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Important Information 
 
Background: 
Although numerous resources exist, which support those involved in open schooling to improve their 
practice, no formal content existed as a coherent body of knowledge to serve as learning content for 
those who would in a more formal and structured way improve their understanding and practice of 
Open Schooling. In 2015 COL initiated a project to develop learning content as OER on the level of a Post 
Graduate Diploma to address this need. This led to the development of a series of seven text based 
modules.  
 
Use of the learning content: 
Although any individual can use this learning content as they see fit, there are institutions that offer this 
Diploma as an official accredited course and award the Diploma.  
Contact COL for the names of institutions offering the Diploma.   
 
Text and online versions: 
The objective was to first develop text based content and then use that content to create an online 
version of the learning content.  
  
These 7 modules are the original content that was developed by the various authors. Dr. Roger Powley, 
the Project Leader, adapted and adjusted parts of the original text version for the online Moodle version 
of the Diploma. The modules were deployed on the VUSSC Moodle platform. In the deployment of the 
seven modules it was necessary to make some changes to the original scripts to ensure the content and 
activities conformed to an online learning environment. 
 
The deployed Moodle modules and their books, assignments and discussions are designed to allow 
instructors at various institutions to modify them to address their region’s unique requirements. 
 
The main adjustments to the original text for the Moodle version are indicated below: 
 
Module 1 – ODL Foundations & Evolution  
1. Unit 1 – Assignments & Activities description not included.  
2. Self Reflection question at end of Lesson 1.1 not included in online version. 
3. Lesson 1.2 – Additional readings added to lesson.  
4. Lesson 1.2 – Knowledge Society activity not included, but did embed YouTube video.  
5. Lesson 1.2 – ICT in Education – New YouTube video (ICTs changing education) was embedded in 
content.  
6. Lesson 1.2 – Assignment 1 was not included in lesson content.  It was referenced in the Unit Summary 
and included as a separate assignment.  
7. Lesson 1.2 – Digital Divide – Global Digital Divide graphic included in content.  
8. Lesson 1.3 – Education for All – UN education for all video embedded but activity not included.  
9. Lesson 1.3 – Summary – Self-Reflection not included.  
10. Unit 1 Summary – Discussion & Assignments & Activities description not included.  
11. Unit 2 – Assignments & Activities description not included.  
12. Lesson 2.1 – Readings – Additional readings included.  
13. Lesson 2.1 – Mind Map activity not included.  
14. Lesson 2.1 – Distance education activities (tables) not included.  
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15. Lesson 2.2 – Introduction – Review Literature treated as a separate activity.  
16. Lesson 2.2 – Two discussions added (Dodd’s article & Lane Article)  
17. Lesson 2.3 – Assignment 2 instructions moved to an Assignment Activity tab.   
18. Unit 2 Summary – Discussion & Assignments & Activities description not included.  
19. Unit 3 – Assignments & Activities description not included.  
20. Lesson 3.2 – Activity not included.  
21. Unit 3 Summary – Discussion & Assignments & Activities description not included.  
22. Unit 4 – Assignments & Activities description not included.  
23. Unit 4 – Readings – Additional readings provided.  
24. Lesson 4.1 – Behaviourism – Video added.  
25. Lesson 4.1 – Cognitivism – Video added.  
26. Lesson 4.1 – Constructivism – Video added.  
27. Lesson 4.1 – Connectivism – Video added.  
28. Lesson 4.1 – Activity – Summary of Theories not included.  
29. Lesson 4.1 – New Discussion added – See summary.  
30. Lesson 4.2 – Provision of Open Schools activity not included.  
31. Lesson 4.2 – Open School Resources – links provided for all references.  
32. Unit 4 Summary – Discussion & Assignments & Activities description not included.  
33. Unit 5 – Assignments & Activities description not included.  
34. Lesson 5.1 – Open Schools video embedded, but activity not included.  
35. Lesson 5.1 – Self Reflection not included.  
36. Lesson 5.2 – Assignment 3 instructions included in a separate Assignment activity tab.  
37. Lesson 5.3 – Activity not included.  
38. Unit 5 Summary – Discussion & Assignments & Activities description not included.  
 
Module 2 – Open School Systems & Models  
The following changes to the module 2 script were made to accommodate the delivery of the content 
online.  Major Change – Units 2 and 3 combined.  They covered the same topics.  Details provided 
below.  
1. Unit 1 – Assignments & Activities description not included.  
2. Lesson 1.1 – Added video “Celebrating Open School” in Towards Open School Models.  
3. Lesson 1.1 – Assignment 1 – Deployed in an Assignment activity.  Mentioned in Unit 1 Summary.  
4. New discussion added to Unit 1 – Support for Open Schools.  
5. Unit 1 Summary – Supplementary Readings added.  
6. Unit 2 Objectives – Combined old unit 2 and unit 3 objectives.  
7. Unit 2 – Assignments & Activities description not included.  
8. Lesson 2.1 – Systems Approach graphic added to Systems Approach in ODL.  
9. Lesson 2.1 – Added new graphic (Fig 2.3) to replace Generic OS System & Subsystems.  
10. Lesson 2.1 – Did not include Fig. 2.4.    
11. Lesson 2.1 – Did not include Discussion Activity, Reflection Activity and Assignment instructions.  
12. Lesson 2.1 – Created a new discussion on Systems.  
13. Lesson 2.1 – Summary – Included additional assignment instructions and new supplementary 
readings.  
14. Lesson 2.2 – No change.  
15. Lesson 2.3 – Reflection Activities not included.    
16. Lesson 2.3 – Summary – Supplementary Readings added.  
17. Unit 2 - Old Unit 2 and 3 Summaries combined and provided at the end of Unit 2.   
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18. Old Unit 3, Introduction, Objectives and Readings combined with revised Unit 2 Introduction, 
Objectives and Readings.  
19. Lesson 3.1 renumbered to Lesson 2.4.  
20. Lesson 2.4 – Asynchronous Tutoring – Added video “Effectively Facilitating Online Instruction.  
21. Lesson 2.4 – Restructured lesson content.  Synchronous Tutoring moved.  Supplementary Readings 
added to topic.  
22. Lesson 2.4 – Technology Mediated Tutorials.  Added video, Online Teaching Tips.  
23. Lesson 2.4 – Formative Evaluation moved to end of lesson.  
24. Lesson 2.4 – Activities removed.  
25. Lesson 3.2 renumbered to Lesson 2.5  
26. Lesson 2.5 – Added diagram to ICT Infrastructure.  
27. Lesson 2.5 – Added graphics throughout.  
28. Lesson 2.5 – Activity and Reflection Activity not included.  
29. Lesson 2.5 – Discussion Activity created as a Forum Activity.  Reference made in summary.  
30. Lesson 3.3 renumbered to Lesson 2.6.  
31. Lesson 2.6 – Activity re:  Fig. 3.1 not included.  
32. Unit 2 Summary – Revised to incorporate old Unit 2 and 3 Summary information.  
33. Unit 2 – Two assignments included.  
34. Old Unit 4 renamed Unit 3 – Quality in Open Schools.  
35. Lesson 4.1 renamed Lesson 3.1.  
36. Lesson 3.1 Discussion Activity and Assignment redeployed as separate activities in the Unit.  
37. Lesson 4.2 – Renumbered Lesson 3.2.  
38. Lesson 3.2 – Peer review additional information link provided.  
39. Lesson 3.2 – Formal Audit additional information link provided.  
40. Lesson 3.2 – Reflection activity not included.  
 
Module 3 – OER Design, Development & Publication  
The following changes to the module 3 script were made to accommodate the delivery of the content 
online.  
1. Lesson 1.1 – Open Educational Materials – Added video – Why Open Education Matters.  
2. Lesson 1.2 – Reflection Questions not included.  
3. Lesson 1.3 – Learning Activities not included.  
4. Unit 2 – Assignments & Activities not included.  
5. Lesson 2.1 - LORI learning activity not included.    
6. Lesson 2.1 – Summary – New Activity and discussion included.  
7. Unit 3 – Assignments & Activities not included.  
8. Lesson 3.1 – Analysis Phase – Additional information and Web Site link added.  
9. Lesson 3.1 – Design Phase – Additional information and Web Site link added.  
10. Lesson 3.1 – Development Phase – Additional information and Web Site link added.  
11. Lesson 3.1 – Implementation Phase – Additional information and Web Site link added.  
12. Lesson 3.1 – Evaluation Phase – Additional information and Web Site link added.  
13. Lesson 3.2 – Learning Activities – Link to Gap Analysis Guide added.  
14. Lesson 3.2 – Assignment One – Needs Analysis not included.  
15. Lesson 3.2 – Reflection Questions not included.  
16. Lesson 3.3 – Psychomotor additional link provided.  
17. Lesson 3.3 – Formative Assessment – Link to eBook added.  
18. Lesson 3.3 – Rubrics – Link to web site added.  
9. Unit 4 – Introduction – Figure 4.1 not included.  
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20. Lesson 4.1 – Readability – Reducing the Cognitive Load of Text section not included.  Too technical. 
21. Lesson 4.2 – Wikiuniversity diagram not included.  
22. Lesson 4.2 – Recommended You Tube videos not included.  
23. Lesson 4.3 – Nine Events of Instruction – Link to additional reading added.  
24. Lesson 4.3 – Graphic job aid added to example pages.  
25. Unit 5 – Assignments & Activities not included.  
26. Unit 5 – Readings – Four new readings included.  
27. Unit 5 – New Discussion added.  
 
Module 4 – OS Course Delivery & Student Management  
The following changes to the module 4 script were made to accommodate the delivery of the content 
online.  
1. Lesson 1.1 – Discussion changed to Self Reflection.  
2. Lesson 2.1 – Strategies for Retention.  Additional readings/links added.  
3. Lesson 2.2 – Online Levels of Interaction – Additional readings/links added.  
4. Unit 3 Introduction – Video not included.  
5. Lesson 3.1 – Introduction – Video inserted – Strategies for Retaining Online Students.  (Moved from 
Online Presence.)  
6. Lesson 3.1 – Self Reflection Question added.  
7. Lesson 3.1 – Online Instructor Roles – Additional readings/links added.  
8. Lesson 4.1 – Assignment 4.1 not included.  
9. Lesson 4.2 – Introduction – Video not included.  
10. Lesson 5.1 – Self Reflection question not included.  
11. Lesson 5.2 – Formative Evaluation – Additional readings/links included.  
12. Lesson 5.2 – Summative Evaluation – Additional readings/links included.  
13. Lesson 5.2 – Assignment 5.2 not included.  
14. Unit 6 – Lessons 6.1 and 6.2 combined.    
15. Lesson 6.1 – Using an LMS – Additional readings/links included.  
16. Lesson 6.1 – Using an LMS – Assignment 6.1 not included.  
17. Old Lesson 6.2 – Introduction and Objectives deleted.  
18. Lesson 6.1 – Creating a Course in Moodle – Three videos added.  
19. Old Lesson 6.2 – Content integrated into Lesson 6.1.  
20. Lesson 6.1 – New assignment created – Moodle Practice.   
  
Module 5 – Student & Faculty Support in OS  
The following changes to the module 5 script were made to accommodate the delivery of the content 
online.  
1. Module Introduction modified.  
2. Module Readings – Links identified for most of the readings.  
3. Unit 1 Readings – Links identified for most readings.  
4. Lesson 1.1 - Model Design – Learning Theories – Additional readings/links included in all theory 
descriptions.  
5. Lesson 1.1 – Discussion – Best Practices not included.  
6. Unit 1 Summary – Discussion description not included.  Inserted guidance on Assignments.  
7. Lesson 2.1 – Design Survey Questionnaires – Video added.  
8. Lesson 2.1 – Conducting Interviews – Video added.  
9. Lesson 2.1 – Conducting Focus Groups – Video added.  
10. Lesson 2.2 – Online Community Discussion not included.  
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11. Unit 2 Summary – Discussions not included.  
12. Lesson 3.1 – Online Community Discussion – Epstein’s Six Types not included.  
13. Unit 3 Summary – Discussions not included.  
14. Unit 4 Readings – Links provided.  Capacity Org reference not included.  
 
Module 6 – Open School Management  
The following changes to the module 6 script were made to accommodate the delivery of the content 
online.  
1. Module Readings – URL links added to those readings available online.  
2. Unit 1 Readings – URL links added.  
3. Lesson 1.1 – Online Community discussion modified.  
4. Lesson 1.2 – Trait Theory – Additional readings added.  
5. Lesson 1.2 – Behavioural Theory – Additional readings added.  
6. Lesson 1.2 – Contingency Theory – Additional readings added.  
7. Lesson 1.2 – Power & Influence Theory – Additional readings added.  
8. Lesson 1.2 – Online Community discussion modified.  
9. Lesson 1.3 – Directing – Additional readings/link included.  
10. Lesson 1.3 – Coaching – Additional readings/link included.  
11. Lesson 1.3 – Supporting – Additional readings/link included.  
12. Lesson 1.3 – Delegating – Additional readings/link included.  
13. Unit 1 Summary – Discussions not included.  Added Assignment instructions.  
14. Lesson 2.1 – Online Discussion modified.  
15. Unit 2 Summary.  Discussions section not included.  
16. Unit 3 Summary.  Discussions section not included.  
17. Lesson 4.1 – Strategic Plan vs. Business Plan – video added.  
18. Lesson 4.1 – TOC & Executive Summary – Additional readings/link added.  
19. Lesson 4.1 – Marketing Plan - Additional readings/link added.  
20. Lesson 4.1 –Financial Plan – Additional readings/link added.  
21. Lesson 4.2 – Balance Sheets – Additional readings/link added.  
22. Lesson 4.2 – Creating a Business Plan – Additional readings/links provided.  
23. Unit 4 Summary – Discussions not included.    
24. Unit 5 Summary – Discussions not included. 
    
The Module 7 – Open School Final Project  
This module was not created as an instructional unit.  Its goal was to provide some guidance on how to 
organize a research project and to provide a place where the learners could communicate with their 
project supervisor as the project progressed.  Second it was designed as a place where they could 
upload the two deliverables (research proposal and final report) and receive feedback from their 
supervisor.    
Therefore, this module modified the Open School template to reflect the goals of the module.  Changes 
to the module titles reflect the topics of interest to project participants and to the assignment and 
forum sites that supported these aims.  Instructions provide guidance to learners as they complete their 
final project.   
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MODULE OVERVIEW 

INTRODUCTION 
This module is one of six that is included in COL's Post Graduate Diploma in ODL.  Modules 
one through four have concentrated on the development of open and distance learning 
(ODL), models and systems, open educational resources (OER), the delivery of modules and 
the management of students. 

Module five focuses on student and faculty support in ODL environments.  Current distance 
education models have evolved from correspondence, paper-based delivery to embrace a 
wide array of technologies and delivery modes.  Student success and achievement in these 
more complex learning environments is dependent upon having systems in place to support 
both students and faculty.  As you will discover in this module these systems take on a variety 
of forms.  One of the challenges you will face is to determine what the student and faculty 
supports for your institution should look like given the local circumstances you face, the types 
of students you are working with, and the skills and background of your faculty. 

Let's start by taking a look at the broad goals for this module. 

MODULE GOALS 
Upon completion of the Module on Student and Faculty Support you will be able to: 

1. Determine the student and faculty support needs of distance learners.  
2. Describe the different student and faculty support systems needed in an Open 

School environment.  
3. Examine the resources needed to provide a student and faculty support system.  
4. Explore the role of faculty and staff in providing support to ODL learners.  
5. Explain how technology can be used to support distance learners and distance 

faculty.  
6. Explore the role of the parent in student support.  
7. Manage ICT and ODL resources.  
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DESCRIPTION 
This module includes four units.  These units are outlined below: 

 Unit 1:  Research on Effective Student and Faculty Support 

 Unit 2: Tools to Determine the Support Needs of Students and Faculty 

 Unit 3: Parental Roles and Involvement in Student Support 

 Unit 4:  Institutional Roles and Involvement in Student and Faculty Support 

Each unit is further broken down into a series of lessons and each lesson contains both 
references and links to resources.  Each unit also includes one or more assignments.  The 
final assignment for the module is a major assignment or project that brings together all of 
the learning that you have engaged in throughout the course of the module. 

REQUIRED READINGS 
As program participants complete this module they are required to read (in whole or in 
part) the following references (Note – except where provided below online links to 
references are provided in the text of the units and lessons): 

 Baser, H., & Morgan, P. (2008). Capacity, Change, and Performance Study Report. 
Brussells: European Centre for Development Policy Management. 

 Belanger, F., Jordan, D., & Jordan, D. (2000). Distance Learning Technologies. In D. J. 
F. Belanger, & D. Jordan (Eds.), Evaluation and Implementation of Distance 
Learning: Technologies, Tools, and Techniques (pp. 35-87). Hershey, PA, PA: Idea 
Group Publishing. 

 Capacity.org. (2015). Organization Development: Essential Readings. Retrieved 
September 21, 2015, from Capacity.org: 
http://www.capacity.org/capacity/opencms/en/topics/organizational-
development/essential-readings.html  

 Cheung, C., & Pomerantz, E. (2012). Why Does Parents' Involvment Enhance 
Children's Achievement? The Role of Parent-Oriented Motivation. Journal of 
Educational Psychology , 104 (3), 820-832. 

 Chickering, A., & Ehrmann, S. (N/A). Implementing the Seven Principles: Technology 
as Lever. American Academics and Higher Education. 

 Daniel, J., & Uvalic-Trumbic, S. (2014). A guide to quality in online learning. British 
Journal of Educational Technology , 45 (1). 

http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
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 Garcis, H. (2010). Getting successful as a distance learner. Retrieved September 21, 
2015, from EzineArticles.com: http://EzineArticles.com/3803925 
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ASSIGNMENTS AND PROJECTS 
This module includes 7 short assignments and one major assignment.  Details concerning 
the assignments are found in the modules and in the appendices at the end of the module. 

https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
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ASSESSMENT METHODS 
There are seven small assignments in this module.  Each of the seven assignments carry the 
following weights:  

 Assignment 1 – 10% 
 Assignment 2 – 10% 
 Assignment 3 – 10% 
 Assignment 4 – 10% 
 Assignment 5 – 10%  
 Assignment 6 – 10% 

 
Total weight allocated for assignments:  60% 
 
The Major Assignment has a weight of 40%.  Your instructor will provide details concerning 
how each assignment will be graded. 

MODULE SCHEDULE 
The following is schedule based on the number of assignments and size of the units and 
lessons.  
 

Unit Milestones Timeline 
1 Unit 1:  Assignments 1 and 

2 
Weeks 1-2 

2 Unit 2: Assignment 3 and 4 Weeks 3-6 
3 Unit 3: Assignment 5 Weeks 7 
4 Unit 4: Assignment 6 Weeks 8 
 Major Assignment Weeks 9 - 12 
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STUDENT SUPPORT 
Note:  This section should be included in self-paced or paper-based Modules that provide 
tutor/facilitator support and/or web and email support for the students. 

ACADEMIC SUPPORT 
To be determined by the delivery institution 

• How to contract a tutor/facilitator (Phone number, email, office hours, etc.). 
• Background information about the tutor/facilitator if he/she does not change 

regularly.  Alternatively provide a separate letter with the package describing your 
tutor/facilitator’s background. 

• Description of any resources that they may need to procure to complete the 
Module (e.g. lab kits, etc.). 

• How to access the library (either in person, by email or online). 

HOW TO SUBMIT ASSIGNMENTS 
To be determined by the delivery institution.  

TECHNICAL SUPPORT 
To be determined by the delivery institution.  
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UNIT ONE – RESEARCH ON EFFECTIVE STUDENT AND FACULTY SUPPORT 

UNIT INTRODUCTION 
Welcome to the first unit in this learning module on Student and Faculty Support in Open 
Schools.  In other modules of this programme you have learned about the background and 
history of open schooling, open school systems and models, the design, development and 
publication of open educational resources, and how to deliver and manage open schooling 
for the students you serve. 
 
This unit focuses on providing you with an overview of research and information related to 
how educational institutions offering open and distance learning (ODL) have addressed 
student and faculty support.  This unit will also describe best practices in providing 
academic and technical support to students and faculty in open school environments and 
engage you in an analysis of how what has been learned through research can be applied 
to an open school environment. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Describe the key attributes of effective student support systems used in ODL 
environments. 

2. Describe the key attributes of effective faculty support systems used in ODL 
environments. 

3. Describe the best practices used by ODL organizations in the provision of academic 
support. 

4. Describe the best practices used by ODL organizations in the provision of technical 
support. 

UNIT READINGS 
As you complete this unit you are required to read (in whole or in part) the following 
articles: 

 Chickering, A., & Ehrmann, S. (N/A). Implementing the Seven Principles: Technology 
as Lever. American Academics and Higher Education. 

 Daniel, J., & Uvalic-Trumbic, S. (2014). A guide to quality in online learning. British 
Journal of Educational Technology , 45 (1). 

 Gellman-Danley, B., & Fetzner, M. (1998). Asking the Really Tough Questions: Policy 
Issues for Distance Learning. Online Journal of Distance Learning Administration , 1 
(1). 

 Graham, L., Labonte, R., Roberts, V., O'Bryne, I., & Osterhout, C. (n.d.). 
Academia.edu. Retrieved August 2, 2015, from Open Learning in K-12 Online and 
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Blended Learning Environments: 
https://www.academia.edu/10311797/Open_Learning_in_K-
12_Online_and_Blended_Learning_Environments  

 Simpson, O. (2000). Supporting Students in Open and Distance Learning. London: 
Routledge Falmer. 

 Tait, A. (2000). Planning Student Support for Open and Distance Learning. The 
Journal of Open, Distance and e-Learning , 15 (3), pp. 287-289. 

ASSIGNMENTS AND ACTIVITIES 
There are a number of learning activities and assignments throughout this unit.  There are 
two assignments in this unit.  The first assignment involves policy development for student 
support and the second assignment requires you to review of a case study related to 
institutional support for students and faculty in open school environments.  This case study 
will involve both independent reading of the case study and related research, responding to 
a set of questions related to the case study and engaging members of your learning cohort 
in a discussion research relevant to the case.  Depending upon how your institution has 
decided to deliver this module, you may be engaging your fellow learners in direct face-to-
face discussions or may be doing this through an online discussion via a learning community 
that has been established for the module. 
 
Other activities in the module include short written assignments related to one or more of 
the unit topics.  These assignments are found throughout the unit content.  Periodic 
Reflection questions will also be asked throughout the unit.  Your responses to these 
questions should be recorded in a personal journal (if you are doing the module in a paper-
based format) or you can respond to the questions and discuss them with your online 
module colleagues in the online community if this has been set up by your institution. 

  

https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
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LESSON 1.1 – STUDENT SUPPORT: FACTORS IN THE DESIGN OF STUDENT 

SUPPORT SYSTEMS 

LESSON INTRODUCTION 
In distance and open learning, student support systems are generally regarded as critical to 
learner success, satisfaction, engagement, and motivation.  Open learning institutions need 
to carefully plan student support systems that will achieve results in all of these areas.  In 
this lesson you will be introduced to the issues that need to be addressed by open and 
distance learning institutions concerning the provision of effective student support services.  
You will consider institutional student support models and how they are derived and 
policies that should be considered in the implementation of student support systems.  You 
will also review a number of best practice findings from open and distance learning 
institutions that you can adopt and adapt for your ODL environment.  

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe the key attributes of effective student support systems used in ODL 
environments. 

2. Provide examples of student support systems in ODL institutions with which you 
are familiar. 

3. Describe the best practices used by ODL organizations in the provision of academic 
support. 

 
READINGS 
In addition to the material presented in the module (either online or in a paper form) you 
should read a number of the sections in the report by Ormand Simpson1.  This report is 
available online at: 
http://samples.sainsburysebooks.co.uk/9781136359965_sample_496529.pdf.   
 
The sections that are most applicable to this lesson are: 
 

 1.  Models and definitions – p. 4 -5  

 2.  Background to student support – p. 8 – 12 

 5.  Delivering student support at a distance – p. 49 – 65 

 6. Delivering student support by computer – p. 69 – 86 

Also, be sure to pay attention to the footnoted references since these contain useful links 
to resources and organizations that will help to further develop your understanding of the 
concepts included in this lesson. 
 
                                                           

1 Simpson, O. (2000). Supporting Students in Open and Distance Learning. London: Routledge Falmer. 

 

http://samples.sainsburysebooks.co.uk/9781136359965_sample_496529.pdf
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INSTITUTIONAL MODELS FOR STUDENT SUPPORT 
When designing student support systems for a K-12 institution it is critical that administrators 
and leaders first consider the educational rationale that underpins its approach to the 
provision of student services.  Educational theory (i.e. theories of learning, research, and 
organizational beliefs will all contribute to the approach that will be taken.  In addition, how 
the organization uses and applies quality practices such as the application of quality 
assurance frameworks will in large measure determine how student support services are 
designed and implemented.   The sections that follow provide a brief overview of some of 
the factors that should be considered by an ODL institution before developing its student 
support services model.  

Factors to Consider Before Developing A Student Support Service Model 

1. Learning Theories 

This section is not 
intended to 
provide you with a 
thorough 
grounding in 
educational 
learning theories.  
It is presented here as a reminder of the need for institutions to base the design of their 
support structures on sound educational learning theory.  Learning has been defined by 
some as a process that brings together personal and environmental experiences and 
influences for acquiring, enriching or modifying one’s knowledge, skills, values, 
attitudes, behaviour and world views. Learning theories develop hypotheses that 
describe how this process takes place.  

Major learning theories that have or are being used by educational institutions around the 
world are: 

 Behaviourism 

 Cognitivism 

 Constructivism 

 Social Learning Theory 

 Experiential Learning 

 Multiple Intelligences 

 Community of Practice 

 21st Century Learning 
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Now, let's briefly consider what each of these theories has to say about how we learn2  and 
how these theories might apply to the development of an open school. 

Behaviourism  

Behaviourist approaches have been used in education since the early part of the 20th century. 
These approaches suggest that learning is a change in a person's behaviour and that change 
is due to a connection between an environmental stimulus and a response from an individual.  
There have been a number of adaptations of B.F. Skinner's initial behaviourist theory (most 
notably by Thorndike) which suggested that the strength of an individual's response becomes 
stronger with repetition.  When applied to education behaviourism has led to instructional 
practices including 'drill and practice' and 'programmed instruction' and 'mastery learning', 
all of which depend upon a step by step approximation of a desired end state.  

To learn more about behaviourism go to:  
http://www.simplypsychology.org/behaviorism.html  

Cognitivism  

In the late 1950's the cognitive movement in psychology suggested that learning was more 
than a response to a stimulus.  Learning was beginning to be seen as information processing 
and humans as information processors.  Learning was also thought to be the "acquisition of 
knowledge" and learners hold this knowledge 
in their memories until it is needed.  
Instructional design approaches relying on 
cognitive psychology models often focus on 
passive methods of learning (i.e. the use of 
textbooks and lectures. 

To learn more about Cognitivism go to:  

http://teachinglearningresources.pbworks.com/w/page/31012664/Cognitivism  

                                                           
2 Source: The Office of Learning and Teaching, 2004. Melbourne: Department of Education and Training; OECD, 
2010. Nature of Learning, Paris: Author; http://www.p21.org/ 

 

Key Learning Theory 
Characteristics I 

Behaviourism – learning results 
from a person's response to an 
environmental stimulus 

Cognitivism – learning is the 
acquisition of knowledge 

Constructivism -  learning 
results from personal 
knowledge construction 

Social learning theory – learning 
is most effective when it is 
within a social context 

 

http://www.simplypsychology.org/behaviorism.html
http://teachinglearningresources.pbworks.com/w/page/31012664/Cognitivism
http://www.p21.org/
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Constructivism  

In opposition to the notion that learners are passive recipients of knowledge, 
constructivism, which emerged in the 1970's and '80s, suggests that learners are able to 
actively construct personal knowledge and thereby make sense of the world by 
interpreting what they find in their environment.  This shift from knowledge acquisition to 
knowledge construction resulted in  learner-centred approaches to teaching and learning.  
The teacher becomes the guide for the learner rather than a transmitter of information. 

The constructivist approach has undergone a number of changes over the past 50 years.  
New approaches to constructivism are more broadly-based and consider the "interactions 
between the individual and a situation; knowledge is considered as situated and is a 
product of the activity, context and culture in which it is formed and utilized."  

To learn more about constructivism go to:  
http://www.thirteen.org/edonline/concept2class/constructivism/  

Social learning theory  

Social learning theory suggests that people learn within a social context, and that learning 
is facilitated through concepts such as modeling, observational learning and imitation." The 
major proponents of this theory claim that "children learn from observing others as well as 
from “model” behaviour".  The critical processes in social learning theory are attention, 
retention, reproduction and motivation.   Teaching and learning environments which use 
social learning theory as a basis spend a great deal of time modeling desired behaviours as 
a way of motivating students to learn. 

To learn more about social learning theory go to:  https://explorable.com/social-learning-
theory  

http://www.thirteen.org/edonline/concept2class/constructivism/
https://explorable.com/social-learning-theory
https://explorable.com/social-learning-theory
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Experiential learning  

According to experiential learning 
theorists, "self-initiated learning" results 
in experiences that are both motivating 
for the learner and result in meaningful 
experiences that result in deep learning 
and understanding.  Learners become 
more fully engaged and involved in the 
learning process since they have 
initiated it and have a greater desire, as 
a result, to succeed.  Carl Rogers, a 
strong proponent of experiential 
learning suggested that " learning can 
only be facilitated: we cannot teach 
another person directly” and “significant 
learning occurs in an environment where 
threat to the learner is reduced to a 
minimum”. 

To learn more about experiential learning go to:  
http://www.learningandteaching.info/learning/experience.htm  

Key Learning Theory Characteristics II 

Experiential Learning – learning is most 
effective when it is self-initiated 

Multiple Intelligences – intelligence and 
ability are the foundation of learning 
and have multiple layers 

Community of Practice – cooperation, 
building trust and problem solving will 
result in effective learning 

21st Century Learning -  21st century 
themes, learning and innovation skills, 
and life and career skills are 
emphasized 

 

http://www.learningandteaching.info/learning/experience.htm
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Multiple intelligences  

Many of you may be familiar with the work of Howard Gardner and his theory of multiple 
intelligences.  His ground-breaking work challenged out understanding of intelligence and 
ability.  

Gardner proposed that intelligence consists of several distinct layers and that these layers 
include: 

 Logical-mathematical; 

 Linguistic; 

 Spatial; 

 Musical; 

 Kinesthetic; 

 Interpersonal; and 

 Intrapersonal intelligences and abilities. 

Gardner's work has had an impact on the design of learning programs, curriculum 
standards, and assessment.  

To learn more about multiple intelligences go to:  
http://www.tecweb.org/styles/gardner.html  

Community of practice  

The community of practice theory is built on a number of the other learning theories 
outlined above.  It suggests that learning occurs most effectively when it is situated within a 
community of learners.  The key components involve cooperation, problem solving, 
building trust, understanding and relations.  When done well these components have the 
ability to build social capital among its members and strengthen the overall well being of 
the community. 

To learn more about communities of practice go to:  http://wenger-
trayner.com/introduction-to-communities-of-practice/  

21st Century Learning and Skills  

Although less a learning theory than a discussion about which skills and learning should be 
emphasized in 21st century.  Some observers characterize the 21st Century learning debate 
as being both knowledge (i.e. focused on core subjects) and technology-driven (i.e. focused 
on new media literacy).  It can be seen as more than that given that some proponents such 
as the Partnership for 21st Century Skills (http://www.p21.org/) suggest that 21st century 
themes, learning and innovation skills, and life and career skills are also important. School 
adopting a 21st Century learning approach often support this type of learning through the 
use of thematic projects, and inquiry-based collaborative work that address real-world 
issues and questions.  

http://www.tecweb.org/styles/gardner.html
http://wenger-trayner.com/introduction-to-communities-of-practice/
http://wenger-trayner.com/introduction-to-communities-of-practice/
http://www.p21.org/
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Now it is time for you to think and reflect on what you have read and learned.  Turn to the 
next page and consider the online community discussion/self-reflection questions. 

 

 
 

Now let's move on to consider a number of other factors that need to be considered in the 
design of student support services. 

 

2. Cognitive, Affective, and Systemic Factors Influencing the Design of Student Support 
Services 

It should be apparent from the previous overview of learning theories that there are a 
number of factors related to how students learn that need to be considered in the overall 
design of support services and systems by institutions for an ODL environment.  Although 
that overview was focused on learning some of the key elements to consider are: 

 The social context of learning (and the support students need to survive and thrive 
in a social context); 

 The importance of providing students with the freedom to 'self-initiate' their 
learning and the implications this has for the supports they will need; 

 The importance of building confidence in students through creating a trusting, 
cooperative, and supportive learning environment. 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. Which learning theory or theories do you believe are the most 
appropriate as the basis for learning in an open school? 

2. Why did you choose the theory or theories that you did? 
3. How do you think the learning theories you selected will impact 

the design and development of student support services for an 
open school? 



 

Student and Faculty Support in Open Schools                                                                                                                                         
Page | 20  

 

Bearing these factors in mind, let's now consider the work of Alan Tait.  Early in this century 
Tait3 proposed a taxonomic model which describes three functional areas of support for 
open and distance learners.  These functions are: 

 Cognitive: supporting and developing learning through the mediation of the 
standard and uniform elements of course materials and learning resources for 
individual students; 

 Affective: providing an environment which supports students, creates commitment, 
and enhances self-esteem; and 

 Systemic: establishing administrative processes and information management 
systems which are effective, transparent and overall student-friendly. 

Student support services that align with Tait's taxonomy include: 

 Cognitive – academic advice, tutoring services, academic literacy, independent study 
skills, during-study library services 

 Affective - pre-study advisory services, counselling, and post study guidance.  

 Systemic - technology support and services 

Institutions face a number of challenges when designing and implementing support services 
depending upon the learning models/theories they choose to implement.  For example, if a 
constructivist approach involving online collaboration is selected as the primary means of 
learning, it will be important to include student voices in the development of online 
materials and activities prior to the start of a course.  This may be at odds with other 
administrative processes that an institution has in place. 
 
More will be said later about the design of student support systems but for now let's move 
on to consider some of the characteristics of effective student support systems.  

 
Effective student support in ODL is characterized by the following essential elements: 
 
 Responsiveness: Student support is designed in a way that personalizes the learning 

process so as to be responsive to different individuals and groups (rather than relying 
on fixed elements such as a course syllabus). 

 Interactivity: Student support mechanisms encourage and facilitate interaction 
among and between student(s), faculty, tutors, institutional support persons and 
academic content. 

 Context Specificity: Student support exists to further the goals of the institution while 
serving the needs of its learners. 

                                                           
3 Tait, A. (2000). Planning Student Support for Open and Distance Learning. The Journal of Open, Distance and e-Learning , 
15 (3), pp. 287-289. 
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 Learner Development: Student support services are designed to both facilitate 
learning within courses and address broader issues of student skill and personal 
development. 

 Openness to Change: Student support systems evolve continuously to accommodate 
new student populations, educational developments, economic conditions, 
technological advances, and findings from research and evaluation. 

 Integration: Effective student support involves a high level of inter-functional 
collaboration (i.e. collaboration between organizational units) and is seamless to the 
student.  

Although Tait's taxonomy suggests a separation of the three functions (Cognitive, Affective, 
and Systemic) it is important to emphasize that institutions should take an integrated 
approach to all three since this is critical to both learner and institutional success. 
 
3. Quality Assurance Frameworks and Standards 

Another factor that institutions should consider when designing student support services are 
published standards and quality assurance frameworks.  Generally these standards and 
frameworks have been developed by national or international organizations and are based 
on current research and practice.  In K-12 open and distance learning, the frameworks and 
standards that are of interest include those provided by organizations such as Quality 
Matters4, ISTE5 (International Society for Technology in Education), and iNACOL6 
(International Association for K-12 Online Learning).  

Although the primary focus of these standards and research organizations is on online 
learning (which is only a subset of all ODL activity), the types of standards and frameworks 
are useful to consider when designing student support services. 

For example, the K-12 Quality Matters (https://www.qualitymatters.org/) rubric includes the 
following standards in relation to learner support: 

 The course identifies policies and services for all students. 

 The course instructions articulate or link to a clear description of the technical 
support offered. 

 Course instructions outline how the organization helps students reach educational 
goals. 

 Course instructions answer basic questions related to research, writing, technology, 
etc., or link to tutorials or other resources that provide the information. 

                                                           
4 https://www.qualitymatters.org/  
5 http://www.iste.org/  
6 http://www.inacol.org/  

https://www.qualitymatters.org/
https://www.qualitymatters.org/
http://www.iste.org/
http://www.inacol.org/
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Other standards areas also have implications for the design of student support services.  For 
example, the standard related to learner interaction and engagement includes the following 
standard: 

 Clear standards for faculty responsiveness and availability are communicated to the 
student. 

A number of quality assurance models have been developed based on standards that have 
emerged over the past decade.  For example, Daniel and Uvalic-Trumbic7 expand the notion 
of quality as it applies to distance education and online learning.  They describe quality as 
encompassing instruction and content, support, evaluation, assessment, and technology.  
They define 10 aspects of quality for an online learning environment: 

 Institutional support (vision, planning, & infrastructure);   

 Course development; 

 Teaching and learning (instruction); 

 Course structure; 

 Student support; 

 Faculty support; 

 Technology; 

 Evaluation; 

 Student assessment; and 

 Examination security. 

The Sloan Consortium (now the Online Learning Consortium8) has also published a quality 
framework based on the five pillars of learning effectiveness, cost effectiveness and 
institutional commitment, access, faculty satisfaction, and lastly student satisfaction A quick 
guide to its five pillars of quality is available on their website for download9. 
 
To be successful in ODL environments, K-12 quality processes must move beyond 
descriptions of standards, which only set a foundation or baseline for practice, not the 
goals.  No matter the learning environment, instructional approach, or technological 
sophistication, a quality-driven approach must consider: 

 Focusing on learning rather than instructional delivery; 

 Learning solutions that meet both organizational and learner needs; 

                                                           
7 Daniel, J., & Uvalic-Trumbic, S. (2014). A guide to quality in online learning. British Journal of Educational Technology , 45 
(1). 
8 http://onlinelearningconsortium.org/  
9 http://onlinelearningconsortium.org/about/quality-framework-five-pillars/  

http://onlinelearningconsortium.org/
http://onlinelearningconsortium.org/about/quality-framework-five-pillars/
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 Learning policies consistent with organizational objectives; 

 The relationship between learning and organizational benefits; 

 A process for establishing continuous quality improvement; and 

 A recognized institutional commitment to quality. 

After having considered a number of factors that impact the design of student support 
services and systems, let's now move on to look at issues related to the development of 
institutional policies for student support. 
 
Before moving on to the next section of this lesson on institutional policies for student 
support, it is time for you to reflect on what you have read and learned about factors 
influencing the design of student services in an ODL environment and quality assurance 
frameworks and principles. 
 

 
 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. What do you think the institutional implications are for students' 
'self-initiation' their learning?  Is it possible to do this in an open and 
distance learning environment? 

2. What steps would you take as a leader in an ODL school to build 
student confidence? 

3. A number of institutional student support services that align with 
Tait's taxonomy are listed in the lesson.  Can you think of others that 
could or should be included in the cognitive, affective, or systemic 
categories?  Why would you include these? 

4. One of the quality standards outlined relates to faculty 
responsiveness and availability.  What steps would you take as a 
leader of an ODL school to ensure that a high standard of 
responsiveness is met?   

5. What challenges do you envisage in trying to ensure that quality 
standards are met in your ODL school?  

Record your answers in your module journal. 
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INSTITUTIONAL POLICIES FOR STUDENT SUPPORT 
A number of observers of the evolution of open and distance learning have commented on 
the need for student support services to become embedded in the culture of ODL institutions.  
Policy development can be seen as essential to the success of ODL programmes and their 
students.   

Institutions should develop or have in place a set of integrated policies and procedures that 
address a number of key issues including academic, financial, governance, labour 
management, technology, as well as student and faculty support. 

In terms of student support, policies related to academic counseling, enrolment, access to 
library materials, technology, test and examination proctoring are but a few of the areas in 
which institutional policies need to be developed. 

A number of institutions have developed standard templates for policy development which 
include the various components that should be included in a well thought out policy 
statement.  It is important to remember that these templates are guidelines and that policies 
should not be so tightly crafted that they tie the hands of those who must administer them.    
If policy is written in a constricting manner it will not be possible for the institution to be 
flexible in meeting the individual needs of students. 

The template we will consider in this section includes the following sections: 

 Policy statement; 

 Rationale; 

 Scope; 

 Definitions; 

 Procedures; 

 Responsibilities; and  

 Related Policies 

An example of a policy statement and supporting documentation using the template is 
provided in Appendix 1 for this module.  In addition you should consider the following links 
and documents which provide both examples of student support policies and commentary 
on what student support policy frameworks. 

 http://www.iiste.org/Journals/index.php/DCS/article/viewFile/14038/14340  
 http://www.aacsb.edu/~/media/AACSB/Publications/white-papers/wp-quality-

issues-in-distance-edu.ashx  
 http://papers.ssrn.com/sol3/papers.cfm?abstract_id=2018848  

  

http://www.iiste.org/Journals/index.php/DCS/article/viewFile/14038/14340
http://www.aacsb.edu/%7E/media/AACSB/Publications/white-papers/wp-quality-issues-in-distance-edu.ashx
http://www.aacsb.edu/%7E/media/AACSB/Publications/white-papers/wp-quality-issues-in-distance-edu.ashx
http://papers.ssrn.com/sol3/papers.cfm?abstract_id=2018848
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INSTITUTIONAL BEST PRACTICES FOR STUDENT SUPPORT 
As is the case in other areas of education and training, practices in open and distance 
learning are changing.  However, most descriptions 
of best practices in open and distance learning focus 
on university and other post-secondary institution 
levels.  The ability of K-12 open and distance 
learning organizations to adopt the best practice 
approaches offered in these contexts in many cases 
is constrained by available resources.  Nonetheless, 
the post-secondary experience offers a number of 
valuable lessons that K-12 practitioners can learn 
from, adapt and in some cases adopt for their 
particular circumstances. 

The shift from provider-centred to learner-centred services 

An important shift is underway in many ODL organizations from institution-centred to 
learner-centred approaches to the provision of student services.  This is, of course, of 
particular interest to students who want to receive support services that will enable them 
to complete their studies at a distance or online. 

Institutions10 that have shifted their attention away from the organization's administrative 
units to what students need and want are doing this by undertaking actions such as the 
following: 

 initiating highly interactive e-learning projects and virtual class models to meet the 
needs of students to study in a more flexible environment; 

 introducing an online academic advising system to increase two-way 
communication opportunities; 

 implementing a policy which requires all faculty to respond to students’ inquiries in 
a timely manner; 

 adopting the strategy of blending physical and virtual contacts to introduce need-
based student services; and 

 including output variables such as students’ satisfaction and graduation rates as a 
part of the institution's quality assurance processes. 

 
In addition, many institutions are changing the services they provide to meet the changing 
needs of the students they serve.  Some examples of these changes are: 
 
 The development of custom services for unique groups of learners. K-12 open and 

distance learning institutions are responding to the needs of aboriginal student 
                                                           

10 See the Indira Ghadhi National Open University for examples (http://www.ignou.ac.in/)  

http://www.ignou.ac.in/
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they serve by providing unique course offerings and custom-designed, culturally 
sensitive services that include on-site academic preparation assessment, 
orientation and study skills help, academic advising and counselling, and tutoring. 

 Academic preparation assessment for new students. In some countries, economic 
restructuring has resulted in a demand for K-12 learning opportunities for a 
broader variety of students, many of whom are adults and  have been employed for 
many years in work areas that no longer exist. These students can be helped by 
assessing their readiness for study and diagnosing possible learning difficulties' 
(which may have driven them into the job market before they completed their 
secondary education). 

 Use of technology to connect learners to learning resources. New technologies 
allow ODL institutions to support students in new ways.   Library support, for 
example can now focus on global student access to materials and helping students 
find ways to navigate through online networks to access information and learning 
materials.  

 The provision of academic support 
for learners.  Academic support can 
refer to a broad range of 
instructional methods, services, 
and resources that an institution 
provides to address an equally 
broad range of learning issues.  
Some of the more common forms of academic support include: 

o Active monitoring of student progress by teachers who then adjust 
programmes to address specific learning needs; 

o Technology supported alternative learning resources to address learning 
deficits or for enhancement or enrichment.  These resources may include 
game-based learning programmes or simulations.; 

o Team instructional strategies where teams of teachers are used to build 
stronger relationships with students; 

o Skill-based support to address specific skill deficits including literacy; and 

o Needs-based support that involves time for additional academic guidance 
or for addressing learning or developmental disabilities. 
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You have reached the end of the lesson on student support services.  Before moving on let's 
take a moment to reflect on what you have learned.  You may also want to watch the 
following video from the University of South Africa which provides an example of how one 
institution has established its student support services.  To view the video go to: 
https://www.youtube.com/watch?v=K-yCAWa3wTw). 
 
 

 
 
Now it is time for you to do an assignment for this lesson. 

Go to Appendix 1 and read the example policy statement and then respond to the questions 
in Assignment 1 on the next page.  You are asked to provide your thoughts on how you might 
use a template such as the one provided to develop student support services policies for your 
institution.    

 
Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

Think of an open and distance learning organization that you are familiar 
with.  If you are not familiar with one go online and do some research into 
ODL organizations.  If you do not have online access, ask your tutor or 
facilitator for assistance in identifying an institution for you to consider. 

1. From what you know about this institution, what best practices do 
you observe?   

2. Would you consider this institution to be learner-centred?  What 
evidence suggests that the institution is learner-centred or not? 

3. Why is it important for institutions to be learner-centred? 

4. What student supports illustrate that an institution is learner-
centred? 

https://www.youtube.com/watch?v=K-yCAWa3wTw
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LESSON SUMMARY 
In this lesson your have learned about a number of factors that should be considered by 
ODL institutions before they develop and implement a student support services model.  
These factors were: 1) the underlying learning model or theory that the institution is using 
to deliver learning programmes, 2) the cognitive, affective, and systemic factors that might 
influence the design of student services, and 3) quality assurance frameworks and 
standards.  You also considered how to develop student support policies and why such 
policies might be important.  In the final section of the lesson, you briefly considered some 
of the K-12 institutional best practices related to student support services.   

MEDIA FILES 
Graphics and links have been incorporated into the lesson at appropriate places.   Links 
used throughout the lesson are also provided here for reference: 

Assignment 1:  Develop a Student Support Policy for an Open School 

In this assignment you are asked to develop a policy statement for an open 
school environment that you know or have been able to research online. 

Your background research should include a description of the school (i.e. 
number of students, teachers, tutors, and administrators), the nature of the 
population it serves and the geographic region(s) it serves. 

Once you have fully described the school, develop a policy statement (with 
supporting rationale and procedures) for one student support service 
required by the school. 

After you have completed your policy development, go online and post it in 
the online community with your cohort of learners.  Your online facilitator 
will lead and guide the discussion.  You and your colleagues will each have 
the opportunity to discuss and provide feedback concerning the policies you 
have developed. 
 
If you do not have an online community, comment on the following 
questions and record your thoughts in your personal journal: 
 

1. Why did you choose the student support area that you chose for the 
development of a policy statement?  

2. Why is this area one that requires a written policy? 
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 https://www.academia.edu/10311797/Open_Learning_in_K-
12_Online_and_Blended_Learning_Environments  

 http://samples.sainsburysebooks.co.uk/9781136359965_sample_496529.pdf.   
 http://www.simplypsychology.org/behaviorism.html 
 http://teachinglearningresources.pbworks.com/w/page/31012664/Cognitivism 
 http://www.p21.org/  
 http://www.thirteen.org/edonline/concept2class/constructivism/  
 https://explorable.com/social-learning-theory  

 http://www.learningandteaching.info/learning/experience.htm 
 http://www.tecweb.org/styles/gardner.html 
 http://wenger-trayner.com/introduction-to-communities-of-practice/ 
 https://www.qualitymatters.org/  
 http://www.iste.org/  
 http://www.inacol.org/  
 http://onlinelearningconsortium.org/ 
 http://onlinelearningconsortium.org/about/quality-framework-five-pillars/ 
 http://www.iiste.org/Journals/index.php/DCS/article/viewFile/14038/14340  
 http://www.aacsb.edu/~/media/AACSB/Publications/white-papers/wp-quality-

issues-in-distance-edu.ashx 
 http://papers.ssrn.com/sol3/papers.cfm?abstract_id=2018848 
 http://www.ignou.ac.in 
 https://www.youtube.com/watch?v=K-yCAWa3wTw 

 

Now, let’s go to the next lesson in this unit and consider a number of the issues related to 
faculty support in open and distance learning environments. 

https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
http://samples.sainsburysebooks.co.uk/9781136359965_sample_496529.pdf
http://www.simplypsychology.org/behaviorism.html
http://teachinglearningresources.pbworks.com/w/page/31012664/Cognitivism
http://www.p21.org/
http://www.thirteen.org/edonline/concept2class/constructivism/
https://explorable.com/social-learning-theory
http://www.learningandteaching.info/learning/experience.htm
http://www.tecweb.org/styles/gardner.html
http://wenger-trayner.com/introduction-to-communities-of-practice/
https://www.qualitymatters.org/
http://www.iste.org/
http://www.inacol.org/
http://onlinelearningconsortium.org/
http://onlinelearningconsortium.org/about/quality-framework-five-pillars/
http://www.iiste.org/Journals/index.php/DCS/article/viewFile/14038/14340
http://www.aacsb.edu/%7E/media/AACSB/Publications/white-papers/wp-quality-issues-in-distance-edu.ashx
http://www.aacsb.edu/%7E/media/AACSB/Publications/white-papers/wp-quality-issues-in-distance-edu.ashx
http://papers.ssrn.com/sol3/papers.cfm?abstract_id=2018848
http://www.ignou.ac.in/
https://www.youtube.com/watch?v=K-yCAWa3wTw
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LESSON 1.2 – FACULTY SUPPORTS: PUTTING IN PLACE SYSTEMS AND 

STRUCTURES FOR FACULTY SUCCESS 

LESSON INTRODUCTION 
The previous lesson focused on the importance of student support systems to learner 
success, satisfaction, engagement, and motivation.  Similarly, faculty providing academic 
services to students also need to be provided with a variety of supports so that they can 
effectively work with students to help them achieve the best possible results.  In this lesson 
you will consider how institutions can support faculty in their work with open and distance 
learning students. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe the key attributes of effective faculty support systems used in ODL 
environments. 

2. Provide examples of faculty support systems in ODL systems. 
3. Compare and contrast online vs. face to face faculty support systems. 
4. Describe the best (good) practices used by ODL organizations in the provision of 

infrastructure and technical support. 
 
READINGS  
In addition to the material presented in the module (either online or in a paper form) you 
should read the following articles: 
 
 Gellman-Danley, B., & Fetzner, M. (1998). Asking the Really Tough Questions: Policy 

Issues for Distance Learning. Online Journal of Distance Learning Administration , 1 
(1).  Available at:  http://www.westga.edu/~distance/ojdla/spring11/danley11.html 

 Graham, L., Labonte, R., Roberts, V., O'Bryne, I., & Osterhout, C. (n.d.). 
Academia.edu. Retrieved August 2, 2015, from Open Learning in K-12 Online and 
Blended Learning Environments: Available at:  
https://www.academia.edu/10311797/Open_Learning_in_K-
12_Online_and_Blended_Learning_Environments  

Also, be sure to pay attention to the footnoted references since these contain useful links 
to resources and organizations that will help to further develop your understanding of the 
concepts included in this lesson.   

  

http://www.westga.edu/%7Edistance/ojdla/spring11/danley11.html
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
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KEY ATTRIBUTES OF EFFECTIVE FACULTY SUPPORT SYSTEMS 
It is first important to recognize that there are important differences between post-
secondary and K-12 institutions concerning faculty support issues and how they are 
addressed by institutions.  In the post-secondary world, ODL initiatives are often only a part 
of what the institution offers and 
faculty often have to be provided 
with incentives to become engaged 
in open, distance and online learning 
programmes.  Post-secondary faculty 
have a degree of academic freedom 
that is not enjoyed by their K-12 
counterparts and this also plays out 
in terms of how faculty come to be 
selected for work in open, distance and online learning environments. 

Setting aside these fundamental differences, let's now assume that we have faculty that are 
motivated to work in an ODL environment, have never done so in the past and are in need 
of support from the institution for their work with students.  In this type of situation what 
are the key attributes of an effective faculty support system?   

Although there are a number of possible attributes of effective faculty support systems, in 
this section we will consider three: faculty development (particularly as this relates to 
course development and teaching support), infrastructure (including the management of 
course materials and resources), and administrative (and technical) supports.  These areas 
should be addressed by institutions through a strategic planning process that results in 
systems and supports that can help faculty make the transition from the face-to-face world 
to the ODL and online learning world.  As mentioned in the last lesson, this is a fundamental 
cultural shift for many educational organizations.  The development of a service culture and 
how faculty perceive their role in it is not an easy task and needs to be carefully managed 
(most often through a bottom-up approach) which engages and values faculty input.  
Institutions that have successful ODL programmes have used a number of approaches to 
support faculty in making this shift.  Some of these approaches involve providing: 

 Opportunities for faculty to learn from colleagues who have good practical 
experience (peer to peer learning); 

 Informal personal pedagogical and media-technology advice and support from 
competent online learning experts (educational consultants); 

 Formal measures for professional development and training; and 
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 Support through teamwork and professional project management particularly in 
the area of instructional design. 

Now let's take a closer look at the issues institutions face in providing faculty supports in 
ODL environments. 

Faculty Development Support 

Lack of support and training for teachers and tutors is a limiting factor for most open and 
distance learning institutions.  Many teachers who are new to open and distance learning 
are not well equipped for the challenges they will face and require a significant amount of 
support during the early stages of their new ODL teaching assignments. 

Since not all teachers will have the same needs, it is important that institutions employ as 
many methods as possible to support faculty.  Some of the methods that have been 
successful in open schools and universities are: 

 Faculty Readiness – Prior to accepting a teaching assignment in an ODL 
environment some institutions have their faculty take a readiness assessment to 
determine whether or not they are ready to teach in this type of environment (an 
example of a faculty readiness tool can be found at: 
http://ucf.qualtrics.com/jfe/form/SV_eVBi7ueH7V1KU2F; 

 Faculty Orientation - Initial early orientation sessions to provide faculty with an 
understanding of the resources and supports available to support their work with 
students; 

 Instructional Design Workshops – Although faculty may be experienced with the 
development of classroom lessons, they likely have not been placed in a situation 
where they have to develop materials for independent learners at a distance.  
Instructional design for learning in these circumstances is different and not 
something that every teacher will be able to immediately pick up.  These workshops 
should be regularly scheduled and a required part of the faculty member's teaching 
responsibilities; 

 On-going Tutorials – Faculty will have varying needs as they begin their ODL 
practice.  Institutions can address these needs through a series of on-going, 
regularly scheduled tutorials on a range of topics that are suggested by faculty.  
These tutorials could be online or in some cases face-to-face. 

 Peer to Peer Support – Often the best and most timely support is that provided by 
fellow faculty.  For faculty at a distance, institutions will have to create online 
opportunities for collaboration (i.e. an online community which could be part of the 
school's learning management system).  For faculty who are in close proximity to 
the school it makes sense to meet with their colleagues face-to-face. 

http://ucf.qualtrics.com/jfe/form/SV_eVBi7ueH7V1KU2F
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 Peer to Many Support – Faculty who are experienced can also be used to provide 
support to their colleagues to peer tutorial sessions. 

Infrastructure Support for Faculty 

Infrastructure that supports faculty in their open and distance learning teaching 
assignments is critically important for student and institutional success.  Technical support 
is probably the most important infrastructure issue for institutions to consider.  The 
frequency of experiencing frustration and drop-out rates increase if faculty are unable to 
help directly with simple technical problems and must refer students to a technical support 
service.  It is important for institutions to remember that faculty are the first line of contact 
with students and the more they can support students in their ODL experience the more 
likely students are going to complete and not drop out. 
 
This is a tall order and simple technical training is not likely to be sufficient for ODL 
teachers who are working in online environments.  Even for those working with more 
traditional paper-based programmes, it will be necessary to provide technical training and 
support related to the use and integration of multi-media resources into courses that 
faculty author and support.  
 
Infrastructure support for faculty can take a number of forms but it needs to be based on a 
set of principles11 that illustrate how technology will be used by an ODL institution to 
support learning.  Some of the principles that institutions should consider as they develop 
their strategic plans for ODL programmes and which have implications for the 
infrastructure that needs to be in place to support faculty are: 
 
 Good practice encourages contacts between students and faculty.  This principle 

has implications for the types of communication technologies that are available to 
faculty (and the training in their use).  Increasingly, communication is being done 
through the use of computer technologies that allow for not only asynchronous 
text communication such as email but also enable voice communication over the 
internet using a range of communication tools (one such tool is Skype but a 
number of others are available).  Proficiency in the use of these tools by faculty is 
essential for providing the kind of interaction that will strengthen the relationship 
between faculty and students. 

 Good practice uses active learning techniques.  A number of technology tools (e.g. 
simulations, educational games, library search tools, etc.) are available which 
enable active learning by students.  Faculty need to be familiar with these tools and 

                                                           
11 For more details concerning the principles cited here and other principles see Chickering, A., & Ehrmann, S. (N/A). 
Implementing the Seven Principles: Technology as Lever. American Academics and Higher Education. 
http://sphweb.bumc.bu.edu/otlt/teachingLibrary/Technology/seven_principles.pdf  

 

http://sphweb.bumc.bu.edu/otlt/teachingLibrary/Technology/seven_principles.pdf
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able to incorporate them into the instructional design of the courses that they 
teach.  Institutions need to provide opportunities for faculty to learn how to use 
these tools. 

 Good practice gives prompt feedback.  
Student feedback no longer consists 
only of providing written comments 
on a paper or examination.  
Technology enables faculty to provide 
feedback 'on the fly'.  That is faculty 
can make observations and comments 
on student work that is in progress, 
rather than waiting for a finished 
product.  Again, this has implications 
for how faculty design ODL programs 
and integrate appropriate technologies into their practice.   

There are a number of important decisions that ODL institutions need to make to provide 
the necessary infrastructure support for faculty and students.  These include: 

 Decisions concerning which course or learning management system to use as a 
technology platform for the development and delivery of course resources and 
materials; 

 Decisions related to the use of multi-media software and the management of 
licensing and copyright provisions for the software selected; 

 Decisions concerning training and on-going support for the selected technologies 
and infrastructure; 

 Decisions concerning which communications software to use (if not part of a 
learning management system) and  training and support associated with the 
software; and  

 Decisions concerning the development of the capacity to support faculty (and 
students) in their use of the acquired infrastructure.  Options could include 
undertaking the necessary support using in-house experts or contracting this 
service from one or more companies or organizations depending upon the 
resources available to the institution. 

 
Administrative Supports for Faculty 

Many institutions find it difficult to create the organizational structures and administrative 
supports that are necessary to support faculty in their work as ODL practitioners.  This occurs 
for a number of reasons but in the K-12 world it is often the case that distance learning is 
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being provided by small organizations that simply lack the resources to provide all of the 
necessary supports. 

At the same time it is clear from the experience of successful ODL institutions that for faculty 
to be successful in their roles they need to have access to resources that support their work.  
This support often takes the form of a 'centre' that provides faculty with instructional support 
(i.e. curriculum development; instructional design; integration of technology) and technical 
support (i.e. technical training on course management and learning management systems 
tools; communication tools training; help desk support; etc.).  Such 'centres' are an 
investment that will pay off in faculty who are better prepared to work in an ODL 
environment and support their students.  This investment will in turn result in greater student 
retention and success. 

Although it is not possible for every ODL institution to develop an internal 'centre' for faculty 
support, it is important that the institution recognize the importance of the functions that 
such a 'centre' provides to faculty.  Smaller institutions may opt to acquire some or all of the 
services or functions from external organizations depending upon their financial ability to do 
so but it is best to have at least one person at the institution designated to provide faculty 
support.   

While a robust faculty development 'centre' or function is important to the success of faculty 
in ODL programmes, it is also important for institutions to develop policies and procedures 
that enable faculty to focus on their main task which is to support students in their learning 
of course content and their development as learners.  Policy and procedures in ODL 
environments need to address important rather than trivial issues and need to remove 
institutional barriers rather than build them.  You may wish to consider the issues raised in 
the Appendix 1 policy template.  

Administrative supports need to be built in a way that ensures that the organization is 
speaking with 'one voice' rather than as a set of individual organizational units.  Achieving 
integration of administrative support functions will require the involvement of faculty in a 
collaborative manner, coordinating support services with key technical staff, and engaging in 
consultations with those involved in a range of support functions (i.e. registration and 
orientation, counselling, tutorial support, help desk support, academic advising, etc.). 

Before moving on to the assignment for this lesson, it is time for you to reflect on what you 
have read and learned about the key attributes of faculty support systems.  Turn to the next 
page and respond to the discussion questions. 
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You have now completed the second lesson in this unit.  As the final assignment for this unit 
you will be asked to read a case study and consider the implications for your open and 
distance learning school environment. 

Assignment 2 appears on the next page. 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. As a leader of an ODL school, how would you approach the 
development of faculty?   

2. What would you emphasize and how would you know that the areas 
you have chosen are ones that will make a difference to student 
learning? 

3. What areas of faculty development support would you emphasize at 
your ODL school?   

4. Why are these areas important?  
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Assignment 2:  Review a Case Study on Student Support 

In this assignment you are asked to review a case study related to the 
provision of student support services for the University of the Arctic (a 
virtual university).  Although this is a university context, you will be asked to 
consider the case in relation to the work that you do or are about to do in an 
ODL school-based environment. 

The case study is available at:  
http://cde.athabascau.ca/online_book/ch15.html. 

The case is found after the discussion of a number of topics related to 
student support in ODL environments.  You should read these sections prior 
to reading the case study. 

After you have read the article and case study, either go online and 
participate in the online discussion with your online facilitator and cohort of 
learners OR record your responses to the following questions in your 
personal journal: 
 

1. The instructor's skill is mentioned as a factor in the success of 
the online community.  What skills do you think the instructor 
needed in the context presented? 

2. Is it possible to 'train' faculty so that they can engage students 
in meaningful discussions online?  What kinds of supports are 
necessary to do this? 

3. The setting described is multi-lingual which presented some 
challenges and some surprises.  How do you think faculty 
flexibility played a role in ensuring participation from the many 
language groups 

4. What are the most important lessons that you learned from the 
case study presented? 

5. Why did you consider these lessons valuable within your 
context? 

6. How would you apply these lessons in your context? 

http://cde.athabascau.ca/online_book/ch15.html
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LESSON SUMMARY 
In this lesson you have learned about the key attributes of effective faculty support systems 
in ODL environments and considered some examples of services that could be provided to 
support faculty in their teaching and learner support roles.  You became familiar with some 
of the principles that lie at the heart of the providing faculty support and you were given 
some suggestions concerning the types of supports that are necessary to include as a part 
of an institution's faculty support infrastructure. 

MEDIA FILES 
Graphics and links have been incorporated into the lesson at appropriate places.   Links 
used in this lesson are also provided here for reference: 

 http://www.westga.edu/~distance/ojdla/spring11/danley11.html 

 https://www.academia.edu/10311797/Open_Learning_in_K-
12_Online_and_Blended_Learning_Environments 

 http://ucf.qualtrics.com/jfe/form/SV_eVBi7ueH7V1KU2F 
 http://sphweb.bumc.bu.edu/otlt/teachingLibrary/Technology/seven_principles.pdf 
 http://cde.athabascau.ca/online_book/ch15.html 

http://www.westga.edu/%7Edistance/ojdla/spring11/danley11.html
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
https://www.academia.edu/10311797/Open_Learning_in_K-12_Online_and_Blended_Learning_Environments
http://ucf.qualtrics.com/jfe/form/SV_eVBi7ueH7V1KU2F
http://sphweb.bumc.bu.edu/otlt/teachingLibrary/Technology/seven_principles.pdf
http://cde.athabascau.ca/online_book/ch15.html
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UNIT ONE – SUMMARY 

DISCUSSIONS 
This unit has included a number of online discussions.  These discussions have focused on 
the following topics:   

 Learning theories that impact the design of ODL student support services; 

 Institutional implications for cognitive, affective, and systemic factors related to 
student support systems; 

 Institutional challenges related to the implementation of quality assurance 
frameworks; 

 Learner-centred practices in ODL institutions; and  

 faculty development strategies in ODL institutions. 

SUMMARY 
In this unit of the course you have been introduced to a number of factors that should be 
considered by ODL institutions before they develop and implement a student support 
services model.  These factors were: 1) the underlying learning model or theory that the 
institution is using to deliver learning programmes, 2) the cognitive, affective, and systemic 
factors that might influence the design of student services, and 3) quality assurance 
frameworks and standards.  You also considered how to develop student support policies 
and why such policies might be important.  You also briefly considered some of the K-12 
institutional best practices related to student support services.   

In the second lesson of the unit you learned about the key attributes of effective faculty 
support systems in ODL environments and considered some examples of services that could 
be provided to support faculty in their teaching and learner support roles.  You became 
familiar with some of the principles that lie at the heart of the providing faculty support and 
you were given some suggestions concerning the types of supports that are necessary to 
include as a part of an institution's faculty support infrastructure. 

NEXT STEPS 
In the next unit you will have the opportunity to develop an understanding of the tools and 
techniques that can be used to determine the support needs of students and faculty and 
how information about their needs can be used to support the development of support 
systems. 

Now, let’s move on to the next unit in this module on how to determine the support needs 
of students and faculty. 
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UNIT TWO  - TOOLS TO DETERMINE THE SUPPORT NEEDS OF STUDENTS AND 

FACULTY 

UNIT INTRODUCTION 
Welcome to the second unit in this module on student and faculty support in open school 
environments.  One of the challenges that ODL institutions face in the design of student 
and faculty support systems is determining which services student and faculty need and 
how these services should be offered.  This unit focuses on the  tools and techniques that 
can be used to determine the support needs of students and faculty and how information 
about their needs can be used to support the development of support systems. It is 
important to note that this unit focuses on the 'how to's' associated with creating tools to 
determine support needs.   
 
Since it is beyond the scope of this module to consider data analysis techniques, the unit 
does not include a discussion of data analysis approaches.  It is assumed that those taking 
this course will have been introduced to basic data analysis in one of their earlier education 
courses or as a part of a degree that they have already achieved. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Determine the support needs of students and faculty using survey, interview and 
focus group techniques. 

2. Analyze data resulting from surveys, interviews and focus groups. 
3. Develop action plans which address expressed student and faculty support needs. 
4. Determine student readiness for ODL courses. 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

 Siniscalco, M. T., & Auriat, N. (2005). Quantitative research methods in educational 
planning: Module 8 - Questionnaire design. UNESCO. Paris: International Institute 
for Educational Planning/UNESCO.  Available at: 
http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf 

 Garcis, H. (2010). Getting successful as a distance learner. Retrieved September 21, 
2015, from EzineArticles.com: http://EzineArticles.com/3803925 for a more 
detailed account of the qualities of successful distance learners. 

 Ludwig-Hardman, S., & Dunlap, J. (2003). Learner Support Services for Online 
Students: Scaffolding for success. The International Review of Research in Open and 
Distributed Learning , 4 (1).  Available at:  
http://www.irrodl.org/index.php/irrodl/article/view/131/211  

http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf
http://ezinearticles.com/3803925
http://www.irrodl.org/index.php/irrodl/article/view/131/211
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ASSIGNMENTS AND ACTIVITIES 
There are a number of learning activities and assignments throughout this unit.  There are 
three assignments in this unit (Assignments 3 and 4 for the module).  The first assignment 
involves the development of a survey that could be used in your open school institution to 
determine the support needs of your students.  The development of this survey will involve 
both independent reading and research, responding to a set of questions related to the 
survey design and engaging members of your learning cohort in a discussion research 
relevant to the survey.  
 
The second assignment asks you to develop an action plan that arises from the data you have 
collected based on the survey questionnaire associated with the first assignment in this unit 
(Assignment 3 for the module). 
 
Depending upon how your institution has decided to deliver this module, you may be 
engaging your fellow learners in direct face-to-face discussions or may be doing this through 
an online discussion via a learning community that has been established for the module. 
 
Other activities in the module include short written assignments related to one or more of 
the unit topics.  These assignments are found throughout the unit content.  Periodic 
Reflection questions will also be asked throughout the unit.  Your responses to these 
questions should be recorded in a personal journal (if you are doing the module in a paper-
based format) or you can respond to the questions and discuss them with your online module 
colleagues in the online community if this has been set up by your institution. 
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LESSON 2.1 – DETERMINING THE SUPPORT NEEDS OF STUDENTS AND 

FACULTY 

LESSON INTRODUCTION 
Open and distance learning schools that are successful often attribute their success to careful 
planning and research.  These schools will focus on the use of data that has been gleaned 
from research and use the data to shape the services and programs that the school delivers. 

In this topic, you will learn about the kinds of research methods and approaches that will 
assist you in answering questions and solving problems related to the provision of student 
and faculty support.  In particular you will learn about survey and questionnaire design and 
the use of focus groups and interviews as means of gathering data to help you make informed 
institutional decisions about the services that are provided to students and faculty. 
 
LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Determine the support needs of students using survey, interview and focus group 
techniques. 

2. Analyze data resulting from surveys, interviews and focus groups. 
3. Identify the academic support needs and methods required to guide students 

through their programme. 
4. Describe institutional approaches to academic and technical support. 
5. Determine student readiness for ODL courses. 

 
Now let’s look at an overview of the basic research methods that you might choose to use 
to gather data about the services that students and faculty need in an ODL environment. 

READINGS 
In addition to the material presented in the module (either online or in a paper form) you 
should read the UNESCO Questionnaire Design12 module which is available online at: 

http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf  

                                                           
12 Siniscalco, M. T., & Auriat, N. (2005). Quantitative research methods in educational planning: Module 8 - 
Questionnaire design. UNESCO. Paris: International Institute for Educational Planning/UNESCO.  Available at: 
http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf  

 

 

http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf
http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf
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BASIC RESEARCH METHODS 
To meet faculty and student support needs one needs to systematically collect information 
from the target audience about what they believe they need to succeed in an ODL 
environment.  These needs may vary depending on faculty and student technology and 
distance education experiences.   

The best way to collect this information is using basic research methods.  There are a number 
of research methods that can be used to gather data to determine the support needs of 
students and faculty.  This section of the lesson focuses on the basic methods used in 
education and the social sciences for collecting data.  Briefly these are: 

• Questionnaires and Surveys 
• Interviews 
• Focus Groups 

The following table outlines the purpose of each of these data collection methods and 
provides some of the advantages and disadvantages of each method. 

Research 
Method 

Purpose Advantages Disadvantages 

Questionnaires 
and surveys 

To quickly and 
easily obtain a 
significant 
amount of 
information 
from potential 
customers in a 
non-threatening 
manner 

• The anonymity 
of customers can 
be maintained. 

• Relatively 
inexpensive. 

• Ease of analysis 
and comparisons  

• Many 
appropriate 
sample 
questionnaires 
already exist 

• Creation of 
custom surveys 
can be time 
consuming and 
difficult 

• Are impersonal 
• May need a 

sampling expert 
• Only tells part 

of the story 

Interviews To fully 
understand 
someone’s 
impressions or 
experiences (can 
also be used to 
learn more 
about a person’s 
response to 

• Enables one to 
gather a full 
range and depth 
of information 
about a service 

• Helps to develop 
a relationship 
with the client 

• Provides 
flexibility when 
working with a 
client 

• Can be time 
consuming and 
costly 

• Can be difficult 
to analyze and 
compare 

• The interviewer 
may bias the 
customer’s 
responses  
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Research 
Method 

Purpose Advantages Disadvantages 

questionnaires 
or surveys 

Focus Groups To explore a 
topic in depth 
through group 
discussion 
(useful in 
evaluation and 
marketing) 

• Enables one to 
quickly and 
reliably obtain 
common 
impressions 
about a product 
or service 

• Can be an 
efficient way to 
obtain a range 
and depth of 
information in a 
short period of 
time 

• Can be difficult 
to analyze 

• Need a good 
meeting 
facilitator to 
ensure that 
participants 
stay on track 

• Scheduling 
groups of 
people can be 
difficult 

 

Knowing the advantages and disadvantages of research methods can help you determine 
which approach to take in your ODL environment.  Now, let’s move on to the next topic in 
this lesson on designing surveys using questionnaires. 

DESIGNING SURVEYS USING QUESTIONNAIRES 
Surveys look easy to do – just throw together a few items and away you go.  Wrong!  A survey 
is only as good as the quality of its construction.  A poorly conducted survey will give you 
weak information while a well designed survey can provide rich input that will help you make 
important decisions about the support services that need to be provided to faculty and 
students.  

This section explores what it takes to conduct a good survey using a questionnaire and will 
provide tips on how to get ready to use the information it provides. 

Surveys can be used to explore many different topics.  A key to success is having a sound 
understanding the level and effectiveness of the services you deliver or intend to students 
and faculty. 

There are a number of steps that an ODL institution should take to ensure that the surveys 
it uses to determine which services should be put in place are based on the best possible 
understanding of student and faculty needs. 

These steps are: 
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 Get ready to administer the survey; 

 Define your objectives; 

 Determine who will be surveyed; 

 Determine the methodology; 

 Develop the survey instrument(s); and  

 Administer the survey, analyze the results. 

Step One: Get Ready 

Many surveys fail due to lack of preparation.  There is often a temptation to jump right into 
creating a questionnaire without working through the things that will give your 
questionnaire a solid foundation.  What are those things? 

1. Project Management: Like all good projects, surveys need to have someone taking 
the lead that has accountability for the success of the project.  This leader needs to 
develop a project budget, timeline, and identify key milestones at the outset. 
 

2. Organizational Readiness: While a good project plan is essential, surveys will fail if 
the organization is not ready. Anxiety can arise when students and faculty don’t 
understand why a survey at is being done or they don’t know what to expect.  Ask 
yourself the following questions in order to understand the extent to which 
employees are ready for the survey: 

• Do students and faculty know that a survey is being done?   
• Do they understand why?  Do they know how the information will be used? 
• Do they have basic knowledge of how and when the survey will be done? 
• What can be done to make the survey matter to students and faculty? 

As a leader of an ODL institution you also need to ask yourself the following questions: 
• Are you committed to sharing and acting on the data? 
• Have the possible barriers/risks associated with doing a survey been 

identified? 

Step Two: Define Your Objectives 

Every institutional project needs clear objectives 
and surveys are no exception.  In spite of this, many 
surveys are launched without them.  If you can’t 
clearly tell someone why you are doing the survey 
you are not ready to move on. 

Your survey objectives should be: 
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• Clear and concise – they easily communicate what information you need to know 
• Unique – each objective defines a specific, distinct research direction 
• Practical – they describe information that will have a practical purpose and lead to 

meaningful action 
• Feasible – are issues that can be addressed through a survey project and within 

available resources 
• Are need to know, not nice to know issues 

Since you are interested in the support needs of students and/or faculty your research 
objectives should be focused on issues related to support not on other aspects of their ODL 
experience. 

The next step in the survey process model moves to the question of who do you need to 
survey in order to answer your research objectives.  

Step Three:  Determine Who Will be Surveyed 

Once you know what your survey objectives are you can ask yourself “Who can best provide 
me with the information I need?”.  
These are your survey 
respondents.   

If you have a large group of faculty 
and a significant number of 
students you may wish to 
randomly select potential 
respondents from the lists of faculty and students.  If the faculty is small and there is a 
correspondingly small student population it may make sense to survey all faculty and 
students. 

Step Four: Determine Your Methodology 

There are many methods that can be used to gather survey input but the ones that most 
institutions find helpful are focus groups and questionnaires. 

1. Focus groups bring a group of respondents together to discuss a set of pre-
determined questions.  They encourage free exchanges of ideas through the 
interactions between participants.  In 
addition, the focus group facilitator 
can ask additional probing questions 
to delve further into the topics of 
interest.  This lets you explore your 
research objectives in new and 
possibly unexpected ways.  The 
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challenge they bring is that they produce a lot of information that can be hard 
to use.  More will be discussed later in this lesson about working with focus 
groups. 
 

2. Questionnaires work well when you plan to survey a large number of people and 
have fairly specific questions to ask.  If you feel you can answer your research 
questions using questions that ask respondents to rate things, provide short 
written comments, and/or select answers from lists of options then a 
questionnaire is a good choice.   They can take different forms: 
• Paper and pencil: Respondents are asked to answer questions directly on 

the questionnaire and send it in through the post or by leaving it in a secured 
survey return box.  Paper questionnaires are the cheapest approach but you 
will have to deal with security of the returns, entry of the responses so they 
can be analyzed, and will have to copy and physically distribute the 
questionnaires. 

• Online: There are many software packages that help you design a 
questionnaire that will be sent to your respondents by email (e.g., Survey 
Monkey, Fluid Survey, etc.).   They are useful as they guide you through the 
set-up of your questionnaire, give respondents a simple way to provide their 
input, they automatically enter the responses and often guide you through 
some simple ways of analyzing your results. 

• Interviews: The questions you want to ask can also be presented verbally 
either in-person or over the phone.  This is the most expensive approach as 
you have to carefully train and oversee the interview process and, like a 
paper questionnaire, you have to enter all of the responses so they can be 
analyzed.  More will be said later in this Unit about using interviewing 
techniques. 

Your decision on which to use will depend on: 

• What best meets the needs of your respondents:  Do they have access to email?  
Can they read?   

• Your budget: Do you have enough to pay for a more expensive approach? 
• Expertise: Do you have people who can conduct interviews?  How easy will it be for 

you to enter the information from paper questionnaires or interviews? 

Questionnaires generally ask two types of questions:  quantitative and qualitative.  

• Quantitative or close-ended/rated questions: These are questions that can be 
answered using numbers (e.g., rating how much respondents agree with a statement) 
and usually give respondents options arranged on a scale (e.g., 1 to 5 where 1 is low 
and 5 is high). They work well when you know enough about what is being asked to 
design response scales that will make sense to your respondents and when numbers 
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will provide the kind of information you need (e.g., numbers are good for tracking 
trends over time, benchmarking or comparing things, etc.).  They also are an easy way 
of summarizing the opinions of large number of respondents.   
 
Here is an example: 
 
On a scale of 1 to 5 where 5 is very important and 1 is very unimportant, rate the 
importance of the following technologies to your distance education practice: 
 

Supports 
Provided 

Very 
Important 

(5) 

Important 
(4) 

Unsure 
(3) 

Unimportant 
(2) 

Very 
Unimportant 

(1) 

Internet 
access 

     

Internet 
resources 

     

Personal 
computer 

     

Technical 
support 

     

 
 

• Qualitative or open-ended questions: These ask respondents to give an answer in 
their own words so they are best reserved for surveys that have a small number of 
respondents and situations where in-depth understanding or exploration is needed.  
Whereas quantitative questions can be summarized fairly easily using statistics, 
qualitative questions are more difficult and expensive to analyze as you have to go 
through all of the results and draw out common themes. 
 
Here is an example: 
 
In the future, how do you think learning technologies will impact your instructional 
practice? 

The most common approach is a questionnaire that uses mainly quantitative questions with 
one or two qualitative questions either to explore a specific topic or as a catch-all to capture 
things respondents want to tell you that your rated questions missed. 

Step Five: Develop Your Survey Tool 

Now you are finally ready to start writing the questions you want to ask.  There are several 
things that go into this. 
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1. Gather ideas: 
• Start by getting ideas from other surveys.  
• Ask faculty and students to give you suggestions. 
• Conduct focus groups with a sample of respondents to find out what they 

most want to comment on and how best to gather input from them. 
2. Develop an outline for your survey and review it to ensure it covers all of your 

research objectives. 
3. Write the first draft: Draft your questions and response scales (more on each is 

provided later) 
4. Get feedback on your draft questionnaire:  

• Ask others who are familiar with your ODL school to look at your research 
objectives and your questions in order to give you feedback on how to 
strengthen the questions. 

• If possible, sit down one-on-one with a small number of respondents and ask 
them to read each question and tell you how they would answer it and what 
their answer means.  This is called “cognitive testing” and can give you 
important insight into what works and what doesn’t (e.g., it will identify 
questions that are confusing, response scales that are unclear, etc.).    You 
should also ask if the tool is about the right length and whether any key topics 
have been missed. 

• Another way of testing the questionnaire is to administer it to a small sample 
of respondents in order to see how well it works.   This is called “pilot testing”.   

5. Produce the final version of your tool: Use all of this input to improve your 
questionnaire.  The following links provide examples of questionnaires used for 
various purposes in education: 
 

 http://www.economicsnetwork.ac.uk/handbook/questionnaires/5 
 http://www.oecd.org/edu/school/43081350.pdf  

The biggest task in the above list is point 3: writing the first draft.  Creating good questions 
and response scales needs to take many things into consideration.  Both qualitative and 
quantitative questions should: 

• Be clear and easy to understand (i.e., simple and short). 
• Focus on asking about one thing (i.e., specific and not double barreled): anytime you 

see the word “and” in a question check it.  Double barreled questions are hard to 
use as you can’t be sure which part of the question the person responded to. 

• Be non-threatening (i.e., avoid emotionally loaded words). 
• Avoid bias or leading the respondent (i.e., hinting at the answer you want). 
• Avoid double negatives and framing questions in the negative. 
• Follow logically within the questionnaire (i.e., don’t jump around between topics). 
• Ask about something the respondent can be expected to answer. 

http://www.economicsnetwork.ac.uk/handbook/questionnaires/5
http://www.oecd.org/edu/school/43081350.pdf
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Response scales for qualitative questions also need to be carefully created and need to: 

• Fit with the question. 
• Be clear and easy to understand (i.e., labels should 

be short and effective). 
• Balanced (i.e., if a scale has more negative options 

than positive ones the results will tend to be more 
negative so the scale should have the same 
number of positive and negative options).  

• Complete (i.e., include all possible options so every 
respondent can answer). 

• Provide for non-response:  Use NA, don’t know, 
other, prefer not to answer, etc. 

• Have options that do not overlap (e.g., asking 
about the amount of time a customer waited using 
a scale of 1-5, 5-10, etc. minutes doesn’t work as 
those who waited 5 minutes can use either response and this will confuse your 
results). 

• Be not too long or too short:  generally, 5 options is the best choice. 
• Uses consistent response options (e.g., don’t mix months and years in the same 

scale). 
• Be as consistent as possible across the questionnaire as possible (i.e., don’t change 

the response scale unless you have to in order to fit the question being asked). 

Here is an example of the same question using two different response scales: 

On a scale of 1 to 5 where 5 is very important and 1 is very unimportant, rate the 
importance of the following technologies to your distance education practice: 
 

Supports 
Provided 

Very 
Important 

(5) 

Important 
(4) 

Unsure 
(3) 

Unimportant 
(2) 

Very 
Unimportant 

(1) 

Internet 
access 

     

Internet 
resources 

     

Personal 
computer 

     

Technical 
support 
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Here is the same question with a 4 point scale (notice that this is a 'forced choice' type of 
question where the respondent has to choose between a positive position or a negative 
position. 

On a scale of 1 to 4 where 4 is very important and 1 is very unimportant, rate the 
importance of the following technologies to your distance education practice: 
 

Supports 
Provided 

Very 
Important 

(4) 

Important 
(3) 

Unimportant 
(2) 

Very 
Unimportant 

(1) 

Internet 
access 

    

Internet 
resources 

    

Personal 
computer 

    

Technical 
support 

    

 

With your tool designed you can now use it to gather input  from students or faculty. 

Step Six: Data Analysis and Reporting 

After you have administered your questionnaire and gathered the data from students or 
faculty you are ready to analyze the data.  More will be said later in this unit about how to 
analyze data and the tools that can be used but here is a brief introduction.  There are several 
things to do:  

 Analyze the data using a software package or excel.  
 Calculate some basic statistics from the data.  At the most basic level, you want to 

look at the average or mean scores for each of the questions you asked people to 
rate. 

 Look at the distribution of 
responses.  

 Summarize what you find and 
report your findings.  Producing 
graphs and charts is a good way to 
summarize and communicate your 
results.    
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The last step in our survey process focuses on using your findings.   

Step Seven: Act on the Results 

Even with the best survey and the best results, action won’t happen on its own.  Your task 
as an open school leader is to make sure the results are used.  What can you do to make this 
happen? 

 Communicate the results to those who need the information: Share your findings 
with employees, suppliers, or others who will benefit from the information.  Make 
sure you help them understand what the results mean. 

 Develop an action plan: Create a plan to address each of the key findings in your 
survey.  Use all of your project management skills to make sure these actions are well 
planned and implemented. 

 Track your progress: Keep an eye on how you are doing on each element in your 
action plan so you know where you are making progress and where you need to focus 
additional time and energy.  Part of tracking your progress may involve another 
survey in order to measure the same things again to see how you are doing. 

 Learn from others: Find other schools that are doing well in the areas your survey 
suggests as opportunities for improvement and learn from their successes. 
 

Now it is time for you to work on an assignment and apply your knowledge of questionnaire 
design by creating a survey to determine which student support services your open school 
should offer.  Go to the next page to see the assignment. 
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Assignment 3:  Designing a Survey to Determine Student Support Needs 

In this assignment you are asked to develop a survey that could be used in 
your open school to determine the academic and technical support needs of 
students.  As a part of the overall survey design you will be expected to also 
develop an instrument that could be used to determine the readiness of 
students to participate in an ODL course. 

The following action steps are a required part of the response for this 
assignment.  

1. Define your research problem (i.e. provide some background on the 
academic and technical student support needs that you are trying to 
determine).  

2. Following the steps outlined for the development of questionnaires 
provided in this lesson, undertake the necessary background 
research in the following areas: 

a. Academic supports for students; and 

b. Technical supports for students. 

3. Develop a questionnaire that can be administered in either a pencil 
and paper or online format. 

4. Develop a set of sample data (i.e. data that could reasonably be 
assumed to have been collected from the target audience you have 
in mind. 

5. Analyze the data collected and provide a brief report on the results 
with recommendations concerning the support services that should 
be provided. 

After you have completed your background research and have a draft of 
your survey items, go online and post your survey in the online community 
Your online facilitator will lead and guide a discussion concerning the survey 
you are going to administer.  You and your colleagues will each have the 
opportunity to discuss and provide feedback concerning the instruments you 
have developed.  After you have collected and analyzed the data from the 
survey, post your results online and engage your online colleagues and 
facilitator concerning your findings. 

If you do not have an online community for this module, put your 
assignment in your personal journal and provide a copy to your instructor. 
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Now that you have completed the assignment let's move on and consider how to conduct 
effective interviews. 

CONDUCTING EFFECTIVE INTERVIEWS 
The ability to conduct effective interviews is an essential skill for open school leaders who 
want to find out more about the support services that their students and faculty need to be 
successful.  Interviews can also be used for a wide variety reasons/information 
gathering/problem solving.  Before conducting interviews, it is also important to consider 
whether they are in fact needed in your situation.  

If you decide to use an interview approach, advance preparation on the part of the 
interviewer is essential to ensure the cooperation and engagement of the interviewee. Here 
are some useful suggestions that will help to ensure the success of an interview.  

1. Selection of Interviewees 

Selecting interviewees and securing their cooperation can be one of the most difficult parts 
of the interview process.  In the open school context, the questions that are being considered 
should sufficient to interest prospective interviewees.  Providing a description of what will 
be involved in the interview to prospective interviewees should be enough to secure their 
cooperation. 

2. Setting the Stage 

First, choose a setting with as little distraction in 
the surrounding environment as possible.    Avoid 
bright lights or situations where noise might be a 
factor and ensure that the interviewee is 
comfortably seated.  In many cases the best place 
for an interview is at the home or office of the 
interviewee.  

3. Outlining the Purpose of the Interview 

Next, explain the purpose of the interview.  Clarity is important in gaining both the interest 
of the interviewee and in ensuring that you are collecting information that is consistent with 
the purpose of the research you are undertaking. 

4.  Confidentiality 

Most interviewees will want to know that the information that you gather will remain 
confidential and that they will be anonymous.  In this context it is important to indicate who 
will have access to the responses they provide and how these responses will be analyzed and 
reported.  If you wish to use an interviewee’s comments in a quote, you must receive their 
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written consent to do so.  This is called informed consent and is an important part of the 
qualitative research process. 

5.  Interview Format 

Another part of the communication process with interviewees is to explain to them the type 
of interview you are conducting and its nature.  For example, in some instances interviewers 
will want to ask structured questions and record responses to each question verbatim (i.e. 
word for word) in order to create a transcript.  In other circumstances, interviewers may want 
to engage the interviewee in a conversation where there is a more freedom for the 
interviewee to comment and ask questions of the interviewer.  Knowing how the interview 
will proceed will allow the interviewee to respond in a manner that fits the interview 
situation.  

There are many types of interviews.  Three of the most common are: 

 Structured interviews – all of the questions are asked in a pre-determined order and 
the interviewer asks the questions in the same way with the same emphasis in order 
to ensure consistency; 

 Exploratory interviews – the questions are pre-determined but the respondents are 
allows some latitude in how they respond and the interviewer may probe for more 
information.  This type of interview is very useful for determining support needs.; 
and 

 Semi-structured interviews – the respondent is allowed free rein on how they 
respond and what he/she says may or may not be relevant to the questions that the 
interviewer raises.  This approach can, in spite of a lack of reliability, yield some 
important insights into what students or faculty might want or need. 

Types of Interviews  

In general, there are four main types of interviews that can be conducted.  Each can produce 
effective results and a rich data set for analysis. 

A. Informal, conversational interview 

In an informal, conversational interview there are no predetermined questions.  This enables 
the interviewer to be as open and adaptable as possible to the interviewee and what is 
important to them.  One way of describing this type of interview style is that it is very much 
a ‘go with the flow’ approach.  

B. General interview guide approach 
 
The guide approach is intended to ensure that the same general areas of information are 
collected from each interviewee.  Using a guide provides more focus than the conversational 
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approach, but still allows a degree of freedom and adaptability in getting information from 
the interviewee. 
 
C. Standardized, open-ended interview 

In a standardized, open-ended interview, the same open-ended questions are asked to all 
interviewees.  An open-ended question involves having respondents write (or verbalize) an 
answer to a question rather than choosing an answer from a range of alternatives.  The 
written version of this approach facilitates faster interviews that can be more easily 
analyzed and compared. 

D. Closed, fixed-response interview 

This type of interview requires all interviewees to respond to the same questions and 
choose answers from among the same set of alternatives. This format is useful for those 
not practiced in interviewing. 

An important issue that all interviewers face is the development of interview questions and 
topics.  In the next section, question categories, sequencing of questions, and the wording 
of questions for interviews will be described. 

6. Timing 

All of us lead busy lives.  Providing the interviewee 
with an indication of the amount of time that they 
will be expected to be involved in an interview is 
an important courtesy. 

7. Post-interview Contact 

Best interview practice involves letting 
interviewees know how to get in touch with the interviewer at a later point in time should 
they wish to do so.  This allows the interviewee the opportunity to add thoughts that 
occurred to them coming away from the interview and provides them with the understanding 
that their input is valued. 

8. Questions 

Providing interviewees with the opportunity to ask questions both prior to and after the 
interview is an important way to ensure cooperation and gain the confidence of the 
interviewee.  Here is an example of a Closed vs. Open ended question. 

Closed:  Are you happy with the support services provided? 
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Open:  Which support services are you satisfied with? 

9. Recording 

Hand written notes and memories can fail to capture the richness and nuances of the 
responses provided by interviewees.  As a result many professional interviewers rely on audio 
or video recordings which can be reviewed to determine exactly what was said.  Other 
professionals use one of the many pen technologies that are currently on the market.  These 
pens record audio at the same time that the interviewer is writing.  The notes and the audio 
recording are linked together and can be reviewed on a computer or emailed to other 
colleagues for review or analysis. 

With these interview tips in mind, let’s now consider the types of interviews that are 
generally conducted when gathering interview data. 

Interview Question Categories  

In this section of the lesson, we are going to consider how interview questions can be 
categorized.  This is useful since it enables you as a researcher to more effectively analyze 
the results and group them into a consistent set of categories. 

The questions that will be of interest to a researcher or interviewer can be categorized in a 
number of ways.  Here are some of the more common categories that researchers will 
consider when drafting interview questions: 

1. Behaviours 

Questions about behaviours are typically focus on what a person has done or is doing.  For 
example, here is a question that is attempting to find out about shopping behaviours of 
customers:  “When do you usually shop for groceries at your local supermarket?” 

2. Opinions 

Questions about opinions or values are trying to determine what a person thinks about a 
particular product or service.  An example of this type of question is:  “How satisfied are you 
with the timeliness of the newspaper delivery service that you receive?” 

3. Knowledge 

Questions that ask for specific facts can be useful in determining the degree to which a 
customer is informed about a particular product or service.  An example of this type of 
question is:  “What hours is your local supermarket open?” 
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4. Background 

Background or demographic questions are often used at the analysis phase to determine 
differences or similarities between various groups based on factors such as age, educational 
level, location, and experience. 

Earlier in this topic, the importance of sequencing questions within a questionnaire was 
discussed.  Sequencing questions during the interview process is also very important.  The 
next section of this topic provides some suggestions that will help you to sequence questions 
so that your interview will have the greatest impact. 

Sequence of Questions 

There are several things that an interviewer can do to maximize the time spent during the 
interview process by sequencing questions as outlined below. 

First, attempt to get the respondents involved in the interview as soon as possible.  You can 
do this by asking them about things that they know about (facts).  With this approach, 
respondents can more easily engage in the interview before warming up to more personal 
matters.  Intersperse fact-based questions throughout the interview to avoid long lists of fact-
based questions, which tends to leave respondents disengaged. 

Second, Ask questions about the present before questions about the past or future. It's 
usually easier for them to talk about the present and then work into the past or future. 

The last questions might be to allow respondents to provide any other information they 
prefer to add and their impressions of the interview. 

Wording of Questions 

As important as sequencing 
questions is to a successful 
interview process, it is also 
critical to attend to wording of 
questions.  Here are some 
suggestions regarding how to 
word interview questions.  

 Interview questions should 
be open-ended. 
Respondents should be able 
to choose their own terms when answering questions. 
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 Questions should be as neutral as possible. Avoid wording that might influence answers, 
e.g., evocative, judgmental wording.  Words such as ‘best’, ‘worst’ can influence how an 
interviewee responds. 

 Questions should be asked one at a time. Avoid stringing together two or more questions 
since that has the potential to confuse the interviewee. 

 Questions should be worded clearly. This includes knowing any terms particular to the 
program or the respondents' culture. 

 Be careful when asking "why" questions. This type of question infers a cause-effect 
relationship that may not truly exist. In addition, these questions may also cause 
respondents to feel defensive, e.g., that they have to justify their response, which may 
inhibit their responses to this and future questions. 

Now let’s move on to consider some suggestions about how to conduct an interview. 

CONDUCTING INTERVIEWS 

1. If you have obtained permission to record the interview, periodically check to make 
sure that the recording device is working. 

2. Remember to ask one question at a time. 
3. Attempt to remain as neutral as possible. That is, don't 

show strong emotional reactions to their responses.  
4. Encourage responses with occasional nods of the 

head, or other verbal means of helping the 
interviewee to understand that you have in fact heard 
and understood what they are saying. 

5. Be careful about the appearance when note taking. That is, if you jump to take a note, 
it may appear as if you're surprised or very pleased about an answer, which may 
influence answers to future questions. 

6. Provide transition between major topics.  For example, "we've been talking about 
(some topic) and now I'd like to move on to (another topic)." 

7. Don't lose control of the interview. This can occur when respondents stray to another 
topic, take so long to answer a question that times begins to run out, or even begin 
asking questions to the interviewer. 

Immediately After an Interview 

Now that you have successfully completed the interview, it is time to wrap-up the process.  
This should involve the following activities. 

1. Verify that any recording devices used in fact captured the audio or video for the 
interview.  
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2. Add any notes to your written notes to clarify any visual diagrams, ensure pages are 
numbered and dated, and that you have collected all of the pertinent information. 

3. Write down any observations made during the interview.  For example, where did the 
interview occur and when, was the respondent particularly nervous at any time? Were 
there any surprises during the interview?  

Now, let’s consider the use of focus groups to gather data about student and faculty 
support services.   

CONDUCTING FOCUS GROUPS 
The use of focus groups as a means of gathering information originated in the development 
of marketing as a means of connecting customers to products and services that they might be 
interested in or might buy. Open school institutions are interested in student, parent, and 
faculty opinions about the services that the school provides and how these can be improved 
or enhanced.   Focus groups can be an effective way to explore student and faculty support 
issues.  Often getting a group of individuals in a room to discuss issues that they have in 
common will result in a richer information set about what is needed than when one interviews 
individuals in a one on one situation. 

Focus groups are often a good method of data generation if the question to be addressed: 

 Affects many people the same way; and  

 Suggests that group discussions would help people to be frank.  

They are less useful if: 

 Deep and detailed responses 
are needed; 

 Individuals' reactions are 
likely to vary, and this 
difference is important to 
capture; and 

 The topic is likely to involve 
private reactions.  

In the context of an open school 
environment, focus groups of 
students and parents can be a useful way of determining which services are valuable and how 
service in general could be improved.  They are less useful when it comes to determining the 
opinions of faculty particularly if the moderator for the focus group is in a position of authority 
(i.e. the headmaster or principal). 
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Given the nature of most open school operations it should be relatively easy to determine the 
audience that would participate in a student or faculty focus group.  Setting that aside, let's 
consider some of the logistics of running a focus group. 

Recording 

While there is merit in video recording focus groups (nonverbal communication behaviors are 
easily missed otherwise), this could be inappropriate. Videotaping is extremely invasive, and 
many participants may not be eager to share their comments and concerns if they can see the 
camera in the room and know that every movement can be captured. Experience reveals that 
an audio recorder is much less intrusive and less likely to stifle discussion. If audio recording, 
two recorders should be used just in case one tape fails. 

Structure 

There is some disagreement among researchers disagree about the optimum number of 
participants for a successful focus group. Many seasoned moderators prefer a group ranging 
from 8-12.  Others say that the group should consist of 4-12 if the group is homogeneous 
and 6-12 if heterogeneous. A balance between the need to have enough people for a lively 
discussion and the danger of an overwhelming group size must be achieved. 

Determining how many focus groups are needed for a study is more difficult than 
establishing the number of participants per group, and no one outside the research team 
can make that decision. Probably the best approach is to continue conducting groups until 
there is no repetition of themes and no new information is shared. This process should 
sound familiar to those who know of the constant comparative technique used in grounded 
theory.  

Role of the Moderator 

The moderator is vital to the success of the focus group. There are some simple tips that can 
help keep the moderator on track so that the discussion begins smoothly, flows well, 
maintains a level of organization, and ends easily. Additionally, the moderator's role begins 
long before the actual focus group discussion, for it is usually the moderator (or an 
assistant) who recruits the participants. An important note is that preferably moderators 
should have no real vested interest in outcomes is preferable as moderator rather than 
someone within the research circle. Not having an "agenda" or stake in the outcomes makes 
it easier to claim a genuinely non-manipulated outcome. 

In advance of the focus group 

Reminder telephone calls should be placed the day or evening before the scheduled focus 
group to secure a commitment from the potential participants. Focus group participants 
should be informed that the group discussion will last for no longer than (for example) 1 
hour 30 minutes, and that time frame must be adhered to. Many participants will start to 
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exhibit signs of boredom or restlessness if kept too long. Telling people in advance of the 
ending time is likely to increase commitment and willingness to participate. 

Beginning the focus group 

The moderator needs to establish rapport immediately by thanking the participants for 
coming. As people arrive they should be directed to the name tags (if there are any) and 
refreshments. A crucial step in the research process is to get the participants to sign consent 
forms before the focus group begins. The moderator (or assistant) needs to explain that the 
notes and audiotapes (if the discussion is audio recorded) will be kept completely 
confidential and that pseudonyms will be used in place of real names. Also, it should be 
stressed that no other personally identifying information will be used. 

Moderating the focus group 

Most scholars agree that moderators are not expected to be experts in the topic of discussion; 
and if they are, it is important that they do not insert opinions into the discussion. Probes 
should be used to clarify questions if the group members do not seem to be responding. After 
the introductions and general purpose of the focus group is reiterated, warm-up questions 
should be asked in order to facilitate discussion. Following a brief warm-up period, terms that 
will be used in the group talk should be mentioned and clarified, if needed. People should be 
informed that their responses are neither right nor wrong. The moderator's job is to let the 
group members know that it is okay to agree or disagree with others' responses. 

The moderator should ask general, open-ended questions. As participants become more 
comfortable with contributing questions, the moderator can become more specific. When the 
time period is almost up or no new ideas are offered, the moderator should begin to wrap up 
the session by summarizing the discussion to make sure of what the participants said and how 
to interpret it. Finally, the moderator needs to provide a significant closing statement, 
thanking the participants for their time and assuring them that their responses will be kept 
completely confidential. 

Which Method to Use? 

As an open school leader you have a number of options when it comes to how best to 
determine the support needs of faculty and students.  If your ODL institution has a large 
number of students and faculty you may want to use a combination of approaches including 
questionnaires, interviews and focus groups.  If your institution is small, it is likely best to 
determine needs through creating conversations with faculty and students.  If this is the case, 
it is likely best to rely on interviews and focus groups.  
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Conclusion 

Focus groups have the potential to become a central approach in sociological and educational 
research, whether focused on the pragmatic end of evaluation or the abstract goal of theory 
building. The aim of this brief overview was to provide an introduction to the method and 
provide readers with a sense of the benefits and caveats attached to focus groups. Before 
conducting such groups, readers are recommended to read more broadly on focus groups and 
think carefully about how appropriate focus groups are for their own work. When 
implemented correctly, however, focus groups can be an efficient and effective way to gain 
insights into social process. 

Now that you have learned about how to design both questionnaires and focus groups, let's 
summarize what you have learned in this lesson. 

LESSON SUMMARY 
In this lesson of the module you have been introduced to survey research methods 
including how to design and administer an effective questionnaire, conduct interviews and 
focus groups.  All of these approaches will help you as an open school leader to determine 
how students, faculty, and parents react to the services that you provide.  The data that you 
gather can also help you to develop strategies that can be used to shape your organization 
for the future. 

You completed two assignments as a part of your work for this lesson.  The first assignment 
involved the development of a questionnaire to determine which support services students 
wanted as a part of their ODL experience.  The second assignment focused on the 
development of a focus group protocol which would be used to determine faculty support 
issues and services. 

MEDIA FILES 
Graphics and links have been incorporated into the lesson at appropriate places.   Links 
used throughout the lesson are also provided here for reference: 

 http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf 

 http://EzineArticles.com/3803925  

 http://www.irrodl.org/index.php/irrodl/article/view/131/211  

 http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf  
 http://www.economicsnetwork.ac.uk/handbook/questionnaires/5 
 http://www.oecd.org/edu/school/43081350.pdf

http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf
http://ezinearticles.com/3803925
http://www.irrodl.org/index.php/irrodl/article/view/131/211
http://www.unesco.org/iiep/PDF/TR_Mods/Qu_Mod8.pdf
http://www.economicsnetwork.ac.uk/handbook/questionnaires/5
http://www.oecd.org/edu/school/43081350.pdf
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LESSON 2.2 – SAMPLE TOOLS FOR DETERMINING STUDENT AND 

FACULTY SUPPORT SERVICES 

LESSON INTRODUCTION 
Now that you have learned about some of the basics of survey, interview, and focus group 
design, it is time to take a look at some examples of survey tools that you could adapt for 
use in determining the support needs of students and faculty at your institution.  

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Analyze results from student and faculty surveys; 
2. Adapt existing survey tools for use in an ODL environment; 
3. Develop a student readiness assessment; and 
4. Develop action plans which address expressed student and faculty support needs. 

READINGS 
In addition to the material presented in the module (either online or in a paper form) you 
should read the following articles which are available online: 

 Garcis, H. (2010). Getting successful as a distance learner. Retrieved September 21, 
2015, from EzineArticles.com: http://EzineArticles.com/3803925 for a more 
detailed account of the qualities of successful distance learners. 

 Ludwig-Hardman, S., & Dunlap, J. (2003). Learner Support Services for Online 
Students: Scaffolding for success. The International Review of Research in Open and 
Distributed Learning , 4 (1).  Available at:  
http://www.irrodl.org/index.php/irrodl/article/view/131/211  

ASSESSING STUDENT READINESS FOR WORKING IN AN ODL ENVIRONMENT 
One of the important issues that ODL institutions face in the development of student and 
faculty support services is understanding the readiness of students to work and be 
successful in an ODL environment.   

What are the qualities that individuals need to display if they are to be successful13 14?  
There are a number of attributes that come to mind.  Distance learners must: 

                                                           
13  See (Garcis, 2010) 

14 See  (Ludwig-Hardman & Dunlap, 2003) 

 

http://ezinearticles.com/3803925
http://www.irrodl.org/index.php/irrodl/article/view/131/211


 

Student and Faculty Support in Open Schools                                                                                                                                         
Page | 65  

 

 Be able to manage their time effectively (The ability to manage time is the major 
factor that results in either success or failure in an ODL environment.  This factor is 
also related to the degree to which a learner is able to act independently.  
Becoming an independent learner is something that doesn't happen overnight.  
Young children must learn to become independent learners and this requires close 
attention on the part of both the learner's teacher/mentor and the learner's 
parent); 

 Be self-motivated (Students in ODL environments are not forced to attend classes, 
and many may find it difficult to stay on top of their work.  Support systems need to 
be in place to ensure that students are on task and on time with their assignments.  
Distance learning transfers the encumbrance of motivation from the structure of 
the classroom onto the shoulders of the learner.  Any learner who lacks the self 
discipline and self-motivation is liable to fall through the cracks of the distance 
learning structure.); and 

 Be able to communicate their needs (Distance learners who are not proficient at 
navigating through the course requirement must communicate their need for 
additional help or tutoring to their instructor and course administrator.  Active 
communication on the part of the learner is vital to being successful in an ODL 
environment.) 

Let's consider some of the tools and templates that you can use or adapt for use at your 
ODL institution. 

 LearnNowBC – K-12 student readiness survey:  
https://www.learnnowbc.ca/files/Movies/Quiz/DL_Style_Quiz.swf  

 Connecticut Distance Learning Consortium: 
https://www.ctdlc.org/Students/Online_Learning/Quiz.cfm?nav=67 

 Boston University Distance Education: http://www.bu.edu/online/prospective-
students/survey.html   

  University of North Carolina:  http://www.unc.edu/tlim/ser/ 

Let's discuss these instruments as part of a discussion or self-reflection exercise.  Turn to 
the next page to complete this exercise. 

                                                           
 

https://www.learnnowbc.ca/files/Movies/Quiz/DL_Style_Quiz.swf
https://www.ctdlc.org/Students/Online_Learning/Quiz.cfm?nav=67
http://www.bu.edu/online/prospective-students/survey.html
http://www.bu.edu/online/prospective-students/survey.html
http://www.unc.edu/tlim/ser/
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Now let's move ahead to consider some of the issues related to the analysis of survey 
results. 

ANALYZING SURVEY RESULTS 
 
After you have administered a questionnaire and collected data it is important to 
understand what you will need to do to analyze it and arrive at meaningful interpretations 
that you can act on. 

Let’s begin by looking at the basic statistics that will help you to analyze and gain meaning 
from the quantitative data that is often associated with questionnaires.  Since this module 
is not intended to provide you with a complete course in statistical analysis we will just 
touch on a few of the issues that you should be aware of when you or someone who works 
with you undertakes the analysis of survey data. 

Reporting Data with Tables and Graphs 

After collecting questionnaire data, it is important to organize the data to enable 
interpretation and establish what the data are telling us.  Without systematic organization, 
large quantities of data cannot be easily or accurately interpreted.  Tables and graphs are 
useful tools which help to create a statistical synopsis of information. 

A very commonly used approach for considering the data associated with a single variable is 
to create a frequency distribution or histogram of the data.  The following table shows that 
respondents to a questionnaire were predominantly in the 31-50 age category.  This type of 
comparative information can provide useful insights into the way that questionnaire 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

Go to each of the four online distance education readiness assessment tools.  
Review each tool and respond to the following questions. 

1.  Which questions do you think most apply to your ODL situation?  
Why is that the case? 

2. What is missing that you think you should be asking? 

3. Which method of calculating the results of the assessment do you 
think best applies to your ODL environment?  Why? 
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respondents answer questions.  The simple histogram (or bar graph) on the next page 
provides an example of how the frequency of responses to a particular question can be 
broken down by age category and easily visualized. 

 

Sometimes you will want to emphasize the proportional or percentage distribution. A 
suitable diagram for this is the pie chart (below):  

 

Measures of Central Tendency 

No doubt you have used averages or talked about them for years.  The term can be quite 
ambiguous, however, and is often misused and misinterpreted.  The term often has 
multiple meanings.  In this section of the topic we will consider three common measures of 
central tendency.  These are: 

 the arithmetic mean (the sum of the observations divided by the number of 
observations; 
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 the mode (the most common value in your data set); and   
 the median (the value in the middle of the data set which splits the distribution of 

responses into two equal halves).   

Analyzing Relationships between Variables 

In many questionnaires, the variables of interest relate to the degree to which different 
groups (i.e. age groups, individuals with different ethnic backgrounds, gender) respond 
differently to certain questions.  For example, it might be of interest to an ODL school to find 
out the difference between the achievement of boys and girls in mathematics.  In this case 
there are two variables of interest: 

 Gender; and 
 Mathematics achievement. 

If these variables vary in such a way that they follow each other to some extent, we say that 
there is an association or covariation between the variables.  The strength of an association 
between the variables can also be measured with the help of special statistics, such as 
correlation.  

If, when analyzing the data, an association between two variables is discovered, the 
researcher often would like to know the reason of this association in the empirical world, in 
other words, he would like to explain this association. Common to all of them is that they 
give the cause of the phenomenon that is being studied. When measurements have been 
made from a series of these phenomena, one series of measurements, called independent 
variable is thus usually made from the presumed cause, and another series of 
measurements, the dependent variable, from the presumed effect on the phenomenon. 

It should be noted that when analyzing variables, no method of mathematical analysis can 
find out the causal explanation for a statistical association, or even for finding out which 
variable measures the cause and which the effect. Indeed, a strong covariation between two 
variables, say, A and B, can be due to any of four alternative reasons: 

• A is the cause of B.  
• B is the cause of A.  
• Both A and B are caused by C.  
• A and B have nothing to do with each other. Their association in the analyzed data is a 
coincidence.  

The researcher must thus find the causality or other explanation for the association of 
variables somewhere else than in the measurements. In many cases, the original theory of 
the researcher can provide an explanation; if not, the researcher must use his common sense 
to clarify the causal relationships. 
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Let’s summarize some of the background information that has been noted above.  The 
following table will help to show how the type of analysis undertaken (i.e. graphical, 
statistical) is related to the type of research outcome that is desired: 

Research Outcome Type of Analysis 

Presenting data and its 
structure 

Tabulation; graphics 

Measuring the strength of 
association between two 
variables 

Correlation 

Finding which variables 
among several are 
associated 

Factor analysis 

Transcribing a statistical 
association into a 
mathematical function 

Regression analysis 

The first two types of research outcomes and their corresponding analyses are of interest in 
this course.  The other analyses are beyond the scope of the course but are important to 
point out for future reference.  In the next section, we will consider various means for 
tabulating and graphically representing data. 

Tabulating Data 

Tabulating is a usual way of presenting the associations between two or more variables. A 
table has the advantage that extensive data can be fitted into it and the precise figures are 
conserved. A disadvantage is that a large table is not illustrative: it seldom reveals more 
than the most obvious regularities or interdependencies of the data.   

An example (on the next page) taken from the health care field illustrates how 
questionnaire data can be grouped by theme and across two different categories of 
respondents.   This type of tabular representation enables an ‘at a glance’ view of the 
overall results of a questionnaire. 
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Graphical Presentation 

Rather than simply presenting a table of numbers, often telling the story behind the data is 
more effectively done by using various graphical presentations.  It is important to select a 
style of presentation which highlights the important patterns by eliminating or diminishing 
the uninteresting relations and structures.  

If your data consists of only a few measurements, it is possible to show all of them as a 
scattergram. The graph on the next page illustrates a scatter gram or scatter plot as it is 
sometimes called. 

You may exhibit the values of two variables on the two axes x and y, and additionally a couple 
of variables by utilizing the colours or shapes of the dots. In the diagram below the variable 
Y has 5 values which are indicated by a blue diamond and the variable Z has five values, which 
are indicated by blue squares. 
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If you have hundreds of measurements rather than just a few, you will probably not want to 
show each of them as a scatter gram. One possibility in this case is to classify the cases and 
present them as a histogram.  

The histogram may be adapted to present up to four or five variables. You can do this by 
varying the widths of the columns, their colours, background patterns and by a three 
dimensional presentation.  All these variations are easily created by a spreadsheet program 
like Excel, but they should not be used for decoration only.  The patterns filling or making up 
the histogram columns may be chosen so that they symbolize one of the variables.  

For example, in the histogram below, the columns describe the number (or frequency) of 
times that planes from a particular airline were either on time, delayed by 30 minutes, or 
cancelled when leaving from a particular airport.  

 

Now let’s move on to consider the issues involved in analyzing interview and focus group 
data. 

Analyzing Interview and Focus Group Data 

Qualitative data is often called narrative data and consists of words and observations and 
not numbers.  As is the case with quantitative data, analysis and interpretation of 
qualitative data is needed in order to bring order and understanding.  Doing this requires an 
orderly, disciplined and systematic approach.  It is also important to note that there is no 
‘one right way’ to undertake qualitative data analysis. 

The analysis process that you use will depend upon: 

 The questions you want to answer; 
 The needs of those who will use the information; and 
 The resources that you have available to undertake the analysis. 
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In this topic, a basic approach for analyzing and interpreting qualitative data will be 
provided.  This approach is typically called content analysis. 

The Types of Qualitative Data 

Text or narrative data come in a number of different forms and from a variety of sources.   
If you have used a questionnaire to collect data from 
customers it may include brief answers to open-
ended questions.  You may have also used interviews 
or focus groups to collect data.  The data from these 
observations may come in the form of a transcript or 
a set of notes in a diary or log book.  Data may also 
come from reports and documents.  Data may come 
from many people, a few individuals or a single case. 

Here is a summary of the types of qualitative data that you may be faced with in your 
attempt to analyze and interpret your observations: 

 Written-responses on questionnaires – these may generate single words, brief 
phrases or full paragraphs of text 

 Individual interviews – these can result in data in the form of notes or word for 
word transcripts 

 Focus groups – often involve full transcripts and notes from a moderator or 
observer 

 Observations – notes that are most often recorded in a field diary 

The Analysis Process 

After you have spent a great deal of time and energy collecting data what do you do with 
it?  There are several steps that can be followed to ensure that you have done a thorough 
and systematic job of analyzing the data you have collected.  Let’s go through these one at 
a time but bear in mind that you may need to jump back and forth between them since 
analysis is an iterative process. 

Step 1:  Getting a Feel for the Data (or how the pieces of the puzzle fit together) 

Good analysis depends on gaining an understanding of the data.  In qualitative analysis this 
means that you have to read and then re-read 
the text that you have collected.  If you have 
audio tapes you listen to them several times.  In 
either case you write down impressions as you 
go through the data since you may want to refer 
to them later in the analysis process.  
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You should also note the data that is not of sufficient quality to warrant inclusion.  After you 
have done this, it is important to define the limitations of the analysis and the level of 
analysis that you think is important and appropriate given the data that you have collected. 

Step 2:  Focus Your Analysis 

After you have a feel for the data, review the purpose of the business research that you 
have undertaken and what you want to find out.  Identify a few key questions that you 
want your analysis to answer and write them down.  These questions may change as you 
work through the data but they will help you get started. 

Here are two common approaches to gaining a focus on the data: 

 Focus by question, topic, time, or event. 

In this approach you focus on how each individual (or group) responded to each question or 
topic or for a given time period or event.  This approach often works well with open-ended 
questions.  You will organize the data by question and look across all respondents to 
identify consistencies and differences.  All of the data from each question is compiled.  You 
then apply the same approach to each topic.  After this has been done, you can look for 
connections and relationships between questions. 

 Focus by case, individual, or group. 

Another way to focus your analysis is to try to get a picture of what is happening based on a 
single case (this could be a competitor or partner that you are working with), an individual 
(i.e. a customer of the product or service that you are interested in learning more about), or 
a group (e.g. all first time users of a product or service). 

In this approach the data are grouped by case, individual, or group, rather than by question.  
It should be noted that both approaches can be used at the same time.  It is not a matter of 
one working better than the other.  They can both add value to the analysis process. 

Step 3:  Categorizing or Coding the Data 

An effective way to bring meaning to the words that you have collected through the data 
gathering process involves identifying the themes or patterns in the data (e.g. the ideas, 
concepts) and organizing them into distinct categories that summarize and bring meaning 
to the text. 

Categorizing data can be a labour intensive process (particularly if you have a large volume 
of data) but it is the essence of qualitative analysis.  Be forewarned that this step will 
involve reading and re-reading the text to find the distinct categories that are inherent in 
the data. 
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Usually at this stage of the analysis, researchers assign abbreviated codes (i.e. a few letters 
or symbols) and put them next to the themes and ideas that are found.  This helps to 
organize the data into categories.  As this process proceeds you may find other categories 
or sub-categories. 

Here is an example of some of the categories that may be applied to the answers to open-
ended questionnaire responses: 

Questions Categories 
1. Why do you think our school 

provides a quality service to 
students? 

REL (relevance), TIME (timeliness), EFF 
(efficiency) 

2. What benefits have you received 
from our school’s service? 

FAM (benefits to family), COMM 
(community benefits) 

3. What can our school do to ensure 
that your child continues to be 
enrolled? 

IMP (improvements suggested), COM (more 
communication), U (uncertain) 

 

The categories outlined in the table can be used to code the comments that have been 
collected through the interview or focus group process.  These categories can either be pre-
set (i.e. determined in advance) or emerge from a reading of the data. 

Step 4:  Identify Patterns and Connections 

After you have coded the data, it is important to summarize the information related to each 
theme and consider the similarities or differences in people’s responses within the 
categories.  Here you are looking for nuances of difference and trying to ‘tease out’ the 
relevant pieces of information that could help you make an important business decision.  It 
is not always the ‘loudest’ comments that are the ones that you need to pay attention to.  
Sometimes the most insightful comments are the simplest and most straightforward.  It is 
helpful to write a summary of each category that describes what you have found. 

In undertaking this kind of review, it may also occur to you that you need to collapse some 
categories into larger ones.  You will also want to consider the relative importance of the 
categories and their relationships since some of these connections may suggest a cause and 
effect relationship.  Also look for examples that run counter to the themes that you have 
used to code and classify the data.  These ‘outliers’ may be important when it comes time 
to understand the data that you have collected. 

Step 5:  Interpretation 

The themes and connections that you have established in the last step can be used to 
explain the findings.  What do your findings mean?  What are the most important findings?   
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This is what is meant by interpretation of the data.  To start the interpretation process, 
develop a list of the key points or important findings.  Take a look at each of them.  What 
are the major lessons learned?   How will these lessons be applied to the business decision 
that you need to make?  In other words, it is not sufficient to simply list the findings.  To 
gain value from the data you have collected you must extract their meaning within the 
context that you are working in.  

It is often useful at this stage to develop an outline of the results so that you are ready to 
write a report.  Highlighting some of the more important quotes or descriptive examples 
will enhance the meaning of the results that you will present in your report.  You can also 
use these to suggest additional study that may help to ‘drill down’ and allow you to get to 
the heart of an issue. 

Practical Considerations 

There are a number of practical considerations in coding data that you should also be aware 
of.  Here is a short summary of these details. 

 Check your data – make sure that you have everything and that it is sorted and of 
sufficient quality to analyze. 

 Add ID numbers – add an id number to each questionnaire, respondent, group  or 
interview 

 Prepare the data for analysis – transcribe any recorded interviews or focus groups 
or at a minimum ensure that there is a detailed summary of each 

 Make copies – copy all of your data (electronically and hard copy) for security and 
safekeeping 

 Identify the source of all data – keep track of the source of data and the context 
within which it was gathered and any remarks or observations that you have made 

 Mark the key themes – do this in a manner similar to the example provided earlier 
in this topic or use a colour coding scheme or symbols 

 Define your categories – organize or combine related themes into categories.  Use 
descriptive phrases or key words from the text to help explain what is included in 
each category 

 Cut and sort – group the data into categories by cutting and sorting them (either 
electronically using a spreadsheet such as Excel or physically).  Here is an example: 

 Make connections – think about how the categories fit together and relate to one 
another and make notes or use a matrix to develop patterns (i.e. categories along 
each axis and the cells filled with evidence) 

Some Final Cautions 

There are a number of cautions that need to be taken when analyzing qualitative data.  
Avoid generalizing over an entire population.  The goal of qualitative analysis is to find out 
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what is unique and to gain insight into individual or group perspectives and to answer 
questions such as, “why do you think that is the case?”. 

It is also important to choose quotes carefully and to ensure that you have permission to 
use them.  This is an ethical consideration and involves insuring the confidentiality and 
anonymity of those responding to questionnaires and interview and focus group questions. 

Lastly, be sure to outline the limitations of your analysis and present any problems or issues 
that you encountered while collecting the data.  Also, outline how the data supports the 
interpretations that you have outlined. 

Let's now move to the last assignment in this unit. 

 

LESSON SUMMARY 
In this lesson you have learned about some of the issues related to student readiness and 
how to measure them by adapting survey tools.  You have also learned about some of the 
qualitative approaches to consider in the analysis of questionnaire data.  In the last section 
of the lesson you learned about some of the approaches that can be used to analyze 
qualitative data that you have collected using a number of different techniques including 
questionnaires, interviews, and focus groups.  A step by step process was described which 
can be applied to the data you collect for questions that you have concerning student and 
faculty support services. 

 

Assignment 4:  Designing an Action Plan to Address Faculty and Student 
Support Needs 

In this assignment you are asked to develop an action plan that follows from 
the results of the survey that you conducted as a part of Assignment #3.  
This action plan should include academic and technical support services.  As 
a part of this assignment you should first undertake some background 
research related to the development of action plans. 

After you have completed your background research and have a draft of 
your action plan, go online and post your plan in the online community.  
Your online facilitator will lead and guide a discussion concerning the action 
plan you have developed.  You and your colleagues will each have the 
opportunity to discuss and provide feedback concerning the plans that have 
been developed.  

If you do not have an online community for this module, put your 
assignment in your personal journal and provide a copy to your instructor. 
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MEDIA FILES 
Media files/links used in this lesson are: 

 https://www.learnnowbc.ca/files/Movies/Quiz/DL_Style_Quiz.swf  

 https://www.ctdlc.org/Students/Online_Learning/Quiz.cfm?nav=67 

 http://www.bu.edu/online/prospective-students/survey.html   

 http://www.unc.edu/tlim/ser/ 

 http://EzineArticles.com/3803925  

 http://www.irrodl.org/index.php/irrodl/article/view/131/211  

 

https://www.learnnowbc.ca/files/Movies/Quiz/DL_Style_Quiz.swf
https://www.ctdlc.org/Students/Online_Learning/Quiz.cfm?nav=67
http://www.bu.edu/online/prospective-students/survey.html
http://www.unc.edu/tlim/ser/
http://ezinearticles.com/3803925
http://www.irrodl.org/index.php/irrodl/article/view/131/211


 

Student and Faculty Support in Open Schools                                                                                                                                         
Page | 78  

 

UNIT TWO – SUMMARY 

DISCUSSIONS 
This unit primarily focused on providing you with the background information you need in 
order to collect and analyze data to determine student and faculty support needs.  There was 
one online discussion which focused on student readiness for distance education.  

SUMMARY 
In this unit you were introduced to survey research methods including how to design and 
administer an effective questionnaire, conduct interviews and focus groups.  All of these 
approaches will help you as an open school leader to determine how students, faculty, and 
parents react to the services that you provide.  The data that you gather can also help you to 
develop strategies that can be used to shape your organization for the future. 

You completed two assignments as a part of your work for the first lesson of this unit.  The 
first assignment involved the development of an questionnaire to determine which support 
services students wanted as a part of their ODL experience.  The second assignment focused 
on the development of a focus group protocol which would be used to determine faculty 
support issues and services. 

In the second lesson of this unit you learned about some of the issues related to student 
readiness and how to measure them by developing or adapting survey tools.  You have also 
learned about some of the qualitative approaches to consider in the analysis of questionnaire 
data.  In the last section of the lesson you learned about some of the approaches that can be 
used to analyze qualitative data that you have collected using a number of different 
techniques including questionnaires, interviews, and focus groups.  A step by step process 
was described which can be applied to the data you collect for questions that you have 
concerning student and faculty support services.  You completed an assignment which 
involved developing an action plan for the creation of student and faculty support services 
based on the data you collected through surveys and a focus group.   

NEXT STEPS 
In the next unit you will have the opportunity to develop an understanding of the role that 
parents can play in supporting students in an ODL environment.  Now, let’s move on to the 
next unit in this module and find out ways that parents can support the learning of their 
children.  
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UNIT THREE – PARENTAL ROLES AND INVOLVEMENT IN STUDENT SUPPORT 

UNIT INTRODUCTION 
Parents play an important, some would say critical, role in the education of their children.  
Their involvement should be facilitated and encouraged by open and distance learning 
schools.  In this unit you will consider some of the research findings that point to the pivotal 
role parents play in education and how to survey parents (building on your understanding 
of surveys gained in Unit 2).  You will also begin the process of designing an ideal parent 
support system as a part of an open school environment. 

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Describe research findings related to parent support for children's learning that are 
pertinent to ODL environments. 

2. Design a parent survey to determine key areas of parental support for an open 
school community. 

3. Discuss the role of parents in both ODL and regular school environments. 
4. Design the parent component of an open school support system (including ways to 

prepare parents for their role in an ODL environment). 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

 Cheung, C., & Pomerantz, E. (2012). Why Does Parents' Involvment Enhance 
Children's Achievement? The Role of Parent-Oriented Motivation. Journal of 
Educational Psychology , 104 (3), 820-832.  Available at:  
http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-
oriented_motivation.pdf 

 Gonida, E., & Cortinea, K. (2014). Parental involvement in homework: Relations 
with parent and stueent achievement-related motivational beliefs and 
achievement. British Journal of Educational Psychology , 84, 376-396.  Available at: 
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQ
FjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgat
e.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%
3Ddc0a6a2e-08b8-44ac-9fb7-
5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg
=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw 

 

http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-oriented_motivation.pdf
http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-oriented_motivation.pdf
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
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ASSIGNMENTS AND ACTIVITIES 
There are a number of learning activities and assignments throughout this unit including 
opportunities to share your thoughts with your instructor and colleagues either online or 
through personal reflections.   There is one assignment in this unit (Assignment 5 for the 
module).  This assignment involves doing some research into parent support systems and 
designing a system to address parent support needs. 

Depending upon how your institution has decided to deliver this module, you may be 
engaging your fellow learners in direct face-to-face discussions or may be doing this through 
an online discussion via a learning community that has been established for the module. 
 
Your responses to these to reflection questions should be recorded in a personal journal (if 
you are doing the module in a paper-based format) or you can respond to the questions and 
discuss them with your online module colleagues in the online community if this has been 
set up by your institution. 
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LESSON 3.1 – PARENTAL ROLES AND INVOLVEMENT IN STUDENT 

SUPPORT 

LESSON INTRODUCTION 
In this lesson you will learn about some of the research findings related to parent support 
and will consider how this research applies to your open school environment.  You will also 
discuss the role of parents in an ODL environment with your online colleagues or reflect on 
how parents can be involved in the online and distance education experience of their 
children. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe research findings related to parent support for children's learning that are 
pertinent to ODL environments. 

2. Discuss the role of parents in an ODL environment. 
 
READINGS 
In addition to the material presented in this lesson (either online or in a paper form) you 
should read the following articles: 

 Cheung, C., & Pomerantz, E. (2012). Why Does Parents' Involvment Enhance 
Children's Achievement? The Role of Parent-Oriented Motivation. Journal of 
Educational Psychology , 104 (3), 820-832.  Available at:  
http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-
oriented_motivation.pdf 

 Gonida, E., & Cortinea, K. (2014). Parental involvement in homework: Relations 
with parent and stueent achievement-related motivational beliefs and 
achievement. British Journal of Educational Psychology , 84, 376-396.  Available at: 
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQ
FjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgat
e.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%
3Ddc0a6a2e-08b8-44ac-9fb7-
5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg
=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw  

PARENT ENGAGEMENT 

Parent engagement matters. Study after study has shown us that student achievement 
improves when parents play an active role in their children's education, and that good 
schools become even better schools when parents are involved. It is recognized that parent 
engagement is a key factor in the enhancement of student achievement and well-being. 

http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-oriented_motivation.pdf
http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-oriented_motivation.pdf
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
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Students are more likely to be motivated, to earn higher grades, to have better behaviour 
and social skills, and to continue their education to a higher level when their parents are 
actively engaged in supporting their success at school. 

It is equally important to recognize that parent involvement takes many forms. 

 serving on school councils and Parent Involvement Committees (PICs) 
 volunteering for field trips and school activities 
 making sure there is a quiet place set aside to do homework, 
 helping with homework  
 meeting with teachers  
 talking to your child about their day at school. 

These are all examples of engaged parents, they are all contributing to their children's 
education. 

The active participation of both parents and educators is what makes school-home 
collaboration such a simple, yet vital and powerful concept. A number of studies have 
connected school-home collaboration to better learning, healthy self-esteem, and more 
positive attitudes and behaviour in life. Your child’s development on the twin tracks of 
school and home will help maximise his/her potential in life. 
 
What makes a fully-engaged parent? 
Concerned parents often ask: “Do I need to 
volunteer long hours in my child’s school to be 
considered a fully-engaged parent?” The answer 
is no; there are many types of involvement and 
support that parents can give, and you do not 
necessarily have to devote long hours of your time to be fully-engaged in your child’s 
education.  

Simply put, fully-engaged parents are parents who recognise that effective parenting 
cannot occur in isolation from the school. Hence, they partner the school as best they can 
to ensure their child’s development is on track. 

There are many existing models on effective school-home collaboration. One that is widely 
known is Epstein’s (2001) six types of parental involvement: parenting, communicating, 
volunteering, learning at home, decision making and collaborating with the community.15  

Adapted from the six types of parental involvement, here are some practical involvement 
tips and suggestions that you may consider:  

                                                           
15 See also http://www.unicef.org/lac/Joyce_L._Epstein_s_Framework_of_Six_Types_of_Involvement(2).pdf  

http://www.unicef.org/lac/Joyce_L._Epstein_s_Framework_of_Six_Types_of_Involvement(2).pdf
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Type of Involvement Practical Suggestions 

Parenting your child 

 Recognise that your child has different 
needs at different milestones of 
his/her development. 

 Make time to connect with your child 
and to show an interest in his/her 
daily activities by actively listening and 
gently guiding. 

 Create an environment that is 
nurturing and affirming and look for 
opportunities to reinforce the values 
learnt at school. 

Communicating with school 

 Communicate with teachers to help 
you stay connected with your child’s 
progress, behaviours and 
achievements. Discuss with them your 
concerns if any. Be open to ideas and 
feedback on your child’s 
development. 

 Familiarise yourself with the various 
school communication platforms and 
channels that will best serve your 
needs and will help you to understand 
the school’s various programmes in 
relation to your child’s needs and 
interests. 

Volunteering in school 

 Enrol to be a member of the school’s 
Parent Support Group. 

 Contribute your service and/or 
expertise to school initiatives, 
programmes and events. 

 Respond to calls for assistance by your 
child’s teachers in class-related 
matters. 

Learning at home 
 Encourage a positive learning attitude 

at home by fostering a love for life-
long learning in your child. 
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Type of Involvement Practical Suggestions 

 Engage your child in fun and relevant 
learning activities that will help 
him/her feel excited and enthusiastic 
about learning. 

 Help your child draw connections 
between the content or concepts 
learnt in school and everyday life. 

School Decision Making 

 Provide constructive feedback and 
suggestions to schools on 
programmes and practices through 
the various school’s communication 
channels and platforms. 

 Assume leadership roles on Parent 
Support Group executive committees, 
where available. 

 Contribute your ideas to other parents 
who serve in the same Parent Support 
Group executive committee. 

Collaborating with the 
Community 

 Gather information on community 
services and programs that will 
benefit your child and/or family. 

 Share information about useful 
community services and programs 
with other families and neighbours. 

 Surface opportunities for school-
community collaborations in your 
community that your child, family, and 
school could be involved in. 

 Support the school’s collaborative 
projects and programmes with the 
community. 

 

Now let's turn to the next page and consider some questions about parent involvement in 
your local ODL school. 

 



 

Student and Faculty Support in Open Schools                                                                                                                                         
Page | 85  

 

 
BENEFITS OF PARENT INVOLVEMENT: WHAT RESEARCH HAS TO SAY 

Researchers have found evidence for the positive effects of parent involvement on children, 
families, and school when schools and parents continuously support and encourage the 
children's learning and development. According to some researchers the most accurate 
predictor of a student's achievement in school is not income or social status but the extent 
to which that student's family is able to:   

 Create a home environment that encourages learning; 
 Express high (but not unrealistic) expectations for their children's achievement and 

future careers; and 
 Become involved in their children's education at school and in the community. 

Studies show that parent involvement activities that are effectively planned and well 
implemented result in substantial benefits to children, parents, educators, and the school.  
Some of the findings of research into the issue of parental involvement are outlined below.  
These findings can be grouped into four general areas:  benefits for children, parents, 
educators, and schools. 

BENEFITS FOR THE CHILDREN 

 Children tend to achieve more, regardless of ethnic or racial background, 
socioeconomic status, or parents' education level. 

 Children generally achieve better grades, test scores, and attendance. 
 Children consistently complete their homework. 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal.  Think about an ODL school that you 
are familiar with or work in to answer the following questions. 

1. Which of Epstein's six types of parental involvement are found in 
the school that you are thinking about? 

2. What evidence do you see concerning the types of involvement 
you indicated in response to question 1? 

3. What areas of parental involvement could be improved and 
what suggestions do you have for improvement? 

Record your responses to these questions in your module journal. 
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 Children have better self-esteem, are more self-disciplined, and show higher 
aspirations and motivation toward school. 

 Children's positive attitude about school often results in improved behavior in 
school and less suspension for disciplinary reasons. 

 Fewer children are being placed in special education and remedial classes. 
 Children from diverse cultural backgrounds tend to do better when parents and 

professionals work together to bridge the gap between the culture at home and the 
culture in school. 

 Junior high and high school students whose parents remain involved usually make 
better transitions and are less likely to drop out of school. 

BENEFITS FOR THE PARENTS 

 Parents increase their interaction and discussion with their children and are more 
responsive and sensitive to their children's social, emotional, and intellectual 
developmental needs. 

 Parents are more confident in their parenting and decision-making skills. 
 As parents gain more knowledge of child development, there is more use of 

affection and positive reinforcement and less punishment on their children. 
 Parents have a better understanding of the teacher's job and school curriculum. 
 When parents are aware of what their children are learning, they are more likely to 

help when they are requested by teachers to become more involved in their 
children's learning activities at home. 

 Parents' perceptions of the school are improved and there are stronger ties and 
commitment to the school. 

 Parents are more aware of, and become more active regarding, policies that affect 
their children's education when parents are requested by school to be part of the 
decision-making team. 

BENEFITS FOR THE EDUCATORS 

 When schools have a high percentage of involved parents in and out of schools, 
teachers and principals are more likely to experience higher morale. 

 Teachers and principals often earn greater respect for their profession from the 
parents. 

 Consistent parent involvement leads to improved communication and relations 
between parents, teachers, and administrators. 

 Teachers and principals acquire a better understanding of families' cultures and 
diversity, and they form deeper respect for parents' abilities and time. 

 Teachers and principals report an increase in job satisfaction. 
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BENEFITS FOR THE SCHOOL 

 Schools that actively involve parents and the community tend to establish better 
reputations in the community. 

 Schools also experience better community support. 
 School programs that encourage and involve parents usually do better and have 

higher quality programs than programs that do not involve parents. 

Although parents conscientiously send their children off to school every day and expect 
them to do well, they can add an important extra ingredient that will boost their children's 
success. Parent participation is the ingredient that makes the difference. Parents' active 
involvement with their child's education at home and in school brings great rewards and 
has a significant impact on their children's lives. According to research studies, the children 
of involved parents: 

 are absent less frequently 
 behave better 
 do better academically from pre-school through high school 
 go farther in school 
 go to better schools 

Research also shows that a home environment that encourages learning is even more 
important than parents' income, education level, or cultural background. By actively 
participating in their child's education at home and in school, parents send some critical 
messages to their child; they're demonstrating their interest in his/her activities and 
reinforcing the idea that school is important. 

Now, go to the next page and respond to the reflection questions. 

 

 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal.   

1. What benefits do you see for students, parents, educators, and 
the school from the parental involvement at your ODL school? 

2. What evidence do you have that suggests that the benefits you 
outlined in response to question 1 are in fact 'real'? 
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HOW DO PARENTS BECOME INVOLVED? 

The reality is that some parents have more time than others to become involved, but it's 
important for even very busy parents to examine their priorities and carve out some time, 
even if it's brief. Some schools are working out more flexible schedules so that working 
parents have more options. The National Education Association recommends some specific 
ways for parents to become more involved in their child's education. 

At home: 

 Read to your child - reading aloud is the most important activity that parents can do 
to increase their child's chance of reading success 

 Discuss the books and stories you read to your child 
 Help your child organize his/her time 
 Limit television viewing on school nights 
 Talk to your child regularly about what's going on in school 
 Check homework every night 

At school: 

Meet with a teacher or other school staff member to determine where, when and how 
help is needed and where your interests fit in. Volunteer time. Parents can: 

 Be a classroom helper 
 Tutor or read with individual children 
 Assist children with special needs 
 Help in special labs, such as computer or science 
 Plan and work in fundraising 
 Plan and accompany classes on field trips 
 Assist coaches at sporting events 
 Help out with arts and crafts workshops 
 Assist with a special interest club or drama group 
 Speak to classes about your career or special expertise 
 Help write press releases, local news articles 
 Work as library assistant; help with story time 
 Vote in school board elections - know what the candidates stand for 
 Participate in parent-teacher associations and school decisions 
 Help your school set challenging academic standards 
 Become an advocate for better education in your community and state. 
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How do Parents Stay Involved? 

In adolescence children become more independent and usually don't want their parents in 
school. In middle and high school students have to deal with more courses and more 
teachers in a more impersonal way, so parent involvement, although less direct, is still 
critical. Parents can participate in events at school, monitor homework, provide experiences 
and materials that supplement course work, and help children with organizational strategies. 
Parents can influence their children's academic progress by encouragement, reinforcement 
and modeling. Children learn from their parents' own learning style and activities such as 
discussions, newspapers and other reading materials, television habits and other quests for 
information and knowledge. 

How Parent Involvement Pays Off 

When parents contribute effort and time, they have the opportunity to interact with 
teachers, administrators and other parents. They can learn first-hand about the daily 
activities and the social culture of the school, both of which help them understand what their 
child's school is like. 

The child and the school both benefit, and parents serve as role models as they demonstrate 
the importance of community participation. In addition to improving academic progress, 
parent involvement pays off in other significant ways. Numerous studies have shown that 
parent involvement is a protective factor against adolescent tobacco use, depression, eating 
disorders, academic achievement, and other problems. By staying involved with their child 
and teenager, parents can be a source of support, create a climate for discussing tough issues 
and serve as a role model for responsible and empathic behavior. 
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LESSON SUMMARY 
In this lesson you have learned about the benefits of parental involvement in the education 
of their children.  These benefits extend to the child, educators and the school and play an 
important role in the educational success of children.  You may also want to consider the 
following video which provides a useful summary of how one K-12 school district 
approaches the issue of parent involvement.  Go to:  
https://www.youtube.com/watch?v=NvQSGvtmuTI  

MEDIA FILES 
Media files/links used in this lesson are: 

 http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-
oriented_motivation.pdf 

 http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQ
FjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgat
e.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%
3Ddc0a6a2e-08b8-44ac-9fb7-
5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg
=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw 

 http://www.unicef.org/lac/Joyce_L._Epstein_s_Framework_of_Six_Types_of_Invol
vement(2).pdf 

 https://www.youtube.com/watch?v=NvQSGvtmuTI 

https://www.youtube.com/watch?v=NvQSGvtmuTI
http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-oriented_motivation.pdf
http://schoolcounselorsconnect.weebly.com/uploads/1/0/2/4/10242617/parent-oriented_motivation.pdf
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.google.ca/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0CCYQFjABahUKEwij9cqgzZLIAhWDl4gKHSAHDDE&url=http%3A%2F%2Fwww.researchgate.net%2Ffile.PostFileLoader.html%3Fid%3D55815dbb6307d94dea8b4602%26key%3Ddc0a6a2e-08b8-44ac-9fb7-5aa3e9c5cdb3%26assetKey%3DAS%3A273797351968768%401442289783339&usg=AFQjCNGiZSvHoCkBtxVepfxhdLkLkHLzwQ&sig2=UbHh3XRvKtD4Hl-64VRrxw
http://www.unicef.org/lac/Joyce_L._Epstein_s_Framework_of_Six_Types_of_Involvement(2).pdf
http://www.unicef.org/lac/Joyce_L._Epstein_s_Framework_of_Six_Types_of_Involvement(2).pdf
https://www.youtube.com/watch?v=NvQSGvtmuTI
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LESSON 3.2 – DESIGNING SUPPORT SYSTEMS THAT INCLUDE PARENTS 

LESSON INTRODUCTION 
Now that you have learned about the benefits of parental involvement in the education of 
children (whether in an ODL or regular school environment), it is time to consider parent's 
roles in an ODL environment and how parent support systems can be designed to address 
these roles and meet parent needs. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Design a parent survey to determine key areas of parental support for an open 
school community. 

2. Design the parent component of an open school support system (including ways to 
prepare parents for their role in an ODL environment). 
 

PARENTAL ROLES IN THEIR CHILD'S OPEN AND DISTANCE LEARNING PROGRAM 

As mentioned in the last lesson, parents play a critical role in helping their children through 
their school years. Parents who work successfully with an ODL school are able to:   

 Maintain a relationship with the school and teachers; 
 Encourage regular  study times for their children; 
 Keep their expectations realistic; 
 Stay positive and supportive; 
 Show interest in their child’s subjects and progress; 
 Know who their subject teachers, career counsellors, and learning coordinators; 
 Monitor critical dates with their child (e.g. assignment due dates); and 
 Encourage independent learning. 

How can an ODL school create an environment which is open and encouraging for its 
parents?  In the next section of this lesson you will be able to consider how three different 
school jurisdictions have addressed this challenge. 

Examples of Parental Supports 

In this section of the lesson you will consider three examples of parent supports from 
different educational jurisdictions around the world.  The examples are: 

 A parent portal from Australia; 

 A distributed learning portal from Canada (New Brunswick); and 

 A parent support policy from Canada (Ontario). 
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Parent Portal 

One of the common ways for ODL organizations to provide support to parents is through the 
establishment of an online portal.  An example of a parent portal can be found at the Distance 
Education Centre for the Australian state of Victoria (see 
http://www.distance.vic.edu.au/parents/).  This site provides parents with access to: 

 Information about their role as a parent; 

 Information about student programs and resource lists; 

 A tool for tracking the progress of their child; and  

 The ability to communicate with their child's teachers. 

The Parent/Guardian Role 

Many ODL also provide detailed descriptions of the expectations of parents of children 
participating in their programs as well as other professionals who are involved in the 
program.  An example of this type of information is provided through the New Brunswick 
Distributed Learning Program site at https://www.nbed.nb.ca/nbvhs/d2l_resp.asp#pg. 

Parent Involvement Policy 

At the state, province, or country level, ministries of education often provide guidance to 
educational organizations within their jurisdictions concerning parent involvement 
expectations.  An example of the parent involvement policy for Ontario (Canada) schools is 
found at http://www.ocdsb.ca/par/pi/opip/Pages/default.aspx.  According to the Ontario 
Ministry the policy "establishes the various ways in which parents can get involved, such as 
through membership on the Parent Involvement Committee" and "outlines the regulatory 
requirements relating to PICs, including the requirement that all boards establish a PIC, and 
the provisions about the composition and function of PICs."  Also included in the policy is 
guidance to schools and school boards concerning strategies that can be used to successfully 
engage and involve parents (including how to communicate with parents, language issues to 
be aware of, skills and knowledge required to participate in the learning of children, and how 
to create a meaningful parent voice for the school). 

In developing countries, engaging parents so that they are involved in the education of their 
children can be quite challenging.  Recent research suggests that while parents in developing 
countries are generally involved with schools they are focused on safety and personal needs 
(i.e. school meals) and less focused on learning (see 
http://www.actionaidusa.org/sites/files/actionaid/ilops_parents_final.pdf for additional 
insights into the how schools in developing countries are addressing this issue).  An 
interesting blog on the issue of how to 'improve parents' in developing countries also 

http://www.distance.vic.edu.au/parents/
https://www.nbed.nb.ca/nbvhs/d2l_resp.asp#pg
http://www.ocdsb.ca/par/pi/opip/Pages/default.aspx
http://www.actionaidusa.org/sites/files/actionaid/ilops_parents_final.pdf
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provides some useful insights (see http://blogs.worldbank.org/education/should-
developing-countries-shift-from-focusing-on-improving-schools-to-improving-parents).  

Now that you have considered some of the roles that parents play and how a number of 
jurisdictions have approached the issue of parent involvement and support, it is time for you 
to develop some approaches to parent involvement that will work in your local situation.  
Turn to the next page to complete the assignment for this unit. 

 
 
LESSON SUMMARY 
In this lesson, you learned about parent roles in an ODL environment and reviewed some 
examples of parent resources, portals, and policies that can facilitate the involvement of 
parents.  You have completed an assignment which involved developing a plan for the design 
of a parent support system in an ODL school. 

MEDIA FILES 
Media files/links used in this lesson are: 

 http://www.distance.vic.edu.au/parents/ 

 https://www.nbed.nb.ca/nbvhs/d2l_resp.asp#pg 

Assignment 5:  Designing a System to Address Parent Support Needs 

Think about an ODL school with which you are familiar.  In this assignment 
you are asked to develop a plan for a parent support system for an ODL 
school with which you are familiar.  

First, undertake some background research into parent support systems.  
After you have completed any background research, draft an action plan for 
the development of a parent support system.   

After you have completed your background research and have a draft of 
your action plan, go online and post your plan in the online community.   

Your online facilitator will lead and guide a discussion concerning the action 
plan you have developed.  You and your colleagues will each have the 
opportunity to discuss and provide feedback concerning the plans that have 
been developed.  

If you do not have an online community for this module, put your 
assignment in your personal journal and provide a copy to your instructor. 

http://blogs.worldbank.org/education/should-developing-countries-shift-from-focusing-on-improving-schools-to-improving-parents
http://blogs.worldbank.org/education/should-developing-countries-shift-from-focusing-on-improving-schools-to-improving-parents
http://www.distance.vic.edu.au/parents/
https://www.nbed.nb.ca/nbvhs/d2l_resp.asp#pg
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 http://www.ocdsb.ca/par/pi/opip/Pages/default.aspx 

 http://www.actionaidusa.org/sites/files/actionaid/ilops_parents_final.pdf 

 http://blogs.worldbank.org/education/should-developing-countries-shift-from-
focusing-on-improving-schools-to-improving-parents

http://www.ocdsb.ca/par/pi/opip/Pages/default.aspx
http://www.actionaidusa.org/sites/files/actionaid/ilops_parents_final.pdf
http://blogs.worldbank.org/education/should-developing-countries-shift-from-focusing-on-improving-schools-to-improving-parents
http://blogs.worldbank.org/education/should-developing-countries-shift-from-focusing-on-improving-schools-to-improving-parents
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UNIT THREE – SUMMARY 

DISCUSSIONS 
This unit has included a number of online discussions.  These discussions have focused on 
the following topics:   

 Types of parental involvement; 

 Suggestions for improving parental involvement in your school; and 

 Benefits of parental involvement. 

SUMMARY 
In this unit you learned about parental roles in ODL environments and how parents are an 
important part of the overall support system needed for students to be successful.  You also 
found out about how to engage parents and looked at a number of examples of parent 
support systems and parent involvement policies.  

You completed one assignment as a part of your work for this unit.  This assignment 
involved engaging in research into parent support systems and designing a system to 
address parent support needs. 

NEXT STEPS 
In the next unit you will have the opportunity to consider the roles that ODL institutions 
play in providing the necessary conditions for student success including the financial, 
technical and human resource supports that are needed. 

Now let's move on to the final unit in this module and consider the institutional roles and 
involvement related to faculty and student support. 
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UNIT FOUR – INSTITUTIONAL ROLES AND INVOLVEMENT IN STUDENT AND 

FACULTY SUPPORT 

UNIT INTRODUCTION 
In this unit you will be introduced to the important elements that need to be considered 
when determining the capacity of an institution to provide student and faculty support.  
You will also learn about some of the issues that need to be taken into consideration when 
assessing institutional capacity.  The role of technology in the support of students and 
faculty and a number of the considerations associated with selecting appropriate 
technologies for your ODL situation will also be highlighted.  

Other factors affecting the role that institutions play in student and faculty support will be 
reviewed as well.  These include the role that human resource managers play in managing 
an ODL organization's faculty and staff and the talent and skills that they possess.  In 
addition to human resource roles you also learn about the importance of financial 
accounting and accountability in the overall operation of an ODL organization.   

UNIT OBJECTIVES 
Upon completion of this unit you will be able to: 

1. Describe a typical institutional student and faculty support system and sub-systems. 
2. Determine the extent to which an ODL organization has sufficient capacity to 

provide appropriate student, faculty, and parental support. 
3. Describe the role of technology in supporting students and faculty. 
4. Undertake an analysis of technology options and select the most appropriate 

options given the characteristics of an ODL environment. 
5. Examine the non-technical/academic sub-systems required to support students and 

faculty. 

UNIT READINGS 
As you complete this unit you are required to read the following chapters/articles: 

 Baser, H., & Morgan, P. (2008). Capacity, Change, and Performance Study Report. 
Brussells: European Centre for Development Policy Management. 

 Belanger, F., Jordan, D., & Jordan, D. (2000). Distance Learning Technologies. In D. J. 
F. Belanger, & D. Jordan (Eds.), Evaluation and Implementation of Distance 
Learning: Technologies, Tools, and Techniques (pp. 35-87). Hershey, PA, PA: Idea 
Group Publishing. 

 Capacity.org. (2015). Organization Development: Essential Readings. Retrieved 
September 21, 2015, from Capacity.org: 
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http://www.capacity.org/capacity/opencms/en/topics/organizational-
development/essential-readings.html 

 UNESCO Institute for Information Technologies in Education. (2002). Information 
and Communication Technologies in Distance Education. UNESCO.  Available at:  
http://iite.unesco.org/img/upload/Distance_Education.pdf 

ASSIGNMENTS AND ACTIVITIES 
There are a number of learning activities and assignments throughout this unit including 
opportunities to share your thoughts with your instructor and colleagues either online or 
through personal reflections.   There is one assignment in this unit (Assignment 7 for the 
module).  This assignment involves debating the issue of 'old' vs. 'new' technologies in 
developing countries. 

Depending upon how your institution has decided to deliver this module, you may be 
engaging your fellow learners in direct face-to-face discussions or may be doing this through 
an online discussion via a learning community that has been established for the module. 
 
Your responses to these to reflection questions should be recorded in a personal journal (if 
you are doing the module in a paper-based format) or you can respond to the questions and 
discuss them with your online module colleagues in the online community if this has been 
set up by your institution. 
 

  

http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://iite.unesco.org/img/upload/Distance_Education.pdf
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LESSON 4.1 – DETERMINING INSTITUTIONAL CAPACITY TO SUPPORT 

STUDENTS AND FACULTY 

LESSON INTRODUCTION 
In this lesson, you will learn about the important elements that need to be considered 
when determining the capacity of an ODL institution to provide student and faculty 
support.  You will also learn about some of the issues that need to be taken into 
consideration when assessing institutional capacity. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Determine the extent to which an ODL organization has sufficient capacity to 
provide appropriate student, faculty, and parental support. 

2. Explore a typical ODL student and faculty support system. 
 
READINGS 
In addition to the material presented in this lesson (either online or in a paper form) you 
should read the following articles: 

 Baser, H., & Morgan, P. (2008). Capacity, Change, and Performance Study Report. 
Brussells: European Centre for Development Policy Management. 

 Capacity.org. (2015). Organization Development: Essential Readings. Retrieved 
September 21, 2015, from Capacity.org: 
http://www.capacity.org/capacity/opencms/en/topics/organizational-
development/essential-readings.html 

 McKinsey & Company. (2001). Effective Capacity Building in Nonprofit 
Organizations. Washington, DC: Venture Philanthropy Partners.  Available at:   

http://www.vppartners.org/sites/default/files/reports/full_rpt.pdf  

WHAT IS ORGANIZATIONAL CAPACITY? 
Capacity and capacity development are commonly thought of in the realm of international 
development.  One analysis of capacity building16 suggests that there organizational 
capacity can be defined at three levels.  These are: 
 
 As a characteristic of individuals; 
 As the capability of an organization to achieve what it sets out to do; and 
 As an enabling environment created by the state or the broader public sector. 

 

                                                           
16 See  (Baser & Morgan, 2008) 

http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://www.vppartners.org/sites/default/files/reports/full_rpt.pdf
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All three of these definitions come into play for leaders of ODL schools and organizations 
but our focus will be primarily at the organization level.  One of the models that focus on 
organizational capacity has been proposed by Allan Kaplan.  Kaplan's six elements17 are 
described below: 
 
 Context and Conceptual Framework  

The first requirement for an organization is the development of a conceptual 
framework which reflects the organization's understanding of its world. This is a 
coherent frame of reference, a set of concepts which allows the organization to 
make sense of the world 
around it, to locate itself 
within that world, and to 
make decisions in relation to 
it.   For ODL organizations 
this means many things 
including understanding the 
educational challenges that 
it faces in its local situation 
and the limitations and 
opportunities it faces in 
delivering online and 
distance education programs to its target audience. 
  

 Vision 
Organizational vision is developed as a part of a process of understanding both 
internal and external constraints and possibilities. No two organizations will choose 
to respond to the same external situation in the same way; every organization must 
get in touch with its own driving force, must identify its own particular abilities and 
strengths, in order to be most effective.  At the same time, every organization will be 
in a unique relationship with its context, thus no two contexts will ever be quite the 
same. This interaction between understanding of particular context and appreciation 
of particular responsibility yields organizational vision.  

 
 Strategy  

Strategy is a translation of an organizational vision into how the organization intends 
to act to achieve its vision. Strategy involves the development of practices and 
methods that can be applied to local circumstances.  Strategic thinking gives rise to 
vision; it operationalizes a general direction. It involves choosing, prioritizing, certain 
activities and approaches over others. 
 

                                                           
17 See  (Capacity.org, 2015) 
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 Culture 
Organizational culture refers to the way of life in the organization; the way things 
are done in the organization. Without changing the culture of an organization, any 
other changes are likely to be short-lived and ineffectual. Many of the cultural 
aspects of organizations exist and operate unconsciously: what people say they 
value and believe in and what is practiced in the organization are often very 
different.  Over time every organization will develop particular ways of doing things 
- habits, norms, routines, mindsets. These things will begin to ‘go without saying', 
they become natural grooves within which organizational thinking and practice 
begins to revolve. They become unconscious in the sense that the organization 
loses awareness of them; and they begin to exert a tremendous power and force 
over the functioning of the organization precisely because they are hidden and 
unobserved. An organization which become aware of its own dynamics, and makes 
its values transparent and collective, is able to use that power as a source of 
creativity and energy. 
  

 Structure 
It is often said that 'form follows function' rather than the other way around.  Too 
often leaders try to attach organizational issues by dealing with the organization's 
structure and functions.  ODL leaders should first understand the form that the 
organization should take and that should be driven by vision and strategy BEFORE 
considering the organization's structure. 
 

 Skills 
Understanding an organization's capacity also involves a consideration of the  
growth and extension of individual skills, abilities and competencies which often 
involves training and learning on the part of all members of the organization (from 
front line support staff through to managers and leaders).  Unless organizational 
capacity has been developed sufficiently to harness training and the acquisition of 
new skills, training courses do not 'take', and skills do not adhere. The organization 
which does not know where it is going and why; which has a poorly developed 
sense of responsibility for itself; and which is inadequately structured, cannot make 
use of training courses and skills acquisition. 

  
 Material resources 

To be successful an organization needs material resources: finances, equipment, 
office space, and so on. Without an appropriate level of these, the organization will 
always remain unable to achieve its vision.  For ODL organizations this may be at 
least in part beyond their control.  Funding constraints for public sector ODL 
organizations are real and very typical.  Successful ODL organizations have found 
ways to overcome these constraints by first accepting them as constraints and 
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secondly by harnessing the creativity of staff to overcome or compensate for a lack 
of resources.  

 
WHAT ARE THE CONSIDERATIONS IN ASSESSING ORGANIZATIONAL CAPACITY? 
 
While it is important to understand the elements of organizational capacity it is equally 
important as a leader of an ODL organization to be able to assess organization capacity.  
One frame work to organize an assessment of organizational capacity is to group issues 
into four categories.  These are: 
 
 Institutional arrangements  

These refer to policies, procedures and processes that countries have in place to 
legislate, plan, and manage the execution of development, rule of law, measure 
change and such other functions of state. By its nature, the issue of institutional 
arrangements shows up in every aspect of development and public sector 
management. Whether these are ministries, offices or whole sectors.  

 
 Leadership   

Leadership is the ability to influence, inspire and motivate people, organizations, and 
societies to achieve – and go beyond - their goals. Leadership is not synonymous 
with a position of formal authority; it can also be informal and manifest itself in many 
ways at many levels. A key determinant of leadership is whether it is able to rally 
others around a common goal. Does it have the capacities to create a vision and 
manage the implementation of this vision?  

 
 Knowledge  

Knowledge refers to the creation, absorption and diffusion of information and 
expertise towards effective development solutions. While the growth of knowledge 
is primarily fostered at the level of the individual, it can also be stimulated at the 
organizational level, for example, through a knowledge management system or an 
organizational learning strategy.  

 
 Accountability   

Accountability exists when two parties adhere to a set of rules and procedures that 
govern their interactions and that are based on a mutual agreement or 
understanding of their roles and responsibilities vis-à-vis each other. This manifests 
itself in day-to-day engagements between for example a teacher and a student and 
between an employer and an employee. Accountability is important because it 
allows organizations to monitor, learn, self-regulate and adjust their behaviour in 
interaction with those to whom they are accountable. It provides legitimacy to 
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decision-making, increase transparency and helps reduce the influence of vested 
interests. 
 

In their paper, Effective Capacity Building in Nonprofit Organizations, Venture Philanthropy 
Partners has compiled a number of examples of organizations that illustrate the principles 
outlined in this lesson.  Take a look at this document (see 
http://www.vppartners.org/sites/default/files/reports/full_rpt.pdf and in particular focus on 
the following section as an illustration of these principles: 
 

 The Seven Elements of Nonprofit Capacity – p. 37. 
 
Now it is time to provide your thoughts on organizational capacity issues that you have 
observed in an ODL school you know.  Go to the next page to answer the discussion questions. 

 

 
 
LESSON SUMMARY 
In this lesson, you have learned about the important elements that need to be considered 
when determining the capacity of an institution to provide student and faculty support.  
You have also learned about some of the issues that need to be taken into consideration 
when assessing institutional capacity. 

MEDIA FILES 
Media files/links used in this lesson are: 

 http://www.capacity.org/capacity/opencms/en/topics/organizational-
development/essential-readings.html 

 http://iite.unesco.org/img/upload/Distance_Education.pdf 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. When considering an ODL school that you know, what are the 
most significant challenges it faces concerning its organizational 
capacity? 

2. When developing an open school from the ground up, why is it 
important to first establish a vision and a set of strategies before 
creating an organization structure?  Explain why you have 
responded the way you have. 

 

http://www.vppartners.org/sites/default/files/reports/full_rpt.pdf
http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://www.capacity.org/capacity/opencms/en/topics/organizational-development/essential-readings.html
http://iite.unesco.org/img/upload/Distance_Education.pdf
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 http://www.vppartners.org/sites/default/files/reports/full_rpt.pdf 

 

http://www.vppartners.org/sites/default/files/reports/full_rpt.pdf
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LESSON 4.2 – THE ROLE OF TECHNOLOGY IN SUPPORTING STUDENTS AND 

FACULTY 

LESSON INTRODUCTION 
In this lesson you will learn about the role of technology in the support of students and 
faculty and a number of the considerations associated with selecting appropriate 
technologies for your ODL situation.  Strategies can be initiated by faculty or institutions 
and can be used for a number of different purposes in an ODL environment including 
storage, communication, and delivery. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe the role of technology in supporting students and faculty. 
2. Undertake an analysis of technology options and select the most appropriate 

options given the characteristics of an ODL environment. 
 

READINGS 
In addition to the material presented in this lesson (either online or in a paper form) you 
should read the following articles: 

 Belanger, F., Jordan, D., & Jordan, D. (2000). Distance Learning Technologies. In D. 
J. F. Belanger, & D. Jordan (Eds.), Evaluation and Implementation of Distance 
Learning: Technologies, Tools, and Techniques (pp. 35-87). Hershey, PA, PA: Idea 
Group Publishing. 

 UNESCO Institute for Information Technologies in Education. (2002). Information 
and Communication Technologies in Distance Education. UNESCO.  Available at:  
http://iite.unesco.org/img/upload/Distance_Education.pdf 

TECHNOLOGY SUPPORT IN OPEN AND DISTANCE LEARNING 
An important factor in student success in 
open and distance learning is the degree to 
which the student, his/her teacher, and the 
distance learning organization are able to 
communicate and share responsibility for 
creating an effective learning environment. 

ODL schools must use educational technologies to overcome the barriers of time and 
location.  Although there are some circumstances where it is not possible to deploy 
educational technologies due to cost and access, the majority of distance learning 
organizations today are moving toward approaches that blend the use of multiple 
technologies. 

http://iite.unesco.org/img/upload/Distance_Education.pdf
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ODL institutions have a role to play in providing faculty and students with the necessary tools 
to meet the goals and objectives of learning programs and create a positive learning 
environment.  In emerging distance education environments this implies an institutional 
obligation to provide access to a range of educational technologies for faculty and students 
and to both groups learn how to use them effectively. 

Let's take a look at some of the strategies that both faculty and institutions can employ to 
create an effective use of educational technology. 

Strategies Initiated by Faculty 

As instructional leaders, faculty will typically be engaged in developing curriculum plans, 
instructional outcomes, selecting the content for instruction and determining how successful 
students achieved the intended learning outcomes.  Faculty also normally set the standards 
for pacing and communication with online and ODL courses.  Increasingly this role is changing 
as more institutions adopt constructivist approaches to teaching and learning.  

In distance education environments, roles are less defined than they are in traditional 
learning environments.  Distance education faculty must ensure that learners have a clear 
understanding of the expected behavior and communication patterns.  This involves a 
number of possible strategies.  Faculty in ODL environments use a number of strategies to 
ensure that the learners they are working with understand the expectations associated with 
a course or program.  Some of these strategies are: 

 Pre-instructional analysis. Conduct a pre-instructional analysis for information about 
the learners, available resources, and technology tools, and the barriers and 
constraints to overcome or circumvent. 

 Learner orientation. Provide learners with a thorough orientation to reduce 
uncertainties, provide clear guidelines for success, clarify expected performance and 
behavior patterns, and establish the direction of the learning experience. Depending 
on the communication tools available to the instructor, this orientation can take the 
form of a live session held in an interactive television environment, a videocassette 
prepared by the instructor and mailed to learners, or an introductory online session. 
Students who have completed the orientation should understand what is expected of 
a successful learner in the instructional environment; they should also know how to 
access specific technological tools and feel comfortable using them. 

 Course outcomes. Clarify expected course outcomes, which should specifically 
identify the behaviors the successful learner will be able to perform upon completion 
of the learning experience. These outcomes are often listed as course goals and 
objectives. 
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 Instructional design. Apply established principles of instructional design, including: 
(a) conducting a pre-instructional analysis of the learners' characteristics and goals 
and the resources and barriers in the learning environment; (b) identifying desired 
learning outcomes; (c) selecting and deploying learning activities and technologies 
that best lend themselves to learner achievement of course outcomes; and (d) 
determining methods of authentic learner assessment in achieving specified course 
outcomes. 

 Practice and feedback. Provide learners with opportunities to practice learned 
behaviors and receive corrective feedback with regard to their performances. 

 Authentic assessment. Apply principles of authentic assessment in diagnostic, 
formative, and summative contexts. In other words, measure learners' entry levels as 
they relate to course objectives, check for progress along the way, and measure their 
achievement of the objectives with criterion-referenced measurement instruments 
at the end of the instructional process. 

 Communication protocol. Establish appropriate communication patterns and 
guidelines, model desired communication patterns, demonstrate use of distance 
education technologies for communication and interaction, and reward assertive and 
constructive learner communications. 

 Constructivist learning. Model learning processes that are effective in distance 
learning environments; be one learner in a community of learners; move from the 
mental model of "teacher as a dispenser of learning" to one wherein the instructor is 
a facilitator of a shared constructivist learning process. 

 Technology selection and deployment. Apply the appropriate instructional tool(s) to 
the instructional process to optimize learning. 

 Print materials and graphics. Distribute printed materials in advance and convert 
graphics and other display materials to appropriate formats for the distance learning 
technologies being employed. Graphics and other materials that cannot be clearly 
seen will kill an otherwise effective instructional process. 

Having considered strategies that faculty employ in working with ODL learners, let's now 
consider some of the strategies that ODL institutions can adopt when delivering online and 
distance education courses and programs. 

Strategies Used by ODL Institutions 

Institutions that accept the responsibility of delivering education at a distance must also 
make certain structural and systemic changes to support the emerging learning 
environments. For example, technical assistance must be available at all times. This probably 
means assigning technicians to the second and third shifts, so that someone is available 
around the clock. Other learner and instructor support strategies include:  
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 Extending library services to students at "remote" locations. Some institutions have 
established an "outreach librarian" positions to support distance learners and 
instructors. 

 Making counseling and other student services personnel available to learners in 
remote locations and those who participate in learning at unconventional times. 

 Making academic advising available to distant and/or time-shifted learners. 
 Committing the institution to establishing a total technology toolkit so that 

instructors are able to select appropriate technological tools for helping learners 
achieve a specific outcome. 

 Investing in substantial professional development for instructional personnel. 
Instructors, counselors, administrators, librarians, and other educators must have 
access to professional development opportunities in order to apply the technology 
toolkit effectively.  Some researchers have advocated that 25 percent of distance 
education budgets be set aside for professional development. In reality, closer to 
three percent is a typical allocation and this often results in instructors being unable 
to use available technology. 

 In rewarding the use of emerging technologies, institutions must implement 
compensation systems, using either release time or financial compensation. Planning 
distance education delivery is a time-consuming 
process. Some institutions award this with 
compensation during the time period when the 
planning takes place (the semester before delivery 
of the course or training activity), rather than 
waiting until the instruction is actually delivered. 
Intangible rewards and recognition systems may 
also encourage distance education planning and 
delivery. In addition, institutions should make a 
point of employing instructors who are themselves the products of distance 
education delivery, educators who will have a visceral understanding of the process. 
This will model an appropriate regard for the effectiveness of distance learning per 
se; it will also eliminate the current ethical dilemma that exists when institutions offer 
distance education programs but discriminate, in their employment practices, against 
the products of distance education programs. 

 To provide optimal flexibility in packaging and access, distance learning delivery 
should design combination modules of courses and/or entire degree or certificate 
programs. In other instances, learners may desire single modules applicable to their 
performance at their place of employment. Modularization is a step toward a "just-
in-time performance enhancement" system. 
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 Institutions should encourage a distance education delivery "team-planning" 
approach, consisting of an instructional designer, a librarian, a continuing education 
representative, technicians from appropriate technical areas, and, of course, the 
instructor. This planning team will help secure needed resources; it will also assure 
that the various components work cooperatively. Some institutions are 
experimenting with a new team-teaching approach: two or more instructors play 
different "roles" in the course delivery. For example, instructors with excellent lecture 
styles may videotape their lectures. Others that excel in analyzing learner writing and 
providing insightful feedback may monitor online class discussions. This role 
differentiation allows faculty to operate more effectively. 

 

Purposes of ODL Technologies 

An important consideration for ODL organizations to consider when designing the 
technology infrastructure that is required to support an ODL program is the purpose of 
the technologies that will be used.  These purposes roughly into three categories.  These 
are: 

 Storage: This refers to the technologies that are used to store the learning resources.  
This could refer to a number of things such as: 

o a warehouse containing pre-printed study guides; 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. Print is also a form of technology that is often overlooked.  Describe 
three distinct ways in which print media can be used to present the 
content of learning in a distance education system. 
 

2. List two asynchronous and two synchronous examples of how audio-
visual media can be used in distance teaching. 
 

3. Describe two ways that computer technology be implemented in 
distance teaching systems. 
 

4. What are the most important considerations when deciding on the 
implementation of computers in distance education systems? 
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o a centralized or decentralized digital database storing digital learning 
resources that can be accessed from remote locations; 

o a portable analogue storage medium like an audio-cassette or video-
cassette; or 

o portable digital storage medium like a CD-ROM that can store a considerable 
amount of digital data. 

 Carrier technologies: Refer to those technologies that are used for “transporting” 
learning resources or communicating between two points.  Some examples are: 

o postal services for distributing study guides or digital data stored on a CD-
ROM; 

o  copper wire in the case of a terrestrial telephone call (the word terrestrial 
is used to differentiate conventional landline telephones from satellite 
telephones and cellular telephones because these use other carrier 
technologies for the “carrying” the communication data); 

o fibre optic cable used for broadband connectivity and communication of 
digital data; 

o radio-waves that carry the messages of broadcast radio or even digital data; 
o digital satellite communication systems that are capable of broadcasting 

digital data which can be used, for instance, for telephony, television and 
Internet access 

 Delivery technologies: (including both presentation and interactive technologies) 
which refer to the devices that are used to playback, receive, display and 
communicate interactively with people in different locations, for example: 

o a printed book or study guide; 
o a telephone handset, either analogue or digital, the main difference being 

that analogue systems cannot transmit and receive digital data (an analogue 
handset would not be able deal with Short Message Service (SMS)  or text 
applications that have become popular with cell phone users. SMS 
messages, could, for example, be used to provide instantaneous feedback 
on questions; 

o television set or radio for receiving broadcast material; 
o playback systems for prerecorded material, for example, video-recorders, 

standalone, and multimedia computer workstations (including integrated 
DVD players and CD-ROM players); and 

o examples of delivery (or distribution) technologies, that are interactive, 
include multi-media computers (for e-mail, desktop video conferencing, 
computer listservs (not as commonly used today but still useful in some 
contexts), chat-rooms and asynchronous discussion forums); audio-
conferencing devices; audio-graphic systems, standalone videoconferencing 
systems and not to forget surface mail and other examples of 
correspondence. 
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While there are many ODL environments that use the technologies described there are still 
places where it is not possible to use technology as a part of the delivery system.  Although 
technology delivered distance education environments can be quite complex (see Chart 1 
below), print-based distance education can also be complex. 

 

Chart 1: A technology-based ODL environment 
 

Development and production of learning content is at the heart of an effective print-based 
distance learning program.  The following diagram illustrates the complexity of the course 
design process.  Although delivery of a print-based course is not done through technology it 
is important to bear in mind that much of the work of creating a good print course is done 
using computer technology. 
 

 
 

Chart 2: Sample Print Course Development Process 
 



 

Student and Faculty Support in Open Schools                                                                                                                                         
Page | 111  

 

So as you can see, both technology-delivered and print-based ODL environments are quite 
complex. 
 
Now that you have considered some of the forms that technology can take in an ODL 
environment, go to the next page and respond to the reflection questions. 
 

 
 
Now let's move on to the next assignment18 in this module which provides you with an 
opportunity to debate issues related to 'old' and 'new' technologies. 

                                                           
18 Adapted from UNESCO Institute for Information Technologies in Education. (2002). Information and 
Communication Technologies in Distance Education. UNESCO.  Available at:  
http://iite.unesco.org/img/upload/Distance_Education.pdf  

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

When designing new distance education systems or improving existing 
delivery systems, planners are faced with two difficult strategic alternatives: 
 

A. To design the delivery system based on the practical realities derived 
from the levels of access to different ICTs, for example, where 
universal access to basic telecommunications infrastructure is poor, 
distance education systems should rely on print-based forms of 
distance education delivery;  
 
OR 
 

B. To design the delivery system from the starting point of using more 
sophisticated digital ICTs and then find sustainable alternatives for 
ensuring cost effective access to these technologies. 

 
Questions to consider: 
 

1. Which of the two strategies above would you recommend for your 
specific distance education situation and why? 
 

2. In your opinion, should these design decisions be taken at the course 
design level or the systems design level to ensure success in the 
future? 

 

http://iite.unesco.org/img/upload/Distance_Education.pdf
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Assignment 6:  Debate – New or Old Technologies in Developing Countries 
 

Step 1 
Assume that you are preparing for a debate. In about 150 words list the 
most important reasons you would use to argue the case for designing a 
distance education system that is based on older, tried and tested 
technologies, with particular emphasis on the unique requirements of your 
developing society context. 
 
Step 2 
In about 150 words list the most important reasons you would use to argue 
the case for designing a distance education system that is based on digital 
ICTs, with particular emphasis on the unique requirements of your 
developing society context. 
 
Step 3 
In about 150 words, list the factors or rebuttals you would use to challenge 
the arguments presented in Step 1above. 
 
Step 4 
In about 150 words, list the factors or rebuttals you would use to challenge 
the arguments presented in Step 2 above. 
 
Now you are ready to participate in an online debate with others who are 
working on this module. 
 
Your instructor will put you into groups of three. Your first task will be to 
compare your responses to the 4 steps outlined above and come to a 
common position. 
 
Your instructor will assign the groups of three to one of the positions 
outlined in steps 1 and 2.  Opposing teams will be debate each other online 
(for a period of time determined by the instructor (i.e. over a 2 day period)  
using the factors outlined in steps 3 and 4. 
 
The instructor will rate the preformance of each team and provide feedback. 
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LESSON SUMMARY 
In this lesson you learned about the role of technology in the support of students and 
faculty and a number of the considerations associated with selecting appropriate 
technologies for your ODL situation.  Technology strategies initiated by faculty or 
institutions were outlined. The different purposes that technology can be used for (i.e. 
storage, communication, and delivery) were also highlighted. 

MEDIA FILES 
Media files/links used in this lesson are: 

 http://iite.unesco.org/img/upload/Distance_Education.pdf 

http://iite.unesco.org/img/upload/Distance_Education.pdf
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LESSON 4.3 – OTHER FACTORS TO CONSIDER WHEN BUILDING STUDENT 

AND FACULTY SUPPORT SYSTEMS 

LESSON INTRODUCTION 
In this lesson, you will be introduced to the HR functions related to recruitment, selection, 
placement, and induction of new employees.  There are a myriad of other HR functions that 
relate to legal, regulatory and labour relations that will not be addressed in this topic but 
could be valuable for you to become familiar with for your open school environment. 

This lesson also looks at a number of finance related terms and issues including the 
definition for accounting and accounting terms.  This introduction is not intended to 
provide you with a detailed knowledge of accounting principles but it will help you to 
understand a number of the terms that you will encounter as you lead an ODL organization. 

Finally, you will consider some of the other non-instructional supports that are required to 
operate a successful ODL organization. 

LESSON OBJECTIVES 
Upon completion of this lesson you will be able to: 

1. Describe the human resource system requirements for effective ODL faculty and 
student support systems. 

2. Describe the financial system requirements for effective ODL faculty and student 
support systems. 

3. Describe other non-instructional supports required for an effective ODL support 
system. 

 
READINGS 
There are no external readings required for this lesson. 

HR MANAGEMENT FUNCTIONS 
If an organization is to function smoothly, it must have the necessary human resources.  
Therefore one of the main tasks of human resource managers is to make sure that a 
business has the right type as well as number of employees.  In order to perform this task 
HR managers have to perform a number of tasks including: 

 Recruitment, selection, and placement; 
 Placement; 
 Induction; and 
 Retention  
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Recruitment and Selection 

Successful recruitment of employees relies on establishing a ‘fit’ between the potential 
employee, the organization, and the job.  An individual’s suitability for a job has to be based 
on more than a ‘gut reaction’ or feeling.  It needs to be based on evidence that is gleaned 
through a number of means. 

Systematic planning and 
preparation will increase 
the likelihood of hiring 
the right person. HR 
managers need to know 
the job and what is 
required of someone to 
perform it well. The costs 
of recruiting the wrong 
person can be 
significant.  
 
There are a number of 
other factors that can get 
in the way of hiring the 
right person.  
Assumptions about 
gender, ethnicity or 
physical ability, can get in 
the way of making the 
right hiring decision.  In some cases, making assumptions or hiring on the basis of gender or 
ethnicity may be seen as discriminatory and could be in violation of legislation.   
   
 
Placement of individuals in jobs matching their abilities is also an important HR function. As 
a part of the recruitment and selection process it is often necessary to interview and test 
applicants for the purpose of achieving suitable job placements.  This helps to ensure that 
there is a good fit between the employee’s qualification and skills and the organization’s 
needs. 

Induction 

After spending a great deal of time and effort on recruiting, selecting, and placing individuals 
in the right job, it is equally important to ensure that they are engaged in their work and 
trained to do an effective job.  Induction training can take a number of forms and the content 
will vary from helping new employees to understand the organization's mission, goals, values 
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and philosophy; personnel practices, health and safety rules, and of course the job they're 
required to do, with clear methods, timescales and expectations. 

Some approaches to consider that supplement face to face induction training are: 

 on the job coaching; 

 mentoring (assigning a senior employee to provide on-going advice to a new 
employee); 

 reading assignments; 

 presentation assignments; 

 attending internal briefings and presentations; 

 video; 

 Internet and e-learning (where this is possible); 

 customer and supplier visits; 

 attachment to project teams; 

 scheduled job-swaps;  and 

 shadowing another employee to see how they do a specific job and what's involved). 

Retention 

Employee retention, especially of your best, most desirable employees, is a key challenge in 
organizations today.   Organizations that invest in employee and engagement strategies will 
ensure customer satisfaction, product sales, satisfied workers, and a deeply embedded 
organization culture.  

There are a number of reasons why employees leave organizations.  Some of the more 
common ones are: 

 higher salaries ( this is the most common reason); 
 over-management; 
 pay increases not based on merit; 
 favouritism by management toward some employees; and 
 heavy workloads 

At the same time there are many strategies that an organization can use to engage and retain 
its employees. 

Some of the more effective strategies are: 

 outlining job expectations on a daily basis; 
 providing high quality supervision; 
 enabling employees to freely speak their mind within the organization; 
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 utilizing the talent and skills of all employees; 
 providing fair and equitable treatment of all employees; 
 providing employees with the tools, time, and training; and 
 creating a non-threatening work environment 

Human resource managers have to work with ODL managers and leaders to help create 
working environments where faculty and support staff (i.e. IT support, administration 
support, teacher assistants, family and parent support worker, etc.) want to work and do so 
over an extended period of time.   

Now, take a moment to reflect on what you have learned about in this section of this lesson 
on human resource management. 

 

FINANCE SYSTEM REQUIREMENTS 
One of the other important areas to consider in the design of any organization is the financial 
function and the requirements it entails.  In this section of the lesson you will be presented 
with information related to various aspects of the financial function that all organizations 
must address.  The term 'business' is often used as a shorthand and generic way of referring 
to any organization's financial function.  Let's start by considering the distinction between 
bookkeeping and accounting. 

What is bookkeeping? Accounting? 

Let’s look at how others have defined these terms:  

 Bookkeeping is concerned with the recording of financial data.   “It is the process of 
recording financial transactions and the relationship between the transactions. The 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. Describe the human resource management functions that you think 
are critical to the operation of your open school. 
 

2. Why did you choose these functions? 
  

3. Are there particular HR issues that you think need to be addressed in 
order for your school to be more successful? 
 

4. How would you go about making the necessary changes? 
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process of bookkeeping is mainly mechanical and does not require any analysis. 
Bookkeeping relies only on the recording of the information”.  

 
 Accounting is concerned with the design, interpretation of data and the preparation 

of financial reports. Accounting is also the systematic recording financial transactions 
but it includes additional reports and further financial analysis of the transactions.  
 

As you can see, accounting is made up of two elements: 
 
 Recording financial transactions  or bookkeeping; and  
 Presenting the information. 

In an ODL Environment who Uses Accounting Information? 

In an open school environment, typically the principal and vice-principal will make most of 
the day to day financial decisions.  This is generally called managerial accounting and is the 
most important aspect of the financial function for an open school. 

What are Management Accounts? 

Management accounting refers to the processes and procedures implemented for internal 
decision making and reporting within an organization.  It provides information that is useful 
in running the organization usually accomplished through custom designed reports.  These 
are produced as often as an organization wants them (usually monthly).  They can be 
prepared using an organization's own internal policies.  

In an ODL organization the principal and vice-principal use accounting information to 
determine which spending decisions can be made.  

Managerial accounting information should: 

 Relate to the part of an organization for which the manager is responsible. For 
example, a course production manager wants information on costs of production but 
not on advertising; 

 Involve planning for the future. For instance, a budget would show financial plans for 
the coming year; and 

 Meet two tests: the accounting information must be useful (relevant) and must not 
cost more to gather and process than it is worth. 

Managerial accounting generates information that managers can use to make sound 
decisions. The four major types of internal management decisions are: 
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 Financial decisions—decides how much money is are needed to run the ODL 
organization; 

 Resource allocation decisions—decides how much money can be invested in, for 
example, technology; 

 Production decisions—decides what courses or programs are to be developed, by 
what means, and when; and 

 Marketing decisions— involves determining the location of an organization's target 
audience and how to reach it. 

Let’s now consider the role and importance of finance to an ODL organization. 

Importance of Finance to an ODL Organization 

Finance involves acquiring and using funds in an operationally effective and efficient manner.   
Here are some of the characteristics of finance that should help you understand its 
importance to an ODL organization: 
 
 Finance includes all types of funds used in an organization; 
 A focus on finance is needed in all types of organizations whether they are large or 

small;  
 The relative importance of finance will vary from one organization to another based 

on its nature and size;  
 Finance involves an estimation of funds and the sources that they come from (i.e. 

government, school boards, tuition, etc.).  
 
Globally, distance learning is growing and in some instances this growth is not keeping pace 
with available funding and resources.  ODL organizations may have to secure financing 
beyond what they receive from traditional sources and attempt to create other revenue 
streams. For example, some ODL organizations will partner with public institutions and 
private sector organizations to sell or license their learning content.  In other instances, ODL 
organizations find international partners who can help them access new clients for their 
programs, courses, and services. 
 

THE ROLE OF THE PRINCIPAL AND VICE-PRINCIPAL 
In addition to the finance and human resources functions that are an important part of the 
operation of an open school, the principal and vice-principal (or as it is called in some 
jurisdictions, the assistant principal) need to have a clear understanding of their roles in 
relation to managing the work of faculty.   
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School principals are expected to take on a number of roles directly related to the successful 
operation of the school.  Four of the more important areas can be summarized as follows: 

 Instructional leadership – this involves leading a dialogue with faculty concerning the 
pedagogical approaches used in the ODL environment and other on-going ; 

 Teacher evaluation – this involves setting up a regular review of teacher performance 
and supporting teachers in developing the skills needed to improve their practice; 

 Develop, implement and evaluate programs – this involves looking for ways to 
improve programs and acting on the results of regular program reviews; and  

 Reviewing policies and procedures  - this involves the creation of a policies and 
procedures handbook for the school and keeping it current so that it can be an 
effective tool. 

The vice-principal supports both faculty in the day to day operation of an open school and 
takes on some additional responsibilities.  A few of these are:   
 Student discipline – even in open school and distance learning environments, issues 

will arise where student discipline has to be dealt with (typically for violations of the 
student code of conduct).  This responsibility often falls on the shoulders of the vice-
principal; 

 Scheduling and course assignments – the vice-principal will often be given the task 
of assigning faculty to various teaching assignments; and  

 Interacting with students and parents – although not the exclusive domain of vice-
principals, this is an important managerial role particularly in distance learning 
organizations. 

 
For more information about the principal's and vice-principal's roles in K-12 schools you can 
look at the following links: 
 
 http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-

principal-leadership/Pages/key-responsibilities-the-school-principal-as-leader.aspx  
 http://work.chron.com/vice-principals-do-9131.html  

 
You will learn more about the leadership roles of open school managers in the next Module 
(Module 6: Open School Management). 
 
Now, take a moment to reflect on what you have learned by answering the following 
questions. 

http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Pages/key-responsibilities-the-school-principal-as-leader.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Pages/key-responsibilities-the-school-principal-as-leader.aspx
http://work.chron.com/vice-principals-do-9131.html
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LESSON SUMMARY 
In this lesson you have learned about the role that human resource managers play in 
managing an organization's most important asset – its faculty and staff and the talent and 
skills that they possess.  Among the many responsibilities that HR managers have, one of the 
most important is the recruitment, selection, placement, induction and retention process. 

You have also learned about the distinctions between management accounting, financial 
accounting, bookkeeping and the importance of finance to the overall operation of an ODL 
organization.   

MEDIA FILES 
The following media files were used in this lesson: 

 http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-
principal-leadership/Pages/key-responsibilities-the-school-principal-as-leader.aspx  

 http://work.chron.com/vice-principals-do-9131.html  
 

Online Community Discussion OR Self-Reflection Questions 

Consider the following questions and respond to them either through the 
online community that has been set up for this module or by writing your 
thoughts in your personal journal. 

1. In your ODL organization or one that you are familiar with, how 
important is the financial function?  

2. As an ODL leader or aspiring leader, do you think you are prepared 
to take on the role associated with financial accountability?  If so, 
why and if not, why not?  

http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Pages/key-responsibilities-the-school-principal-as-leader.aspx
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Pages/key-responsibilities-the-school-principal-as-leader.aspx
http://work.chron.com/vice-principals-do-9131.html
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UNIT FOUR – SUMMARY 

DISCUSSIONS 
This unit has included a number of online discussions.  These discussions have focused on 
the following topics:   

 The types and uses of technology in ODL environments; 

 Considerations related to the implementation of technology in ODL environments; 
and 

 Sustainable strategies for the design of ODL delivery systems. 

SUMMARY 
In this unit you were introduced to the important elements that need to be considered 
when determining the capacity of an institution to provide student and faculty support.  
You have learned about some of the issues that need to be taken into consideration when 
assessing institutional capacity.  In addition you learned about the role of technology in the 
support of students and faculty and a number of the considerations associated with 
selecting appropriate technologies for your ODL situation.  Technology strategies initiated 
by faculty or institutions were outlined. The different purposes that technology can be used 
for (i.e. storage, communication, and delivery) were also highlighted. 

In the last lesson of this unit you considered the role that human resource managers play in 
managing an ODL organization's faculty and staff and the talent and skills that they possess.  
Finally, you also learned about the distinctions between management accounting, financial 
accounting, bookkeeping and the importance of finance to the overall operation of an ODL 
organization.   

You completed one assignment as a part of your work for this unit.  This assignment 
involved debating the issue of 'old' vs. 'new' technologies in developing countries. 

NEXT STEPS 
You have now completed the module on student and faculty support.  Your final task is to 
complete the major assignment for the module which is found on the next page. 
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MAJOR ASSIGNMENT 
Congratulations!  You have reached the end of Module 5 on Student and Faculty Support.  
You are now ready to move on to the major project.  Read the instructions below and 
prepare your response which should be submitted to your instructor. 

 

 

Major Assignment: Designing a Distance Learning Centre 
 
Purpose: 
The purpose of this assignment is to think critically about the design of a distance 
learning centre by taking the unique requirements of your own distance education 
situation into account.  You should draw upon what you have learned in this module 
concerning student and faculty support systems and how do assess options and 
determine needs. 
 
Task: 
Your task in this assignment is to develop a plan for the design and implementation 
of a distance learning centre or school for your region or country. 
 
Questions to Consider: 
In developing your plan, here are some questions to consider. 

1. What student and faculty support services will be provided?  How will these 
services be configured?  What technologies will be used? 

2. What administrative services will be necessary (financial, human resources, 
technical, non-instructional) and how will these be organized? 

3. How will distance education services be delivered through the centre you 
have designed? 

4. Where would the Learning Centre be located geographically within your 
distance learning system? 

5. How many staff and of what types will be required at the centre? 
6. What costs do you anticipate (start-up and on-going)? 
7. How many learners and of what types will you serve? 
8. How will communication between learners and faculty be handled?  Which 

technologies will be used? 
9. Will the centre be available only at a distance or can students 'drop-in'?  

How will drop-in students be accommodated? 
10. What are the implications for staffing given how you have designed the 

operation of the centre? 
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MODULE SUMMARY 

LESSONS LEARNED 
In Unit 1 of this module you were introduced to a number of factors that should be 
considered by ODL institutions before they develop and implement a student support 
services model.  These factors were: 1) the underlying learning model or theory that the 
institution is using to deliver learning programmes, 2) the cognitive, affective, and systemic 
factors that might influence the design of student services, and 3) quality assurance 
frameworks and standards.  You also considered how to develop student support policies 
and why such policies might be important.  You also briefly considered some of the K-12 
institutional best practices related to student support services.   

In this unit you also learned about the key attributes of effective faculty support systems in 
ODL environments and considered some examples of services that could be provided to 
support faculty in their teaching and learner support roles.  You became familiar with some 
of the principles that lie at the heart of the providing faculty support and you were given 
some suggestions concerning the types of supports that are necessary to include as a part of 
an institution's faculty support infrastructure. 

In Unit 2 you were introduced to survey research methods including how to design and 
administer an effective questionnaire, conduct interviews and focus groups.  All of these 
approaches will help you as an open school leader to determine how students, faculty, and 
parents react to the services that you provide.  The data that you gather can also help you to 
develop strategies that can be used to shape your organization for the future. 

In Unit 2 you also learned about some of the issues related to student readiness and how to 
measure them by developing or adapting survey tools.  You have also learned about some of 
the qualitative approaches to consider in the analysis of questionnaire data and about how 
to analyze qualitative data that you have collected using a number of different techniques 
including questionnaires, interviews, and focus groups.  A step by step process was described 
which can be applied to the data you collect for questions that you have concerning student 
and faculty support services.   

In the third unit you learned about parental roles in ODL environments and how parents are 
an important part of the overall support system needed for students to be successful.  You 
also found out about how to engage parents and looked at a number of examples of parent 
support systems and parent involvement policies.  

In Unit 4 you were introduced to the important elements that need to be considered when 
determining the capacity of an institution to provide student and faculty support.  You 
learned about some of the issues that need to be taken into consideration when assessing 
institutional capacity.  In addition you learned about the role of technology in the support of 
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students and faculty and a number of the considerations associated with selecting 
appropriate technologies for your ODL situation.  Technology strategies initiated by faculty 
or institutions were outlined. The different purposes that technology can be used for (i.e. 
storage, communication, and delivery) were also highlighted. 

You also considered the role that human resource managers play in managing an ODL 
organization's faculty and staff and the talent and skills that they possess.  Finally, you also 
learned about the distinctions between management accounting, financial accounting, 
bookkeeping and the importance of finance to the overall operation of an ODL organization.   

APPLICATION OF KNOWLEDGE AND SKILL 
This module has provided program participants with the knowledge and skills to plan, 
implement, and evaluate support systems for students and faculty and to determine how 
best to engage and support parents in an open and distance learning environment.  You have 
the knowledge and skills to both determine student and faculty needs and to design services 
that address these needs. 

MODULE EVALUATION 
To be provided by the local delivery institution. 
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MODULE APPENDICES 
 

APPENDIX 1: SAMPLE SUPPORT SERVICES FOR ONLINE LEARNERS POLICY19 
1.0 POLICY STATEMENT  

The Open School of XX is committed to learner support services as a critical 
component of student success. The services provided to online learners will 
reflect the same principles of timeliness, applicability, and accessibility as 
those services provided for on-campus students. 
  
2.0 RATIONALE  

2.1 The mandate of learner services is to respond to students’ individual needs 
and support their personal goals and success in their program of studies. While 
these goals are the same for all learners regardless of instructional modality, 
the Open School of XX recognizes the need to provide equitable services for 
online learners in light of the unique challenges they experience.  
 
2.2 In light of the impact of technology on students’ lives and its power to 
enhance services, the school recognizes that services provided to online 
learners may be appropriate for and accessible to on-campus learners. 
 
3.0 SCOPE  

This policy includes, but is not limited to, the following services and 
departments: recruitment, admissions, registration, and student records; 
financial aid and awards; assessment, advising, and orientation; personal 
counselling; career services; bookstore; library; disability services; learning 
assistance and tutoring; and examinations. 
 
4.0 DEFINITIONS  

4.1 Online learners utilize computer networks to access courses and programs 
that have been designed for online delivery utilizing the World Wide Web and 
the Internet. In most cases, they are at a distance from the institution and do 
not have face-to-face interaction with their instructors and the college’s 
services.  
 
4.2 A learning management system is a software application designed to 
support the delivery of online instruction. A system can create and manage 
records, organize and deliver content to learners, and facilitate 
communication among learners and with the instructor.  

                                                           
19 Adapted from the eCampus Alberta Toolkit for Policy Development (http://www.ecampusalberta.ca/files/Toolkit-
Policy_Development.pdf) 

http://www.ecampusalberta.ca/files/Toolkit-Policy_Development.pdf
http://www.ecampusalberta.ca/files/Toolkit-Policy_Development.pdf
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4.3 Virtual learning communities are made up of learners interacting with 
each other utilizing online technologies. While separated by distance, learners 
create social communities as a part of a learning process which is interactive, 
supportive and collaborative.  
 
5.0 PROCEDURES  

5.1 The Vice-Principal, Xxx, is responsible for the overall management of this 
policy.  
 
5.2 The School’s services for online learners will be guided by an annual plan 
developed in coordination with the academic division’s distributed learning 
plan. The services plan will include departmental plans which will be 
integrated into a comprehensive learner services plan by [position, 
department, or committee].  
 
5.3 Each of the learner services departments identified below will utilize the 
following principles in the development of its operational plan.  
 

• Online courses will be identified with a unique identifier in the student 
information system (or course registration system) to facilitate the 
delivery of appropriate communications and services.  

 

• Service departments will develop a systematic and automated process 
to initiate timely communications, utilizing push technologies, to all 
online learners along with communications customized to particular 
programs and learner demographics. These communication processes 
will be coordinated in the learner services plan.  

 

• Each service department will maintain timely and relevant information 
about its services for online learners on the school’s website.  

 

• Each department will develop response time standards appropriate for 
learners and the particular service.  

 

• Learner services should be distributed, wherever possible, utilizing the 
modality or modalities which reflect the nature of the service and the 
needs of the learners.  

 
• Services should be inclusive and support virtual learning communities. 

 
• Instructors are frequently the most immediate point of contact for 

online learners; therefore, the identified service departments, under 
the direction of [position] will provide instructors with a toolkit of 
current information about school services and contacts in order to 
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support the instructors’ role in facilitating learner access to those 
services.  

 
5.4 The core learner support services functions will include, but will not be 
limited to,  

• Recruitment, Admissions, Registration, and Student Records  

• Financial Awards and Aid  

• Assessment, Placement, Academic Advising, and Orientation  

• Personal Counselling  

• Career Services  

• Bookstore  

• Library  

• Disability Services  

• Learning Assistance and Tutoring  

• Examinations  

 
5.5 The information technology department, working in collaboration with the 
learner services division, will develop and distribute a service delivery plan 
outlining the technical support services provided to online instructors, learner 
services personnel and learners.  
 
6.0 RESPONSIBILITY  

Vice-Principal, Xxx 
 
7.0 RELATED POLICIES  

List any related policies 
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APPENDIX 2: UNIT 1 - ASSIGNMENT 1 AND 2 INSTRUCTIONS 
Instructions for assignments are embedded in each of the lessons.  The assignment 
instructions are repeated here for ease of access by students and instructors. 

 

 

  

Assignment 1:  Develop a Student Support Policy for an Open School 

In this assignment you are asked to develop a policy statement for an open 
school environment that you know or have been able to research online. 

Your background research should include a description of the school (i.e. 
number of students, teachers, tutors, and administrators), the nature of the 
population it serves and the geographic region(s) it serves. 

Once you have fully described the school, develop a policy statement (with 
supporting rationale and procedures) for one student support service 
required by the school. 

After you have completed your policy development, go online and post it in 
the online community with your cohort of learners.  Your online facilitator 
will lead and guide the discussion.  You and your colleagues will each have 
the opportunity to discuss and provide feedback concerning the policies you 
have developed. 
 
If you do not have an online community, comment on the following 
questions and record your thoughts in your personal journal: 
 

1. Why did you choose the student support area that you chose for the 
development of a policy statement?  

2. Why is this area one that requires a written policy? 
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Assignment 2:  Review a Case Study on Student Support 

In this assignment you are asked to review a case study related to the 
provision of student support services for the University of the Arctic (a 
virtual university).  Although this is a university context, you will be asked to 
consider the case in relation to the work that you do or are about to do in an 
ODL school-based environment. 

The case study is available at:  
http://cde.athabascau.ca/online_book/ch15.html. 

The case is found after the discussion of a number of topics related to 
student support in ODL environments.  You should read these sections prior 
to reading the case study. 

After you have read the article and case study, either go online and 
participate in the online discussion with your online facilitator and cohort of 
learners OR record your responses to the following questions in your 
personal journal: 
 

1. The instructor's skill is mentioned as a factor in the success of 
the online community.  What skills do you think the instructor 
needed in the context presented? 

2. Is it possible to 'train' faculty so that they can engage students 
in meaningful discussions online?  What kinds of supports are 
necessary to do this? 

3. The setting described is multi-lingual which presented some 
challenges and some surprises.  How do you think faculty 
flexibility played a role in ensuring participation from the many 
language groups 

4. What are the most important lessons that you learned from the 
case study presented? 

5. Why did you consider these lessons valuable within your 
context? 

6. How would you apply these lessons in your context? 

http://cde.athabascau.ca/online_book/ch15.html
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APPENDIX 3:  UNIT 2 – ASSIGNMENTS 3 AND 4 INSTRUCTIONS 
Instructions for assignments are embedded in each of the lessons.  The assignment 
instructions are repeated here for ease of access by students and instructors. 

 

 

Assignment 3:  Designing a Survey to Determine Student Support Needs 

In this assignment you are asked to develop a survey that could be used in your 
open school to determine the academic and technical support needs of students.  As 
a part of the overall survey design you will be expected to also develop an 
instrument that could be used to determine the readiness of students to participate 
in an ODL course. 

The following action steps are a required part of the response for this assignment.  

1. Define your research problem (i.e. provide some background on the 
academic and technical student support needs that you are trying to 
determine).  

2. Following the steps outlined for the development of questionnaires 
provided in this lesson, undertake the necessary background research in the 
following areas: 

a. Academic supports for students; and 

b. Technical supports for students. 

3. Develop a questionnaire that can be administered in either a pencil and 
paper or online format. 

4. Develop a set of sample data (i.e. data that could reasonably be assumed 
to have been collected from the target audience you have in mind. 

5. Analyze the data collected and provide a brief report on the results with 
recommendations concerning the support services that should be provided. 

After you have completed your background research and have a draft of your survey 
items, go online and post your survey in the online community Your online 
facilitator will lead and guide a discussion concerning the survey you are going to 
administer.  You and your colleagues will each have the opportunity to discuss and 
provide feedback concerning the instruments you have developed.  After you have 
collected and analyzed the data from the survey, post your results online and 
engage your online colleagues and facilitator concerning your findings. 

If you do not have an online community for this module, put your assignment in 
your personal journal and provide a copy to your instructor. 
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Assignment 4:  Designing an Action Plan to Address Faculty and Student 
Support Needs 

In this assignment you are asked to develop an action plan that follows from 
the results of the survey that you conducted as a part of Assignment #3.  
This action plan should include academic and technical support services.  As 
a part of this assignment you should first undertake some background 
research related to the development of action plans. 

After you have completed your background research and have a draft of 
your action plan, go online and post your plan in the online community.  
Your online facilitator will lead and guide a discussion concerning the action 
plan you have developed.  You and your colleagues will each have the 
opportunity to discuss and provide feedback concerning the plans that have 
been developed.  

If you do not have an online community for this module, put your 
assignment in your personal journal and provide a copy to your instructor. 
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APPENDIX 4:  UNIT 3 – ASSIGNMENT 5 INSTRUCTIONS 
Instructions for assignments are embedded in each of the lessons.  The assignment 
instructions are repeated here for ease of access by students and instructors. 

Assignment 5:  Designing a System to Address Parent Support Needs 

Think about an ODL school with which you are familiar.  In this assignment 
you are asked to develop a plan for a parent support system for an ODL 
school with which you are familiar.  

First, undertake some background research into parent support systems.  
After you have completed any background research, draft an action plan for 
the development of a parent support system.   

After you have completed your background research and have a draft of 
your action plan, go online and post your plan in the online community.   

Your online facilitator will lead and guide a discussion concerning the action 
plan you have developed.  You and your colleagues will each have the 
opportunity to discuss and provide feedback concerning the plans that have 
been developed.  

If you do not have an online community for this module, put your 
assignment in your personal journal and provide a copy to your instructor. 
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APPENDIX 5:  UNIT 4 – ASSIGNMENT 6 INSTRUCTIONS 
Instructions for assignments are embedded in each of the lessons.  The assignment 
instructions are repeated here for ease of access by students and instructors. 

 

Assignment 6:  Debate – New or Old Technologies in Developing Countries 
 

Step 1 
Assume that you are preparing for a debate. In about 150 words list the 
most important reasons you would use to argue the case for designing a 
distance education system that is based on older, tried and tested 
technologies, with particular emphasis on the unique requirements of your 
developing society context. 
 
Step 2 
In about 150 words list the most important reasons you would use to argue 
the case for designing a distance education system that is based on digital 
ICTs, with particular emphasis on the unique requirements of your 
developing society context. 
 
Step 3 
In about 150 words, list the factors or rebuttals you would use to challenge 
the arguments presented in Step 1above. 
 
Step 4 
In about 150 words, list the factors or rebuttals you would use to challenge 
the arguments presented in Step 2 above. 
 
Now you are ready to participate in an online debate with others who are 
working on this module. 
 
Your instructor will put you into groups of three. Your first task will be to 
compare your responses to the 4 steps outlined above and come to a 
common position. 
 
Your instructor will assign the groups of three to one of the positions 
outlined in steps 1 and 2.  Opposing teams will be debate each other online 
(for a period of time determined by the instructor (i.e. over a 2 day period)  
using the factors outlined in steps 3 and 4. 
 
The instructor will rate the preformance of each team and provide feedback. 
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APPENDIX 6:  MAJOR ASSIGNMENT - INSTRUCTIONS 
 

 

Major Assignment: Designing a Distance Learning Centre 
 
Purpose: 
The purpose of this assignment is to think critically about the design of a 
distance learning centre by taking the unique requirements of your own 
distance education situation into account.  You should draw upon what you 
have learned in this module concerning student and faculty support systems 
and how do assess options and determine needs. 
 
Task: 
Your task in this assignment is to develop a plan for the design and 
implementation of a distance learning centre or school for your region or 
country. 
 
Questions to Consider: 
In developing your plan, here are some questions to consider. 

1. What student and faculty support services will be provided?  How 
will these services be configured?  What technologies will be used? 

2. What administrative services will be necessary (financial, human 
resources, technical, non-instructional) and how will these be 
organized? 

3. How will distance education services be delivered through the centre 
you have designed? 

4. Where would the Learning Centre be located geographically within 
your distance learning system? 

5. How many staff and of what types will be required at the centre? 
6. What costs do you anticipate (start-up and on-going)? 
7. How many learners and of what types will you serve? 
8. How will communication between learners and faculty be handled?  

Which technologies will be used? 
9. Will the centre be available only at a distance or can students 'drop-

in'?  How will drop-in students be accommodated? 
10. What are the implications for staffing given how you have designed 

the operation of the centre? 
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