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Learning outcomes

• Define QA in higher education

• Categorize QA tools at institutional and program/course level

• Differentiate between QA components for F2F and blended learning

• List components of QA in blended learning

• Discuss Alignment and articulation

• Apply Quality rubric to a blended course

• Identify good practices for QA in blended learning

• Define QA rubric for PEBL –development and sharing of courses 



What is QA -Definitions

• Five definitions:
• Producing perfection (zero defects)

• Exceptional: Attaining excellence; high standards of academic achievement

• Ability to transform students and personal development
• Is a product or a service able to change a client (student) into a product (graduate) of a 

higher value. 

• Ability to provide value for money and to be publicly accountable

• Fitness for purpose of product/service ( concentrates on what is needed to 
achieve the purpose and mission of the university ) – case of most developing 
countries. (against some stated purpose)   - Adapted from 
Harvey/Woddhouse



One size fits all



PEBL partner countries ( Where)

• Kenya Commission for University (CUE)
• Curricula must be of comparable academic rigour to F2F
• Staff are competent/adequately trained in the design/delivery of ODeL
• University provides adequate student and academic support services 

• Uganda -National Council of Higher Education (NCHE).
• The Quality Assurance Framework for Universities and the Licensing Process for Higher Education 

Institutions (2014); 
• The State of Higher Education and Training (2013-2014).

• Each institution is primarily responsible for quality and quality management at their own institutions (p.12)
• Cross border implementations should not compromise quality 

• Rwanda- Higher Education Commission of Rwanda (HEC)
• Promote the use of ODeL and OER
• Support the Education Quality Assurance Department in use of ICTs
• Promote a blended learning approach 
• Tanzania- Tanzanian Commission for Universities(TCU) 



Changing trends in IN HIGHER EDUCATION

• Increased demand for higher education
• Burgeoning youth population

• Massification of Higher Education
• University education has shifted from being the preserve of the elite to a service open to the 

masses. 

• Globalisation
• Cross border higher education- recognition of qualifications 

• Accountability
• More Investment in higher education  because of its relevance to countries’ socio-economic, 

sustainable development 

• Changing market forces have created more and more demand for university 
graduates. 

• Technological
• increasing use of the new technologies in higher education and its delivery 



Gross Enrolment Rates at Secondary and Tertiary levels

Rwanda Kenya Uganda Tanzania

M F M F M F M F

GER ( Tertiary)% 8 7 5 3 5 4 5 3

GER( Secondary)% 37 41 70 65 28 25 38            31

Enrolment Rates in Africa



What is QA - Quality Assurance (institutional 
level)
Quality Assurance (QA) is a set of standards, policies and practices which 
outline the minimum standard of quality an organization commits to 
providing.

(1) a set of established standards, which are rigorously vetted and publicly 
acknowledged, 

(2) regularly utilized processes within an organization which help members 
evaluate their successes, and failures, at achieving the expected standards, 
and 

(3) the continual incorporation of feedback from quality evaluations, both 
internal and external, into an organization’s programming, so that programs 
can continually improve.



Trends in QA- SDG4

▪Quality education leading to  effective learning 
outcomes

•4.3 Equal access to technical/vocational and 
higher education

• By 2030, ensure equal access for all women and men to 

affordable and quality technical, vocational and 
tertiary education, including university



Trends in QA

• Focus is on the quality of the student’s learning and overall educational 
experience rather than on resources (financial and human) and structure.
• The review process at most institutions has been faculty-centred and focused on 

assessing inputs such as the number of faculty, available space, equipment, 
laboratories, and funding

• An effective quality assurance framework requires a significant shift away from what 
is often called the input side of the analysis, so that the focus is on the learner and 
learning. 

• QA mechanisms and processes:
• It also follows from this focus that an effective quality assurance policy and 

framework will provide various opportunities for students to participate in the 
assessment process. 

• The assessment process should focus on both inputs and outputs as each contribute 
to the quality of a program, and assess the student’s experience. 



Trends in QA

• MOVE from Program review to system (Institutional) accreditation
• Shift from program reviews to whole institution including non academic units; 

move towards system accreditation rather than program accreditation. 

• Also encourages more institutional autonomy

• In 2009*, the German Accreditation Council decided to make it possible for 
HEIs to have their internal quality assurance system accredited, rather than 
each individual study programme. 

• System accreditation attests that the HEI is capable of assuring the high 
quality of its own study programmes by means of its quality assurance 
system, thus making individual programme accreditation unnecessary. 

Source:Reference: From tools to an internal quality assurance system. University of Duisburg-Essen, Germany. 
http://www.iiep.unesco.org/



Trends in QA

• The pursuit of continuous improvement
• An effective quality assurance policy supports, and is supported by, a culture of 

quality improvement. 

• An institutional culture supportive of quality assurance is when the commitment to 
quality assurance is built and clearly demonstrated at every level of the university, 
from the unqualified public support, the authority of the university president and the 
leadership of the appropriate vice-president, to the administrative support provided 
to the managing unit or the unit under review*

• A focus on quality and quality improvement should permeate the entire institution.

• Assessment processes must be formative and founded on the notion that all 
programs and units can continually be improved, and therefore there is no substitute 
for the irregular and rigorous review.

*: QA policies and procedures in maritime universities. http://www.mphec.ca/



Trends in QA ( OECD)

• MATCHING OUTPUTS (GRADUATES) TO FIT IN LABOUR MARKET

• There is a strong drive to build and create knowledge together with an understanding of 
working life and reformulate the concept of knowledge in learning situations.

• The fundamental changes in employment over the past 50 years imply a rise in the 
demand for non- routine cognitive and interpersonal skills and a decline in the demand 
for routine cognitive and craft skills, physical labour and repetitive physical tasks (OECD, 
2012). 

• Graduates are entering a world of employment that is characterized by greater 
uncertainty, speed, risk, complexity and interdisciplinary working. 

• University education, and the mode of learning whilst at university, will need to prepare 
students for entry to such an environment and equip them with appropriate skills, 
knowledge, values and attributes to thrive in it. 

• Tighter connections with working life through different academic projects provide 
authentic opportunities to learn both generic and professional competencies as well as 
to build networks and pathways for employment after graduation. 

https://www.oecd-ilibrary.org/employment/oecd-employment-outlook-2012_empl_outlook-2012-en



Trends in QA-ICDE findings

• Lots of different guidelines /models, this is problematic 

• QA systems must be flexible enough to deal with rapid change in the field: several 

have lost their relevance due to inability to change fast enough

• be better contextualised to the needs (culture, language, socio-economic priorities) of 

local regions (but not at the expense of internationalisation)·

• Stakeholders interested including students

• Approaches: Enhancement vs assurance

• QA agencies should take a stronger role in promoting innovation, rather than solely controlling quality

Reference: Quality models in online and open education around the globe. ICDE report series. 

https://www.icde.org/assets/WHAT_WE_DO/icdequalitymodels22.pdf



ICDE -Policy Recommendations

● Integration of QA into HE systems needs to take account of the mature QA 

processes already in place

● New Credentials (esp. linked to open learning), are necessitating a QA focus on 

credentialisation

● Unbundling of Educational systems may require corresponding unbundling of 

QA systems

● e-learning Quality needs to be contextualised as part of institutional strategy

● The understanding of quality e-learning is evolving: investing more 

dialogue/community with professionals/network



QA framework for ODL

• QA framework of managing ODL will include
• General philosophy: policy, mission, ethos of organization

• Products: learning materials, courses, resources, media, outputs ( progression 
and retention rates, number of graduates, assessment outcomes ( pas rates 
and standards of performance)

• Services: registration and advisory services, tutoring, counseling, feedback , 
learner support, ICT service

• Support processes: delivery systems, record keeping, electronic backup, Qa
procedures



Comparison F2F Blended QA - Staff

• Academics
• Amount of work underestimated for  course development and delivery 

especially with large groups of students

• Not recognized in the formal workload nor promotion exercise

• Equivalence of DE delivery in terms of academic workload

• Tutors
• Often tutors are not permanent staff of university; 

• QA: criteria for recruitment, training , monitoring and payment of contract 
staff

• Caution- tutor:learner ratio while academic workload is well defined



Organisational Challenges

 Administrative support
 DE programs require more admin support than F2F programs

 Decentralized registration of learners, materials production nd dispatch, maintenance of 
information management sustems, assignment management, etc..

 Difficult to subcontract as fully integrated in the system

 How to assign a workload 

• Dropouts or inactive learners 

• Real costs of a DE programme based on completed graduates

• Understanding your target audience; varying context

• Building a learner profile- can be very diverse


