
PCF9 Online Forum:  
A preview of what’s to come 
in Edinburgh  
With less than two months to go, momentum is building for the ninth 

Pan-Commonwealth Forum (PCF9). The recent PCF9 Online Forum 

served as the perfect opportunity for practitioners, policy makers and 

thought leaders to prepare for PCF9 or stay connected if they can’t 

make it to Edinburgh.

From 17 June to 12 July, forum participants engaged in lively 

discussions with preeminent experts and explored emerging issues in 

the education sector. Guided by the theme of ‘Innovations for Quality 

Education and Lifelong Learning,’ the online forum comprised four 

strands: Employability, Equity and Inclusion, Opening Up Education, 

and Technology. 

Nearly 500 individuals registered for the forum, with active participants 

coming from 48 countries (44 Commonwealth Member States). 

Participants in the ‘Employability’ strand discussed aligning the  

curricula with market requirements, entrepreneurial capability  

and students’ time management. ‘Equity and Inclusion’ featured 

discussions on the democratisation of education, the importance of 

health education, the diversification of modes of delivery, and the  

need for special study centres in some contexts. 

Emerging themes from ‘Opening Up Education’ included the 

principles, benefits and challenges of open education, the concepts 

of open curriculum, pedagogy, open-access publishing, and the value 

of open educational resources. Topics for ‘Technology’ included the 

use of social media in online learning, microlearning, as well as how to 

prepare students to become lifelong learners.

The insights and experiences shared in the discussion forums will help 

guide the deliberations at PCF9 during 9 to 12 September. Over 300 

papers and posters have been received for presentation and an exciting 

programme awaits participants. 

Register to attend PCF9 at https://pcf9.org/registration.html.

 

L E A R N I N G  F O R  S U S T A I N A B L E  D E V E L O P M E N T

“Forum participants have helped guide discussion topics for PCF9.”
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Key speakers at PCF9 

Wondering who is headlining the ninth Pan-Commonwealth Forum 

(PCF9), taking place from 9 to 12 September? The following  

preeminent thought leaders will be taking the stage in Edinburgh.  

More announcements to come… 

Lord Puttnam of  
Queensgate, CBE 

British film producer, 
educator, environmen-
talist and member of 
the House of Lords

The Honourable  
Danny Faure

President of 
the Republic of 
Seychelles

Professor Rose 
Luckin

Professor of Learner 
Centred Design, 
UCL Knowledge Lab

 

Professor Sugata 
Mitra

Former Professor and 
Principal Research 
Investigator, School of 
Education, Communi-
cation and Language 
Sciences, Newcastle 
University, UK

Sarah Brown

Executive Chair of  
the Global Business 
Coalition for 
Education

Marc Prensky

Founder and Executive 
Director, The Global 
Future Education 
Foundation and 
Institute

For more information and to register for PCF9, visit www.pcf9.org.

   

COL, in collaboration with the Rwanda Education Board (REB), held a 

consultative workshop in March in Kigali, Rwanda, aimed at exploring 

the priority areas in teacher capacity development and determining 

potential areas of focus in partnership with COL. 

The Director in charge of teacher development management and career 

guidance and counselling (TDM & CGC), Mr James Ngoga, said the 

country had made great strides in the education sector, and that more 

effort needs to go towards improving the quality of teaching as well as 

learning outcomes.

COL’s Adviser: Teacher Education, Dr Betty Ogange, disseminated COL’s 

Teacher Futures model and highlighted case studies from other countries 

implementing the programme. 

Participants included COL’s Focal Point in Rwanda, Mr Théogène 

Kayumba, and other senior officials from REB’s TDM & CGC and  

ICT departments. 

Professor Asha Kanwar, COL President and CEO, met with Dr The Right 

Honourable Keith Mitchell, Prime Minister of Grenada, in May in St. 

George’s, Grenada.                                                                             

Prime Minister Mitchell was briefed on the various activities COL has 

undertaken with the Ministry of Education and Human Resource 

Development, as well as other institutions in the country. As CARICOM 

Lead Head of Government for Science and Technology (including ICT), 

he expressed a keen interest in COL’s innovations in technology and 

emphasised the importance of technology in expanding access  

to education.

 

Teacher capacity development 
in Rwanda

Courtesy visit to Grenada’s 
Prime Minister

Pictured (right to left): Dr The Right Honourable Keith Mitchell; Professor 
Asha Kanwar; Mr Andrew Augustine, COL’s Focal Point in Grenada.
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Introduction to sustainable 
development in business

Digital education skills 
training in Mauritius
The Mauritius Institute of Training and 

Development (MITD) has begun implementing 

COL’s Commonwealth Digital Education 

Leadership Training in Action (C-DELTA) 

programme, building on the training-of-trainers 

workshop held in New Delhi in December 

2018. A three-day workshop for the trainers to 

train teachers working in MITD training centres 

followed in April 2019 in Mauritius.

L3M project 
meeting in Malawi
Representatives from governments and 

international development organisations 

met in Lilongwe, Malawi in February 

to discuss the Theory of Change and 

Monitoring and Evaluation Framework 

for the Lifelong Learning for Mothers and 

Out-of-School Girls (L3M) project planned 

for the Mchinji district in Malawi.

Tanzanian bankers 
trained in India
The Lifelong Learning for Farmers (L3F) model is 

being upscaled in partnership with national banks, 

moving from the meso to the macro level. Rural credit 

guarantee is a key element in this transition, and 

banking systems in parts of India have developed 

advanced practices in this area. In early July, senior 

financial experts from Tanzania visited India with 

support from L3F to learn from top managers about 

successful practices. The delegates participated 

in workshops and field visits in rural areas and 

acknowledged the value of the learning experience.

  
From ‘Zero to Hero’

The final meeting in a series of consultations on the curriculum 

framework for the proposed ‘Zero to Hero’ digital entrepreneurship 

programme was held in February in Kingston, Jamaica.

The University of the West Indies Open Campus is developing this 

programme with assistance from COL. It aims to use mobile, blended 

and online modalities to increase the number of secondary school 

learners who qualify to enter the workforce or tertiary education in 

the Caribbean, by enabling non-completers, early school leavers and 

young persons whose education has otherwise been disrupted to take 

competency-based courses in areas related to digital entrepreneurship.

COL consultant Dr Nancy George spoke on the value of the stakeholder 

engagement process, saying, “The data gathered from almost  

100 representatives of employers, business organisations, training 

agencies, professional bodies and young persons with an interest in 

digital entrepreneurship is key to informing the structure and focus of 

the curriculum framework.”

The ‘Introduction to Sustainable Development in Business’ 

MOOC was launched in May.

Developed by COL and the Open University of Mauritius, 

the course explored the challenges and complexities of the 

17 Sustainable Development Goals, introduced sustainable 

corporate strategies and the sustainable business scorecard, and 

provided insight into the opportunities offered by sustainable 

trade as well as the fundamentals of and trends in sustainable 

consumption and production.

The course attracted a total of 1,022 registrants. 

Dr V. Balaji, Vice President, COL, leads 
discussions at workshop in Chennai, 

India.
>

IN BRIEF
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The Honourable Ms Claudiana Ayo Cole (third from left) and 
Mr Abdoulie Sowe (second from left) at COL. 

GIRLS Inspire hosted a side event at the Women Deliver Conference in 

June in Vancouver, Canada, which featured presentations on ‘Stories of 

Community Engagement: How Social Media Plays a Part in Preventing 

Child, Early and Forced Marriage (CEFM).’  

Professor Asha Kanwar delivered an opening presentation on 

‘Empowering Girls to Prevent Child, Early and Forced Marriage (CEFM),’ 

which highlighted the scope and impact of the work in Bangladesh, India, 

Mozambique, Pakistan and Tanzania. COL’s Senior Adviser: Women and 

Girls, Ms Frances J. Ferreira, shared how GIRLS Inspire helped build the 

capacity of partner organisations and stakeholders to collect and share 

compelling human-interest stories on social media. 

 
Read Professor Kanwar and Ms Ferreira’s presentations at   

http://hdl.handle.net/11599/3194. 

Training for special education 
teachers in Botswana

GIRLS Inspire at Women Deliver  
Conference

With support from COL, 20 lecturers from the Teacher Education 

Department of Botswana Open University (BOU) participated in a 

workshop in April on developing materials for the online training of 

teachers who work with special education students in inclusive classrooms.

Participants designed new courses in the areas of learning difficulties, 

autism spectrum disorder and giftedness.

The workshop forms part of an ongoing collaboration between COL 

and BOU to enhance BOU’s Bachelor of Education degree programme in 

special and inclusive education. 

Professor Asha Kanwar welcomed The Honourable Ms Claudiana Ayo 

Cole, The Gambia’s Minister of Basic and Secondary Education (MoBSE), 

to COL in June. 

Minister Cole, accompanied by Mr Abdoulie Sowe, Project Manager, 

MoBSE, shared information about the infrastructure improvements, 

including the installation of solar power and Internet connectivity, that 

will enable eLearning to take place in institutions across The Gambia. This 

will help scale up COL's work in the country.

COL’s Skills in Demand model was introduced in Africa to 16 institutes 

from Ghana, Kenya, Nigeria and Zambia in a workshop held in Nairobi 

in June. All the institutes have previously worked with COL and 

expressed interest in implementing workplace learning in combination 

with open and distance learning. 

Dr Meshack Opwora, Director of Kenya’s Technical and Vocational 

Education and Training (TVET) Directorate, opened the workshop. 

He noted the relevance of COL’s model for helping Kenya solve its 

TVET challenges. Two TVET-focused organisations also supported the 

workshop: the International Labour Organization and Colleges and 

Institutes of Canada. 

The Skills in Demand model relies on educational institutions working 

closely with industry partners for training.

Minister visits COL

‘Skills in Demand’ model in Africa  

Ms Terry Neal, COL’s Education Specialist: Technical and Vocational Skills Development 
(TVSD), interacts with workshop participants.
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Mr Armoogum Parsuramen, Founder-President of the Global Rainbow 

Foundation (GRF) in Mauritius, visited COL in June to assist in 

developing a disability strategy and action plan.

In speaking about priority areas to focus on, Mr Parsuramen noted, 

“One of the most important things in the modern world is Web 

accessibility. That should be one main mission. The second is to 

develop all the organisation’s materials in an accessible format [...]. The 

third thing is to provide regular support to your community, to your 

beneficiaries, and to facilitate them in accessing materials.”

Professor Asha Kanwar said 

that the development of 

a disability strategy is an 

important step to ensure  

that COL’s programmes 

include greater accessibility 

for persons with disabilities.

Read the full Q+A interview 

with Mr Parsuramen at: 
 
https://www.col.org/news/
news/drafting-disability-strategy-qa-armoogum-parsuramen-founder-
president-global-rainbow.

Building capacity for online Master 
of Public Health

Prioritising accessibility 
and inclusion 

A workshop on developing online courses using the Moodle Learning 

Management System (LMS) took place at Bangladesh Open University 

(BOU) in early March as part of COL’s technical assistance for the online 

Master of Public Health (MPH) programme.

The online learning platform set up at BOU allows teachers and 

students to engage with educational content by using interactive 

video and video conferencing. The workshop trained participants 

to build capacity in developing quality and engaging courses using 

features of the LMS. 

Thirty eight subject matter experts from BOU and other institutions in 

Bangladesh developed course design blueprints for 12 courses in the  

MPH programme. 

TOP5
By Dr K. Balasubramanian, former Vice President, COL 

Integrate formal learning with 
non-formal and informal learning 

Lifelong learning must be perceived beyond the limited 

structures of conventional formal learning. Non-formal 

and informal learning must also be made available, 

promoted and recognised. The pedagogical implications 

of this integration need to be appropriately addressed. 

Promote learning to learn 

The framework for learning to learn should be built into 

the formal and non-formal educational system. Teachers 

need to build skills in self-directed and self-determined 

approaches to encourage student independence. The 

abilities of learners to network with others should be 

enhanced to promote peer-to-peer, horizontal learning. 

Develop digital competencies and 
digital resources

Information and communication technologies are critical 

for lifelong learning. Stakeholders require enhanced 

competencies in developing digital resources and 

accessing resources for learning. Initiatives such as open 

educational resources and massive open online courses 

have strengthened the scope for lifelong learning. Digital 

resources in various languages can enable effective 

learning through an individual’s mother tongue. 

Recognise prior learning

Recognition of prior learning is an important approach for 

validating lifelong learning, particularly the informal and 

non-formal learning that occurs in the workplace. Policy 

makers and institutional heads must ensure there are clear 

and flexible learning pathways that consider various levels of 

credentials and recognise diverse learning experiences.

Target marginalised groups

The policies and programmes of lifelong learning should 

focus on the ‘last person in the queue.’ This will also 

enable others to access learning opportunities. Such 

an approach, based on social equity, should emphasise 

lower-cost delivery and affordable infrastructure. 

WAYS TO PROMOTE 
LIFELONG LEARNING

1

2

3

4

5

https://www.col.org/news/news/drafting-disability-strategy-qa-armoogum-parsuramen-founder-president-global-rainbow


COL’s Board of Governors held its annual meetings in Vancouver on 

26 and 27 June. The meeting provided an opportunity to discuss the 

progress made towards achieving the targets set out in the Strategic 

Plan 2015–2021. Members expressed satisfaction with COL’s work and 

appreciation for the leadership of Professor Asha Kanwar.

The Board Chair, Dr Linda Sissons, CNZM and Professor Kanwar 

welcomed guests at a reception held to mark the occasion.

Read Professor Kanwar’s speech at http://hdl.handle.net/11599/3198.

UPNG integrates  
technology-enabled learning

The University of Papua New Guinea (UPNG) has embarked on 

a process to integrate technology for teaching and learning. 

A workshop on developing policy for the implementation of 

technology-enabled learning (TEL) was held in March.

The findings of the university’s baseline study, which examined 

the utilisation of information and communication technologies by 

students and teachers will help to inform future requirements. 

The Acting Vice Chancellor of UPNG, Professor Kenneth Sumbuk, 

inaugurated the workshop in the presence of senior officials, executive 

deans and teachers. 

 

Twenty four women aspiring to assume leadership positions in 

open and distance learning (ODL) and ICT-based fields gathered 

at Wawasan Open University in Penang, Malaysia in April for the 

Pan-Commonwealth Training Programme on Women and Leadership 

in ODL. 

The workshop 

focused on imparting 

knowledge, skills and 

confidence among 

participants for their 

career progression. 

It also aimed to build 

a network of role 

models and mentors 

who can provide 

ongoing guidance, 

encouragement and support for women leaders to realise their  

full potential. 

Professor Asha Kanwar spoke on the topic of ‘Women’s Transformational 

Leadership,’ saying, “The critical feature of transformational leadership 

is that it empowers both the leader and the follower to higher levels of 

motivation and performance.”

Read Professor Kanwar’s speech at http://hdl.handle.net/11599/3179.

Professor Asha Kanwar received an honorary doctorate from 

Athabasca University, Canada in June in recognition of her global 

leadership in open and distance learning.

Read Professor Kanwar’s convocation address at  
http://hdl.handle.net/11599/3195.

6

COL Board of Governors meets  
in Vancouver

Breaking the glass ceiling

Honorary doctorate from  
Athabasca University
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Open and innovative  
schooling in Africa  

Evaluating learning design models 
in South Africa

The Southern African Development Community Centre for 

Distance Education (SADC-CDE), with support from COL, 

hosted a workshop in Kigali, Rwanda in May to sensitise 

participants about open schooling and introduce COL’s Open 

and Innovative Schooling model. Participants hailed from 

Kenya, Rwanda, Tanzania and Uganda.

The workshop was an opportunity to engage with prospective 

partners who work to advance their formal education systems 

on a national scale. Nineteen individuals attended from 

ministries, universities and other organisations.

Dr Heroldt Murangi, Director of the Namibian College of 

Open Learning, served as the workshop facilitator, and Ms 

Fancy Amey, Director of SADC-CDE, served as the coordinator. 

Participants were presented with case studies of open 

schooling in Botswana, India and Namibia, as well as to the 

open schooling online community known as COMOSA (the 

Commonwealth Open Schooling Association).

The University of Fort Hare (UFH) and SchoolNet South Africa organised 

a learning design workshop for teachers in February at Hogsback in the 

Eastern Cape Province. The workshop was developed in collaboration 

with COL as part of the Teacher Futures – South Africa programme.

The workshop focused on conceptualising the materials-writing 

process and the content for three courses on digital learning. Thirty 

five participants evaluated multiple learning design models and digital 

learning resources to determine what skills and knowledge required by 

teachers were most important to incorporate into the courses. 

The ‘Blockchains for Managers: Introduction and Applications’ MOOC 

launched in May. The course focused on the applications of blockchain 

rather than the technical aspects and was designed for individuals 

working at mid-level administration and management in the education, 

finance, civil service and tourism sectors. University students were also 

encouraged to enrol.

In-person mentoring sessions held later that month in Mauritius bolstered 

the online learning experience. Lead faculty worked with 75 learners on 

exercises that included problem solving and group work. COL facilitated 

the sessions at the request of the Ministry of Education.

In addition, two AgMOOCs were offered in May and June, reaching over 

8,000 learners, with a certification rate of approximately 22 percent. 

 

Blockchain demystified 

 

Contributions are invited for the Journal of 

Learning for Development, which focuses 

on innovations in learning — in particular, 

but not exclusively, open and distance 

learning and its role in development. 

Contributions can take the form of 

research articles, case studies,  

commentaries and reports from the field. Please visit the 

journal’s website for more details and to submit work:  

www.jl4d.org.

JL4D seeks contributions 



PROMOTING LIFELONG LE ARNING FOR ALL:  

S TO R I E S  F R O M  AC R O S S  T H E  
C O M M O N W E A LTH

 

FOCUS

Sustainable Development Goal (SDG) 4 aspires to 
ensure inclusive and equitable quality education 
and lifelong learning opportunities for all by 
2030. If this goal is to be achieved, lifelong 
learning must look beyond acquiring skills and 
competencies and focus on empowerment. 
Lifelong learning is a continuum from cradle to 
grave, and it can take place in formal, non-formal 
or informal contexts. The motivation can be 
employment-related or for personal, social or 
cultural reasons.

Open and distance learning can be a powerful 
means of not just expanding access to formal 
education but also supporting non-formal and 
informal learning. Three years into SDG4, here 
are the inspiring stories of five lifelong learners. 

 

 
Candice Barbara John, who is legally 

blind, is an IT instructor at the National Centre 

for Persons with Disabilities, in Trinidad and 

Tobago, and a master’s student at the University 

of the West Indies, St. Augustine campus. In 

2017, Candice completed the online Caribbean 

Vocational Qualification Assessor course offered 

by the National Training Agency. She found 

the learning platform accessible and used 

on-screen readers to navigate course content. 

Support personnel were also available if she 

needed help. Candice has been able to assess 

the competence of 130 students in computer 

literacy and data operations. She said, “I am 

now able to select the proper assessment tools 

for my trainees. I carry out assessments more 

effectively than I did before, and I provide more 

in-depth feedback to my trainees.”

8



9

PROMOTING LIFELONG LE ARNING FOR ALL:  

S TO R I E S  F R O M  AC R O S S  T H E  
C O M M O N W E A LTH

 

Mr Ramesh is a farmer in the 

milch cattle brokerage business, in 

Dindigul district, Tamil Nadu, India. 

He often travelled to different cattle 

markets anywhere from 60 to 100 

kilometres away from his village. Since 

joining Lifelong Learning for Farmers’ 

WhatsApp group in 2017, Mr Ramesh 

has expanded his network and now 

brokers sales with other farmers 

through his smart phone. He takes 

photos of animals using his device and 

then shares them with his clients.  

He closes deals over the phone, reducing 

travel time and cost. By implementing 

these changes, he has doubled his  

sales profit.

 
COL worked with Kampabits, 

Uganda to provide advanced  

ICT skills training to 95 

underprivileged youths, including 

nine hearing-impaired students who 

learned with the support of a sign 

language interpreter. Mugeni 
Prossy, a student with hearing 

impairment, was working in a hotel 

as a dishwasher. By participating in 

the project, she learned software 

development and graphic design 

and now works as an intern with a 

software development company. 

She said, “Programming/coding has 

helped me and given the fact that I 

am so passionate about it, I want to 

continue with it as my career for the 

rest of my life.”
Mugeni Prossy (pictured on the right). 

 

Annelise Lafrance was 

working as a mathematics 

educator at a secondary school 

when she decided to enrol in the 

Commonwealth Executive Master 

of Business Administration and 

Public Administration (CEMBA/MPA) 

programme at the Open University 

of Mauritius in 2014. Today, Ms 

Lafrance works as Deputy Rector 

of Saint Mary’s College in Rose Hill, 

Mauritius. In speaking about how 

the programme helped prepare 

her for the next step in her career, Annelise said, “I needed to understand how an 

administrator works and what forms the world of administration. The modules 

taught me how to be better prepared, whether in human resources management, 

leadership skills or accounting.”

 
Read the full Q+A interview with Annelise at https://www.col.org/news/news/ 
moving-mauritius-qa-cembampa-graduate-annelise-lafrance.

 

Brent Eneri is a lecturer at 

Kiribati Teachers College who 

participated in COL’s Teacher 

Futures programme. After acquiring 

skills in course design and online 

facilitation, Brent developed his 

first online course on pedagogy 

and assisted fellow lecturers in 

developing their courses. He 

showed them how to search for 

open educational resources and 

upload content to Moodle. Lecturers 

plan to use Aptus, a COL-designed 

mobile server with its own Wi-Fi,  

to deliver courses on other  

islands.

https://www.col.org/news/news/moving-mauritius-qa-cembampa-graduate-annelise-lafrance
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OUR  
COMMONWEALTH

Bangladesh Open 
University: targeting 
niche markets

Recognised as the seventh largest university in the world and 

the third largest open university in terms of numbers of learners, 

Bangladesh Open University (BOU) has played a catalytic 

role in promoting distance education in the country. Despite 

many challenges, BOU has transformed over the last decade, 

with a paradigm shift from an analogue system to an almost 

fully digital system which impacts university administration, 

student admissions and examination results. There has been 

a sea change in the university’s management and academic 

programmes, making education delivery more flexible 

by using an e-platform (in the form of a learning 

management system), Internet-based TV and radio 

channels, interactive virtual classrooms, and mobile 

technology. 

BOU is at the forefront of innovation in the education 

sector. The university has explored ‘niche markets’ for 

special groups of learners who require a needs-based 

education. Out of 55 formal academic programmes, spanning 

from secondary certificate level to doctorate level, several 

programmes have been targeted to carefully selected niche 

markets in the education industry. The most successful has been 

the design and implementation of a special higher secondary 

programme for the Army, Navy and Air Force. Programmes have 

been designed that incorporate the special requirements of the 

armed forces, such as the use of information and communication 

technologies in military administration and war studies. These 

niche markets consist of newly recruited soldiers who have 

completed secondary schooling but have no way to upgrade 

their educational status after joining the armed forces. We have 

provided a valuable opportunity for these individuals to pursue 

higher education at our university. In fact, the authority of the 

armed forces has made it obligatory for every new recruit to 

enrol in BOU’s higher secondary programme. An initiative to 

expand the programme at the degree level is also under way. 

A second niche market is physicians who want to achieve 

proficiency in handling patients’ physical disabilities, in addition 

to a medical science degree. BOU has also explored other  

niches, such as unskilled garment workers (mostly women),  

small-scale women entrepreneurs, unemployed rural women  

for mobile set assembling and repairing techniques, and farmers. 

One MOOC on ‘Learning English Language’ is already available, 

targeting secondary students. Another upcoming MOOC is a 

certificate course for agricultural workers who have little formal 

education but possess farming skills. 

For the first time, BOU has gone international by establishing 

one study centre in Seoul, South Korea. We started a higher 

secondary online programme for Bangladeshi migrant workers 

living in Korea. The learners use open educational resources 

(OER) uploaded to BOUTube and the BOU website, and they 

can also use the OER Repository. Weekly online tutoring is 

available. The next online OER-based programme will open 

shortly in Dubai, UAE. In addition, MOOCs have been designed 

on the production of dried fish, targeting existing and would-be 

producers of dried fish in coastal areas, on embroidery, targeting 

unemployed women, and on the beautification and parlour 

business, mainly targeting women in rural areas.

The Directorate of Secondary and Higher Education, Ministry 

of Education, and BOU have entered into an agreement to 

provide online training to teacher-educators (the Bachelor of 

Education Programme). Under the agreement, about 30,000 

college teachers will be provided with education services. 

Another initiative for the online training of college teachers at the 

National University has been undertaken, with the assistance of 

the World Bank and the Government of Bangladesh.    

All these initiatives form an important part of BOU’s quest for 

excellence in operating in niche markets for livelihoods.

By Dr M. A. Mannan, Vice Chancellor, BOU

“BOU is at the 
forefront of 

innovation in 
the education 

sector.”
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Sierra Leone teachers use  
messaging app

Exploring ‘learning without limits’  

Freetown Teachers College (FTC), in collaboration with COL, 

conducted two workshops as part of the Teacher Futures programme 

in March at their campus in Freetown. The first workshop focused on 

leadership in teacher professional development and the second on 

community of practice management in integrated In-service Teacher 

Training (INSET) implementation. INSET is a school-based training 

programme aimed at improving the quality of teaching in junior 

secondary schools in Sierra Leone.

The participants made use of a messaging app, suitable for 

engagement in limited telecommunications infrastructure 

environments, to interact with each other and provide a means for 

ongoing collaboration and resource-sharing. 

Thirty eight teacher educators, school principals and teachers  

drawn from FTC and partner schools in Freetown and Kono  

District participated.

Professor Dame Alison Peacock, Chief Executive of the Chartered 

College of Teaching, delivered a presentation on ‘Professionalism and 

Continuing Professional Development (CPD)’ to COL staff in June and 

expressed interest in future collaboration.

She spoke of how professionalism equates with quality and the desire 

to constantly improve. She noted the importance of teachers holding 

status in their communities and said, “The way our nations succeed is 

through education.”

As the author of several publications on ‘learning without limits,’ 

Dame Alison provided an overview of the concept and its three 

cornerstones: establishing trust in the classroom, building agency in 

schools, and incorporating inclusion and the “ethic of everybody.”

University in Bangladesh adopts TEL

COL supported a workshop on developing policy for  

technology-enabled learning (TEL) implementation at Ahsanullah 

University of Science and Technology (AUST), Bangladesh in April. The 

objectives were to discuss the baseline report on access to technology 

for teaching and learning at AUST and develop a draft policy and 

strategy for the adoption and implementation of TEL.

Over 30 senior faculty of AUST participated, including the Vice 

Chancellor, the Pro Vice Chancellor and Treasurer, the Registrar, deans 

and departmental heads, as well as members of the Board of Trustees, 

the Syndicate and the Academic Council. The workshop was facilitated 

by Professor Mostafa Azad Kamal from Bangladesh Open University and 

the Head of Computer Science Engineering at AUST, Professor  

Dr Kazi A. Kalpoma.

 
Upcoming Events

ICDE World Conference 

With the theme of ‘Transforming Lives and Societies,’ 

the 28th ICDE World Conference on Online Learning 

will explore many of the contemporary problems and 

opportunities facing today’s educators in the globally 

connected digital era.
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With the support of India’s Ministry of Human Resource Development 

(MHRD), COL collaborated with the Indira Gandhi National Open 

University (IGNOU) to organise a two-day roundtable of vice chancellors 

of open universities in Asia and Africa from 23 to 24 April in New Delhi, 

India. Nineteen vice chancellors from eight countries participated: 

Bangladesh, Botswana, India, Malaysia, Nigeria, South Africa, Sri Lanka 

and Tanzania.

In her keynote address, Professor Asha Kanwar flagged the issues 

concerning open and distance learning (ODL) institutions in the 21st 

century and suggested some possible solutions for staying relevant to 

the needs of digital learners. 

The inaugural event was presided over by Professor Nageshwar Rao, 

Vice Chancellor of IGNOU. Dr B. K. Bhadri, from MHRD, also spoke at the 

function. Professor Madhu Parhar, from IGNOU (now Director, CEMCA), 

presented the concept note, and this was followed by technical sessions 

covering various issues concerning the ODL system.  
 

Read the speech at http://hdl.handle.net/11599/3177.

Asian and African vice chancellors 
meet in India

S TA F F  
ANNOUNCEMENTS

PEOPLE

MADHU PARHAR 

Dr Madhu Parhar was appointed Director of CEMCA in 

June. She specialises in educational technology, open 

and distance education, and instructional design.  

Dr Parhar has held a number of roles at open 

universities, including Indira Gandhi National Open 

University (India) and Wawasan Open University 

(Penang, Malaysia).  
 

SHAHID RASOOL

COL acknowledges the former Director of CEMCA,  

Dr Shahid Rasool, for his valuable contributions. Dr 

Rasool was appointed Director in June 2016. During his 

tenure, he diversified CEMCA’s work in the skills sector 

and strengthened CEMCA’s presence in community 

media. Dr Rasool has returned to his parent institution.

 
BASHEERHAMAD SHADRACH

Dr Basheerhamad Shadrach joined COL as Adviser: Skills 

in July. His expertise is in the deployment of ICT solutions 

for lifelong learning and skills development, and he has 

worked for organisations such as Telecentre.org  

Foundation Incorporated, Philippines, and the  

International Development Research Centre, Canada. 

 

NATALIA ANGHELI-ZAICENCO

Dr Natalia Angheli-Zaicenco joined COL as Stakeholder 

Relations Manager in April. She has a wide range of 

multi-stakeholder management experience, including 

in the areas of international development, policy 

research, communication and journalism.

 
SANJOGITA MISHRA

Farewell to Ms Sanjogita Mishra, who joined CEMCA 

as Programme Officer: Skills in January 2016. We are 

thankful for her contributions and wish her all the best 

in future endeavours. 

Cultivating digital skills in Uganda

Makerere University’s College of Education and External Studies (CEES) 

in Uganda implemented COL’s Commonwealth Digital Education 

Leadership Training in Action (C-DELTA) programme through a series of 

workshops in March.

Sixty teachers from various departments of CEES received training at the 

Centre for Teaching and Learning Support. Participants learned how to 

use the C-DELTA platform so they could serve as champions of digital 

education skills among fellow teachers as well as students.

Sentumbwe Damalie, a teacher trainer at Makerere University’s School 

of Education, reflected on the training, “The knowledge I have gained 

is going to help me develop into a responsible digital citizen. First, I 

want to work on my online presence — digital identity. Second, I want 

to identify the networks that can grow my personal and professional life 

and capitalise on them. Third, I want to encourage my colleagues and 

economics students to enrol in the C-DELTA training.”
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OER repository in Nigeria

Quality teacher training in Africa

The Regional Training and Research Institute for Distance and Open 

Learning held a workshop on materials development for open 

educational resources (OER) in March at the National Open University 

of Nigeria, in Abuja.

The workshop was developed in collaboration with COL and 

facilitated by Dr Jane-Frances Obiageli Agbu, the International 

Council of Distance Education Chair in OER.

During the opening ceremony, Ambassador Babatunde 

Nurudeen, Permanent Representative of Nigeria to the Economic 

Community of West African States Commission, spoke on the 

benefits of these resources saying, “OER can supplement and 

add value to curricula in virtually all our tertiary institutions, 

while also reducing costs for students who are otherwise 

required to purchase expensive textbooks.”

Participants were drawn from 16 higher education institutions, along 

with representatives from the National Universities Commission. 

Thirty three participants were introduced to the fundamentals  

of OER and the necessary skills for developing and deploying  

OER materials.

Dr Avichal Kapur, Joint Secretary of the University Grants Commission 

(UGC), New Delhi, visited COL in June to draft guidelines on quality 

assurance for open universities. Dr Kapur made a presentation to COL 

staff at the end of his stay. 

Thirty seven stakeholders from various universities and teacher 

education institutions in seven countries in Africa — Kenya, Mauritius, 

Nigeria, South Africa, Tanzania, Zambia and Zimbabwe — came 

together for the ‘Train-the-Trainers Workshop on Quality Assurance 

for Teacher Training and Professional Development,’ organised by 

the African Council for Distance Education at the Open University of 

Tanzania in March.

All the represented institutions offer open and distance learning 

in various disciplines, including teacher education. The workshop 

focused on the need for schools of education within universities and 

other institutions to develop resilient mechanisms to improve teacher 

development. Organised with support from COL, the workshop 

examined evidence-based quality assurance practices in higher 

education, and teacher training and professional development  

in particular. 

He noted that many institutions can deliver education, but the real 

question is whether they are delivering quality education. “How can we 

address the challenge of making our graduates globally competent and 

locally relevant?” Dr Kapur asked. “The only thing that can be assured 

from this perspective is to have robust quality-assurance mechanisms 

irrespective of the institution which delivers these programmes if they 

comply with the minimum requirements.”

S TA F F  
ANNOUNCEMENTS

Producing globally competent,  
locally relevant graduates



14

FAIR  COMMENT

Lifelong learning is becoming the vision shaping 

education policies and the benchmark for measuring 

progress in achieving education for all. While the 

concept is not new, until recently only a few countries 

had translated this vision into policy, and often only in 

a limited way. Education policies continued to focus 

disproportionately on schools and universities. Lifelong 

learning remained an add-on, used mostly to fix failures of 

the school system and offer second-chance opportunities 

to adults. This has begun to change, largely because of the 

adoption of the Sustainable Development Goals (SDGs) in 

2015, which include a commitment to “ensure inclusive 

and equitable quality education and promote lifelong 

learning opportunities for all” (SDG 4). The impact of 

this global commitment is reinforced by the realisation 

that deep forces are reshaping the future of our societies 

and that lifelong learning must be part of our strategy for 

coping with these changes.

Foremost among these forces is climate change. The United 

Nations Decade of Education for Sustainable Development 

(2005–2014) established education as a strategic path 

towards sustainability. Education is key to effecting changes 

in behaviour that contribute to environmental integrity, 

economic viability and a just society. The sustainable 

development agenda inherited this vision and expanded it 

by promoting lifelong learning as an essential strategy to 

empower people to understand the challenges posed by 

climate change in their communities, to develop coping 

strategies and to mitigate the negative impact of these 

changes. Beyond offering lifelong learning opportunities 

and pathways for individuals, the challenge for lifelong 

learning policy is to create learning communities as a means 

of raising awareness and managing change to build a 

sustainable future. 

The second structural change we face is technology and, 

in particular, the way in which digital technologies and 

artificial intelligence are transforming our lives. The digital 

revolution demands new skills, and robotics and artificial 

intelligence are transforming the world of work. The 

International Labour Organization (ILO)1 acknowledges 

that technological change is making lifelong learning an 

economic imperative, arguing that it “will be key for people 

to be able to benefit from new technologies and the new 

1   International Labour Organization. 2019. Global Commission on the Future of Work: Work for a Brighter Future.  
2 UN DESA. 2019. World Population Prospects. 
3 UNESCO Institute for Statistics & Global Education Monitoring Report. 2019. Meeting Commitments: Are Countries on Track to Achieve SDG 4? 

work tasks that will follow.” By advocating a universal 

entitlement to lifelong learning, the ILO reopens the 

debate about new rights related to labour and education, 

and about the need to construct innovative schemes to 

finance lifelong learning. As a complex system involving 

governments, employers and individuals, but also other 

actors such as decentralised levels of government, cities and 

civil society, lifelong learning requires a different ecosystem.

The world is ageing rapidly. The United Nations 

Department of Economic and Social Affairs (DESA)2 

reported that in 2018, “for the first time in human history, 

persons aged 65 years or over outnumbered children 

under five years of age worldwide.” The number of 

persons aged 65 or over is expected to more than double 

by 2050, while the number of children under five will 

remain roughly the same. This has major implications 

for education. We need a new model of how education 

and learning opportunities are organised and delivered 

throughout life, with greater focus on older generations, 

including supporting them to remain longer in the labour 

market. The fact that the majority of older adults are 

women will also give a new flavour to gender equality 

policies in and through lifelong learning. 

While modern times may be lifelong learning times, there 

remains much to do. UNESCO,3 at the 2019 High-Level 

Political Forum, in New York, showed that according 

to current trends, more than 220 million children, 

adolescents and youths will still be out of school in 2030, 

only six in ten young people will be finishing secondary 

school and, in low-income countries, more than 30 

percent of adults will still lack basic literacy skills.

Implementation of lifelong learning remains a 

challenge. Establishing cross-sectoral collaboration and 

inter-ministerial policies, expanding opportunities for 

learning to all, building more flexible pathways through 

recognition, validation and accreditation mechanisms 

and national qualification frameworks, and decentralising 

initiatives, notably through learning cities, constitute some 

of the directions countries should take to put the world 

back on track to achieve SDG 4 and to contribute to a 

more sustainable future.

 
 

Promoting Lifelong Learning for All 
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David Atchoarena,  
Director, UNESCO Institute 
for Lifelong Learning

“Lifelong 
learning is 

becoming the 
vision shaping 

education 
policies 
and the 

benchmark 
for measuring 

progress in 
achieving 
education  

for all.”
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NEW RESOURCES

The Regional Community 
of Practice (CoP) Quality 
Assurance Guidelines 
in Open and Distance 
Learning (ODL)  
These guidelines are intended for 

institutions to conduct quality reviews 

of their open and distance learning 

(ODL) courses. Members of COL’s 

Regional Community of Practice for 

Quality Assurance in ODL in Southern 

Africa developed the guidelines and 

piloted them in 2018. 

http://hdl.handle.net/11599/3126

Quality Assurance:  
Good Practices in ODL  
in Sub-Saharan Africa 

This publication contributes to the 

debate surrounding quality assurance 

in higher education, highlighting 

good practices in the context of 

distance and blended learning in 

Southern African universities. The case 

studies address the strategies applied 

to foster quality enhancement, QA 

principles, and internal QA systems 

to address quality challenges amidst 

expansion.

http://hdl.handle.net/11599/3132

Setting up Wireless 
Networks: A Course 
for Barefoot Wireless 
Engineers 
This course has two modules. The  

first module covers basic concepts  

related to planning the setup of  

wireless networks, such as conducting 

a location survey and selecting 

required hardware. The second 

module covers details of the actual  

installation and maintenance of 

wireless networks. The course can be 

used by anyone with limited access to 

the Internet to set up the service.      

http://hdl.handle.net/11599/3193

The Impact of 
Technology-Enabled 
Learning Implementation 
at the National University 
of Samoa
This is a research report on student 

learning and teacher pedagogical 

transformation at the National 

University of Samoa following the 

adoption of a technology-enabled 

learning framework and a series of 

capacity-building workshops.

http://hdl.handle.net/11599/3196

Knowledge Series: 
Pedagogical Innovations 
for Technology-Enabled 
Learning 
This guide explores how pedagogy 

and vision underpin successful TEL 

innovation, and the other building 

blocks needed for successful  

implementation. It also outlines  

recent pedagogical innovations in  

TEL that can be trialled in any 

classroom where learners have access 

to smartphones and the Internet.

http://hdl.handle.net/11599/3201
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##TECHTRENDS

The global digital divide was a major topic in the debate on 

development 20 years ago. The UNDP Human Development 

Report in 1999 suggested that the divide may never be 

bridged, considering the state of the digital infrastructure in 

some countries. 

But in less than 20 years, this divide has been significantly 

bridged. In 2015 in Uganda, the number of mobile phones 

per 100 people stood at where the United States had been just 

12 years earlier. The World Bank’s World Development Report 

2016 termed these new developments the ‘Digital Dividend.’ 

Now, almost half the world’s population can access the 

Internet. This has led to an explosion of data from developing 

countries, which brings into focus policy makers’ concerns 

about data sovereignty. At the UNESCO Conference on AI 

and Education (Beijing, May 2019), one minister from a South 

Asian country remarked that citizens’ personal data needed 

to be retained within sovereign borders, since these data 

constitute a national resource.

Three critical global flows have an impact on education 

and employment: finances, people and data. The global 

movements of finances and people are well regulated. Data 

movement is not currently regulated in the same way. 

International student mobility is a big business, with an 

estimated global value of USD $27–63 billion annually. 

Student data generated from work leading to degrees and 

qualifications is at the heart of this global trade in services. 

Student mobility within countries as well as globally is the 

central premise of open education and learning. Student 

data are essential for student mobility. Today, the movement 

of student data across national borders and through 

credentialing systems takes place without facilitation from a 

global framework.  

There is a transition in higher education to lifelong learning 

facilitated by the rise of the online learning paradigm. This 

has led to even greater increases in the flow of student  

data across national borders and across different systems  

of credentialing. Digitalisation of such data and its  

interoperability across different credentialing systems  

are becoming very important. 

There is a move towards creating national academic 

depositories. Student data are stored for later verification or 

authentication by interested parties, such as future employers 

and institutions of higher studies. These depositories are 

available in most OECD countries and some developing 

countries. However, data interchange between these 

depositories is not smooth, and the absence of a global 

convention or framework makes such interchange impractical. 

With increasing concerns about the unregulated flow of 

personal data across national borders, it may be useful to 

conceive of an alliance of countries and institutions that will 

facilitate student data flow to enhance student mobility. 

Such an alliance might focus on student data in developing 

countries, since most internationally mobile students come 

from here. This alliance could establish core standards for 

the exchange of student data across credentialing systems 

and across countries. The exchange of student data based 

on common standards would make it easier to assess prior 

learning and prescribe additional courses. This would also 

lead to reduced expenses for extra courses and thus cost 

savings for students. In addition, this alliance could foster the 

wider use of digital credentials in developing countries in 

both formal and non-formal learning. 

Numerous technologies are available to support the work of 

such an alliance. A recent MOOC offered by COL explored 

one of these technologies: the blockchain. Complementary 

approaches in some countries (such as the linking of 

biometric ID with the online ‘DigiLocker’ system in India) 

could also provide a way forward.

Digital credentials for development

“Three critical 
global flows 

have an 
impact on 

education and 
employment: 

finances, 
people  

and data.”




