls separate, and boys are given 
preference when an opening occurs.  A mother or young adult who has graduated from 
secondary school is appointed as a facilitator to support learners as they work through the 
materials provided.  The group discusses issues and solve problems based on the learning 



 

Foundations and Evolution of ODL and Open School / Page 100 

Activity: Discuss the schools in the scenarios.  

How successful do you think these two schools could be?  
Consider issues of learning, openness, and pedagogy in your discussion. 
 
Post your answers in the discussion forum then review and provide input to your peers’ 
postings, or else discuss the topic in an email discussion with your peers or facilitator.   

materials. At regular times lessons are streamed from the school via the Internet. These 
might also be uploaded as videos that learners can access when it is convenient.  

Because of the security issues regular radio broadcasts are not possible, but podcasts are 
made available.  

An appointed teacher rotates in a certain area to give lessons on certain subjects and to 
conduct assessment of learning. Assessment can be carried out by means of tests. Formal 
examinations are not possible. 

 
You will agree that the scenarios include some features of both schools that have elements 
that are typical of both open and traditional schooling, however, there are many more 
features that have not been included. In addition, while open schools are very useful in 
conflict situations, they are also very important in other situations as well. Did you notice 
that there are both behaviorist and constructivist aspects practiced in both situations? 
Learners are required to behave in a certain way, they do not have much freedom of choice 
of the curriculum, but are also expected to study independently and embark on 
constructing knowledge. 

In neither case does it seem as if the focus is on meaningful learning. In the traditional 
school everything is geared towards the GCE examinations, while in the open school the 
aim is to enable learners to be reintegrated into traditional schools when it is possible. 

In both instances there is an adherence to outside standards, and both schools are 
governed by the local Ministry of Education.  
 
 
 
 

 
 
 
 
The scenarios and the discussion are meant to highlight certain issues of both traditional 
and open schooling. Can either of the schools be considered successful? It is possible that 
they are both successful in their own way, but there are still many questions that can be 
raised about them. 

SUCCESSFUL PROVISION OF OPEN SCHOOLS 
What makes a successful school? You have learned about the nature of open schools, the 
purpose, the theories that inform decision about open schools, and to a certain extent, the 
structure of open schools. As you have seen it is very difficult to describe a typical open 
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Activity 

Read through the bulleted list again and consider whether each change refers to open or 
traditional schooling or both. 

How have these changes influenced traditional schools? 

What do the changes suggest about open schools? 

Record your notes in you course journal. 

school because each one is established to serve a particular population of learners in a 
particular environment, to address a particular need. Nevertheless, there must be some 
conclusions to be drawn that  might not be able to guarantee success, but that will enable 
those responsible for establishing open schools to avoid the most common pitfalls. 

You have learned about the emergence and evolution of ODL and of open schools as part of 
the evolution. While the traditional system of schooling continues to be the mainstream, 
you have seen that it has its limitations regarding access and cost effectiveness, among 
others. The expansion of the use of technologies has enabled greater flexibility in the 
provision of constructivist, learner friendly of both traditional and open schooling. At the 
same time the move towards open schooling has necessitated changes in the way schools is 
perceived: 

• From classroom to anywhere; 
• From teacher-centric to learner-centric; 
• From teacher as an instructor to teacher as a facilitator; 
• From mainly oral instruction to technology aided instruction; 
• From fixed time to anytime learning; 
• From ‘you learn what we offer’ to ‘we offer what you want to learn'; 
• From education as one time activity to education as lifelong activity.58 

 

 

 

 

 

 

The advances in technology and the changes in the way schooling is viewed has the 
potential to blur the differences between open and traditional schools. However, 
technology should not be seen as the panacea for all the ills of schooling, and a guarantee 
of success. It should rather be seen as a means to create learner-centered learning 
experiences that can be accessed anywhere and at any time so that the transactional 
distance between learner and teacher/facilitator can be shortened.   

                                                           
58 Initiatives for Seamless Learning: Final report of the International Conference on Promotion of 
Open Schooling held in Goa, India from 23-25 January, 2005. Available at: 
http://hdl.handle.net/11599/280 
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In order to come to some conclusions you need to research some case studies and to 
compare the experiences of a variety of schools. In this lesson you will use parts of a 
Commonwealth of Learning report as the main source. The Report, Open Schooling: 
Selected Experiences 59 was written in 1994, before the explosion of technology, social 
media and open education resources that have influenced and enabled the provision of 
open schooling. The report is important because it will help you to understand the essential 
nature of successful open learning and appreciate how modern technology has helped to 
provide learning opportunities for a wide range of learners. 

The report consists of ten case studies of open schools in Commonwealth countries. For the 
purposes of this lesson you are required to read the  

• Introduction,  
• Open Learning in Indian School Education – O. S. Dewal (p 9) 
• Open Learning, Curriculum Development, and the Open Access Support Centre in 

Queensland – G. Postle and A. Higgins  (p 7) 
• Zambian Open Secondary Classes – R. Siaciwena (p103) 
• Conclusion  

 
These case studies have been selected in order to give you a broad outline of open 
schooling across the globe, and in countries at different stages of development. As you read 
the case studies focus on the development of the open school, and the provision of the 
various components of open learning.  The other case studies provide valuable insights into 
the provision of open schooling, please read them at your leisure.  

In the conclusion Phillips states that open schools can play a part in achieving Education for 
All, she points out the many benefits of the provision of open schools, but also identifies 
challenges.  Costs and the training of materials developers seem to be the most common 
challenges faced by individual open schools as well as the countries that provide them. It 
also seems as if there should be a separation of open schools from traditional school 
systems. Open schools should be entities on their own and not simply a variation of 
conventional schools because of their learners are different and have different needs. 
Control and quality assurance seem to need special attention. 

The report does not provide examples of absolute successes or failures, but rather presents 
a picture of each example having success in some areas but challenges in others. 

Once you have read the prescribed chapters complete the following table in response to 
your reading. This will enable you to draw conclusions and make generalizations regarding 
open schooling across the Commonwealth. 

                                                           
59Mukhopadhyay, M. and Phillips, S. (Eds) (1994). Open Schooling: Selected Experiences. Available at: 
http://oasis.col.org/bitstream/handle/11599/82/Open_Schooling.pdf?sequence=1&isAllowed=y   
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ACTIVITY 
COMPARISON OF OPEN SCHOOLS IN SELECTED COUNTRIES 

 India Queensland, Australia Zambia 

Extent to which 
open school is an 
independent entity 
(or traditional school 
via distance)  

   

Access    

Purpose    

Type of learning 
materials 

   

Development of 
learning materials 

   

Teachers/facilitators    

Training of 
teachers/facilitators 

   

Learner support    

Major problems to 
be overcome 

   

 

Since the writing of the report there have been initiatives to train materials developers to 
create materials that are fit for distance learning. The proliferation of open education 
resources has meant that more specific training has taken place, and more free resources 
have been made available. You will learn more about OERs in a later module of this course, 
but suffice to say that the same challenges that have beset materials developers in the past 
face the developers of OERs. Materials must be well designed, pedagogically sound, 
uncomplicated and learner-friendly. In the case of OERs they should be easily adaptable to 
meet the local needs. 

Reports on progress or other initiatives in the areas described in the selected case studies 
can be found on the COL website. You might find the following interesting. You can also 
search the site for other reports that might interest you. 
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• SAIDE William & Flora Hewlett Foundation/COL Open Education Resources for 
Open Schools Zambia 2009 Initial Evaluation Report of the competence of materials 
developers. Available at: http://hdl.handle.net/11599/262 

• Dr Alicia Fentiman International Research Foundation For Open Learning 2004 
Forum on Open Schooling for Secondary Education  in Sub-Saharan Africa. Available 
at:  http://hdl.handle.net/11599/205 

• Bakalevu, S. (2011) Open Schooling as a Strategy for Second-chance Education in 
the Pacific: A desk study report. Available at: http://hdl.handle.net/11599/227 

• Rajagopal, T (2011) A Study of the Development of the State Open Schools (SOSs) in 
India http://hdl.handle.net/11599/239 

The open journal International Review of Research in Open and Distributed Learning 
(IRRODL) has many articles that report on progress of ODL, open learning and technology in 
ODL, and in particular there are special issues with a regional focus: 

• Vol 10, No 4 (2009): Regional Focus Issue - Open and Distance Learning in Africa 

• Vol 8, No 1 (2007): Regional Focus Issue - Open and Distance Education in Asia 

• Vol 10, No 2 (2009): Regional Focus Issue - Learning Technologies in the Middle East 

• Vol 12, No 4 (2011): Special Issue - Frontiers in Open and Distance Learning in the 
North 

Other publications can also be accessed online. 

LESSON SUMMARY 
It is difficult to describe a typical open school because each one is established to serve a 
particular population of learners in a particular environment. Each one addresses a local 
need. Open schools need to be as individual entities and should be autonomous while still 
being part of the general education system. Open education resources have advantages of 
providing learning materials at low cost to the receiver. However, because of the need to 
make OERs fit for purpose they have to be well designed, pedagogically sound, and learner-
friendly 

MEDIA FILES 
http://oasis.col.org/bitstream/handle/11599/82/Open_Schooling.pdf?sequence=1&isAllow
ed=y   

http://hdl.handle.net/11599/280 

http://hdl.handle.net/11599/262 

http://hdl.handle.net/11599/239
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http://hdl.handle.net/11599/205 

http://hdl.handle.net/11599/227 

http://hdl.handle.net/11599/239 



 

Foundations and Evolution of ODL and Open School / Page 106 

UNIT FOUR – SUMMARY 

ASSIGNMENTS AND ACTIVITIES 
In this unit you have consulted many authors and have read widely. You will be able to use 
these readings later as you complete your remaining assignments for this module.  

DISCUSSION 
Knowing about the theories that underpin developments in ODL helps you to understand 
what has led to the rapid changes we see in education throughout the world.  

SUMMARY 
In this unit you have learned about the pedagogical theories which have influenced the way 
DE has been conducted. Two main streams of thought were identified, namely 
Behaviourism and Constructivism. Modern ICTs are creating a new perspective on learning 
theory and the notion of Instructivism is gaining ground. As the generations of DE have 
evolved they have been influenced by certain pedagogical theories, and like the generations 
themselves, one theory has not been abandoned in favour of another. Instead there is 
evidence of them all in DE provision. 

NEXT STEPS 
In Unit 5 you will consider the impact that open schooling has had on individuals, 
communities and local education systems. 
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UNIT FIVE - THE IMPACT OF OPEN SCHOOLS ON REGIONAL AND NATIONAL 

ECONOMIC, SOCIAL AND EDUCATIONAL SYSTEMS 

UNIT INTRODUCTION 
Welcome to the last unit of this module. In this unit you will explore the impact, or possible 
impact of open schooling on various systems in general and then you will investigate the 
impact in your own region. You have read in the readings prescribed for this module that 
there is a need for more research on the integration of open schools into the conventional 
school systems of some countries. Nevertheless there is evidence that open schooling is 
having an impact on economic social and education systems. This can be seen in the 
influence of the ICTs used in open learning being used in conventional classrooms, and the 
fact that the divide between DE and conventional education are becoming blurred. The 
processes that are involved in the design of curricula and learning materials have also 
influenced the provision of conventional educations in many regions. Access to education 
has increased for marginalized groups such as the disabled and women and so on. 

Because of the nature of the delivery of learning materials, learners need to be literate. It is 
for this reason that open learning has been seen to be more suited to secondary schooling. 
However, ICTs are making the potential of open schooling at the primary level improve.  If 
the greater access is made for primary education, more challenges as there will be an 
increase in the demand for access to secondary schooling. It is believed that if one new 
secondary school were to be built every month for the next ten years, the increased 
demand will not be met. 

Graduates from open schools need to be able to increase their skills in order to join the 
workforce at some level. Thus the quality of the provision of education at all levels needs 
some form of control. As open schooling should be equal in value to conventional 
schooling, state and regional governing bodies such as ministries of education should be 
involved in the planning, financing, offering and assessment of the learning. Unfortunately 
open schools are seen as being below standard, attracting mediocre learners and achieving 
low results; the non-traditional nature of open schools means that they are often not held 
in high esteem. 

It is evident that there is a great need to research pertinent issues and to establish some 
type of legislation or benchmarks for the provision of open schooling to ensure the quality 
of the qualifications awarded to graduates. This might be difficult because of the very 
nature of open schooling that caters for learners who have more handicaps to study than 
learners in conventional settings. In this unit we discuss some of these issues.   
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UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Explore the impact of Open Schools on regional and national economic, social and 
educational systems. 

2. Discuss the impact of open schooling in the developing world. 
3. Research the open schools in a local/regional area. 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

• Rumble, G. and Koul, B. N. (2007). Open Schooling for Secondary & Higher Secondary 
Education: Costs and Effectiveness in India and Namibia. Available at: 
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Highe
r_Education_071707.pdf?sequence=5&isAllowed=y 

• Commonwealth of Learning. (2015).Setting Standards, Maintaining Quality: Quality 
Assurance Policies for Open Schooling. Available at: 
http://oasis.col.org/bitstream/handle/11599/946/QA-Policies-OS-
2015.pdf?sequence=1&isAllowed=y 

• Commonwealth of Learning. (2010). Quality Assurance Toolkit for Open Schools. 
Available at: http://hdl.handle.net/11599/107 

• UNESCO (2009). Open School: A Step-by-Step Guide for Implementation of the Open 
School Program: Education and Culture for Peace. Available at: 
unesdoc.unesco.org/images/0019/001919/191906e.pdf 

ASSIGNMENTS AND ACTIVITIES 
There are numerous activities throughout the unit. Most require you to compare the 
situation of your own country or region with what you have learned in the lesson. You will 
also be required to read sections of reports and articles and comment on what you have 
read.  There are two assignments that you will have to submit to your facilitator for 
comment and assessment. 

http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_071707.pdf?sequence=5&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_071707.pdf?sequence=5&isAllowed=y
http://hdl.handle.net/11599/107
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LESSON 5.1 – ECONOMIC, SOCIAL AND EDUCATIONAL BENEFITS OF OPEN SCHOOLING  

LESSON INTRODUCTION 
In order to discuss the issue of the impact of open schooling on various systems, let’s recap 
briefly on what you have learned so far about what open schooling is. Open schooling is not 
the same as distance schooling because it is planned to allow learners to study specially 
designed open learning materials without having to attend conventional school. Learners 
study on their own wherever it is convenient for them. The word ‘open’ in this context 
refers to the openness of the system that does not dictate the ages of learners, 
prerequisites in order to learn, content of courses to be taken or the number of courses in 
which students can or must enrol.  

Coupled with learning materials learners are given access to face-to-face sessions with a 
facilitator to receive extra explanation on issues that learners have found difficult in their 
studies. Learners do not have to attend the sessions and they are not penalized if they need 
to suspend their studies for periods when they cannot study. While the facilitators are 
usually not subject experts they can help learners navigate through the learning materials. 
There is also a subject expert available online or on the telephone to solve any subject 
related problems.  

When assessing the impact of open schooling you need to consider its impact on the 
individual, the community and the education system as a whole. There has not been a lot of 
research in this regard, and so you will need to read cases and assess them for yourself.  

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Explore the impact of Open Schools on economic, social and educational systems. 
2. Discuss the impact of vocational training offered through open schooling. 

READINGS 
Rumble, G. and Koul, B. N. (2007). Open Schooling for Secondary & Higher Secondary 
Education: Costs and Effectiveness in India and Namibia. Available at: 
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Edu
cation_071707.pdf?sequence=5&isAllowed=y (pp 1 - 4; 94)  

THE IMPACT OF OPEN LEARNING 
In the discussion on the impact of open schooling on various systems, we see open 
schooling that is well-governed, well-designed, and well-presented. In the next lesson you 
will learn more about establishing quality standards for open schools because they are not 
always as well-governed, well-designed and well-presented as they could be. 

The education provided to people from marginalized groups has an economic impact on the 
individual as well as the community. Much has been said in previous units about the 

http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_071707.pdf?sequence=5&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_071707.pdf?sequence=5&isAllowed=y
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numbers of out-of-school youth and the marginalization of girls, women, the disabled and 
children in conflict zones.  

First of all, open schools tend to be affordable because they cater for many students but do 
not have to provide the infrastructure to accommodate them. The development of skills 
allows learners to be more economically active, thereby being more able to support 
themselves and their families. Graduates tend to be more productive, earn more and get 
better jobs, thus boosting their own (and that of their families) financial situation and, in 
the long run, the economy of the region. The facilitation necessary for face-to-face sessions 
(facilitators and subject specialists), curriculum development, materials development (print 
and electronic) all create employment, and so the layers of economic benefits continue to 
grow. Thus open schooling can be seen as a product that stimulates economic growth and 
development while being a change agent at the same time. 

Open schooling is also an excellent way of ensuring equity and social justice as it can bring 
formerly excluded learners into the schooling system. The social impact on individuals is 
also important, as those who could previously not attend school are given the opportunity 
to do so and thus their status is raised. As they become more employable, social status is 
met with improved economic status. In this regard the education of girls is of special 
concern as it one of the MDGs stresses gender equality and the empowerment of women, 
and, by implication, of girls. Girls in many countries struggle to stay in school for a variety of 
reasons. Open schooling affords girls the opportunity to study in an inexpensive way, at 
times that suit their daily schedules, and to attend classes in a girl-friendly environment.  
Other marginalized people benefit in the same way. The social impact can be seen in the 
rise in status of learners as they are able to be integrated into larger society, not only 
because of their raised economic status, but also because of their own feelings of self-
worth. The society at large benefits because there are few people in need of economic and 
social support.  

In most cases open schooling systems are branches of the conventional schooling system. 
The care that needs to go into the creation of the systems necessary for successful open 
schooling will have an impact on the education system as a whole. The use of ICTs enhances 
education delivery in both open and conventional settings, provided sufficient training and 
encouragement is provided to teachers and course developers. In addition the resources 
that are created in print, audio, CD-ROM, video and on learning management systems 
become the property of the whole school system. This is an important advantage, especially 
when teachers are scarce, or when teaching is interrupted, as the distance learning 
materials available can be used so as not to disrupt the learning process. 

Another way in which open schooling has an impact on education systems is that lifelong 
learning is encouraged and becomes the norm. Not only does this generate more 
employment in the education sector, but it also has an on-going positive effect on the 
society as a whole. 
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As mentioned before there has not been much research on open schooling and the impact 
that it has had.  We can just go on some case studies and circumstantial evidence of 
development and improvement. The problem is that there is not much data on open 
schools, as well as on secondary school systems in general. This makes comparing systems 
and outcomes and making decisions very difficult. It is hoped that through this program 
more research will be undertaken. 

SUCCESS STORIES 
In this unit a report by Rumble and Koul60 concerning the costs and effectiveness of open 
schooling in India and Namibia is referred to quite often. The report was commissioned by 
COL in response to a call for more research on this field. According to Rumble and Koul 
most research on open learning focus on the quality of the graduates as measured by the 
proportion of students who graduate with a school leaving qualification. The research fails 
to mention the value added to individuals by the knowledge and skills they have acquired 
through the education they have received.  They suggest that learners gain cognitive 
(knowledge-based), psychomotor (skills-based), and affective (behavioural) skills and that 
the impact is not just on the individual's performance but also on improvements in labour 
productivity and economic growth.  

Rumble and Koul (2007:94) provide a number of case studies/stories that illustrate the 
impact of open schooling on individuals. NIOS is the abbreviation for the National Institute 
of Open Schooling, a body that governs the provision of open schooling in India. As you 
read the stories, notice how the learners gained economically, but also psychologically 
because their feelings of self-worth were enhanced. Notice how education influenced not 
only the economic status of the  

 STORY 1 
Swapana Banik, a woman (18 years old) from Debaipurkur Road, District Hoogly, fought 
poverty to get her Secondary Certificate in 2005, as her father had died long ago and her 
ailing mother earned just INR 500 per month as a casual labourer in an umbrella factory. 
Swapana was badly in need of a job to support her sick mother and younger brother, and 
there were no jobs available. A helpful neighbour directed her to Don Bosco Self-
Employment Research Institute at Mirpara, where she joined the Tailoring and Cutting 
Course (one of the NIOS recognised vocational courses). Swapana completed the course 
successfully and was employed by Frontier Garments Pvt. Ltd., Salkia, Howrah, on a 
monthly salary of INR 2300. 

                                                           
60 Rumble, G. and Koul, B. N. (2007). Open Schooling for Secondary & Higher Secondary Education: 
Costs and Effectiveness in India and Namibia. Available at: 
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_0
71707.pdf?sequence=5&isAllowed=y 
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Activity: Discuss lessons learned. 

What particular lesson have you learned from the two case studies above? What does 
it tell you about the type of education adult learners need? 

Post your answers in the discussion forum then review and provide input to your 
peers’ postings, or else discuss the topic in an email discussion with your peers or 
facilitator.   

 

STORY 2 
A labourer’s son, Mohosin Ali had obtained his Secondary Certificate in 1999. He wanted to 
have something of his own to live on, but he had neither the money to invest, nor any skills 
to take him forward. One of his friends directed him to the NIOS vocational course on 
Refrigeration & Air Conditioning. This led to him fabricating a cooling and freezing system 
that could produce ice-cream at a relatively lower cost. He sought and got a loan of INR 
5000 from the Ministry of Human Resource Development, Govt. of India, to start a micro-
enterprise, in this case an ice cream plant at Bandel Chalk Bazar, Hoogly. As he gained 
confidence in this enterprise, he took another loan (INR 400,000) from the Allahabad Bank 
to expand his business. Today Mohosin Ali owns 17 vendor wagons and his ice cream earns 
him between INR 15,000 to 20,000 per month. He is now supporting his younger brother in 
setting up a new enterprise. 

 

 

VOCATIONAL EDUCATION 
The case studies suggest that in addition to primary and so-called academic secondary 
schooling, there is a need for vocational training. Countries who find it difficult to provide 
traditional schooling will no-doubt find vocational education even more difficult, and yet it 
is vital for the economies of countries to have a trained workforce. Can vocational programs 
presented as open courses under the auspices of open schools help to bridge the gap? 
From the stories above it would seem so.  

In the next activity you are required to watch a video of a presentation made by Frances 
Ferreira61. In the video Mrs. Ferreira notes the growing need for school systems to provide 
appropriate training so that graduates can enter the labour market. Vocational education 
needs to provide employable and relevant training to satisfy the economic and employment 
needs of a particular community. She goes on to suggest that open schooling can contribute 
to meeting the need for trained people by establishing partnerships between schools and 
industry. She cites the success of the Trades Academy in New Zealand as a good example of 
how such partnerships can be achieved.  

                                                           
61 A video presented at the Integration of Academic Courses with Vocational Education in Secondary 
Schools, National Institute of Open Schooling (NIOS), New Delhi, India (17-19 February 2012) by 
Frances Ferreira, Education Specialist - Open Schooling, Commonwealth of Learning. 
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Activity: Discuss the impact of vocational training 

Watch the video at http://oasis.col.org/bitstream/handle/11599/636/Open-Schooling-
Equitable-Access.html?sequence=1&isAllowed=y 
What impact could open vocational training have on the economy of your country or 
region?  
Post your answers in the discussion forum then review and provide input to your peers’ 
postings, or else discuss the topic in an email discussion with your peers or facilitator.   

 

The possibility of open schooling providing relevant vocational training to those who cannot 
attend conventional trade schools could have a far-reaching impact on the economies of 
communities, especially in developing countries.  

LESSON SUMMARY 
In this lesson you considered the possible impact of open learning on various socio-
economic systems. Not only can the knowledge and skills gained by graduates improve 
their feelings of self-worth, but they can lead to greater employability and subsequent 
improvement of social and financial status of individuals. Vocational training is becoming 
more relevant in the developing and the developed world, but existing educational 
institutions will not be able to cope with the expected demand. Open learning will be able 
to bridge the gap. 

Self-Reflection Question 

How has open learning directly affected you or someone you know? What has led 
you to enrol in this course?  

MEDIA FILES 
http://oasis.col.org/bitstream/handle/11599/636/Open-Schooling-Equitable-
Access.html?sequence=1&isAllowed=y 

http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_0
71707.pdf?sequence=5&isAllowed=y 

 

http://oasis.col.org/bitstream/handle/11599/636/Open-Schooling-Equitable-Access.html?sequence=1&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/636/Open-Schooling-Equitable-Access.html?sequence=1&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/636/Open-Schooling-Equitable-Access.html?sequence=1&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/636/Open-Schooling-Equitable-Access.html?sequence=1&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_071707.pdf?sequence=5&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/228/Open_Schooling_Secondary_Higher_Education_071707.pdf?sequence=5&isAllowed=y
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LESSON 5.2 – REGULATIONS AND GUIDELINES FOR OPEN SCHOOLING 

LESSON INTRODUCTION 
You have learned that open schools are usually part of a country or regions schooling 
system, and that they very often fall under a Ministry of Education. However, there are few 
regulations that apply specifically to open schooling. Open schooling is often seen as an 
add-on to conventional schools and they are not treated like separate entities. This is 
especially pertinent when open schools are used across national or regional borders.  

Until relatively recently, governments have tended to regard DE as of lesser importance 
than conventional education. Open schooling is a development of DE and as such has also 
been disregarded. You have learned in this module that open schooling is gaining interest 
and governments are beginning to see the advantages of developing such schools. 
However, for open schooling to be successful and for qualifications gained through open 
schooling to be credible, it must be seen to deliver teaching of a consistently high-standard 
and learning that enables graduates to contribute to their society. This can be achieved only 
if there are policies that express the standards which an institution is to follow and methods 
to assure the quality (QA) of the offerings and systems. 

As the need for open schooling is gaining momentum, and successful open schools are 
increasing in number the need for legislation and quality assurance is also increasing.  
Assuring the quality of open schools is regarded as important because they can attract large 
numbers of pupils.  The impact of open schooling on the education system of a region can 
be far reaching as it can include government ministries, teacher training, curriculum 
development, in fact the entire school system. Given the nature of open schooling, one 
must question whether it is possible to impose legislation on all open schools when each 
country is different.  

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Analyze available Open School guidelines for quality control.   
2. Investigate the availability of legislation on open schooling in a specific area or 

region. 

READINGS  
Commonwealth of Learning. (2015).Setting Standards, Maintaining Quality: Quality 
Assurance Policies for Open Schooling. Available at: 
http://oasis.col.org/bitstream/handle/11599/946/QA-Policies-OS-
2015.pdf?sequence=1&isAllowed=y 

Commonwealth of Learning. (2010). Quality Assurance Toolkit for Open Schools. Available 
at: http://hdl.handle.net/11599/107 

http://oasis.col.org/bitstream/handle/11599/946/QA-Policies-OS-2015.pdf?sequence=1&isAllowed=y
http://oasis.col.org/bitstream/handle/11599/946/QA-Policies-OS-2015.pdf?sequence=1&isAllowed=y
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WHY DOES OPEN SCHOOLING NEED TO BE LEGISLATED?  
From the study of Rumble and Koul one can gather that the political will of a government is 
necessary to make open schooling a fundamental part of the national education system of 
any country. Governments need to make a point of creating policies that enable open 
schools to thrive, and of planning to ensure that policy results in practice.  

Because of the scale of open schools, it is necessary to plan for adequate human, financial 
and technical resources. As with all DE programs, the early stages of development require 
effort and finance, but as the economies of scale take over, the costs per student do go 
down. Thus commitment from governments is necessary at the early stages of developing 
an open schooling system.  

Luckily many countries do recognize the importance of regulating open schooling at a 
national level. This encourages schools to offer sound programs and learner support 
services. When these services are similar to those provided in conventional schools, open 
programs are seen to be more credible and their status is raised in the eyes of the 
community.  

Given the nature of open schooling and the need for control it is unlikely that a universal 
policy would be possible. Individual institutions need to develop a policy that is fit for their 
purpose but that follows universally accepted guidelines that will ensure quality. It would 
need an institutional position statement that defines the standards to be attained by the 
institution (the What), the methods/approaches to be used (the How) and the parties 
responsible (the Who). A quality assurance policy is an institutional values position: it is a 
commitment to excellence that is demonstrable, defendable and externally verifiable. 
Ideally, the statement is mirrored in the mission of the institution and aligns with the 
national policy position on ODL. The policy statement is not only a commitment by the 
institution to attain defined standards; it also guides and regulates the activities of all 
stakeholders within the institution62. 

QUALITY ASSURANCE 
In this lesson you will use the two prescribed documents to help you understand the nature 
of legislation of open schooling and to assess whether Quality Assurance (QA) is carried out 
in a structured way. The two documents from COL are the main sources for the activities in 
this lesson. 

The Quality Assurance Toolkit provides and overview of open schooling and policy and 
focusses on the establishment of 13 criteria of quality in open schooling, it concludes with a 
number of very valuable case studies that describe how QA was conducted in various 
countries. You will focus on Chapter 2 that outlines the QA criteria. The document titled 
‘Setting Standards, Maintaining Quality’ provides a set of case studies that describe how 
                                                           
62 Quality Assurance Toolkit for Open Schools (2010:12) 
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When you think about ‘fitness for 
purpose’ consider: 

Whose fitness? (government, school, 
learner, community, …?) 
Fitness for what? (learning, teaching, 
managing, …?) 
Whose purpose? (government, 
school, learner, community, … ?) 
What purpose? (Ideology, freedom, 
employment, …?) 
 

delegates from a number of Commonwealth countries came together to collaborate to 
develop their individual QA policies. You will focus on one of these case studies.  

WHAT IS QUALITY ASSURANCE? 
The notion of quality assurance (QA) comes from the world of commerce and production 
where quality techniques and practices are put in place to ensure that the quality of a 
services offered by an organization remains consistent, and possibly even improves. The 
successful implementation of the techniques and practices needs to be grounded in an 
overall culture of QA and the improvement of service delivery within the organization. This 
means that everyone in an organization should ‘buy-in’ to the culture of the organization63. 

One definition of quality is fitness for purpose. 
In other words, a product is defined, its 
purpose is explained and then the quality of 
the product can be assessed. QA is widely 
accepted and used in all educational sectors. 
The business aspects are adapted to create 
criteria for quality of the provision of education 
as guidelines to implement policy, or even as 
criteria to guide practice when policy is not 
available. Even though open schools especially 
are not homogeneous and are meant to 
embrace a variety of cultures in industrialised and developing countries, it is possible to 
create a useful QA framework in which they can flourish.   

DE thrives when there is division of labour and separate systems take responsibility for the 
delivery of their particular part of the process. However, this in itself can be the source of 
problems because while each system is separate, they all interact with each other and must 
work in harmony to achieve the best results. It is of no use to a learner to have excellent 
access to ICTs when the learning management system is badly run, or for a school to use 
excellent OERs that are not adapted to the learner’s frame of reference, culture and 
environment. Teaching and learning need to be managed to ensure that the quality of the 
whole learning experience is maintained. A QA system attempts to consult with interested 
parties, including learners, to decide on the services that should be provided.  This involves 
the accurate analysis of needs of every section of the chain.  The QA system then identifies 
ways in which the needs can be met, and the resulting ‘product’ can be monitored and 
evaluated and continually improved. 

                                                           
63 Tait, A. (Ed) (1997).  Quality Assurance In Higher Education: Selected Case Studies. The 
Commonwealth Of Learning, Vancouver. This report on QA in higher education highlights issues that 
apply to open schooling as much as they do to higher education. 
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All open schools share basic features that differentiate them from institution-centred 
schools: learning programs are provided through a variety of distance learning modes and 
there is physical distance of the student from the institution that provides teaching and 
assessment before awarding certificates.   

Briefly speaking there are the curricula that need to be interpreted, the materials that need 
to designed, produced and delivered, learner support that might include travelling teachers, 
facilitators, subject experts as well as administrative support to dispatch materials, 
maintains websites, arrange classrooms for contact sessions and so on. 

In practice, different open school systems will focus more on one feature than another and 
in some cases might not have some of the features. Not all open schools will need to have 
travelling teachers, or there might not be available schools to provide classrooms for face-
to-face sessions.  

QA can be used as a valuable tool to maintain standards of open schooling across borders. 
It can be used for self-assessment as well as peer assessment. In addition it can be a tool for 
self-improvement. The criteria that are developed must be adaptable to suit individual 
schools and regions, while they continue to maintain standards. While this is controversial, 
and almost contradictory, if everyone involved has ownership of the criteria, it is possible to 
achieve. 

A QA system is not the complete answer to maintaining standards and informing policy, but 
the advantages seem to outweigh the disadvantages. The disadvantages are that 
implementing a system requires a change in the culture of an organisation, professional 
autonomy might be reduced, and creativity and debate can be stifled. The ‘down side’ of 
QA needs to be acknowledged from the outset of creating criteria and all parties involved 
must realise that certain compromises will need to be made. 

QUALITY ASSURANCE FOR OPEN SCHOOLS 
You will notice that QA reports are often accompanied by, or illustrated with case studies. 
These case studies usually serve to demonstrate how QA criteria can be adapted for a 
particular purpose and be successfully implemented. 

As mentioned in the introduction Quality Assurance Toolkit identifies 13 criteria for quality 
in open schools are. These are then broken down into smaller parts to specify the detail of 
meeting the criteria. The criteria are followed by case studies.  You will now take a close 
look at Chapter 2: Quality Criteria for Maintaining Quality in Open Schools pages 29 – 53. 
The following two activities and the assignment for this unit are based on this chapter. You 
will create an abbreviated list of criteria and then you will identify how the criteria were 
adapted to suit the purposes of a particular.  

In the Overview of the toolkit Chapter 2 is described in this way: 
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This chapter focuses on criteria and discusses a whole area of activities where quality should 
be assured for an institution to support a quality culture. These criteria are further split into 
their constituent elements when put into practice. Presenting the criteria in this 
comprehensive style means that an institution can easily use them as benchmarks for self-
reviews. The criteria point to specific areas that need attention when it comes to quality 
monitoring for quality improvement. However, the reader should note that although we 
define 13 distinct criteria, in practice there is much overlap between and amongst them and, 
depending on the mission of the provider, additional criteria can always be defined. 

Thus the criteria are presented along with elements that provide detail. As these criteria 
were created collaboratively by open school practitioners from across the world, it is likely 
that they would be interpreted in slightly different ways from one another. All the case 
studies have value, and you will find them interesting as you continue your studies in this 
course. In the next activity you will be required to read one of the case studies in great 
detail and identify the QA criteria that have been applied. The activity follows on the next 
page. 
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Activity 

Read pages 29 – 53 of the toolkit and then use it as a reference. Read Case Study 7 (pp155 – 
166) and identify the way in which the QA criteria are addressed at the Institute of Adult 
Education in Tanzania. 

Keep the table in your course journal. 

Criterion  

Policy and Planning  

Learners  

Programme Development  

Course Design  

Course Materials  

Assessment  

Learner support  

Human Resource Strategy  

Management and 
Administration 

 

Collaborative relationships  

Advocacy and Information 
Dissemination 

 

Results  

 

Activity: Discuss your findings with your peers. 

What stood out for you as you analysed the QA process at the Institute of Adult Education? 
Did they adhere to the criteria, if not, why do think they did not?  

 

. 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Did you notice how the establishing whether there was a QA policy at the institution meant 
that most of the QA criteria mentioned in the toolkit are described, although not in the 
detail of the other case studies. This is because a QA policy is very broad and must include 
the other criteria. 
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Assignment 3 

Read any one of the case studies in Setting Standards, Maintaining Quality. Identify the 
QA criteria and summarise how the QA guidelines were interpreted in that country.  

Judging from the information provided in the case study and your analysis, what 
conclusions can you draw about the usefulness of QA in open school systems? 

Submit the assignment to your facilitator for comment and assessment 

Criterion  

Policy and Planning  

Learners  

Programme Development  

Course Design  

Course Materials  

Assessment  

Learner support  

Human Resource Strategy  

Management and 
Administration 

 

Collaborative relationships  

Quality Assurance  

Advocacy and Information 
Dissemination 

 

Results  

Conclusions: 

QA CASE STUDIES 
The case study from Tanzania illustrated how a QA policy was developed using the QA 
criteria outlined in the QA Toolkit. While many of the criteria overlap, the case study had 
one focus. For the next activity you will be required to read one of the case studies in 
Setting Standards, Maintaining Quality. 
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LESSON SUMMARY 
In this lesson you learned about QA and the way in which it can be implemented in the 
context of open schooling. Even though open schools operate in diverse areas with diverse 
cultures it is possible to develop and use QA criteria. The Quality Assurance Toolkit is the 
result of a collaboration of representatives from many countries and the case studies show 
how the guidelines can be interpret to suit local conditions.  

Self-Reflection Question 

How do you think the establishment of a QA system can influence the education 
system in your country/region? 

MEDIA FILES 
http://oasis.col.org/bitstream/handle/11599/946/QA-Policies-OS-
2015.pdf?sequence=1&isAllowed=y  

unesdoc.unesco.org/images/0019/001919/191906e.pdf 

http://hdl.handle.net/11599/107 

http://hdl.handle.net/11599/107
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LESSON 5.3 – THE IMPACT OF OPEN SCHOOLING ON LOCAL EDUCATION SYSTEMS 

LESSON INTRODUCTION 
Welcome to the final lesson of this module. In this module you have learned about the 
foundations of open schooling by exploring the need for alternate methods of educating 
marginalized people. The history of DE and open schooling and the theories that have 
influenced various generations provides the background to the possibilities of the 
education that can be provided by means of DE and open schooling. Legislation concerning 
open schooling is not always included in the broader education policies of governments and 
so the establishment of QA criteria become valuable tools to guide practitioners in the 
development and delivery of education that is of high quality, addresses the needs of 
learners and uses interesting and alternative pedagogical methods.  

We now move on to what impact the establishment of an open school system can have on 
the community and on the conventional schooling system in an area. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Research the open schools in a selected region. 
2. Draw conclusions regarding the impact of open education in the developing world. 

READINGS 
UNESCO. (2009). Open School: A Step-by-Step Guide for Implementation of the Open School 
Program: Education and Culture for Peace. Available at: 
unesdoc.unesco.org/images/0019/001919/191906e.pdf  Pages 13 – 19; 27; 28. 

THE IMPACT OF OPEN SCHOOLING IN BRAZIL 
In this lesson you will interact with selected pages of the UNESCO book, Open School: A 
Step-by-Step Guide for Implementation of the Open School Program: Education and Culture 
for Peace. This book provides and interesting account of how opening schools are perceived 
in Brazil and how the establishment of open schools has been included in national and state 
policies. By analyzing certain aspects of the program you will identify criteria against which 
you will be able to compare other open school systems. 

In the Foreword to the book Vincent Defourny describes the program as one in which public 
schools are made available to the community on weekends. Programs that include leisure 
as well as educational activities are offered to the community, in this way people from 
different cultures can meet and conflicts can be resolved. Our interest in the program is to 
assess the impact that the open school system has had on the communities and on the 
education system as a whole.  

Please read pages 13 – 19 and pages 27 and 28 before going any further. 
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Having read those pages you will realise that that the application of open schooling in Brazil 
is different from the other case studies that you have read. Nevertheless the programs that 
are offered are valid and the management of such a massive outreach is impressive. 

LEGISLATION 
• The program was created by the Ministry of Education in answer to a need of the 

community for space for social and cultural activities and vocational training. Local 
needs are assessed before programs are offered.  

• In partnership with UNESCO primers have been developed that provide guidelines 
to authorities and communities on creating and conducting the open schools.  

DIRECT EMPLOYMENT 
• The program caters for over 10 million people in 10 thousand schools across the 

country. Volunteers assist in running the schools and thousands of university 
students are employed as well. 

IMPACT 
• The school contributes to the community by providing space for the weekend 

activities. This has transformed schools into welcoming spaces that can be ‘owned’ 
by the community.  

• Requests made by the youth for programs are accommodated. 

• The schools play a crucial role in the reduction of social inequality. More girls have 
been educated and there has been an increase in the employability of people 
enrolled in professional programs. 

• Youth are empowered and the communities are strengthened. 

• The education system as a whole has been upgraded. 

It is evident that the Open School program in Brazil is successful and that millions of lives 
are being changed through the programs offered. Read pages 80 -83 to find out what the 
Brazilians have learned from the programs. 
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Activity 

What are your immediate thoughts about the open school programme in Brazil? Do 
you think the programme complies with the previous discussions on what open 
schooling is? 

Record your response in your course journal. 

RESEARCHING THE IMPACT OF OPEN SCHOOLING 
You have learned previously that there is a great need for research into open schooling and 
that there is not very much literature on open schooling, and yet the number of open 
schools is growing worldwide. In the assignment that you will complete you will have the 
opportunity to research an open schooling system in your own region. However, if there is 
none, you will need to investigate by means of desktop research. 

A desktop research includes a certain amount of document analysis, an accepted research 
method.  It includes various procedures involved in finding, analyzing and interpreting 
information (data) from examining relevant documents and records. It requires a fair 
amount of reading, summarising, interpreting and grouping of information.  

The types of documents that you will need to consult include:  

• Public records like Acts of Parliament on Education, Strategies, policies and action 
plans 

• Media reports on open schools 
• Journal articles 
• Conference papers 
• Websites  
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Assignment 4 

Investigate the impact of open schooling in a selected region. The research question that you 
should employ is: What is the impact of open schooling in (name of the region). 

Use the criteria identified form the Brazilian Open School Programme: 

• Legislation 
• Direct Employment 
• Impact.  

 
 Write a report of your research in about five pages. Submit the report to your facilitator for 
comment and assessment. 
 
Guidelines: 

• Identify an open schooling system that is convenient for you to research.    
• Describe the school/institution by providing details about the type of institution, its 

geographic position, the number of staff and learners, the programmes offered. 
• Describe the legislation that governs the school system. 
• Consider the research question and formulate at least three questions that will assist you 

in collecting your information.  
• Describe the research methodology you have employed for this study (document, 

observation, interviews/desktop).   
• Discuss your findings by identifying suitable categories and subcategories.  
• Draw conclusions about  

o Whether your research questions were answered; 
o The impact of open schooling in the selected region. 

 

 

LESSON SUMMARY 
Open schools have an impact on more than the individual learners who enrol in open 
programs: communities, schools and even national education systems are influenced by the 
need for careful planning, quality assurance and delivery of programs of a high standard. 
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UNIT FIVE – SUMMARY 

ASSIGNMENTS AND ACTIVITIES 
The activities and assignments in this unit have required you to focus on the impact of open 
learning. The methods advised and the content of the assignments will help you when you 
complete the final major project.  

DISCUSSION 
While open schooling seems to be a possible way to provide education to marginalized 
people, it needs to have a certain degree of control and the quality needs to be assured. 

SUMMARY 
Quality assurance is a way of creating guidelines and benchmarks for open schools, 
especially when there is no legislation to guide and control them. The creation of QA 
criteria should be a collaborative process. The criteria that are developed should be 
adaptable so that they can suit a variety of open school systems without losing their 
effectiveness. Open schools that are well-controlled and that offer education of high quality 
can influence national and regional education systems. 

NEXT STEPS 
The major project you will be required to do will involve research of open school systems in 
your own region. 
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FINAL ASSIGNMENT/MAJOR PROJECT 

RESEARCH AN OPEN SCHOOL ENVIRONMENT. 
The purpose of this project is for you to practice some research skills, to apply some of the 
skills you have learned, and to find out more about the open school environment that you 
might need to become involved in. 

Produce an academic paper that describes the Open School environment in your 
community. 

In order to do this you will need to: 

• Describe the environment 

• Discuss the nature of open learning in general 

• Describe the nature of the open learning system in the selected environment 

• Describe how the system is governed 

• Assess the success of the open school environment. 

• Your final paper should be about 15 to 20m pages long. 
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MODULE SUMMARY 

LESSONS LEARNED 
In this module you have learned facts, theories and research techniques.  

The landscape of education has changed vastly over the last 150 years and is continuing to 
change. Distance education has changed along with the times and because it has been 
influenced by technologies it has changed at a very rapid rate since 2000. Open schooling is 
part of distance education, but is not school at a distance because of its nature and 
purpose. Open schooling is in a very good position to help developing countries achieve the 
Millennium Development Goals because provides openness and flexibility to learners 
whose situations do not allow them to attend conventional schools. Through open 
processes that include print, media and contact with facilitators open schools can ensure 
that not only do learners not drop out of the schools system, but also that they will receive 
education that is relevant and meaningful for them and that will possible lead to 
employment.  

Openness and open education is a debated concept as the meaning of the term openness is 
not always shared and needs to defined in each situation, because no situation is the same. 
There are three principles of openness that are universal, however, namely independence, 
proficiency, and support.  

Theories of DE have evolved in conjunction with technology and these have in turn been 
influenced by general pedagogical theory. There are many similarities and differences 
between traditional/conventional schooling and open schooling. While open schooling 
should be part of the broader education system, it should not be seen as an add-on or as an 
inferior sector of the system.  The application of quality assurance criteria that have been 
collaboratively developed not only ensures that open schools deliver education of a high 
quality, but also influences conventional school systems to improve. There is evidence from 
a number of case studies that the open schooling has helped to improve the teaching, 
curriculum development and processes followed in conventional school systems. 

Open schooling is an under-researched area, much research still needs to be done. 

APPLICATION OF KNOWLEDGE AND SKILL 
This module has provided you with an introduction to the world of distance education and 
of open schooling. Knowledge of the need for open schooling to meet the MDGs and EFA 
will encourage you to investigate the need for open education, and the knowledge you 
have gained about the generations of DE and pedagogical theories will enable you make 
informed choices about programs and systems.  The research skills of literature review 
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enquiry will hopefully encourage you to research open learning and the impact it has on 
society, thus helping to fill the research gap.  

MODULE EVALUATION 
To be provided by the local delivery institution. 
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APPENDIX 1   ASSIGNMENTS AND INSTRUCTIONS.  
UNIT 1:2 
Assignment  1 

Read part of Section 4 (pp 14, 15) of the paper: ICT, Education, Development, and the 
Knowledge Society. Consider how these issues apply to your country or region. To 
complete the table you need to research and find out how education in your country is 
keeping up with the trends and challenges created by ICT.  

Submit your paper to your facilitator instructor for comment and assessment. 

Name of country, region: 

Trend/Challenge Evidence in the country/region 
The number and range of 
options being used by 
education planners has 
expanded. 

 

More data are being 
transferred through 
increasingly globalized 
communication systems 

 

Organisations use ICT to expand 
their sphere of operations and 
influence beyond their 
traditional geographical 
boundaries. 

 

Education institutions are 
becoming more competitive 
with the use of ICT. 

 

ICT is helping academics to 
push the boundaries of 
scholarship. 

 

Intellectual property rights are 
protected. 

 

Access to ICT is widening the 
gap between rich and poor. 
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UNIT 2:3 
Assignment 2 

In this assignment you are required to write an academic paper in response to the question: 

Can open schooling help the developing world achieve Education for All and the SDGs?   

Your response should be about five pages long and should consist of an introduction, 
background in which you briefly discuss the role of ODL in achieving the 

Structure you response in the following way: 

Introduction: 
Start with a statement of your own opinion; 
Provide an outline of the topic; 

Background: 
Use the articles you read in Unit 2 Lesson 2;  
Summarise what each author says about the issue; 
Comment on the similarities and differences of their arguments; 

Discussion: 
Provide an example to justify the opinion expressed in the introduction and 
describe an open school you know or have read about; 
Discuss how the example justifies your opinion: how does the school meet the 
principles of openness, especially the removal of barriers to learning? 
Provide another argument/example to demonstrate that you have a balanced 
view; 

Conclusion: 
Draw a conclusion that reflects the opinion you expressed in the introduction. 

Submit your response to your facilitator for comment and assessment. 
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UNIT 5.2 
Assignment 3 

Read any one of the case studies in Setting Standards, Maintaining Quality. Identify the QA 
criteria and summarise how the QA guidelines were interpreted in that country.  

Judging from the information provided in the case study and your analysis, what conclusions 
can you draw about the usefulness of QA in open school systems? 

Submit the assignment to your facilitator for comment and assessment 

Criterion 

Policy and Planning 

Learners 

Programme Development 

Course Design 

Course Materials 

Assessment 

Learner support 

Human Resource Strategy 

Management and 
Administration 

Collaborative relationships 

Quality Assurance 

Advocacy and Information 
Dissemination 

Results 

Conclusions: 
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UNIT 5.3 
Assignment 4 

Investigate the impact of open schooling in a selected region. The research question that 
you should employ is: What is the impact of open schooling in (name of the region). 

Use the criteria identified form the Brazilian Open School Programme: 

• Legislation

• Direct Employment

• Impact.

 Write a report of your research in about five pages. Submit the report to your facilitator for 
comment and assessment. 

Guidelines: 

 Identify an open schooling system that is convenient for you to research.

 Describe the school/institution by providing details about the type of institution,
its geographic position, the number of staff and learners, the programmes
offered.

 Describe the legislation that governs the school system.

• Consider the research question and formulate at least three questions
that will assist you in collecting your information.

• Describe the research methodology you have employed for this study
(document, observation, and interviews/desktop).

 Discuss your findings by identifying suitable categories and subcategories.

 Draw conclusions about

 Whether your research questions were answered;

 The impact of open schooling in the selected region.
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