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COL Senior Adviser meeting women and girls in Tangail, Bangladesh at the Suruj unit.

INTRODUCTION

GIRLS Inspire is a Commonwealth of Learning 
(COL) project established to mobilise the power 
of open and distance learning (ODL) to provide 
schooling and skills training to women and girls who 
are prevented from attending school. It focuses on 
addressing the barriers to education and economic 
participation that women and girls face, such as early 
marriages, distance to school, security concerns, 
cultural values and costs of schooling. Providing 
learning opportunities for vulnerable, hard-to-reach 
women and girls is one of the best investments we can 
make in working towards sustainable development, 
and yet, in developing countries, almost one-quarter 
of all women and girls aged 15–24 have never 
completed primary school. 

With funding from the government of Canada, COL 
has partnered with community organisations to 
support schooling and skills development for some 
of the world’s most vulnerable and hard-to-reach 
women and girls using open, distance and technology-
enabled learning. Driven by Canada’s strong efforts 
to end child, early and forced marriage (CEFM), 

COL launched the GIRLS Inspire – CEFM project 
in 2016. The vision of GIRLS Inspire is a society 
wherein women and girls are economically empowered 
for sustainable livelihoods and no longer face barriers 
preventing their economic participation.

This report captures the progress of the CEFM 
project over the past two years. As per Global Affairs 
Canada’s guidelines, it provides an evidence-based 
narrative assessment of progress made on or towards 
the achievement of each of the expected outcomes and 
outputs identified in the logic model and performance 
measurement framework (PMF). It also provides 
actual data for each indicator as per the collection 
frequency identified in the PMF, as well as activities 
undertaken, results, lessons learned, best practices, 
challenges and limitations, as well as mitigation 
strategies where relevant.

COL and its partners have documented the project’s 
evolution since its inception. It is envisaged that this 
report will be an important instrument to inform 
scaling up or replication of projects such as this.
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PROJECT CONTRIBUTION TO GLOBAL TARGETS 

Contribution to Ending Child Marriage

Summary of number of child marriages 
prevented in the various countries. 

The objective of the project is preventing CEFM 
through ODL and technology-based education. The 
country partners worked hard to achieve this objective, 
and over the past two years, we have collected stories 
from the field where our work had a direct influence 
on the prevention of child marriage. The stories 
endeavour to reflect on the context and the process 
leading to the prevention of child marriage.

   

716 CEFMs 
PREVENTED

Mwanahamisi is 15 years old and lives in Kilwa 
Masoko, Tanzania. She only attended primary 
school and had to work as a small vendor to 

support her family. She joined the youth club 
and is part of the GIRLS Inspire project with 

KIWOHEDE. Her mother arranged for her to 
marry a man in his 40s who already had three 
other wives. Mwanahamisi told the staff in the 
training centre of her planned marriage. They 

notified her neighbour, who spoke directly with 
Mwanahamisi’s mother. This was then reported 

to the gender desk of the Kilwa police force 
and the social welfare office, who intervened on 
various occasions to argue against the marriage. 

Ultimately, Mwanahamisi’s planned marriage 
was prevented.

Shared by KIWOHEDE

Asma is 13 years old and lives in Booteywala, 
Pakistan. She is the oldest of five children 
and stays at home to help her mother with 

household chores. Through SPARC, she has 
been taking self-growth sessions and training in 
stitching. At her grandmother’s wish, Asma was 
promised in marriage to another grandchild in 
the family, who is only 17. When Asma missed 

two days of training, SPARC staff learned of the 
marriage from other girls in the course. SPARC 
and Bedari staff contacted the local police and 
the child protection bureau to intervene, and a 
local volunteer counsellor spoke to the family. 
After various discussions with the family, they 

agreed to cancel the marriage.

Shared by SPARC and Bedari
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Lamima, 13, from Tangail, Bangladesh, comes 
from a household with no land and a small 
income provided by her father. While her 

father, with great effort, has ensured Lamima’s 
brother is in school, he felt that marrying 
Lamima off would reduce the burden in 

the household. The mother, Mariam, was a 
participant in the GIRLS Inspire project with 
CMES. She received training in sewing and 

producing fashion garments as well as in the life 
skills programme, where she was educated on 
the negative consequences of child marriage. 
Mariam opposed her husband, who remained 
determined to see the marriage happen, so she 
informed the gender facilitator and her friends 
in the training class about the situation. It was 
then taken to the local support group(LSG), 

who went to Lamima’s father to stop the 
marriage. The father was reluctant, but the 

imam of the local mosque stated that he would 
inform the local police if the marriage was not 
prevented. In the end, Lamima’s father agreed 
and promised to let Lamima continue with her 
studies. The efforts of CMES, an empowered 

mother and local community members all 
worked together to prevent this child marriage. 
Lamima was overjoyed when her marriage was 
finally prevented. She expressed her gratitude 

to her mother and other women and girls 
from the GIRLS Inspire project, and said, “My 

dream of being educated was about to die. 
Now I will dream again.” Encouraged by this 

successful intervention, the local support group 
is committed to continuing its work against 

CEFM.

Shared by the Centre for Mass Education in 
Science (CMES)

Dionisia is 17 years old from Muita village. 
Her family’s income is from agriculture, and 
she is the youngest of six children. Her father 
passed away three years ago, and the family 

has struggled financially since then; Dionisia is 
only in Grade 5 because she has had to work 

to help support the family. Her mother agreed 
that she would marry a 30-year-old man who 

promised to pay for her basic expenses. She was 
upset with the proposed marriage and sought 

support from her uncle, who is the president of 
GIRLS Inspire’s community gender committee. 
He convinced the mother to end the marriage, 

and he reimbursed the proposed groom for 
the expenses he had incurred. The community 
gender committee members have said that they 

want their community to be a champion in 
preventing child marriages.

Shared by Associação Progresso
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GROWING OUR ENABLING ENVIRONMENT 

Project Management

Creating and growing an enabling environment 
contributes to the success of a project. To create, 
maintain and manage an enabling environment, 
various systems were put in place. This section reflects 
on the process and systems and aligns these with 
the project’s success. The annual contracts issued to 
partners include specific clauses aimed at holding 
the partners accountable for effective monitoring 
and evaluation (M&E). Each partner is required to 
appoint an M&E Focal Point (FP) responsible for 
being the organisational champion and lead for M&E. 
Each contract also clearly specifies the data collection 
procedures as well as the requirements and reporting 
schedule. Each agreement makes provision for project 
management using a project management system 
mirrored against the work plan.

To ensure that partners honoured their contractual 
obligations, COL provided capacity building in 
M&E and communication. COL developed a 
training package on M&E and a Communications 
Strategy, both tailored to the project’s needs. The 
M&E training package covers topics such as baseline 
sampling, data collection, definitions of terms used, 
and preparatory considerations for ethical issues such 
as confidentiality and consent for minors as data are 
collected. With this resource, the COL team has been 
using Skype, GoToMeeting and Basecamp to roll 
out and sustain the training. Partners report to COL 
on a quarterly basis and submit evidence as per the 
means of verification specified in their work plans and 
contract with COL. Because of this system, COL’s 
GIRLS Inspire team can verify the data submitted in 
SurveyGizmo and ensure their validity.

The FPs act as M&E champions and advisors on local 
culture, traditions and sensitivities; lead consultation 
on and translation of the baseline and monitoring 
tools; become institutional leaders and experts on 
Fluid Survey and SurveyGizmo; collaborate with their 
teams to identify M&E opportunities that highlight 
outcomes worth sharing—for example, through 

case studies; and ensure the continuous flow of data 
collection and regular reporting.

Regular consultation on and translation of the baseline 
and monitoring tools are key strategies for ownership 
to ensure M&E implementation. The M&E 
framework uses sex-disaggregated data where relevant.

Our Project Management Cycle and Partner 
Improvements in the Last Year: 

• SPARC reported that their capacity-building 
events helped their staff to mobilise resources 
and understand the importance of a conducive 
environment for trainees. A change in practice 
was observed, with partners realising that in their 
awareness-raising campaigns for communities, 
they need to include additional regional problems 
that matter for the communities.

• Bedari reported that their field staff have an 
enhanced level of understanding of CEFM and 
have learnt effective methods of prevention. They 
also have started thinking about the sustainability 
of the initiatives undertaken at the field level.

• ADPP reported that the training received from 
COL resulted in them setting up, in a very short 

COL’s Senior Adviser, Women and Girls, Frances Ferreira in a 
meeting with CMES Management in Dhaka, Bangladesh. 
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time, a materials development team responsible 
for developing manuals, training materials, 
brochures and other related guidelines. Due 
to the training, the community facilitators can 
now contribute positively to improve activities 
and moderate ADPP’s weekly meetings. Using 
SurveyGizmo strengthened their confidence in 
navigating the Internet and at the same time 
highlighted the importance of data collection. 
The training on the prevention of HIV/AIDS has 
given them more confidence about disseminat-
ing information on the risks of CEFM by giving 
relevant facts and figures in creative ways. As a 
result, all the community facilitators have been 
able to train community activists on this theme, 
and they follow up on their activists.

• Progresso reported that the training on team 
communication and collaboration has made 
communication and learning among project staff 
quick and easy. It has improved information flow 
and the sharing of learning within the project 
team, enabling better communication about 
the project’s challenges. Training in financial 
management has enhanced the manager’s ability 
to plan, execute and control the budget.

• KIWOHEDE reported that COL’s training has 
increased staff’s awareness about their respon-
sibilities as well as child protection, children’s 
rights and empowerment. Their staff are also 
equipped with the knowledge and skills to use 
SurveyGizmo.

• The Institute of Adult Education reported that 
COL’s training on M&E and on the Community 
of Practice (CoP) enhanced their capacity to 
understand the project and key indicators, 
monitor changes and report them for effective 
documentation and wider circulation.

• Shidhulai Swanirvar Sangstha (SSS) reported that 
the project followed the rights-based approach 
design and included education about human 
rights, people’s rights to participation, and 
accountability. In this way, the project encouraged 
SSS to adopt a rights-based approach to its other 
development initiatives. The project generated 
meaningful dialogue to address the human rights 
elements missing from the social groups in which 
the staff and project participants were functioning. 
It trained and informed the staff about their 
rights, thereby increasing the human rights within 
the organisation, and it influenced SSS’s organisa-
tional policy.

6



G IRLS  INSP IRE  -  PROGRESS  REPORT  #4

    Communications

The success of GIRLS Inspire’s communications 
strategy manifested in a strong, knowledgeable team of 
partners who through various activities advocated for 
the education of women and girls and the prevention 
of CEFM. 

Towards the end of 2017, we migrated GIRLS 
Inspire’s CoP to girlsinspire.col.org. Our blog posts 
have expanded exponentially (71%) over the past year, 
and new focus areas were identified for Communica-
tions Focal Point and webinar sessions. 

Online Community of 
Practice

girlsinspire.org

140 members  
96 blog posts and 2 group blog posts  
98 discussion posts

Communications Focal 
Point Sessions

27 sessions

Webinar Series 13 sessions

Online Platforms 18 platforms

Facebook, Twitter, Instagram, GoToMeeting, Skype, Basecamp, 
Flickr, Online CoP, Vimeo, YouTube, blogs

Critical Reflection Events 16 Country Steering Committee Meetings

Topics: matters for Basecamp communication; barriers in talking 
about gender and women’s empowerment; working with religious 
leaders; deliverables template; financial statements; the eight 
Sustainable Development Goals; project management; review of 
2017 progress; risk and mitigation strategies; best practices; partner 
materials for the project; access and control of income.

Publications and Video 
Productions

Videos: Day of the GIRL Child / IWD Campaign

Info cards and country briefs on Resources page:  
http://girlsinspire.col.org/resources/ 
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Facebook • GIRLS Inspire: 33,237 likes, a growth of 10,355 likes in one year.

• KIWOHEDE: grew 300% (previously 50–70 visitors per year, now 
200–280).

• SSS: had a 29% increase in visitors to their website. 

• CMES: overall increase in post reach and likes; 40% more visitors 
than in the previous six months.

• IAE: one video was viewed by over 517 visitors.

• SPARC: has more than 9,000 followers; post engagement increased by 
262%; post reach increased by 18%. 

• BEDARI: 5,900 visitor likes, 5,800 followers.

• ADPP: followers increased by 16%.  

Twitter • GIRLS Inspire: 668 followers, a growth of 192 in one year,  
and tweeted 1,552 

• KIWOHEDE: 70% more visitors and likes than in previous year.

• IAE: in March 2018 had 1,940 tweet impressions, 55 profile visits and four 
new followers; mentions increased by 100% and profile visits 
by 10.2%.

• SPARC: from January to April 2018, gained 117 new followers; currently has 
1,700+ followers, and Twitter’s analytics show a 10% increase  
in followers.

• Bedari: followers increased from 482 to 642. 

Instagram • GIRLS Inspire: 196 followers (a growth of 104 this year), who posted 136 
times.

• Bedari: followers increased from 165 to 199.

• KIWOHEDE: followers increased by 83% compared with 2017.

• International presentations: COL’s President, Professor Asha Kanwar, presented the GIRLS 
Inspire project at the 2018 Commonwealth Heads of Government Meeting in London. We used our 
social media to reach key networks for ending child marriage advocacy, as well as thought leaders and 
governments. 

8
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 Monitoring and Evaluation 

 Continued Building of Partner Capacity

Using the various guiding documents, GIRLS Inspire 
continued to use its PMF targets to capture quan-
titative and qualitative data across four countries. 
Qualitative data were captured in case studies, 
real-time observations of training, and lessons learned. 
The project collected baseline data and monitoring/
endline data.

On pages 15 and 16 are sample comparisons between 
baseline and monitoring/endline data to illustrate the 
changes that have taken place since the beginning of 
the project.

With input from partners, a learning plan was 
developed to train partners on methodology, planning 
and data collection. The plan included results-based 
management: theory of change and results chain; 
reinforcing session on case study development; 
results-based management (part 2): logic model and 
PMF; defining variables – what are we measuring?; 
embedding M&E into programmes – creating 
effective tools; building a data collection plan and 
managing qualitative/quantitative data; synthesizing 
and gathering knowledge – identifying platforms. This 
training was cascaded to the various field teams by the 
partners’ M&E Focal Points.

 Data Hub 2.0

• Above is an image of GIRLS Inspire’s data hub. In 
2017, we worked to make it more interactive so that 
partners can access their own data through accessible 
dashboards on our CoP. With this improved feature, 
partners have been interacting more with their data, 
enabling them to monitor their progress and use 
data hub information for stakeholder reports and 
presentations.  

• Important to note is that we maintain data security 
in this process, ensuring individuals can only see 
the end data tallies, not any of the individual 
responses.

For me, the session on data update was 
very amazing and useful. We can easily get 
information related to the GIRLS Inspire 
project in different countries. We can also 

get information about the progress of 
SPARC’s project interventions in Pakistan. 
Other countries’ sharing of good practices 

related to girls is very informative and useful 
for us. Through M&E focal sessions, we are 

aware of initiatives in various countries. 

— Sajeeda Nahid, SPARC

9
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Developing Leadership in the Organisations 

Leadership is critical for the project’s success. During the past year, we conducted ten Country Steering 
Committee sessions based on a learning plan identified by partners and refined by the COL GIRLS Inspire 
team. These sessions included various opportunities for partners to lead the learning sessions and to continue to 
strengthen the CoP. 

Lots of appreciation to the GIRLS 
Inspire team for investing time and 
energy in building the capacities of 

partners and making them comfortable 
and confident in sharing their opinions 

and experiences. I can see a lot of 
difference in each one of us, even 

sitting at a distance.

 — Sabeen Almas, SPARC

Every time, I learn something new. 
Of all the projects I have worked on 
and donors I have worked with, this 

project is one of the most systematic and 
consistent in terms of investing in people 

and institutions. 

— Mzikazi Ntuli, ADPP

COL's Senior Adviser, Frances Ferreira and the ADPP project team after a project review meeting in Nacala Porto, Mozambique.
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UNDERSTANDING WOMEN’S AND GIRLS’ REALITY THROUGH RESEARCH  

As the project heads to a close, we are planning 
important research that can provide information on 
the project’s achievements and weaknesses, while also 
becoming a resource for future projects of this nature. 

• Baseline–Endline Study 
We are still collecting baseline and endline data. 
The baseline–endline study process commenced in 
the middle of July 2018 and should be ready by 
the end of the project.  

• Determinants of Child Marriage 
Study 
A study on the determinants of age at first 
marriage is under way and should be completed 
by the end of September 2018. 

• Social Return on Investment 
Study  
Given the project’s focus on sustainable 
livelihoods, it is important to undertake a social 
return on investment study. This study also 
commenced in July 2018. 

11



G IRLS  IN S P IRE  -  PR OGR ESS  R EPORT  #4

Overall Summary

CEFM  
TARGETS 
ACHIEVED  
to date: 

4 Countries and 
173 Communities 

reached

19,478  
women and girls 

trained

2,673 
women and girls  
with sources of

income  
generation

253,723  
community members

   reached @

764 community 
   events

237safe learning 
environments 

established

12
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  Intermediate outcome 1100

INCREASED ACCESS TO SAFE, 
QUALITY, GENDER-SENSITIVE OPEN 
AND DISTANCE AND TECHNOLOGY-
ENABLED LEARNING OPPORTUNITIES 
FOR WOMEN AND GIRLS IN 
RURAL AREAS IN BANGLADESH, 
MOZAMBIQUE, PAKISTAN AND 
TANZANIA

Partners in each of the five countries have indicated 
that the GIRLS Inspire project has enhanced their 
capacity to increase women’s and girls’ access to 
quality, safe, gender-sensitive open and distance 
learning and technology-enabled learning.

Our work within the communities made a great 
contribution to raising participation in training as 
well as establishing safe learning environments. The 
partners ventured into gender-sensitive training by 
including courses that traditionally were considered 
for males, such as electrification, mobile phone repair 
and carpentry. Over the period of the project, we 
established 237 safe learning environments within 
walking distance of women’s households, including 
mobile training facilities in Pakistan and boats in 
Bangladesh, which allowed the project to take training 
to women’s and girls’ doorsteps.

Partners also used technology such as radio, the 
Aptus device, computers and videos to allow them to 
expand their reach and ensure that women normally 
left out due to distance could also attend. In areas 
with low literacy rates, partners employed easy-to-use 
illustrated learning resources as well as radio to ensure 
that equitable training could take place. Over the past 
two years, the partners developed 139 locally relevant 
learning resources to ensure equitable access. Partners 
also reported integrating various online platforms, 
such as GoToMeeting and Skype, to enhance their 
staff capacity and increase the participation of staff 
who are in distant places. 

Sophia: I am proud of the project. I can see I 
am part of changing the lives of women and 
girls. I am gaining experience in how to deal 
with gender-based violence, and I have made 

new friends.

Isabel: I have more courage to face the 
community. At the beginning, I had some 

problems. Even when I found a person who was 
a victim of gender-based violence, I was fearful 
to act. But now, I have the capacity to act and 

even counsel them.

–– Mozambique, interviews with  
Frances Ferreira

I am . . . confident that in a small and 
significant way, the materials I have developed 

for this project will contribute to raising 
awareness among communities about CEFM. 

In short, the GIRLS Inspire project has 
changed my way of thinking about CEFM. 
Writing these materials was very liberating, 

interesting and a learning curve for me. 
With what I am learning daily, I think I will 

contribute to influence changes in the mentality 
of many Mozambican girls, women, boys and 

men, especially those from Nacala-Porto.

–– Orlanda Langa

BEDARI has learnt very innovative things from 
GIRLS Inspire. The idea of online webinars and 

sessions has greatly inspired us, and we have 
taken it forward. We conduct weekly meetings 
at our national office in Islamabad, where every 
employee shares the progress of last week. To 
also involve the field staff, we started Skype 

calls so they could be active participants of the 
meeting.

–– Raffat Shuja, Project Manager, BEDARI
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  Intermediate outcome 1200

INCREASED EQUITABLE 
PARTICIPATION IN QUALITY ODL 
BY DISADVANTAGED WOMEN 
AND GIRLS IN RURAL AREAS IN 
BANGLADESH, MOZAMBIQUE, 
PAKISTAN AND TANZANIA

Evidence of the project’s success

KIWOHEDE reported that in each training centre, 
groups of 15–20 have been selected from the GIRLS 
Inspire women and girls. These groups in future 
will register themselves as community-based groups, 
focusing mostly on economic growth activities. The 
groups are sustainable because they are monitored 
by community leaders as well as ward and district 
authorities.

The Community Development Officers of each district 
give these groups information, skills and knowledge 
about the financial support provided from the 10% of 
district revenue that is divided among youths, women 
and the disabled. The major advocates differ a bit 
in Kilwa and Ruangwa. Those in Ruangwa have the 
Prime Minister of Tanzania, the Honourable Kassim 
Majaliwa, who is also the Member of Parliament 
for Ruangwa Constituency; the Ruangwa District 
Commissioner, the Honourable Joseph Mkirikiti, 
Community Development Department; social welfare 
officers; and their centre facilitators. The Community 

Getting parents’ consent for girls’ training 
and education is a major challenge we face. 
Through extensive mobilization campaigns 

and community support groups, we 
managed to overcome this challenge.

Community feedback after seeing 
the prosperity of their girls is really 

encouraging, and they value the work and 
contribution of the GIRLS Inspire project.

–– Sabeen Almas, SPARC 

Champions for Change also play a major role in 
motivating girls to retain their training and monitor 
their progress through visible changes, such as the 
ability to speak out, challenge, be confident and have 
a sense of self-reliance. Parents, guardians, spouses, 
religious leaders and other community members 
also support the women and girls because they have 
understood the essence of the project. 

The project’s layered approach — which is part of 
its effort to be inclusive, especially regarding the 
community and its various layers — contributed 
greatly to sensitising societies about including 
everyone. GIRLS Inspire’s communications strategy 
engaged various stakeholders in the communities. 
The events included working with men and boys, 
conducting social media campaigns, holding street 
theatre performances and boat shows, engaging key 
community leaders and stakeholders, having awareness 
days, and creating television and radio broadcasts. 
A wide population was reached through radio 
programmes. In Tanzania, the radio programmes were 
live, and listeners had the opportunity to offer their 
comments, suggestions or views through text messages 
or phone calls. A staff member at the Institute of 
Adult Education (IAE) in Tanzania commented, 
“Communities acknowledged GIRLS Inspire’s efforts 

Computer literacy class at the CMES centre in Suruj, Bangladesh.
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I am the father of Zinha, one of the ben-
eficiaries of the GIRLS Inspire project in 
the electricity course. I am very happy to 

have the good fortune to have my daughter 
trained by this project because before she 

joined the course, I was already in advanced 
negotiations with a well-off man to marry 

her off. With my limited financial resources, 
I could not send her to any vocational 

school. . . . She is now busy looking for 
a job. . . . Zinha is already talking to her 

brothers to not marry young girls. . . . I am 
very happy with this project. During my 

spare time I help to identify other girls for  
the GIRLS Inspire project.

— Manual Changabeze, 60 years old, father 
of six, Muzuane Alta district, Mozambique 

as stepping stones towards increasing girls’ and 
young mothers’ empowerment and improving their 
livelihoods.”

In Pakistan, the theatre performances were followed by 
live discussions between the audience, performers and 
project staff. The awareness-raising activities focused 
on various topics. Comparison of the baseline–endline 
surveys shows a shift in women’s participation in 
decision making, as well as in the community’s support 
for women’s participation in education. 

In Mozambique, community facilitators, community 
activists and CEFM network members visit schools 
to sensitise boys with information so they are reached 
while young. They are encouraged to promote 
equitable gender attitudes and norms so that they 
can be allies in preventing child marriage and become 
change agents within their communities. In the seven 
participating schools, ADPP identified 135 boys for 
promoting girls’ education.

15
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  Intermediate outcome 1300 

INCREASED ECONOMIC LEADERSHIP 
AND FAMILY DECISON MAKING, 
INCLUDING FAMILY PLANNING, 
FOR DISADVANTAGED WOMEN 
IN BANGLADESH, MOZAMBIQUE, 
PAKISTAN AND TANZANIA

From various case studies there is evidence that women 
and girls have more agency than before the project. 
These changes are small but important building blocks 
to achieve social inclusion. In the partner interviews, 
it was reported that the project’s gender equality 
training helped narrow the gender gaps in communities. 
Following the life skills training, which includes topics 
such as social rights, health and gender equality, girls 
have the confidence to stand up for themselves when 
they sense they are excluded for being female.

To determine how far the project achieved Inter-
mediate outcome 1300, this section responds to the 
question: 

After two years, in what ways did the project add 
value to the lives of women and girls? 

ADPP in Mozambique reported that the women 
and girls benefited from: group-based safe spaces for 
sharing their stories and experiences; learning about 
helpful resources and life skills; becoming better able 
to support themselves; gaining financial literacy; and 
developing greater self-confidence, which has helped 
to increase their aspirations and reduce their social 
isolation. They also display more assertiveness, inde-
pendence, and willingness to engage in the public 
sphere. In addition, the project has facilitated access to 
much-needed information and services, such as sexual 
and reproductive health information and contracep-
tion, which in some of the families has enhanced 
communication between couples and family planning. 
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The women and girls are happy that they can take 
responsibility for their health, as most of them became 
mothers at a very young age and were forced by cir-
cumstances and lack of information to have one child 
after another, with very little spacing in between. Their 
well-being and their children’s has been improved.

CMES reported that the women and girls are more 
confident about themselves now that they have skills, 
which they have started to use to earn money and 
contribute to their family’s well-being. Before the 
training, they were idling away their time and were 
considered a burden to the family, but this training has 
changed their lives.

IAE noted increased self-reliance, relatability and 
decision making among the women and girls in the 
project. They demonstrate greater social marketing 
skills by selling products, and they engage in public 
dialogue on issues of concern to them, such as 
nutrition, economic development, women’s rights, 
and the fight against child marriage and gender-based 
violence.

SPARC reported that the GIRLS Inspire project 
is improving the overall conditions of women and 
girls by providing vocational and life skills training, 
and enabling them to sustain decent livelihoods. Its 
impacts are multidimensional, positively affecting 
the physical, emotional, psychological, social and 
economic aspects of their lives. Community feedback 
after seeing the girls’ prosperity has been encouraging, 
as community members value the work and contribu-
tion of the GIRLS Inspire project.

During my field visit to Pakistan, I met 
women and girls in the project. 

In Islamabad, I met three girls who had 
completed their training. One of them, 

Sidra, recognised me from my visit to the 
centre in November 2016 and was excited to 
update me on her progress since then. She 
had completed her training and started her 

own tailoring business at home. She said she 
earns on average 40,000 Pakistani rupees 

per month (which is the highest among the 
girls whom I have met so far). With SPARC’s 
assistance, she is now enrolled in the Open 
School at the Alama Iqbal Open University. 
She said she is paying her siblings’ tuition 

and supporting her family. A young woman 
I met in Haripur, Pakistan told me: “The 

fact that I can speak to you is because of this 
training, otherwise I would not have the 
confidence to speak to you.” Another one 
told me that her parents said they can see 

the value of the training as they observe the 
changes in her. Among them were at least 15 
who had received loans though the govern-

ment’s youth loan scheme, which helped 
them establish their businesses. According 

to them, their families are very supportive of 
their businesses, in part because they do not 
cost the family anything. Three girls working 
in a garment factory had their employment 

facilitated by SPARC. They told me that they 
earn 15,000 rupees per month, and the job 

has a pickup-and-drop-off service too. Among 
the girls was a 14-year-old whose marriage had 

been prevented by a BEDARI fieldworker. 
She has since been enrolled in school.

Meeting a girl such as Sidra, whom I had met 
15 months earlier, and seeing the change in 
her was inspiring. Not only is she earning 

an income, but she also went back to school 
while supporting her siblings. This is an 

example of how one girl’s education has a 
ripple effect in her family and the community.

–– Frances Ferreira

Women at the IAE Tanzania training centre.
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Bangladesh

COUNTRY SUMMARIES

	106 staff members trained  
(Outputs 1121, 1122, IM 1120)

	1 gender policy in use (Output 1111)

	3 exchanges with external agencies 
(Output 1123)

	7 social media platforms in use  
(Output 1123)

	13 courses developed  
(ITM 1100, Outputs 1311, 1322)

	20 active units providing safe learning 
environments for girls agreed with 
communities in addition to 103 MOUs 
signed with prospective employers 
(Outputs 1212, 1213)

	6,068 women and girls completed life 
skills and vocational skills training  
(IM 1310, 1320)

	172 community events, including 
39 workshops and 20 theatre per-
formances, have reached 168,158 
community members across 20 active 
units (Output 1211)

	40 community support groups 
established: 20 local support groups, 
20 job counselling committees, 20 
employers’ committees (ITM 1200)

	741 girls reintegrated into formal 
schooling (ITM 1100)

	10 employment camps (job fairs) 
and 8 info-sharing events were held, 
exposing 2,400 women and girls to 
market and employment information 
(Outputs 1331, 1332)

	3,918 applied for employment, 2,418 
were successful (Output 1332, ITM 1300)

	200 girls opened bank accounts18
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I met Atia Khatum, who is 22 years old 
and married with two children — a son 
aged eight and a daughter aged four.

Atia was married at 12; her husband 
was 15. She said she resisted but 

could not do much to prevent the 
marriage to her “child-bridegroom.” She 

gave birth to her first child at 14. 

In 2016, she joined the Girls Inspire  project, where 
she was enrolled in a four-month training course in 
fashion and garment making.

After her training, Atia took a loan from her father 
and bought a sewing machine. Once she started 
earning an income, she repaid the loan. On average, 
Atia earns 9,000 Bangladeshi taka per month. Her 
husband is a riksja driver. Their son attends the SSS 
boat school, where he is in Grade 1.

When asked whether she is allowed to take decisions 
in the household, she confidently said, “Yes, I am 
allowed to take decisions.” I asked whether this had 
been allowed before she received the training and 
earned an income, and she said, “No, he worked 
alone. Why should he have listened to me!” I said, 
“And now that you earn an income?” With a broad 
smile, she said, “Now I can make decisions.” To me 
this was very significant because she was implying, 
“I have agency now. My income gives me the ability 
to make decisions, whereas without an income, I did 
not have a voice, I did not have agency.”

When asked whether she saves part of her income, 
she said without hesitation that she was saving at least 
500 taka per month. I asked where she is saving the 
money, and she laughed, then said that she is putting 
it in a bank. Her message to other girls without skills 
was to learn a new skill because it could change their 
lives. I was impressed by her confidence and pride 
about her business and income.

— Frances Ferreira
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In Bangladesh, two partners are implementing the 
project: the Centre for Mass Education in Science 
(CMES) and Shidhulai Swanirvar Sangstha (SSS).

 1100: Organisations 

CMES has been providing women and girls training in 
quality vocational skills; the educational materials have 
been developed, tested and applied in accordance with 
the Bangladesh National Qualifications Framework to 
ensure their quality. 

In the training sessions, CMES is using computers, 
mobile phones and digital cameras to provide the 
women and girls with a better learning experience.

SSS uses solar-powered training and library boats to 
bring education and skills to women and girls. These 
boats are equipped with Internet-linked laptops, 
multimedia projectors and educational materials. 
They travel along rivers and dock at villages, where 
on-board training takes place during the daytime.

 1200: Communities

Community support is central to the project’s 
success. To this end, SSS adopted a comprehensive 
and holistic strategy to include almost every actor in 
the community, endeavouring to coordinate among 
them to empower girls and prevent CEFM. Training 
happens in new districts every six months. CMES 
has arranged various meetings and workshops in 
each district over the past year to gather community 
support for women’s and girls’ education. It usually 
takes several meetings to convince a community 
that education and training are very important for 
women and girls. No written agreements were made 
with the communities, but they verbally expressed 

their commitment to cooperate with implementing 
the GIRLS Inspire project. CMES arranged local 
support group meetings to sensitise and motivate the 
community and to establish the common goal of girls’ 
education and empowerment. The project interven-
tion has added significant value to the well-being of 
women and girls, who can now enjoy more freedom of 
movement, work and employment. 

The men and boys of the community initially showed 
some resistance to the awareness-raising session and 
the skills training session. They did not like the idea 
of women and girls going out to attend a rally and 
becoming employed after the completion of their 
training. They also thought that skills training should 
be arranged for them (the men and boys) instead 
of the women and girls. But with further sensitisa-
tion efforts and outreach to the community, their 
traditional outlook on gender roles began to change. 
Change is always hard. But we have been giving input 
in a slow and incremental way so that the changes in 
these communities become sustainable.

When their training is complete, some of the women 
and girls feel they need further training or facilitation, 
such as support in reaching a market where they will 
be able to sell their products successfully. To this end, 
we formed change-maker groups led by women and 
girls with advanced leadership and other skills. They 
provide facilitation for girls who lack skills so that their 
skill gap can be minimised. The change makers also 
provide technical support to other girls who want to 
take skills training and awareness training.

SSS has integrated local culture with technology. For 
example, jari songs (traditional songs) were developed 
with the participation of the local community, then 
recorded and displayed during evening shows. The 
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local people got to watch themselves on the big 
sailcloth, while also exploring new media and gaining 
information on women’s rights. Over the past year, 
30 stakeholder meetings with 681 union council 
members, community leaders, potential employers and 
villagers were arranged, and 80.91% percent of the 
participants were women and girls.

The baseline–endline data show an increase in both  
employment opportunities and community support 
for women’s and girls’ education. 

 1300: Women and Girls

One of the project’s key aims was to improve women’s 
and girls’ learning experience and provide strategies 
linking them to employment opportunities. 

Receiving training is a life-changing journey for the 
women and girls, who are very keen and passionate 
about learning after previously being deprived of 
education and training. They learn best in a partici-
patory way and when the trainer and facilitator are 
friendly and supportive. The women and girls also 
face the challenges of learning new skills, such as 
computing and creating fashion garments. The first 
challenge is overcoming their inhibition, because many 
are starting their educational journey after being away 
from school for a long time. They also must learn how 

to use technological hardware, such as a computer, 
mouse and keyboard. Some of the women and girls 
have little or no education and lack both literacy and 
numeracy.

Initially, they have trouble receiving instructions 
from the teacher. However, staff members help them 
understand the importance of becoming self-reliant, 
so the students become able to put extra effort into 
learning new things. The staff even provide extra 
classes to address the women’s and girls’ learning and 
skills deficiencies. Some students do not continue after 
one or two months due to various social factors, such 
as their parents prohibiting them from going, and 
instead trying to arrange marriages. In some instances, 
the parents feel insecure for no apparent reason. We 
go to these girls’ houses and try to reintegrate them 
in the training programme. In most cases, we are 
successful. 

To accelerate the learning process, the trainers break 
complex skills down into smaller skill subsets. In 
this way, trainees can learn quickly and understand 
the subject clearly. They are encouraged to practice 
slightly modified versions of a task multiple times in 
a row, which helps them learn more and at a quicker 
rate. In Bangladesh, women’s  and girls’  interest in 
tertiary education increased from 69.96% to 90.63%.

CMES project staff at the Suruj training centre.
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Strategies to link women and girls with 
employment

Partners have employers committed at the field level 
and the head office level. The employers committee 
consists of business and enterprises owners in a variety 
of professions. We also sign MOUs with enterprises 
and industries. After completing their training, women 
and girls gain employment in these partner enterprises. 
We also arrange job fairs where women and girls 
can apply for employment; many national and local 
enterprise owners are present at these fairs. To tailor 
their training, CMES assesses market demands and 
needs and aligns their training accordingly. Micro-
credit support is arranged for women and girls who 
want to start their own businesses and become entre-
preneurs. Through employer mapping, CMES works 

towards attaching each girl to an internship that will 
lead to employment.

SSS’s project team works with local communities to 
identify potential income-generating opportunities 
and related training needs before designing cor-
responding training programmes to suit the needs 
of local women and girls in flood-prone areas. The 
project staff work with financial institutions and 
upazila offices of the Department of Women’s Affairs 
to help women to obtain micro-loans to establish 
small businesses. Through this network, heads of the 
young women’s association and member of Rights 
Reporters in Flood-Prone Areas are introduced to 
local governments, financial institutions and other 
organisations. It is encouraging to note (below) that 
employment rate increased from 26.01% to 97.92%.

COL Senior Adviser, Women and Girls, Frances Ferreira provides project participants with an overview of GIRLS Inspire’s website. SSS boat school in Rajshahi, Bangladesh. 
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Mozambique

	81 staff members have been trained 
in project collaboration for women’s 
and girls’ issues, content development, 
technology integration and data 
collection (IM 1120, Outputs 1121, 1122)

	19 life skills and vocational skills 
courses have been developed  
(ITM 1100, Outputs 1311, 1322)

	24 exchanges with external agencies 
(Output 1123)

	96 events in addition to 7 radio/
video spots that have reached at least 
33,625 community members in 16 
communities of 4 regions (Output 1211)

	8 support groups created – 7 cultural 
groups and TRIOs for girls’ peer 
support at ADPP – and 18 support 
groups and 3 District Technician 
Advocates at Progresso (ITM 1200)

	16 safe learning environments 
established and agreed with 
communities, in addition to 258 
agreements signed with parents and 
spouses to allow girls to attend school 
(Outputs 1212, 1213)

	4,152 women and girls completed 
skills training (IM 1310, 1320) and  
1,710 girls reintegrated into formal 
schooling (ITM 1100)

	139 girls applied for employment,  
49 were successful (Output 1332, ITM 1300)

	94 women and girls opened bank 
accounts

	43 internships established
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My name is Rajabo Momade 
Cimalawoonga, and I live in 
Lichinga, in the province of 
Niassa, in Mozambique.  
In September 2016, I joined 

the Associação Progresso 
to manage, at the provincial 

level, the GIRLS Inspire project 
“Learning, I Can Change,” an 

initiative for women and girls funded by COL.

I found the objectives and goals of this project noble, 
specifically in addressing the problem of CEFM, 
which puts my country tenth in the world and first 
in Southern Africa for the disturbing numbers and 
rates of girls who drop out of school and marry at an 
early age. I accepted the challenge of contributing to 
eradicating this problem.

Although I already had some experience as a 
social activist, I soon realised that this project was 
challenging in several ways: (1) the problem the 
initiative proposes to solve is culturally sensitive 
and difficult to address because it involves not only 
the question of knowledge but also individual and 
collective behaviour and attitudes; (2) socio-eco-
nomically, many of the women and girls in the target 
group are in vulnerable rural communities; (3) the 
project aims to contribute to this change through 
education, but getting women and girls to attend can 
be challenging.

However, the answer to my challenges came 
soon when, using the community-of-practice 
(CoP) platform and online technologies such as 
GoToMeeting and Webinar, I joined GIRLS Inspire’s 
global team to share experiences of practices and 
challenges. This helped me learn new approaches and 
consolidate my existing knowledge through input 
from various experienced actors in the CoP, each of 
whom is engaging in such activities — sometimes 
similar and sometimes different, but all as part of 
initiatives for women and girls.

I have learned from COL to value teamwork and 
easily share knowledge with a team of facilitators 

and partners at the district and community levels 
to develop local capacity, autonomy, security and 
trust in all participants, with a view to achieving the 
project’s objectives.

In project management, I now feel that I have 
improved communication and shared learning with 
the team through the use of Fluid Survey and Survey 
Gizmo technology. This has improved our ability 
as a team to address the issue of CEFM and to 
collect qualitative data through case studies, thereby 
providing evidence of change in the community. I 
feel that this project has made me a better manager 
who is able to contribute to ending CEFM.

As a manager of the field team who handles the 
project’s day-to-day challenges, I believe the most 
significant benefit this project has brought to me is 
the ability to bring about change in the community. 
I feel that it is increasingly the community itself that 
takes the lead in managing the problem of CEFM, 
by reporting marriages that have been arranged, then 
taking action to prevent them.

Communities are increasingly confident about the 
project, becoming receptive to the GIRLS Inspire 
initiative and taking a lead in change. Before, they 
were afraid to talk about the problem, report cases or 
take preventative action. Today, they readily report 
problems and work upon resolving them.

I see constructive changes within the team and in the 
communities, evidenced through positive attitudes 
and behaviours in the different actors, such as 
gender trainers, adult educators, teachers, tutors and 
members of the community gender committees, as 
well as the women and girls themselves and men and 
boys. All of this has been possible because GIRLS 
Inspire empowers and inspires.

With GIRLS Inspire, I learned that teamwork 
is an integral part of making change happen. I 
will continue to share my learning with others, 
and I hope to inspire women and girls and their 
communities to be leaders in change and community 
development.  
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 1100: Organisations 

Recognising that efforts to end child marriage require a 
collaborative approach, ADPP is working in partnership 
with key community members, other organisations and 
the private sector while concurrently supporting the 
voices of change agents at the community level seeking 
to change attitudes and motivations that perpetuate the 
practice of child marriage. ADPP’s actions to end child 
marriage advance efforts to end gender-based violence 
while strengthening women’s and girls’ positions in their 
communities. It does this by integrating those of school-
going age into school, and helping other women and 
girls gain vocational skills of their choice and in response 
to the community’s labour requirements.    

Progresso and ADPP trained staff in M&E for gender 
equity integration, and in qualitative data collection. 
They also trained trainers on gender-sensitive 
pedagogy, conducted exchanges with the National 
Institute of Employment and Vocational Training, the 

ORERA and Hankoni associations, the Promotion 
of Justice and Legal Assistance organisation and the 
police in order to foster partnerships. ADPP hosted 
the Canadian High Commissioner to Mozambique 
and Deputy Minister for International Development.

 1200: Communities

Through community meetings, debates, drama and 
presentations, the project provides information and 
data on how early marriage stifles girls’ and boys’ 
abilities to succeed and grow into empowered women 
and men able to better themselves, their families and 
their communities. One of the tools that the project is 
currently using is simplified information from a report 
that shows the short-, medium- and long-term socio-
economic benefits of educating a girl child for the 
family, the community and the country. Using pictures 
and other visual elements, the frank discussions — 
sometimes facilitated by the first-person narratives 
of women and girls — illustrate the severe negative 
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consequences of child marriages. For example, they 
show that the risk of malnutrition in children born 
to mothers over the age of 18 is smaller, and that 
improving nutrition can contribute to an increase in a 
family’s lifetime savings. Frequently, these discussions 
are backed by testimonies from women and girls, who 
speak about their situations or talk about their friends’ 
and neighbours’ experiences.

Through the Aptus device, girls can watch videos from 
other countries, describing the consequences for girls 
who are married young and how their quality of life 
changes. These girls then lead sessions in schools and 
communities to talk about the negative consequences of 
CEFM. In community discussions and debates, various 
laws and strategies — such as family law, domestic 
violence law, and CEFM prevention strategies — are 
considered; community members are empowered 
with more information so they can better understand 
the laws and the negative consequences of CEFM 
and can generally have a more informed attitude and 
outlook on life. Community leaders, traditional leaders, 
and members of the law enforcement and judicial 
communities are further mobilised as key allies for the 
implementation and enforcement of laws. It is essential 
to engage with communities to find locally appropriate 
strategies for ending child marriage.

Working in partnership with parents and spouses is 
essential, as child marriage is often a consequence of the 
constraints and stresses experienced by families because 
of poverty or societal pressures. To gain community 
support, the project interventions involve fathers as 
well as religious and traditional leaders to broaden their 
understanding of the dangers of child marriage, and the 
long-term benefits of education and economic oppor-

tunities. This is done through continued sensitisation 
efforts, as well as theatre, campaigns when necessary 
and one-on-one meetings. The project also reaches 
out to young boys in schools and the community to 
encourage equitable gender attitudes and norms so 
they can be allies in preventing child marriage as well as 
change agents within their communities.

During the project, no written agreements were 
entered into with parents, spouses or guardians, but 
allowing project staff to register women and girls 
in courses constituted agreement. At the beginning 
of the project, there was some resistance from the 
communities, as they were not convinced that training 
women and girls would be beneficial. However, when 
the community members saw positive results, they 
began mobilising more women and girls. An eighth 
community has presented a request to be included in 
the project.  

Progresso 

Progresso developed and distributed awareness 
materials such as brochures on the prevention of 
CEFM. The information provided in brochures 
and face-to-face discussions revolves around issues 
considered relevant to the right to education, 
sexual and reproductive health, and the economic 
empowerment of girls to improve their livelihoods.

Progresso engages communities in their sensitisa-
tion and mobilisation activities on topics such as the 
disadvantages and consequences of CEFM, and the 
benefits of education and economic empowerment for 
preventing such marriages. They make use of community 
radio programmes and meetings of community gender 

26



G IRLS  INSP IRE  -  PROGRESS  REPORT  #4

committees to disseminate information. Discussions 
are also undertaken about legislation and registration 
procedures for small and medium companies to prepare 
women and girls for finding employment. Progresso has 
specific activities focused on the empowerment of the 
community gender committees and the role of women in 
decision-making forums.

 1300: Women and Girls 

ADPP

In these communities, child marriage often is 
considered a private matter governed mainly by 
religion and culture. For some families, child marriage 
is pursued for economic and social reasons. In other 
cases, child marriages are used to consolidate relations 
between families, secure deals over land or other 
property, or even settle disputes. The project takes these 
contextual realities into consideration in the design and 
delivery of courses. For example, in these communities, 
decisions on child spacing, pregnancy and number of 
children are often taken by a man. Progresso arranges 
education and training in a way that treats the husband 
or father as a partner so as not to create tension 
between the women and their families. 

Classes are delivered during times suitable for most 
women and girls. The courses not only close the skills 
gap but also build resourcefulness and an enterpris-
ing spirit among the participants. For example, when 
learning about sexual and reproductive health, women 
and girls get to visit health centres, where they learn 
first-hand about family planning and available health 
services that they can access themselves. In addition, 
women and girls can bring their small babies to class. 
The community centres are situated within walking 
distance for most of the participants, but for those too 

far away, community facilitators make a series of home 
visits to support women’s and girls’ participation in 
the course, driving there on their motorbikes. TRIOs 
(three women per girl in one unit) are created as a 
support system to deter women from dropping out. 
To maintain a student-centred approach to training 
and girls’ education, group size is kept manageable for 
the trainers. This allows for more one-on-one training 
and a closer trainer–student relationship whereby the 
trainer can identify each trainee’s learning needs to 
help them receive quality learning and training.  

Progresso

We found that the most effective way for the women 
and girls to learn is through practice and in groups. 
Challenges included conflicts of interest between 
the school calendar and commercial or agricultural 
activities. In addition, some girls gave up because 
they had to move and there were no similar learning 
opportunities in the new host community. The team 
sensitised these girls to help them find learning 
opportunities in their new communities so that their 
education and training process could continue. As 
evidenced from the data below, there was a significant 
increase in women’s access health and economic 
opportunities after participating in the project.

Community mobiliser travelling with her bike to visit the ADPP 
training centres in Nampula, Mozambique. 
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Linking girls to employment

Progresso is linking girls to employment by 
providing assistance to savings groups and guidance 
on the generation of self-employment through 
the development of small businesses. Meetings are 
arranged with potential employers, such as the Niassa 
Cotton Society and Mozambique Leaf Tobacco, 
to identify existing opportunities, learn when 
new recruitment will take place and facilitate the 
integration of girls into employment.

Progresso has also arranged with a local bank to 
facilitate the opening of bank accounts for girls, 
resulting in 94 women and girls opening bank 
accounts. Once accounts are opened, the account 
holders have opportunities to inquire about 
submitting credit applications to start or improve their 
own businesses.

ADPP has found that the first step in linking women 
and girls to the labour market and financial institu-
tions to support their employability and entrepreneur-
ship happens during the baseline period, when they 
select the courses that interest them. During their 
training, they are given support in those fields, and 
as part of their practical training, they are placed with 
a company in their field of choice. In the baseline 

period, employers were approached to share the 
project with them and elicit their participation. During 
the trainees’ two-week practical training in a company, 
the project supports the trainees in asking questions 
and reflecting on their choice, helping them perform 
to the best of their ability so they can increase their 
opportunities for employment. Most of the girls have 
gone on to employment or have had opportunities to 
intern in hotels and restaurants. ADPP also trains the 
women and girls in work ethics so that in the event 
they are employed or are invited for an internship, 
they can stand out. For those able to read and write, 
once they graduate the project helps them write a 
curriculum vitae, develop simple business plans and 
conduct job searches. Their names are circulated to 
many companies in their field of training.

During my visit to Mozambique in September 2017, 
I visited two girls on internships at a hotel. I was 
impressed by the feedback from the manager. He 
assured me that the girls are well trained, that the 
hotel offers them additional training (safety in the 
workplace) and that they are treated the same as the 
full-time staff. He envisages that once the internships 
are over, they girls may be hired on a full-time basis. 
The two girls spoke confidently about their internships 
and were visibly happy to earn an income.

Women and girls at an ADPP training centre in Nampula, Mozambique.
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Pakistan

	2 gender policies in use (Output 1111)

	241 staff members trained in standard 
operating procedures for child-friend-
ly environments and women’s and 
girls’ issues, project communications 
and M&E (IM 1120, Outputs 1121, 1122)

	21 exchanges with external agencies 
(Output 1123)

	2 social media platforms in use  
(Output 1123)

	24 life skills and vocational courses 
developed (ITM 1100, Outputs 1311, 1322)

	171 events and 24 theatre performances 
have reached over 10,896 community 
members (Output 1211)

	45 centres and 7 community-based 
spaces established as safe learning 
environments for girls and agreed with 
communities (Outputs 1212, 1213)

	1 advocacy documentary produced 
and in use (Output 1211)

	6,237 girls completed life skills and 
vocational skills training with SPARC 
and 216 girls completed self-growth 
sessions with Bedari (IM1310, 1320)

	19 info-sharing events on employment 
opportunities and 1 employment 
camp held to exhibit girls’ vocational 
products and link them to the market 
(Outputs 1331, 1332)

	513 internships established

	155 women and girls opened bank 
accounts

	30 girls obtained microloans

	126 girls applied for employment,  
57 were successful
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Sumaira is a 27-year-old woman 
with special needs whose family has 
a low income. She lives in Multan 
with her husband. As in the majority 
of families in the community, her 
husband manages the finances, but 

the household income is low because 
menial labour is poorly paid. With only 

one earning member of a family otherwise 
comprised entirely of females, they live in dire poverty.

Sumaira was educated up to middle school but 
dropped out, partly due to financial problems and 
partly because she was discouraged from getting to 
school by having no way to travel back and forth.

SPARC’s social mobilisers conducted a community 
awareness-raising session in her neighbourhood, 
which she attended and found interesting, particularly 

as opportunities for vocational training were being 
offered close to her home. After consulting with 
her husband and deciding not to let her disability 
be an obstacle to learning new skills, she enrolled 
in SPARC’s beautician courses, offered at a nearby 
vocational training centre.

In addition to learning potentially marketable skills, 
she also used the opportunity to learn about basic 
life skills; among other things, she realised that her 
disability is only debilitating if she perceives it as 
such. Her prior self-perception had prevented her 
from attaining education ten years earlier, and she is 
now grateful for a second chance to make a different 
life for herself and her family. After struggling with 
being treated differently and suffering emotionally, 
she has come to terms with her disability and now 
aims to open her own beauty parlour to contribute to 
the family income.
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 1100: Organisations

Bedari held various meetings, dialogues and forums 
with national organisations — including the Women’s 
Parliamentary Caucus (WPC), the Pakistan Institute 
of Parliamentary Services (PIPS) and Ending Violence 
Against Women and Girls — to advocate against 
CEFM. This resulted in a motion being raised in the 
Senate.

SPARC learned they can benefit from technology to 
educate girls by using animation or other engaging 
content that can help students learn easily and develop 
more interest in their studies. SPARC’s ambition is to 
interact with girls, raise awareness, make learning more 
fun and facilitate their success. Its strategy is to involve 
women and girls in dynamic training and encourage 
them to actively participate. Laptops/computers are 
used to deliver lectures in life skills-based education 
and vocational training. Video tutorials are shown to 
enable quick learning about new trends and develop 
ideas. Mobile phones are also being used to teach girls 
about social media.

 1200: Communities

Communities consented to SPARC establishing 
vocational centres on the condition that centres would 
be within their reach and they would not have to send 
their girls far away from their homes; these provisions 
reduce the security risks girls otherwise face.

SPARC has formal agreements with several organisa-
tions for internships, stipends and job placements, 
and informal agreements in the form of support 
from the general community. This trust was earned 
because of the hundreds of girls who were trained 
in their communities. Getting parents’ consent for 
girls’ training and education is a major challenge, 
but through extensive mobilisation campaigns and 
community support groups, this challenge is being 
overcome. Communities’ feedback after seeing their 
girls’ prosperity is very encouraging; the communities 
clearly value the work and contribution of the GIRLS 
Inspire project.

Bedari in 2017 observed International Day of the 
Girl Child with a social media campaign and observed 
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Human Rights Day and 16 Days of Activism against 
Gender-Based Violence through various activities 
in the community. Comparison of the community 
baseline and endline data shows the significant changes 
that took place over the last two years as a result of the 
project. 

 1300: Women and Girls

SPARC reported that the GIRLS Inspire project 
is improving the overall conditions of women and 
girls by providing vocational and life skills training, 
and enabling them to sustain decent livelihoods. Its 
impacts are multidimensional, positively affecting 
the physical, emotional, psychological, social and 
economic aspects of their lives.

Most of the enrolled girls have either dropped out 
of school at a very early age or never been to school 
and are socially isolated. It is a long process for them 
to become familiar with a new learning environment 
and people and simultaneously be motivated to learn, 
but they are very responsive and ambitious. We keep 
in mind their level of understanding, and we try to 
communicate with them in the local language. As 

their familiarity grows, they interact with all of the 
staff members and enjoy their time at the centre. Staff 
members are very cooperative, and they understand 
the local dynamics and deal with the girls accordingly. 

After the initial training, women and girls are 
confident and ready to move ahead in their lives. They 
seek advanced courses and focus on getting micro-
loans, starting home-based businesses and learning 
new skills to promote their businesses. The vocational 
courses open new windows for them and link them 
with better opportunities, helping them flourishing as 
individuals in society. They are inspired on a daily basis 
by meeting people from all walks of life and listening 
to their stories, which they can apply to themselves.

SPARC has developed strong linkages with the labour 
department, the Technical Education and Vocational 
Training Authority (TEVTA), the Chamber of 
Commerce and other partners.

The project had some impact on 80.27% of the 
respondents as far as their ability to participate in 
family decision making is concerned compared to 
45.60% at the beginning of the project.

Street theatre in Bedari, Pakistan.
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Tanzania

	2 gender policies developed (Output 1111)

	2 social media platforms (Output 1123)

	1 support group: Community 
Champions for Change (IM 1200)

	3 advocacy videos developed (Output 1211)

	92 community events in 6 wards 
across 3 districts, reaching at least 
500 key stakeholders and leaders in 
communities (Output 1211)

	3,021 women and girls registered for 
schooling and life skills training

	39 life skills and vocational courses 
developed (ITM 1100, Outputs 1311, 1322)

	130 staff members trained in 
technology integration, multimedia 
development, M&E, child protection 
policies and CEFM issues (IM 1120, Outputs 
1121, 1122)

	41,044 community members reached

	346 women and girls opened bank 
accounts

	237 internships established 33
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“ The civic and gender equality 
education made me think about my 
dream, the right to education,” says 
Agatha Kipeta. She is a mother and 
participant in the CEFM GIRLS 

Inspire project in Tanzania, which 
creates awareness about CEFM. Rather 

than breaking up families, it supports girls 
and young women to acquire basic academic, 

pre-vocational and life skills to overcome barriers 
that prevent them from participating in economic 
activities.

In Tanzania, a study done by Tanzania Demographic 
and Health Survey (TDHS, 2012) shows that lack of 
education, poverty and traditional values are major 
causes of early marriages and 36% of women now 
aged between 20 and 24 were married before they 
turned 18. 

Agatha became pregnant while in form one (grade 
eight) and this marked the end of her formal schooling. 
Many girls like her have their dreams cut short and lose 
the chance to acquire the necessary skills to compete 
in the job market. However, as a result of enrolling in 
the CEFM project, she now has skills in soap and batik 
making, food processing and understands more about 
gender equality and human rights. 

A lesson on human rights made Agatha aware that 
education is a fundamental basic right for everyone. 
With a desire to become educated, she registered 
at the Institute of Adult Education (IAE) centre 
in Sumbawanga, a town in southern Tanzania, to 
continue with her secondary education through the 
ODL mode of delivery. In November of this year, she 
will sit her form two national examinations and hopes 
to go on to study engineering at university. 

Agatha has become a role model in her community 
and encourages other girls to join the CEFM GIRLS 
Inspire project. As a result of her advocacy, Regina 
Kilumba also started attending the IAE centre and 
wishes to study medicine at university to become a 
doctor in her community.

Agatha and Regina attend evening classes; during 
the daytime, they sell soaps, batik fabrics, flour and 
peanut butter at the local market to earn income. 
These are products they produce as part of a women’s 
group comprised of the first batch of CEFM GIRLS 
Inspire graduates. 

“Alternative education is a good thing and it has 
changed my life,” says Agatha. She is grateful to have 
been part of the CEFM GIRLS Inspire project.

  1100: Organisations

KIWOHEDE and IAE both organised train-the-train-
er sessions, and KIWOHEDE set up its community 
satellite centres in preparation for girls’ training. Staff 
members are now using GoToMeeting to conduct 
training and group work. All staff members have their 
own accounts on social media, such as Facebook, 
Twitter and Instagram. They use WhatsApp as a com-
munication and socialising platform to share important 
information. The Bunju Project has a Skype account 
for the Centre Manager and project coordinators to 
communicate.

Staff members at IAE improved their skills in seeking 
more information from links available on social media. 
They also improved their skills in linking their various 

social media accounts, such as Facebook and Twitter. 
As an organisation, they enhanced their writing and 
IT skills and submitted their reports through Survey 
Gizmo. They also participated in meetings through 
GoToMeeting and used recordings of meetings to 
cascade the training to other team members. To 
request clarification from COL and send updates, 
they used Base Camp.

  1200: Communities

KIWOHEDE conducted several events to increase 
awareness about girls’ education and CEFM among 
the community by hosting open dialogues, doing 
door-to-door follow-up and holding discussions with 
community members. 
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KIWOHEDE signed MOUs with the radio stations 
Ruangwa FM and Mashujaa FM, which broadcast 
radio programmes for community awareness raising. 
District authorities such as district community 
development officers, social welfare officers, district 
administrative secretaries and district commissioners 
of both districts were interviewed on radio and gave 
their support to the project. The girls registered in the 
project were afforded radio time to inspire others and 
the community by sharing their real-life experiences 
and testimonies, as well as the milestones they have 
achieved since joining the GIRLS Inspire project

KIWOHEDE organised community sensitisation 
sessions on education and the prevention of CEFM; 
participants included traditional and religious leaders, 
district, ward and village authorities, parents and 
girls. Community leaders were involved in developing 
strategies to facilitate smooth and easy training at the 
community level, taking into consideration distance 
from the village, the types of facilitators, the types of 

vocational education and training (VET) skills, the 
materials needed for VET and possible markets. The 
number of hours and days of the courses were also 
considered. 

IAE reported that the success of the GIRLS Inspire 
project depended highly on the degree of community 
involvement. Through community participation in 
M&E, consultations, dialogues and various meetings, 
the project has managed to engage many community 
members and leaders, including village executive 
officers, ward executive officers, educational officers, 
and parents. Some of issues discussed during these 
engagements were low turnout and high dropout 
rates for the programmes, sensitisation of learners so 
they will rejoin and stay in the programmes, public 
outreach campaigns and data quality issues. The 
majority of girls and young mothers (approximately 
95%) received quality support from their spouses and 
parents to participate in the project.
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  1300: Women and Girls

The early stages of the girls’ and young mothers’ 
training went slowly, but the learners were eager to 
learn and acquire knowledge and skills. However, we 
experienced some dropouts and lack of motivation 
due to bullying and other sorts of harassment, when 
girls and young mothers were laughed at on the 
way to and from learning centres. Interestingly, the 
majority of the dropouts showed some interest in 
resuming their studies for the practical aspect of the 
vocational training, when learners were able to make 
and sell food, soap and batik. In the cases of partici-
pants dropping out due to distance, the rainy season 
or farming activities, we used their local leaders to 
motivate them to resume training when their circum-
stances changed.

The most effective way that women and girls are 
learning is through the mobilisation of learning 
through established satellite training centres. In 
addition, one learning program has facilitators who 
visit distant villages, such as Mkwanyule and Mpala, 
which are 15 km from major training centres, and 
Kisiwani Island in the Indian Ocean, in the Kilwa 
District. Effective learning is also facilitated by 
monthly sensitisation activities and door-to-door 
visits. Another promoter of effective learning is the 
use of government-owned facilities and premises, 

which creates a sense of ownership and trust in the 
community, thus motivating learning.

Some challenges are: the shortage or absence of 
certain training equipment, such as computers, 
motorcycles for those wanting to engage in driving 
school, and mobile phone repair equipment; the 
high price of packaging materials; and the long 
distances to and from one training centre to another 
for supervision and follow-up, which necessitate 
motorcycles. 

Link to employment

KIWOHEDE has been working closely with district 
authorities under the Community Development 
Department, which is responsible for monitoring 
the  socio-economic well-being and empowerment 
of special groups such as youths, women, children 
and the disabled. Through this department, the 
district provides 10% of its revenue as micro-loans to 
special groups for their economic growth. To date, 
the Ruangwa district has 29 groups of women and 
girls and the Kilwa district has 28. Both districts 
have committed to registering the groups officially 
by designing constitutions for each one and putting 
them into the schedule of the next financial year for 
micro-loans and extra training. KIWOHEDE has also 
linked some girls with firms for internship opportuni-
ties so they learn on a regular basis. 

IAE established CEFM learners’ groups and 
connected them with local available support systems 
on the ground. Activities included liaising and com-
municating with ward community development 
officers, who are in charge of registering all business 
groups for credit and loan purposes.

I was in the bus during this session thus I 
missed some important points due to connec-
tivity fluctuation of network. But now I can 
simply listen to all of what was discussed and 
still can have the same understanding as if I 

attended the meeting, and I can give feedback.

— Salim Mpanda, KIWOHEDE

Community sensitisation, Kiwohede, Tanzania.
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PMF TABLES

The following tables present the project’s results compared with the Performance Measurement Framework (PMF).

1100: Increased access to safe, quality, gender-sensitive

ODL opportunities for women and girls in rural areas

Indicators Baseline Targets

Actual Data

April–June 
2016

Actual Data

July 2016 – 
July 2017

Actual Data

July 2017 – 
July 2018

Actual Data 
Cumulative

ITM 1100

Increased access to 
safe, quality, gender-
sensitive ODL 
opportunities for 
women and girls in 
rural areas in selected 
countries

27% have access 
to institutions with 
ODL education 

90% attended 
primary school

48% attended 
secondary-level 
education 

8 organisations offer 
new and revised, 
quality, gender-
sensitive learning 
resources in 24 
courses

10,000 
women and girls 
completed lower 
secondary courses 
in a safe learning 
environment

n/a 7 
organisations

In progress

386 girls 
reintegrated 
into schooling

1  
organisation

In progress

2,072 
girls 
reintegrated 
into schooling

8  
organisations

In progress

2,458 girls 
reintegrated into 
schooling

IM 1110

Improved 
organisational 
capacity to design 
and deliver quality, 
gender-sensitive, 
skills-oriented 
learning programmes 
for women and girls

48% surveyed 
stated education 
and training offered 
in or near the 
community was not 
gender sensitive 

8 institutions in 4 
countries adopted 
new models to 
deliver gender-
sensitive, skills-
oriented training

n/a 7  
institutions

1 
institutions

8  
institutions

OUTPUT 1111

Training to develop 
relevant and 
appropriate policies 
to provide gender-
sensitive education 
and training for staff 
of partners

8  
policies

3  
policies

2  
policies

3  
policies

8  
policies
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IM 1120

Increased vocational 
skills to leverage 
ODL that addresses 
the barriers women 
and girls experience, 
among local partners

88% have 
not completed 
vocational skills 
training

500 faculty and 
community-based 
resource persons 
trained and have 
the capacity to 
develop gender-
sensitive learning 
resources for ODL 
and technology-
mediated learning, 
as evidenced by the 
learning resources

71 staff 
members

193 staff 
members

294 staff 
members

558  
staff members

OUTPUT 1121

Capacity building 
in the use and 
integration of 
technology for staff of 
partners

250 staff trained 
in the use and 
integration of 
technology

51 staff 
members

135 staff 
members

43 staff 
members

229  
staff members

OUTPUT 1122

Capacity building 
in the development 
of gender-sensitive 
materials for staff of 
partners

250 staff trained 
to develop 24 
gender-sensitive 
courses or learning 
materials

20 staff 
members

58 staff 
members

251 staff 
members

329  
staff members

OUTPUT 1123

Various networking 
on CEFM, skills 
and gender issues, 
with various other 
development agencies 
and partners

4 exchanges with 
other development 
agencies

3 social platforms 
established

3 international 
events attended by 
advocates of CEFM

5 online 
platforms by 
COL and  
3 new 
platforms by 
partners

22 
exchanges

9 online 
platforms

3 
international 
events 

64 
exchanges

1 online 
platform

86  
exchanges

18  
online platforms

3 international 
events attended

Gender audit training, SPARC, Pakistan.
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1200: Increased equitable participation in quality ODL by 

disadvantaged women and girls in rural areas of selected 

countries and reduced incidence of CEFM

Indicators Baseline Targets

Actual Data

April–June 
2016

Actual Data

July 2016 – 
July 2017

Actual Data

July 2017 – 
July 2018

Actual Data 
Cumulative

ITM 1200

Increased equitable 
participation in 
quality ODL by 
disadvantaged 
women and girls 
in rural areas of 
selected countries 
and reduced 
incidence of CEFM

574 girls and women 
aspire to continue to 
tertiary education

10,000 women 
and girls aspire to 
continue to the next 
level of education 
through ODL 
instead of getting 
married

2 advocates and 
1 support group 
for women’s and 
girls’ education 
and training per 
community

n/a In progress

52  
advocates

57  
support 
groups

In progress

227 
advocates

60  
support 
groups

In progress

279  
advocates

117  
support groups

Computer literacy in SSS boat school in Bhangura subdistrict, Bangladesh. 
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IM 1210

Increased awareness 
among parents and 
community leaders 
of the benefits of 
girls’ education 
and the use of 
ODL, as well as 
increased awareness 
of the negative 
consequences 
of CEFM on 
development, as 
evidenced by girls’ 
participation in 
schooling and skills 
training

217 responded that 
CEFM is a significant to 
very signficant concern in 
their community

224 community 
members said that they 
are familiar with the issue 
of CEFM (29 said no)

378 girls and women 
responded that their 
family is somewhat to 
very supportive of letting 
them go to school or 
skills training (265 girls 
and women responded 
that their family is 
somewhat to very 
unsupportive)

10,000  
women and girls

n/a 5,140  
girls, as 
evidenced by 
girls attending 
skills training 
(see ITM 
1300)

10,761  
girls, as 
evidenced 
by girls 
attending 
skills training 
(see ITM 
1300)

15,901  
girls, as evidenced 
by girls attending 
skills training (see 
ITM 1300)

OUTPUT 1211

Awareness raising 
about the benefits 
of education and 
training using 
ODL, conducted 
with the whole 
community (parents 
and community 
leaders, women and 
girls)

108 community 
members responded that 
the level of access to 
education among girls 
and women is good or 
very good (144 said it is 
poor to very poor)

8 awareness-
raising events per 
community

40  
workshops

40 DVD/radio 
programmes

40 theatre 
performances

10 
awareness-
raising 
events 
across 6 
communities 
reaching at 
least 200 
community 
members

384 
community 
events, 
reaching 53 
communities 
and 
166,407 
community 
members

29 
workshops

11 radio 
and DVD 
programmes

23 theatre 
performances

370 
community 
events 
reaching 
114 
communities 
and 
87,116 
community 
members

48 
workshops

19 radio 
and DVD 
programmes

67 theatre 
performances

764 community 
events reaching 
at least 173 
communities and 
253,723 
community 
members

77  
workshops

30 radio and 
DVD programmes

90 theatre 
performances

Workshop on CEFM (CMES, Bangladesh).
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OUTPUT 1212

Establish 
safe learning 
environments 
for women’s and 
girls’ teaching and 
learning

88 community 
members said that the 
education or training in 
or near their community 
was gender-sensitive, 
121 said that it was not 
gender-sensitive

268 girls and women 
indicated that they know 
of an institution in or 
near their community 
and it provides toilets, 
153 said it had 
ablution facilities, 299 
felt safe with its teachers, 
287 said it had clean 
water, 269 said they 
felt safe walking home 
from their home to this 
institution

1 safe learning 
environment per 
community

Total of 75 
safe learning 
environments

n/a 56 safe 
learning 
environments

181 safe 
learning 
environments

237 safe learning 
environments

OUTPUT 1213

Agreements 
concluded on 
support for women 
and girls, between 
the community and 
the project teams in 
the countries

141 community 
members responded that 
the community’s support 
to girls’ education is poor 
or very poor (106 said 
that it was good or very 
good)

1 per community n/a 401 
agreements 
concluded

61 
agreements 
concluded

462 agreements 
concluded

Travelling troupes at a community meeting. CMES, Rajshahi, Bangladesh.
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1300: Enhanced economic leadership and family decision making, 

including family planning, for disadvantaged women and girls 

in rural areas of selected countries

Indicators Baseline Targets

Actual Data

April–June 
2016

Actual Data

July 2016 – 
July 2017

Actual Data

July 2017 – 
July 2018

Actual Data 
Cumulative

ITM 1300

Enhanced economic 
leadership and 
family decision 
making, including 
family planning, for 
disadvantaged women 
and girls in rural areas 
of selected countries

379 women and 
girls responded 
that they have poor 
decision-making 
ability in the family 

373 women and 
girls aspired to be 
self-employed and 
274 aspired to be 
employed

At least 12,000 
women and girls 
are motivated to 
use their knowledge 
and skills to earn an 
income and to make 
informed decisions 
within the family

n/a In progress In progress In progress

IM 1310

Increased knowledge 
among girls about 
their health, their 
social rights and the 
consequences of 
CEFM

316 women 
and girls rate their 
understanding of 
their social rights as 
good or very good 
(327 rate it as poor 
or very poor)

474 women 
and girls rate their 
ability to make 
health decisions as 
good or very good 
(168 rate it as poor 
or very poor)

25,000 women 
and girls successfully 
complete life skills 
courses

n/a 5,140 
women and 
girls

14,338 
women and 
girls

19,478  
women and girls

Women and girls in training. KIWOHEDE, Tanzania.
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OUTPUT 1311

Courses developed 
and tested in life 
skills, financial literacy 
and entrepreneurship 
for offering to girls

0 12 life skills, 
financial literacy and 
entrepreneurship 
courses developed

3 courses 
developed

10 life skills 
courses

54 life skills 
courses

67 life skills courses

IM 1320

Increased skills 
among women and 
girls

76 have 
completed 
vocational training

15,000 women 
and girls successfully 
complete vocational 
skills courses

n/a 4,402 
women and 
girls

11,499 
women and 
girls

15,901  
women and girls

OUTPUT 1321

Locally relevant 
vocational skills 
courses developed 
and tested by partners

0 12 TVET courses 
on locally relevant 
technical skills 
developed and tested

6 courses 
developed

13 
vocational 
skills courses

9  
vocational 
skills courses

28  
vocational skills 
courses

OUTPUT 1322

Vocational skills 
courses validated by 
the labour market

0 12 skills courses 
validated by the 
labour market

6 courses 
validated

13 
vocational 
skills courses

9  
vocational 
skills courses

28  
vocational skills 
courses

OUTPUT 1323

Internships for skills 
courses established 
for women and girls

85 employers 
surveyed stated 
there were 
opportunities for 
skilled positions (9 
employers did not)

8,000 internships 
established

n/a 116 
women 
and girls in 
internships

1,227 
women 
and girls in 
internships

1,343  
women and girls in 
internships

Garment-making training. SSS boat school, Bangladesh.



G IRLS  IN S P IRE  -  PR OGR ESS  R EPORT  #444

IM 1330

Increased awareness 
of and aspirations 
for employment 
opportunities among 
women and girls

97 women and 
girls responded 
that they have 
employment 

585 women and 
girls responded that 
they do not have 
a bank or savings 
account

8,000 women 
and girls apply for 
employment

n/a 1,231 
women 
and girls 
applied for 
employment

2,952 
women 
and girls 
applied for 
employment

2,673 
women 
and girls 
successfully 
gained 
employment

795 
women 
and girls 
opened bank 
accounts

4,183 women 
and girls applied for 
employment

2,673 women 
and girls successfully 
gained employment

795 women and girls 
opened bank accounts

OUTPUT 1331

Information on 
employment 
opportunities and 
financial support for 
entrepreneurs shared 
with women and girls

488 women and 
girls responded 
they had no access 
to information 
or training on 
employment (162 
indicated having 
access)

10 information-
sharing meetings 
on employment 
opportunities and 
financial support 
conducted

n/a 23 info-
sharing 
events

4 info-
sharing 
events

27 info-sharing 
events

OUTPUT 1332

Employment 
awareness and 
placement camps 
conducted for women 
and girls

As above 12 employment 
awareness and 
placement camps 
arranged

8,000 women 
and girls attend 
awareness and 
placement camps

n/a 6  
employment 
camps took 
place

1,200 
women 
attended

5 
employment 
camps took 
place

1,250 
women 
attended

11 employment 
camps took place

 

2,450 women 
attended

KIWOHEDE Bunju training centre, Tanzania.
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REFLECTION

Challenges and Strategies to Overcome Them

The following section details the project’s challenges 
and the efforts made to overcome these challenges.

Expectations

During the initial phase, which included mobilisation 
activities, a major challenge was that many women in 
some communities said they wanted employment — 
not training. To overcome this, the partner had to be 
innovative and persistent in explaining the benefits of 
skills-based training and the positive, long-term effects 
it could have on their household income.

Cultural bias

The project was implemented in remote areas where 
communities are conservative. During training 
sessions, it was found that men and participants’ family 
members joined the sessions as observers, which 
created distractions. Furthermore, they doubted the 
training and sometimes even asked their wives or 
daughters to leave the session. Another challenge was 
maintaining consistency in participation, as some of 
the families migrated to other locations for seasonal 
work.

Lack of documentation

Following training in life skills, including financial 
literacy, the participants were eager to open saving 
accounts at banks. However, most of the women and 
girls did not have any of the documentation needed 
for opening a bank account, and those in remote areas 
apparently had not been part of the previous census. 
The onus was on the partner to guide and support 
them in obtaining identity and address documents.

Distance 

In all the countries, long distances between various 
project implementation districts continued to be a 
major challenge, both for project staff to conduct 
monitoring and for girls to access education. Most of 
the trainers are women, and some of them are married, 
making it difficult for them to devote the additional 
time and effort required to be away from home, par-
ticularly when they already travel many hours to reach 
a training location.
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Security in some countries

In one country, field staff were harassed by the 
country’s security forces for speaking out. Partners 
were not always able to use handheld devices due to 
security concerns. This delayed the transfer of data, as 
information had to be captured manually. 

Security risks remain in some countries, and 
project staff must find innovative ways to handle 
security concerns. While all of the project partners 
regard technology and social media as tools of 
empowerment, these can also pose security threats. 
One partner is avoiding using social media out of fear. 
In another country, a partner is opting not to use 
mobile phones for data collection in certain areas, due 
to investigations of what is captured on these devices 
as well as fear that they may be confiscated. With such 
concerns ongoing, it is important to be patient with 
partners, as each is facing difficult challenges daily.

Delays 

Weather conditions created delays in some of the 
countries. For instance, in Bangladesh in flood-prone 
areas, heavy rainfall impeded community meetings. 

The project addressed this issue by holding public 
meetings in covered areas in courtyards and on boats.

In some countries, the government must issue No 
Objection Certificates (NOCs). A project cannot 
start until the NOC has been obtained. Mobilisa-
tion and field work may also be a challenge during 
religious holidays, requiring partners to be flexible 
and forward thinking in their approach. The number 
of national holidays announced unexpectedly in some 
countries had an additional impact on the duration of 
the training because participants were distracted, and 
centres had to shorten training events.

In cases of such delays, it is important to be flexible 
and adapt without compromising the project’s 
objectives.

Infrastructure

In some areas, access to technology was hampered 
by long power cuts and or no power at all. This was 
compounded by the limited availability of infrastruc-
ture to create safe learning spaces.Partners had to be 
creative to ensure that learning takes place in a safe 
space.

Dr Mnubi from IAE interviewing girls during a monitoring session.
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Community support

Engaging the local community and parents by 
developing their capacity and building a trust rela-
tionship with them is imperative for the success of a 
project of this nature. This project allowed partner 
organisations to reach very remote areas, which was 
a new learning experience for staff. Residents in 
these areas are often very conservative and hesitant 
to participate in any kind of training from external 
sources. Involving community leaders and decision 
makers in the process is a very effective way of 
fostering partnership, collaboration and ownership.

It is important that activities focus on the whole 
community to change its overall culture and attitudes 
through sensitisation and awareness. Reaching out to 
males and emphasising special sensitisation for them 
is crucial for the successful and sustainable prevention 
of CEFM and the economic empowerment of women 
and girls. Raising awareness about political rights is 
important since people can only advocate for their 
rights if they know about them in the first place.

Integrate partners’ work plans into contracts 
and use a standardised approach

Working across four different countries, a synchro-
nised method of feeding the partners’ work plans into 
the GIRLS Inspire PMF has allowed us to establish a 
team approach, hold partners accountable and ensure 
targets are met. Participatory data collection played a 
huge part in ownership among partners. This allowed 
a continuous daily flow of M&E data from all partners 
in the four countries while also empowering project 
staff in the field to take part and learn about M&E.

The value of having data to provide evidence

For the GIRLS Inspire team to illustrate its 
achievement of the outcome statement “Improved 
sustainable livelihoods for disadvantaged women and 
girls in priority communities in selected countries,” 
we must have solid data. The team is pleased with 
the progress partners have made in submitting the 
data; their cooperation has been outstanding. These 

data help us follow the thread of specific girls, staff 
members and community members from when they 
started the project to when they finished and beyond, 
as well as observe how various activities contributed to 
the outputs and outcomes.

The value of ownership

It is important for partners to understand the value 
of the project for their organisation, the girls and the 
community and to get partners’ full buy-in so that 
they can take ownership. Having ownership also makes 
it easier for them to sustain the project afterwards 
and/or to source funding to scale it up. Empowering 
project team members to step up to leadership 
positions has sparked creativity in the way stories in 
the project are communicated and has established a 
credible point of contact for team members working 
in remote regions, who can also guide them according 
to local contexts.

The community of practice

Especially during the first few months of the project, 
we had to build the capacity of partners in various 
issues as well as share information and motivate and 
support them. GIRLS Inspire created a CoP using 
various platforms and technology for members to 
share information and problems. During regular 
meetings in a protected environment, members 
were asked to share their experiences and ask 
questions about issues that concern them, while COL 
introduced new items. In these meetings, everybody 
was on the same level, irrespective of their position 
and culture. This created excitement and enthusiasm 
and motivated participants to go higher and to do 
better. The CoP greatly enhanced the capacity of 
individuals and organisations and was excellent value 
for money.

Regular webinars/Skype/teleconferences

These methods have allowed us to openly and con-
sistently communicate with project team leaders and 
members across the four countries, identify issues 
and challenges, create bridges for knowledge sharing 

Lessons Learned

47



G IRLS  IN S P IRE  -  PR OGR ESS  R EPORT  #4

and build capacities for continuous improvement 
in communications, M&E and project implementa-
tion. The GIRLS Inspire team at COL HQ prepared 
six monthly schedules to ensure partners calendared 
and attend these events. Due to time differences, the 
COL HQ and partner teams had to make sacrifices to 
work outside regular office hours. However, the value 
gained from these sessions made all the after-hours 
work worth our while, because it contributed to a 
strong and committed team, cost-efficient training and 
environmental protection through avoiding travel.

Connecting women and girls with 
employment opportunities

In reviewing the literature, we found that in many 
projects similar to GIRLS Inspire, partners have 
imparted skills and vocational training to thousands 
of girls and young women without having any 
involvement after the training. What differentiated 
our strategy from that of other projects focusing on 
girls’ education was that COL’s partners were obliged 
to connect girls with employment opportunities. 
Partners applauded COL for this innovation, as they 
have found that connecting girls with information on 
the economic market, employment opportunities and 
support networks helps them become independent 
and self-sustaining and improve their livelihoods.

Enhancing access 

Given the specific constituencies in which we worked, 
this project would not have achieved successful partici-
pation and the projected impact if registration fees and 
documentation had been involved. Most of the girls 
in rural areas do not have birth certificates, and their 
parents cannot afford to pay training or school fees. 
Providing economic incentives through free training 
allowed the project to reach the unreached.

Contextualising methodologies and 
resources

Due to the illiteracy rate among the target groups, 
which were mainly in slum and illiterate communities, 
some partners learned to be innovative and designed 
course material in a pictorial format with minimal 
text. Partners also used storytelling as a teaching 
and advocacy method; this proved to be extremely 

valuable for propagating the project objectives, as it 
sparked the imaginations of many while bringing child 
marriage into the open, thereby assisting the project in 
achieving success.

Become a learning organisation

To have a sustainable impact, partners found that 
it is important to believe in your own work, share 
your ideas, listen to people and innovate. The project 
offered an opportunity to continuously observe best 
practices, take risks, identify mitigating strategies 
and continue to learn new skills. Involving staff in 
M&E activities enhanced their capacity tremen-
dously in interviewing women in the slums and using 
technology to generate data. Coordinated planning 
and action among the different project actors is the 
best way to achieve a visible impact. Shared team 
learning using the digital platform allows partners 
to overcome barriers of distance, time and scarce 
resources in the implementation and monitoring of a 
project. 

Use partners with similar objectives to 
expand their own scope

Partners have learned that they must be fully equipped 
with knowledge of girls and communities’ problems 
and effective solutions. They therefore encourage 
their teams to be aware of other organisations’ work 
and link community members to those organisations 
for requests that are beyond their scope of work. This 
referral mechanism has helped them win the goodwill 
of the community, especially when they come to 
partners with very high expectations that can only be 
met with the support and help of others.

Be conscious of national priorities and 
in-country programs

The various countries in the project have government 
initiatives for girls’ education. However, organisa-
tions, communities and parents are not always aware 
of these. Hence, awareness raising and information 
sharing about such initiatives must be an integral part 
of partners’ activities. It is also important to encourage 
partners to foster relationships with government 
authorities. 
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I am very grateful that I had the opportunity to visit 
the partners and to meet the women and girls and 
other stakeholders. Reading reports does not always 
give a person the “whole story.” Meeting them in 
their own environment confirmed COL is making an 
impact. The most rewarding moments were during 
my field visits, when I personally observed that the 
project has given women and girls a voice. While 
many of them may still not have a job, their dignity 
has improved because of the project. Walking in 
downtrodden areas to meet the girls in their houses 
left me with so much respect for the partners who 
work hard to find girls in the poorest of poor neigh-
bourhoods to honour their obligations to COL. 

It is fair to conclude that the project taught us a 
lot about our own abilities and preparedness, as 
individuals and organisations, to deal with deep-rooted 
social issues. It also encouraged us to find innovative 
ways to implement, redirect and adapt our strategies 
and plans as we went. The stories  from individual 
staff members and women and girls, woven into the 

report, provide evidence that the project transformed 
not only the lives of women and girls, but those of 
staff members too. From partners’ reports, it is evident 
that this project was a highlight in their organisational 
calendar because for the first time, they were working 
directly on changing community perceptions about 
girls’ education and on ending child marriage. While 
the Commonwealth of Learning has a long history 
of making girls and women a priority in its work, this 
was a special project that inspired innovation among 
its project staff, and it will undoubtedly affect future 
activities of this nature.

  Looking Ahead: Project Wrap-Up

Over the next few months, the project will continue 
to work hard to achieve the project outcomes. Using 
the various studies that will be undertaken or are 
underway, we envisage the possibility of approaching 
prospective partners for scaling up the project.

CONCLUSION
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