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About This Course Guide 
The Quality Assurance in Blended Learning Participant Guide has 
been produced by the Commonwealth of Learning (COL). All course 
guides produced by COL are structured in the same way, as outlined 
below.  

How this course guide is 
structured 
The course overview 

The course overview gives you a general introduction to the course. 
Information contained in the course overview will help you 
determine: 

 whether the course is suitable for you 

 what you will already need to know 

 what you can expect from the course 

 how much time you will need to invest to complete the course 

The overview also provides guidance on: 

 study skills 

 where to get help 

 course assignments and assessments 

 activity icons 

 units 

We strongly recommend that you read the overview carefully before 
starting your studies. 

 
The course content 

The course is broken down into units. Each unit comprises: 

 an introduction to the unit content 
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 unit objectives 

 unit outcomes 

 new terminology; you can create your own glossary of the terms 
and add your own 

 core content of the unit, with a variety of learning activities 

 a unit summary 

 assignments and/or assessments, as applicable 

 answers to assignment and/or assessments, as applicable 

Resources 

For those interested in learning more on this subject, we provide you 
with a list of additional resources at the end of this course guide; 
these may be books, articles or websites. 

Course expectations and evaluation surveys  

Before beginning your study of the Quality Assurance in Blended 
Learning course, we would appreciate it if you could take a few 
minutes to complete the Course Expectations Survey about the 
expectations you have of the course.  

After completing this module, we would appreciate it if you would 
give us some feedback in the Course Evaluation Survey to help us 
identify areas that require improvement for future versions of this 
course. Your constructive feedback will help us increase the quality 
of our OER courses in the future. 
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Course Overview 

Welcome to the Quality 
Assurance in Blended 
Learning Participant Guide  

This guide is for a practical, skills-based course on quality assurance 
(QA) in blended learning (BL). Structurally, it consists of four units in 
addition to the preliminary pages and course introduction. While 
each main topic is further sub-divided into unique constituent parts 
that are aligned to the learning outcomes of the respective unit, some 
parts are common to all the units. These are the unit outcomes, the 
unit takeaways and the list of references.  

The content of each unit is not presented in an expositional form.  
Instead, it is woven into the activities, all of which will be done 
online. However, exposition has been minimized rather than 
eliminated entirely. This is in keeping with the course modalities 
listed below. The course guide itself is posted online as a reference 
document. 

The course gives an introduction to the main concepts and issues of 
quality assurance in blended learning. Learning activities build on 
each other to guide you as you engage with course themes, issues and 
debates, alongside members of your professional learning 
community (PLC). The course uses an agreed upon online course 
quality framework to introduce the Quality Assurance in Blended 
Learning course design and foster reflection on the components that 
constitute quality blended teaching and learning. 

What is in it for me? 

1. You will engage in collaborative tasks (so peer learning will 
become a feature). You are encouraged to produce a case study, 
based on your own higher education system, then critique a case 
study produced by a different (matched) member of your PLC. 
Your portfolio will also be peer reviewed in this way. Even 
though we focus more on a developing country perspective, we 
acknowledge diversity of contexts as well as levels of inequality.  

2. You will need to produce various artefacts in response to each of 
the main assignment questions posed — and you will receive 
feedback (i.e., formative assessment) in a number of ways, such 
as through peers and course tutors. In general, the course 
requires you to do your own exploration of web resources. You 
are required to answer some questions by finding web sources 
that offer answers to particular questions.   
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Quality Assurance in 
Blended Learning—Is this 
course for you? 

This course is intended for university academics at all levels, 
including teachers, learning designers, middle and senior managers, 
quality assurance (QA) specialists and those from QA agencies. Some 
of the teaching academics may already know how to design a course 
but not necessarily how to assess or assure its quality, or middle 
managers may need support with quality assuring a blended 
programme, while QA agencies may be concerned with quality 
assuring blended learning (BL) qualifications. For example, some 
teaching academics may have taken a course offered by COL on 
Developing and Teaching Online Courses, which focuses on designing 
and developing online and blended courses in a Moodle learning 
management system (LMS). Others might have taken a course titled 
Facilitating Online, offered by the University of Cape Town’s Centre 
for Innovation in Learning and Teaching.  

The present course acknowledges existing QA systems at 
departmental, faculty, school and institutional levels as well as 
externally among QA agencies. We need to engage with existing QA 
systems. Right from the first unit, where we define and address the 
practical implications of quality assuring BL environments, we wish 
to foreground the distinctiveness of the BL approach vis-à-vis other 
approaches, such as online and traditional face-to-face learning.  

As you take the course, you will form part of a Professional Learning 
Community (PLC). Ehlers (2007) posits:  

Quality development is a constant negotiation process in 
which all stakeholders should participate in a common effort 
to define and implement quality in a continuous, improved 
way. (p. 97) 
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General course objectives 
The objectives of this course are to:  

  review the concepts, application and design principles of blended 
courses as distinct from fully online courses 

 probe the significance of QA concerns in BL course design and 
implementation 

 map the evolution of BL in teaching and learning theory and 
practice 

 identify key aspects of BL that need to be quality assured through 
purpose-disaggregated instruments 

 examine a selection of contextual cases of BL to establish an 
explicit link between QA and BL 

 explore correlations between generic and blended learning QA 
frameworks 

 identify common challenges for rolling out high-quality BL within 
a developing country context 

 map out critical ingredients for creating high-quality BL 
environments 

 develop and implement an effective QA framework for BL within a 
developing country context 

 underscore the role of innovation and change in creating 
sustainable high-quality BL environments 

 reflect on our institutional QA and evaluation systems through 
audits of these systems 

 instil a sense of QA in BL primarily as a self-improvement process 
rather than an externally driven compliance enterprise 

 

 

 

 

 

 

Course outcomes 
Upon completion of Quality Assurance in Blended Learning: A Course 
Guide, you will be able to: 
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Outcomes 

 plan and design a BL course using a framework and model fit for 
achieving your envisioned learner-centred course outcomes 

 choose appropriate and accessible instructional tools to create 
an enabling, personalised and collaborative online and offline 
learning environment within institutional frameworks 

 select and organise relevant required and optional instructional 
materials as well as explain their pedagogical purpose and how 
learners are to use them  

 develop and implement an effective QA framework for BL   

 develop iterative self-evaluation and course evaluation tools by 
students and peers for innovation and enhancement of student 
learning experiences 

 critically reflect on strategies to embed QA in BL at the 
institutional, programme or course level  

 share lessons learned on QA in BL locally and with the Southern 
African region 

 

Time frame 

 
How long? 

The expected duration of the course is four weeks. 

Formal study time required is about one hour per day, five days a 
week. 

You are expected or required to dedicate about an hour per day to 
self-study.  

Study skills 

 

As an adult learner, your approach to learning will be different to 
what you did in your school days. Now, you will choose what you 
want to study, you will have professional and/or personal motivation 
for doing so, and you will most likely be fitting your study activities 
around other professional or domestic responsibilities. 

Essentially, you will be taking control of your learning environment. 
Consequently, you will need to consider performance issues related 
to time management, goal setting and stress management. Perhaps 
you will also need to reacquaint yourself with areas such as essay 
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planning, coping with exams, and using the Web as a learning 
resource. 

Your most significant considerations will be time and space — i.e., the 
time you dedicate to your learning, and the environment in which 
you engage in that learning. 

We recommend that you take time now — before starting your self-
study — to familiarize yourself with these issues. There are a number 
of excellent resources on the Web. A few suggested sites are: 

 http://www.how-to-study.com/ 

a. The “How to Study” website is dedicated to study-skills 
resources. You will find links to study preparation (a list of 
nine essential qualities for a good study place), taking 
notes, strategies for reading textbooks, using reference 
sources, and test anxiety. 

 https://www.ucc.vt.edu/academic_support/study_skills_informati
on.html 

b. This is the study skills website of Virginia Tech’s Cook 
Counseling Center. You will find links to a study skills 
checklist as well as pages on time skills strategies 
(including a “Where does time go?” link), basic 
concentration techniques, control of the study 
environment, note taking, how to read essays for analysis, 
and memory skills. 

 http://www.howtostudy.org/resources.php 

c. This is another “how to study” website with useful links to 
pages on time management, efficient reading, getting the 
most out of doing (“hands-on” learning), memory building, 
tips for staying motivated, developing a learning plan, and 
skills for questioning, listening and observing. 

The above links are our suggestions to start you on your way. At the 
time of writing, these web links were active. If you want to look for 
more, go to www.google.com and search for “self-study basics,” “self-
study tips,” “self-study skills” or similar phrases. 

Assignments 

 
Assignments 

There are four assignments for this course. 

The assignments are to be submitted online through the Moodle 
learning management system’s Assignment Submission Tool.  

The assignments must be submitted to the course tutor. 

A schedule with specific dates for submitting assignments is at the 
end of each unit. 
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The assignments must be completed in the order in which they are 
set. 

Assessments 

 
Assessments 

In this course, you are encouraged to complete assessment tasks at 
the end of each unit, as an integral part of your learning process. Do 
the end-of-unit assessment tasks as a way to gauge your level of 
knowledge, skill or competency in quality assuring BL. You are 
encouraged to reflect on your level of competency at any given 
opportunity by posting the assessment tasks on your blog. You are 
free to share your thoughts on the assessment tasks, and you are 
encouraged to exchange your work with your chosen peers.  

 

Self-reflection questions  
(Sourced from Education for a Digital World: Advice, Guidelines, and 
Effective Practice from Around the World, David G. Harper and Sandy 
Hirtz, https://open.umn.edu/opentextbooks/textbooks/education-
for-a-digital-world-advice-guidelines-and-effective-practice-from-
around-globe) 

Respond to the questions as part of your reflective journal entries, or 
include your responses in your personal blog as part of your e-
portfolio, with critical reflection points. 

1. If you have never been involved with eLearning courses, would 
you be interested in developing, facilitating and/or quality 
assuring such courses? If so, what tools do you believe you would 
need? 

2. Have you ever facilitated an eLearning/online learning course, a 
blended learning course, or a face-to-face course supplemented 
by online activities? 

(a) If yes, are you interested in continuing to be involved in 
online or blended courses? What do you think you would 
need to do differently? 

(b) If no, would you be interested in leading some online or 
blended courses?  

(c) To be effective, what kind of support would you need?  

3. Did you create the online or blended course yourself? 

4. Did you use an LMS or any other platform for your course? 

(a) If so, which LMS or platform did you use? Would you wish to 
use it again? Explain your answer. 
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Getting Around This Course Guide 

Margin icons 
While working through this module, you will notice the frequent use 
of margin icons. These icons serve to “signpost” a particular piece of 
text, a new task or a change in activity; they have been included to 
help you to find your way around this module. 

A complete icon set is shown below. We suggest that you familiarise 
yourself with the icons and their meaning before starting your study. 
You are, however, free to make constant reference to the icons as you 
get along with the course. 

 
 

 
 

 

Activity Assessment Assignment Case study Objectives 

    
 

Discussion Group activity Help Note it! Basic 
competence 

    
 

Outcomes Reading Reflection Study skills Answers to 
assessments 

 
   

 

Summary Terminology Time Tip  

  
 

 

 

Computer-
based 

learning 

Audio Video Feedback  
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Course Blueprint: Quality Assurance in 
Blended Learning 

 

  Course  
Goals 

Course  
Objectives 

C
ou

rs
e 

B
lu

ep
rin

t Course Description: 
In this course, you 
will apply quality 

criteria with the aim 
of enhancing and 

improving the quality 
of your blended 

course.

Demonstrate ability 
to conceptualise 

blended learning and 
quality assurance

State your 
expectations of 
elements that 

contribute to a high-
quality blended 
learning course

Develop and 
demonstrate 

proficiency in 
developing quality 

assurance in BL 
models based on a 

local context 

Configure a viable 
quality assurance 

model for BL

Explain the pedagogical 
purpose of BL

Apply quality assurance 
rubrics to a blended course

Select relevant quality 
assurance rubrics for BL

Reflect on institutional 
quality assurance, 

evaluation systems and 
quality audits 

Examine local and 
global challenges to 

QA in BL

Demonstrate ability 
to engage in 

reflective practice on 
quality assurance in 

BL

Critique compliance 
with external and 
internal quality 

assurance 

Share lessons learned on 
QA in BL  

Critically reflect on 
strategies to embed QA in 

BL 

Sign up for a short MOOC,  
then specify in detail how 

you would quality assure it
Apply a sample 
rubric to a small 
section of a BL 

course

Learning  
Outcomes 
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Unit 1 

Blended Learning and 
Quality Assurance Concepts, 
Application and Design: The 
Implicitness of Quality 
Concerns 
Introduction 

In this unit, we review blended learning (BL) as a concept and 
instructional practice and the design principles on which it is based. 
We also map the evolution of BL to demonstrate the enduring 
concern with quality through changing contexts in educational 
provision. To draw lessons about the implementation of BL, we 
analyse a selection of case studies. 

This units lays the foundation for the entire course by probing key 
aspects of BL theory and practice to reveal the attendant issues and 
concerns about BL quality. Since there are innumerable definitions of 
BL, we start with a definitional analysis intended to help you 
appreciate the complexity of BL and thus why you need to have a 
nuanced understanding of it.  

In the second sub-topic, we consider the evolution of BL and the 
pedagogies it has spun along its development trail within a broader 
history of teaching and learning. Within this sub-topic, we pay special 
attention to the drivers of BL in historical and contemporary times 
and show how it is infused with tacit concerns about quality.   

Different institutions when taking into consideration the varying 
needs of their stakeholders inevitably configure correspondingly 
diverse models of BL. We look into this in the third sub-topic and 
thereby provide an opportunity for you to accurately identify the 
model that best represents your institutional context. To deepen our 
understanding and inform our continuous attempts to revitalise our 
blended educational contexts, we analyse empirical cases of BL 
practices from a selection of higher education institutions around the 
world. These case analyses are meant to show good practice in rolling 
out this mode of provision. 

Upon completion of this unit, you will be able to: 
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Intended Learning 

Outcomes 

 demonstrate knowledge of basic concepts, models, theories and 
principles of BL systems 

 compare BL course design strategies as described in existing 
scholarly literature 

 discuss the multiple rationales for the adoption of BL systems in 
higher education generally and your context in particular 

 explicate the nexus between BL and quality concerns in teaching 
and learning 

 determine the best BL model that would be applicable to your 
current instructional context, based on research evidence from a 
selection of case studies you have analysed 

 apply a QA in BL framework for quality enhancement or 
improvement purposes that relates to your local context 
(thereby achieving granularity) 

 critically reflect upon how BL theory has informed your practice 
of QA based on your institutional context (at various levels of 
granularity for explaining and describing subsequent practice)  

 
Terminology 

 

Blended 
learning: 

 

Quality 
assurance: 

 

Quality 
enhancement: 

 

Quality 
improvement: 

 

Learning design:   

Unit pre-study guiding questions 

 What is blended learning? 

 What blended learning models currently exist in global and local 
contexts? 

 What historical and contemporary factors drive blended learning 
(and, by implication, instruction)? 

 How does a blended learning systems approach correlate with 
concern for quality? 

 What issues and challenges emerge from creating blended 
learning systems and environments, as reflected in the research 
literature? 
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A definitional analysis of blended learning 

Definitions of blended learning abound. Like many other educational 
concepts, BL has been subject to continual definition since the term 
was first used by its initial architects. The downside of this is the 
conceptual uncertainty that arises from competing voices in the 
market of ideas. Yet we all know that the diversity of opinions on the 
meaning of the term is a consequence of academic culture. It is part of 
the intellectual rigour that is essential to knowledge production as 
well as to the practical usability of such knowledge. The upside of the 
existing plethora of definitions of BL is that we do not have to 
reinvent the wheel but instead can refer to existing scholarship and 
build our learning tasks on it. 

Even though Picciano1 acknowledges that there is no generally 
accepted definition of BL, he goes on to share one that to him has the 
potential to serve as a guideline: 

Courses that integrate online with traditional face-to-face 
class activities in a planned, pedagogically valuable manner; 
and where a portion (institutionally defined) of face-to-face 
time is replaced by online activity. 

Like Picciano and others, we are aware of the definitional ambiguity 
of BL. We like the “new paint” analogy suggested by Picciano, who 
says that blending should be conceptualized as more of “a mixture of 
different colors of paint to create new colors or new learning 
environments.”  

 
1 Laster, S., Otte, G., Picciano, A. G., & Sorg, S. Redefining blended learning. 
Presentation at the 2005 Sloan-C Workshop on Blended Learning, Chicago, 
IL, April 18, 2005. 
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Facilitators’ responses: 

a. We would say yes because the student has received a podcast 
and prepares ahead for a contact session through the use of a 
teacher-generated digital resource, with in-built reflections.  

b. We would say no because we are using technology without 
changing the pedagogy of traditional instructional methods. 

c. We would say no because it is mere substitution of the social 
and cognitive presence of the lecturer.  

d. We would say no because the student has taken the initiative 
to locate the resource, with no prior guidance from the 
lecturer.  

e. We would say yes because BL requires students to be 
responsible for their own learning, and it allows for the 

 
Activity 1.1 

Generate a quiz with responses after each scenario by using 
an online tool called Typeform.  

Computer-based learning: online quiz 

What is your understanding of BL in a developing 
country context? Here is a quiz to help you think deeply 
about it.  

Here are scenarios for you to engage with, to gauge your 
understanding. Does this sound like BL to you?   

a. A student listens to a podcast of a lecture capture 
containing reflection questions and takes notes in 
preparation for a face-to-face session.  

b. Students first take an online quiz during a contact 
session to check their understanding of core unit 
readings. 

c. Students receive video clips from their lecturer to 
view and listen to while she is away attending a 
conference.  

d. A student has located an open educational 
resource for a course, which better explains key 
concepts, principles and theories.   

e. Students propose to a lecturer that they do a mini 
research project in lieu of an in-class test.  
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flexibility to engage in project-based learning, so students can 
be co-creators of knowledge, with a say in designing their 
own assessment. 

 

Activity 1.2: Key readings  

Download the web resources below and answer the questions that 
follow: 

1. Read the study by Mswazi Tshabalala, Charity Ndeya-Ndereya 
and Tiana van der Merwe, available at 
https://www.learntechlib.org/p/153387/, which grapples with 
issues of adopting BL from an organic perspective, thereby 
indicating that BL is not a one-size-fits-all method. As part of 
grappling with implementation issues, the study entails 
investigating the perceptions of the primary stakeholders, namely 
academic practitioners and students. Perceptions can very well 
turn out to be misperceptions, necessitating correction through 
proper conceptual understanding.  

 

Questions  

a. How does research on academic staff’s perceptions of BL benefit 
its adoption and implementation by higher education 
institutions? 

b. In your opinion, what drives the formulation of BL 
(mis)perceptions?  

c. Whose other perceptions matter, and why?  

d. How does it help the understanding of all stakeholders in a BL 
environment to have an institutional definition? 

 
2. D. Laurillard (2014). Thinking about blended learning: A paper 

for the Thinkers in Residence programme. UCL Institute of 
Education, London. Available at 
http://www.ethicalforum.be/sites/default/files/DP_BlendedLear
ning_Thinking-about_0.pdf. 

 

Instructions  

Read from topics 1 (Introduction) to 4 (pp. 1–14). 
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Questions 

a. What can you say about the stated importance of thinking about 
BL? 

b. How does the author interpret the definition of BL given by 
Garrison and Kanuka (2004)? 

c. What is your response to this view from Laurillard (2014, p. 3): 

Blended learning means respecting the true value of 
conventional methods — such as seminars, tutorials, projects, 
labs, field trips, physical materials. And it means 
acknowledging the extraordinary power and flexibility of 
digital technologies. How can the two [methods] be 
thoughtfully integrated to give education the power and 
flexibility it needs in order to play its proper role in 21st 
century life? 

 

Commentary 

Even though we have delayed sharing our preferred definition of BL 
in this lesson until now, we go along with that of Garrison and 
Kanuka (2011), who define it as “the organic integration of 
thoughtfully selected and complementary face-to-face and online 
approaches and technologies.” A compelling reason for adopting this 
definition is that in our case, being thoughtful is not about borrowing 
innovations such as BL from elsewhere but about being mindful of 
the contexts in developing countries.  

 

Portfolio activity 

3. Given the course definition of BL, how does it inform the way QA 
agencies craft frameworks to accredit such learning?  

4. Is there any justification for an institutional definition of BL to be 
acknowledged by QA agencies? 

 

Discussion forum 

Post your view on the following: Should an institutional definition of 
BL shape best practices of BL?   

 

What blended learning is not 

It is different from other forms of learning that incorporate online 
opportunities. Even the extent to which online learning is inherent in 
BL is not clear. Some contend that BL is a result of the poor standards 
of conventional teaching and the failure of online learning.  
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5. State Government of Victoria, Department of Education and Early 
Childhood Development. (2012). Blended learning: A synthesis of 
research findings in Victorian education 2006–2011. Available at 
https://www.education.vic.gov.au/documents/about/research/b
lendedlearning.pdf. 

 

Commentary 

We have chosen this resource because it exemplifies macro-level 
interest in and political will for supporting research on the 
implementation of BL. However, in a developing country context, the 
tendency is a lack of political will at the macro level.  

 

Instructions 
Read the introduction and topic 2: What is Blended Learning? (pp. 3–
6). 

 

Questions  

a. What can you say about the Department of Education of the State 
of Victoria deciding to conduct this kind of study? 

b. What is the educational significance that the research was done 
with respect to basic education? 

c. How is the boxed text in the introduction related to the subject or 
goals of the study? 

d. What is your response to this submission in the report? 

For some teachers, blended learning is describing what they’ve 
been doing successfully for years: that is, using a range of 
resources and activities to provide individualised, student-
centred learning experiences for their students. The real 
difference today is the unparalleled access to the internet with its 
rich sources of information and services and more importantly, 
the connectivity it offers students and teachers, particularly the 
ability to create online communities and support networks. In 
addition, there is a growing use of mobile technologies such as 
flip cameras, voice recorders, mobile phones and GPS devices 
extending learning beyond the classroom walls. (p. 5) 

e. What cautionary message can be drawn from the observation 
that “blended learning comes in many guises and isn’t a ‘one-size-
fits-all’ educational solution” (p. 5)? 

f. Identify any commonalities between the definitions of BL 
articulated in the Victorian and other contexts. 
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http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.604.203
5&rep=rep1&type=pdf. 

Heinze, A., & Pocter, C. (2004). Reflections on the use of blended 
learning. Paper presented at Education in a Changing Environment 
conference, September 13–14, 2004, University of Salford, UK. 
Available at http://usir.salford.ac.uk/1658/ 

Robinson, N. (January 2, 2019). Comment: Why South Africa will find 
it hard to break free from its vicious teaching cycle. Available at 
https://www.mrowe.co.za/blog/2019/01/comment-why-south-
africa-will-find-it-hard-to-break-free-from-its-vicious-teaching-
cycle/  

Rowe, M. (2012). From “designing teaching” to “evaluating learning.” 
Available at https://www.mrowe.co.za/blog/2012/01/from-
designing-teaching-to-evaluating-learning/  

 

6. Pick one of the following attempts by Littlejohn and Pegler (2007, 
pp. 9–10) to define BL that matches your own understanding, 
based on your context. Post your choice and the reason for it.  

Blended eLearning is:  

 access to a wide choice of alternative resources on your 
personal computer drawn from international, as well as 
institutional, digital repositories, accessed via a single log-in 
that personalises the “blend” of learning you are offered; 

 studying online with tutors as facilitators and emphasis on 
co-creation within a course that is rich in online 
collaboration; 

 downloading content to mobile devices, using podcasts and e-
books as resources, tablet PCs with wireless connections to 
take and share notes in class, and using text messaging to 
receive course updates while on the move; 

 immersion in online multi-player gaming or multimedia role-
playing using extended, authentic simulations to explore real-
life problem solving; 

 personalised content delivered through a customised 
interface with RSS alerts to flag new content relevant to 
individual interests; 
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 using a virtual learning environment (VLE) to access course 
materials and ask questions whether on or off campus; 

 uploading notes to your own blog (weblog) while the lecture 
is in progress and using hand-held voting devices to offer 
instant feedback to the presenter; 

 learning on a just-in-time basis using computer-based 
tutorials; 

 staying in contact with study buddies away from the class 
through the use of instant messaging and other informal 
“social computing” mechanisms; 

 assembling and publishing an e-portfolio of your work from 
courses studied across several institutions; 

 seamless integration of physical and virtual learning spaces 
that integrate and accommodate technology but focus on 
student learning;  

 successful and rewarding student–teacher relationships 
initiated and maintained through online communication 
without ever meeting face to face. 

 

Activity 1.3: Reflection (for portfolio entry) 

Download the following articles from the Web and read them in 
preparation for posting your responses to the accompanying 
questions. 

Atef, H., & Medhat, M. (2015). Blended learning possibilities in 
enhancing education, training and development in developing 
countries: A case study in graphic design courses. TEM Journal, 4(4), 
358–365. Available at 
http://www.temjournal.com/content/44/07/TemJournalNovember
2015_358_365.pdf   

Graham, Charles R., & Dziuban, Charles. (n.d.). Blended learning 
environments. In David Jonassen, Michael J. Spector, Marcy Driscoll, 
M. David Merrill, Jeroen van Merrienboer, & Marcy P. Driscoll (Eds.), 
Handbook of Research on Educational Communications and 
Technology: A Project of the Association for Educational 
Communications and Technology, 3rd edition (pp. 269–276), Springer. 
Available at  
https://pdfs.semanticscholar.org/3115/9c8043330064c735bbd977
6dff822a3c8782.pdf 

Medina, L. C. (2018). Blended learning: Deficits and prospects in 
higher education. Australasian Journal of Educational Technology, 
34(1). Available at https://doi.org/10.14742/ajet.3100 

 

a. Identify key elements that are constant in these definitions of BL. 
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b. Are there any contrasting views expressed in the definitions 
offered by these scholars? If yes, what are they, and how can you 
explain these contrasts? 

c. In what sense is the lack of a common definition of BL 
simultaneously advantageous and disadvantageous for theory 
and practice in the academy? 

 

Blended learning and quality teaching and learning: a 
historical and pedagogical perspective  

Blended learning, like all other known teaching and learning 
strategies, has a history that is traced differently by different 
scholars, depending on contextual peculiarities. There are common 
factors in tracing the history of blending, particularly the constant 
search for effective teaching and learning. Tracing the history helps 
with identifying historical determinants that in turn help to map out 
the creation of appropriate blends. We would like to assume that 
teaching and learning in the context of BL is informed by pedagogical 
considerations. Much as context demands that we acknowledge 
contextual accents, we cannot ignore the other voices, because BL 
emerged out of a common aspiration for effective learning.  

 

Activity 1.4: Guided reading  

With this in mind, read one of the following studies with the intention 
of appreciation the connection between certain material factors and 
BL. In terms of material factors, some of the articles raise issues 
related to the rapid ubiquity of modern technologies and the 
emergence of open and distance learning (ODL).  

Bozalek, V., Ng'ambi, D., & Gachago, D. (2013). Transforming teaching 
with emerging technologies: Implications for higher education 
institutions. South African Journal of Higher Education, 27(2). 
Available at https://core.ac.uk/download/pdf/83123732.pdf   

Crocker, A. D. (2006). Blended learning: A new approach to legal 
teaching in South African law schools. Journal for Juridical Science, 
31(2), 1–25. Available at 
http://journals.ufs.ac.za/index.php/jjs/article/view/2926/2837  

Question 

What do the studies indicate about the historical development of BL 
in Africa in general and in South Africa in particular? 

Commentary 

Pedagogy matters in BL so much that some express the view that BL 
fails because of techno-centric definitions that give little pedagogical 
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direction. As a result, it becomes difficult to designate the nature of 
its implementation, measure its success and provide appropriate 
institutional support for BL.  

Further reading 

Read about a voice from elsewhere, based on how A. W. Bates (2015) 
expresses a view about the history of BL: Teaching in a digital age: 
Guidelines for designing teaching and learning. Vancouver, BC: Tony 
Bates Associates Ltd. Available at 
https://www.tonybates.ca/teaching-in-a-digital-age/  

 

Blended learning: Contextual models 
 

Activity 1.5: Searching the Web 

Find scholarly articles from the Web that contain infographics 
representing different understandings of BL. An infographic, or 
information graphic, is a representation of information in the form of 
a chart, graph or other image accompanied by minimal text to give an 
easily understood overview, often of a complex subject (see 
https://www.dictionary.com/browse/infographic?s=t) 

Work in pairs and analyse the infographics by answering the 
following questions: 

a. What kinds of “blends” do the different infographics represent?  

b. Which of the modelled blends do you believe fits your university 
context? 

 

 

 

 

 

 

Blended learning in action and context: Case studies  
 

 

Note it! 

BL is not always textually defined. Sometimes, it is 
defined in the form of infographics. These are drawn 
in such a way that they reflect the same diversity of 
conception that is conveyed through textual 
definitions. 
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Further reading resources 

You may find some of the following readings relevant: 

1. Bath, D., & Bourke, J. (2011). The blending of blended learning: An 
experiential approach to academic staff development. In G. 
Williams, P. Statham, N. Brown, & B. Cleland (Eds.), Proceedings of 
Ascilite 2011: Changing Demands, Changing Directions (pp. 133–
138). Hobart, Australia: University of Tasmania. 

2. Luiza Caraivan, (2011). Blended learning: From concept to 
implementation. Euromentor Journal, 2(4). Available at 
http://euromentor.ucdc.ro/dec2011/en/blendedlearningfromco
ncepttoimplementationluizacaraivan_12.pdf  

3. Pannan, L. & Legge, K. (2016). A blended learning model and a 
design model combine to support academics in pedagogical 
redesign of the curriculum. In S. Barker, S. Dawson, A. Pardo, & C. 
Colvin (Eds.), Proceedings of Ascilite 2016: Show Me The Learning 
(pp. 487–497). Adelaide, Australia: University of South Australia. 
Available at http://2016conference.ascilite.org/wp-
content/uploads/ascilite2016_pannan_full.pdf 

4. Online module on BL design: Kaminski, June, & Currie, Sylvia. 
Blended learning design as an emergent process. Excerpted from 
“Planning your online course,” in Sandy Hirtz and David G. Harper 
(Eds.), Education for a Digital World, (pp. 191–212). Vancouver, 
Canada: Commonwealth of Learning. Available at 
https://eclearn.emmanuel.edu/courses/1285497/pages/blende

Activity 1.6 

Search the Web. Review a BL case study of your choice. Use the 
following questions to guide your review: 

1. What model is in place? 

2. Does it say anything about how the institution transitioned 
from traditional to BL? 

3. How does the institution make it work? 

4. What does the case say about stakeholder participation? 

5. Critically reflect on the QA or quality issues involved in the case 
study that you have reviewed. 

(You may refer to a collection of case studies in the UNESDOC 
Digital Library: 
https://unesdoc.unesco.org/ark:/48223/pf0000246851) 



 
 

 23  
  

d-learning-design-as-an-emergent-
process?module_item_id=12666819 

 

 

Unit summary 
 

 
Summary 

In this unit, you learned about definitions of BL as well as its various 
dimensions, which converge towards a meaningful discourse. You 
also had the opportunity to apply your knowledge of BL by 
comparing BL course design strategies as described in existing 
scholarly literature. You went on to discuss multiple rationales for 
adopting BL systems in higher education and explained the nexus 
between BL and quality concerns in teaching and learning. You 
concluded the unit by determining the best BL model that would be 
applicable to your current professional context, based on research 
evidence from a selection of case studies you analysed.  

Assignment 

 
Assignment 

What has been the most nagging question/issue in your mind since 
the advent of BL in your institution?  

 

 

 

Video clips 
You may watch the following video clips and post, on your personal 
blog, your takeaways from the videos, in summary form.  

 
1. Instructional Technologies, 

https://www.youtube.com/watch?v=E45A1UR1roE  

2. Blending Technology with Classroom Learning, by Jessie Woolley-
Wilson, https://www.youtube.com/watch?v=o0TbaHimigw  

3. Designing a University for the New Millennium, by David Helfand,  
https://www.youtube.com/watch?v=DZQe73IXZtU&t=44s 
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Self-Assessment 

 
Assessment 

1. In what sense is BL not new? 

2. In what sense is BL an educational innovation? 

3. Explain the role of learning theory in BL design and delivery. 

4. Give at least five benefits of BL from a multiple stakeholders’ 
point of view. 

5. Identify at least five best practices for BL design and 
implementation. 

6. Explain why it has become necessary to reimagine the role of a 
teacher within a BL environment  

7. Identify at least five crucial drivers of BL from both a historical 
and a pedagogical perspective. 

8. Give at least five pitfalls in the (re)design and implementation of 
BL. 

9. In what ways are quality considerations implicit in BL design and 
implementation? 

10. What success factors have you found in the case studies of BL 
that you looked at in this unit? 

 

References 

Driscoll, M. (2002) Blended learning: Let’s get beyond the hype. E-
learning, 3. Available at 
https://www.researchgate.net/publication/286029739_Blended_lea
rning_Let's_get_beyond_the_hype  

Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a 
text-based environment: Computer conferencing in higher education. 
The Internet and Higher Education, 2(2–3), 87–105. 

Graham, C. R. (2014). Blended learning systems: Definition, current 
trends and future directions. In C. J. Bonk & C. R. Graham (Eds.), 
Handbook of Blended Learning: Global Perspectives, Local Designs 
(pp. 3–21). San Francisco, CA: Pfeiffer Publishing. 

Helms, S. A. (2014). Blended/hybrid courses: A review of the 
literature and recommendations for instructional designers and 
educators. Interactive Learning Environments, 22(6), 804–810. 

Sharpe, R., Benfield, G., Roberts, G., & Francis, R. (2006). The 
undergraduate experience of blended e-learning: A review of UK 



 
 

 25  
  

literature and practice. London: The Higher Education Academy. 
available at 
https://www.researchgate.net/publication/248811271_The_underg
raduate_experience_of_blended_e-
learning_a_review_of_UK_literature_and_practice 

Skrypnyk, O., Joksimović, S., Kovanović, V., Dawson, S, Gašević, D., & 
Siemens, G. (2015). The history and state of blended learning. In 
George Siemens, Dragan Gašević, & Shane Dawson (2015). Preparing 
for the digital university: A review of the history and current state of 
distance, blended, and online learning (pp. 55–92). Available at 
http://linkresearchlab.org/PreparingDigitalUniversity.pdf 

Torrisi-Steele, G., & Drew, S. (2013). The literature landscape of 
blended learning in higher education: The need for better 
understanding of academic blended practice. International Journal 
for Academic Development, 18(4), 371–383. 
doi:10.1080/1360144X.2013.786720 

Tshabalala, M., Ndeya-Ndereya, C., & van der Merwe, T. (2014). 
Implementing blended learning at a developing university: Obstacles 
in the way. Electronic Journal of e-Learning, 12(1), 101–110. 
Available at https://www.learntechlib.org/p/153387/ 





 
 

 27  
  

Unit 2 

Quality Assurance in 
Blended Learning: An Open 
Learning Pedagogy 
Introduction  

This unit explicitly links BL and quality assurance (QA). It foregrounds a 
holistic view of QA, from design, to instructional delivery, to the institutional 
learning context. A selection of generic and contextual BL QA instruments are 
analysed to determine their applicability to participants’ environments.  

We open this unit by interrogating the meaning of QA both outside and inside 
educational contexts to foreground commonalities and distinctions. Within 
higher education, we set out to establish the notion of QA that is applicable to 
BL. Here again, we encourage you to correlate your understanding of QA with 
your specific institutional context.   

In the next topic, we explore the rationale for practitioners to adopt a holistic 
view of QA. Within the same topic, we seek to emphasise the importance of 
setting up quality measures at the levels of design, delivery and wider 
learning environment. We follow this up with looking into BL QA frameworks, 
standards and rubrics from international and regional contexts, which will 
give you an opportunity to assess their relevance to your institutional 
contexts.   

We conclude the unit by analysing a selection of cases from a number of BL 
contexts where QA frameworks, standards and rubrics have been used. This is 
intended to help us draw lessons about the challenges of implementing QA in 
BL and how institutions have addressed these challenges. 
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Upon completion of this unit, you will be able to:  

 
Outcomes 

 discuss the interface between generic and BL environments’ 
conceptions of QA in course design and delivery 

 adopt a synthetic view of achieving quality in a BL environment 

 develop and use an appropriate QA system to enhance the quality 
of BL in your context 

 determine the extent to which external and internal QA 
frameworks, standards and rubrics are applicable to your needs 
for creating a BL environment 

 analyse local and international case studies of the challenges of 
implementing QA frameworks, standards and rubrics in the higher 
education sector, and responses to these challenges 

 

  
Terminology 

Open learning:  

Pedagogy:  

Internal quality 
assurance: 

 

External quality 
assurance: 

 

Defining quality assurance: Generic and blended learning 
environments 

 
Commentary 
 
The research literature indicates that quality concerns in higher education 
are not only universal but also enduring. This is because everywhere, the 
value and role of education has been connected with socio-economic 
development. Specifically, there has been a theoretical equation that quality 
education results in individual and national success. With the advent of BL 
as the most commonly adopted practice in higher education institutions, 
quality concerns have been extended to it.  
 

Activity 2.1: Guided reading and reflection  

Read section 4 of Abukari and Corner (2010), “Delivering Higher Education 
to Meet Local Needs in a Developing Context: The Quality Dilemmas?" 
Quality Assurance in Education, 18(3), 191–208, 
https://doi.org/10.1108/09684881011058641. In this article, the authors 
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help us understand the concept of quality generically as well as with respect 
to the higher education sector.  
 

 

Reflection questions 

Post your responses on your reflection blog. 
 
a. What are the environmental, content, process and outcome elements of 

quality in higher education? 

b. How do these two aspects of defining quality, which are “fitness for 
purpose” and “continuous improvement,” complement one 
another?  

c. Use an infographic to share your understanding of the definition of 
quality in the education sector.  

 

Activity 2.2 Discussion forum question 

Should higher education institutions and their partners consider quality 
concerns in BL within existing QA systems, or should they consider separate 
strategies? 
 

Blended learning quality assurance rationale: A multilevel 
theoretical view  

Activity 2.3 

Why is there a drive towards quality assuring BL? Share your views in the 
discussion/chat forum. 
 
 
 
Writing in a developing country context, Balfour, van der Walt and 
Tshivhase (2015) in their article “Blended Learning and Open and Distance 
Learning: Implications for Best Practice in Higher Education” highlight that 
in addition to the fluidity of the definition of BL, there is a pressing need to 
examine “best practice” in connection with BL. We understand best practice 
here to refer to quality in BL. Accordingly, defining best practice in BL is a 
quality concern. 
 

Activity 2.4: Guided readings 

In your blog, post your reflections on the following.  

a. Read Balfour, van der Walt and Tshivhase (2015) with a focus on what 
they identify as best practices in BL: 
https://pdfs.semanticscholar.org/26f7/7c33859287c5253d0cfb5a3a791
3e2b2179a.pdf  

b. Read about best practices as identified in McGee and Reis (2012), 
“Blended Course Design: A Synthesis of Best Practices,” Journal of 
Asynchronous Learning Networks, 16(4), 7–22. Jun 2012, and in 
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Fisher, Bushko and White (2017), Blended Beyond Borders: A Scan 
of Blended Learning Obstacles and Opportunities in Brazil, Malaysia, 
& South Africa, https://www.christenseninstitute.org/wp-
content/uploads/2017/11/BlendedBeyondBorders.pdf  

 
Given that the two studies you have read and reflected on indicate that best 
practices are multilayered at the design, learning delivery and learning 
environmental levels, BL quality can fail at one or more of these levels. As a 
result, QA has to take a holistic view of the entire landscape and processes 
within a BL environment. For example, it entails the needs, roles and 
functions of all relevant stakeholders.  

 

Blended learning quality assurance frameworks: generic 
and contextual 

To provide QA, it is necessary to put in place a well-defined and embracing QA 
framework.  

 

Activity 2.5: Reflection 

Post your responses to the following reflection questions on your blog. 

1. Based on your context, identify challenges that can emerge at the 
different levels identified. 

2. QA of BL works best when well-defined quality standards are put in 
place. What are your experiences of quality standards, based on 
your context? 

Activity 2.6 

Participate in a wiki on the main lessons learned from the University of 
Glasgow’s Institutional Framework to Support Transitions into Enhanced 
Blended Learning: 
https://www.gla.ac.uk/myglasgow/leads/staff/telt/blended/framework/. 

Use the following questions to help structure the wiki: 

1. How will you prepare to meet stakeholders’ (students’) expectations of 
BL?  

2. How will you meet the requirements of QA and enhancement in your 
country’s higher education sector or institution?  

3. How will your BL design support internationalisation?  



 
 

 31  
  

 

 
 

 
 
 
 
 
 
 
 

 

 

 

Operational challenges and mitigating responses: Case 
study analysis 

There are many challenges that come with an attempt to manage quality, 
particularly for BL environments. Take time to explore a case study from a 
developing country context. 

 

 

 

 

 

 

 

 

 

 

4. Does your BL provision reflect the changing digital landscape in terms of 
current and future uses of technology, such as MOOCs, virtual worlds 
and artificial intelligence?  

 

Activity 2.7: Discussion 

1. Based on your context, identify preconditions for the 
development of a QA framework for BL.  

2. In the online discussion forum, discuss the benefits of a 
generic framework and a contextual framework. 

You can read more about a versatile quality framework for BL in a 
study by  Mazohl, P., & Makl, H. (2017). Quality Assurance in 
blended learning—a quality framework. In P. Mazohl (ed.), 
Blended learning quality – concepts optimized for adult education 
(pp. 23–37). Wiener Neustadt, Austria: Mazohl Publish. Retrieved 
from: 
https://www.researchgate.net/publication/311765819_Quality_A
ssurance_in_Blended_Learning_-_a_Quality_Framework/  

Activity 2.8: Case study      

 

Click on the link provided on the course webpage to access an article by 
Ansah et al. (2017). Read it, then answer the following reflection questions. 

a. What is your view on the dimensions of scale (Programme, Place and People) 
that the researchers decided to use as constituents of a QA framework? 

b. What lessons can you draw for your country’s setting from the results 
and conclusions of the study? 

c. How can such research evidence be harnessed for the benefit of your 
institution, to avoid a situation of mismatch between a QA framework 
and the conditions for which it is created?  
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Mitigating responses to operational challenges  

You may draw lessons from topic-specific QA guidelines developed by Quality 
and Qualification Ireland (QQI) for providers of BL. [Guidelines retrieved 
from: 
https://www.qqi.ie/Publications/Publications/Statutory%20QA%20Guidelin
es%20for%20Blended%20Learning%20Programmes.pdf] These guidelines 
include the following word of caution: 

 

Activity 2.9: Discussion 

 
The above screenshot presents some of the generic challenges outlined in a 
European Association for Quality Assurance in Higher Education (EADTU) 
webinar on “Adapting QA Methodologies to Educational Developments: 
Quality Assurance of Blended and Online Programmes, presented on 19 
September 2018. [Webinar accessible at: 
https://www.slideshare.net/EADTU/qa-in-blended-and-online-education-
adapting-qa-methodologies-to-the-educational-developments] 

Discuss the following issues, based on the webinar: 

1. Which of the outlined challenges also apply to your context? 

2. Which other challenges would you include? 

3. Select one challenge of your choice, then discuss how you have come up with a 
mitigating response in your context.  

4. Classify then compare your response with any of those suggested in the 
webinar.  
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It is necessary to demonstrate an understanding of the distinctive 
demands that blended learning will make on infrastructure and 
systems that differ from full-time face-to-face contexts. (p. 8) 

The following are some of the ways in which providers of BL can make a 
difference, as stated in the set of QQI Guidelines, with particular reference to 
an organisational context: 

 BL providers should be particularly mindful of using a learner-centred 
approach — for example, when using technology-enhanced/assisted 
learning that may pose a challenge for some learners while creating 
opportunities for others. 

 Specialised, reliable and accessible computer hardware and software 
applications are required for designing, developing and delivering online 
learning. These tend to include systems for tracking learner progress and 
achievement, marking and returning assessments, and providing feedback 
to learners and assessors.  

 The decision to deliver some or all provision through BL should therefore 
be a considered one and should form part of a provider’s vision, supported 
by an approved strategy. Further, there is the need for an appropriate 
investment of time, money and other resources to develop capacity and 
resources to deliver high-quality BL that will offer learners a consistent, 
enjoyable and effective learning experience. 

 

 

 

 

 

 

Unit summary 

 
Summary 

In this unit, you learned about the interface between generic and BL 
environments’ conceptions of QA in course design and delivery. You 
explored ways of adopting a synthesised view of achieving quality in 
a BL environment. You went on to determine the extent to which 
external and internal QA frameworks, standards and rubrics apply to 
your needs for creating a BL environment. You then analysed local 
and international case studies of the challenges for and responses to 
implementing QA frameworks, standards and rubrics in the higher 
education sector. 

 

Activity 2.10: Online discussion 

1. To what extent do the guidelines specified within an 
organisational context relate to your institutional 
practices on mitigating challenges for quality 
management of BL? 

2. Search the Web and locate a resource on good practices 
in BL. Outline quality aspects that should be deliberately 
built into BL. 
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Assignment 

 
Assignment 

What distinct implications does the open learning philosophy 
have for assuring quality in BL at all levels (macro, meso and 
micro) in your country’s context? 

Assessment 

 
Assessment 

1. Why is it necessary to attend to QA in BL design and delivery in an 
explicit and deliberate manner? 

2. What measures do you recommend for ensuring quality BL in your 
department? 

3. Why do we need to first define quality and related concepts before 
we try to figure out how we can assure the quality of BL? 

4. List the three broad levels at which BL quality needs to be assured. 

5. What can be done to ensure that QA in BL systems is attained at all 
these levels? 

6. What are the key dimensions of a QA in BL framework for higher 
education? 

7. How do QA of BL systems fit into an institution-wide QA 
framework? 

8. What are the role-related differences between internal and external 
BL QA systems?  

9. What factors and/or issues of contrast between QA in BL 
frameworks for developed and developing countries are revealed in 
the case studies you conducted in this course?  

10. How can we mitigate the challenges of implementing QA in BL 
systems in both global and local contexts?  
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Unit 3 

How Do We Quality Assure 
and Evaluate Blended 
Learning Environments? 
Introduction 

This unit is at the heart of the course. It provides some professionally 
developed guides and measures for assuring and evaluating the quality of 
BL design and delivery for ongoing improvement of course experience. 
The unit also entails the choice of a BL model to guide the design of units 
of instruction and attend a synchronous meeting where unit design plans 
are proposed.  

Building on the previous one, this unit moves into addressing the core 
goal of this course, which is to help you co-develop the capacity to create 
fit-for-purpose BL environments for your students. You begin the unit by 
identifying an essential combination of factors that would guide you as 
practitioners in planning, designing and delivering the right quality of 
blends for your respective contexts.    

In the second sub-topic, we ponder the value added by a QA and 
evaluation system to BL environments.   

We then move on to the next sub-topic, to familiarise you with the quality 
evaluation cycle. This is intended to help you appreciate the function of 
institutional reflection in taking necessary decisions for continuous 
improvement of the BL environment.  

In the last subtopic, you practice creating a suitable systemic strategy for 
intervening in the quality evaluation cycle for necessary mitigation and/or 
innovation.   

 

Upon completion of this unit, you will be able to: 

 
Outcomes 

 

 use a comprehensive set of quality guidelines to design, 
develop, deliver and review BL environments 

 use a QA cycle as a reference point to achieve continuous 
improvement of BL environments   

 conduct quality reviews of BL using explicit QA instruments 

 

 

Evaluation:  

Systems 
approach: 
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Terminology   

Unit study guiding focus areas 

 Why have a BL QA system and quality evaluation?  

 The quality assurance evaluation cycle 

 The what and how of quality evaluation (ACDE Guidelines; Specific 
Review Standards from the Quality Matters Higher Education Rubric, 
Sixth Edition, 2018) 

 Proposing a QA in BL approach that is particular to an institution 

 Identify relevant guidelines, benchmarks and quality standards/ 
models for BL at the higher education level, such as the African Virtual 
University Quality Assurance Framework and the Commonwealth of 
Learning Community of Practice QA Guidelines 

 Evaluate a programme or course using a set of contextualised 
guidelines 

 Critically reflect on the challenge of contextualising BL QA systems 
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Getting the right blend: Factors or elements in quality 
assuring blended learning 

As you begin this lesson, take a moment to reflect on what you have been 
doing when planning, designing and creating your BL environments. We 
would like to treat this as an activity on its own, so your work on it should be 
included in your e-portfolio. 

 

Activity 3.1: Opening reflection  

Reflect on your practice of designing and implementing your BL course or 
programme by pondering and answering the following questions:  

a. Is there a specific or formal model/framework that you have been using to 
design your BL environment?   

b. If not, how have you come up with your blend? 

c. If yes, what do you think are the strengths and inadequacies of the 
model/framework you have been using? 

d. Are you aware of any other model/framework than the one you 
have been using? What are the implications of there being more 
than one model/framework on offer? 

We hope that this initial activity affirms for you the fact that designing and 
evaluating blended environments is not an ad hoc set of actions but a 
structured process in which certain specific factors are central and therefore 
need to be taken into account in tandem throughout. We would also like to 
believe that this reflection helps you to recognise more starkly that the factors 
that you need to take into consideration when planning, designing and 
implementing BL environments are multilayered. The multiple layers of the 
blend need to be properly identified and then welded into a coherent whole. 
In this regard, we can recall Garrison and Kanuka’s definition of BL as “the 
thoughtful integration of classroom and face-to-face learning experiences 
with on-line experiences” (2004, p. 96). With the creation of such coherence, 
the systemic nature and the complexity of blend learning become evident.   

The systemic and complex nature of BL is captured in various existing models 
or frameworks, some of which you may already be familiar with. One of these 
is known as the Complex Adaptive Blended Learning System (CABLS), and 
another is the Community of Inquiry (CoI) framework. The latter is the one 
we’ve said also functions as the operational model in this course due to its 
emphasis on our alternating collaborative and autonomous roles as 
facilitators and participants. 

Presentation of these models in the form of infographics makes it easier to 
recognise their systemic and complex nature, as the following two images 
demonstrate. As we consider these frameworks, we can answer certain 
questions based on our analysis of them. 
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Figure 1. The framework of Complex Adaptive Blended Learning Systems (CABLS). 
Source: Cleveland-Innes and Wilton (2018). 
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Figure 2. Community of Inquiry framework. Source: Garrison, Anderson and 
Archer (2000), https://coi.athabascau.ca/coi-model/. 

 

Activity 3.2: E-portfolio exercise  

a. What do you think of these models as guides for creating the right blend 
for your particular programme or course-specific situation? 

b. In what ways could these models enable individual instructors and/or 
relevant institutional actors to build quality into the creation of BL 
environments? 

c. What kind of added advantages could these two models have over other 
models on offer with respect to achieving the optimal blend? 

d. Which integral components in each of the models do you think require 
strengthening in your work context and experience? Provide analytic 
support for your view. 

e. BL quality is dependent upon our own individual views of what qualify as 
quality teaching and learning interactions, which may be idiosyncratic. 
What are your thoughts on this?  
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f. Read Anthony G. Picciano’s “Blending with Purpose: The Multimodal 
Model” (https://files.eric.ed.gov/fulltext/EJ837540.pdf). Critically reflect 
upon how you would apply it to your programme or course, or as a QA 
agency in a BL portfolio context.     

 

Commentary  

It has been emphatically pointed out in the discourse on quality assuring BL 
that such an endeavour is not an end in itself but a means to an end—namely, 
the construction of knowledge, acquisition of skills and demonstration of 
certain capabilities. Consequently, no matter how soundly we can create the 
right blend, informed by proper identification of the ingredients and their 
dynamic interrelations, the ultimate test for the right blend still lies in its 
implementation and the resultant learning experience of the students.  
Differently put, the right blend is confirmed by the realisation of the stated 
student learning outcomes. No matter how well the blend is crafted with 
respect to the design and development of the course content, the instructional 
activities and the assessments, good work can be undermined at the point of 
actual course delivery, resulting in quality failure. For this reason, some have 
been willing to expend the effort needed to ensure that their blended 
programme or course delivery is successful. As a result, some learning 
delivery models have been advanced as practical guidelines for quality 
enhancement, such as those included in a University of Cape Town online 
course on Facilitating Online.2 

In similar vein, desirable delivery of a well-designed blended course may be 
impeded by certain deficiencies in the learning environment. Such 
impediments may relate to one or more of the actors and institutional 
supports involved in the teaching and learning contract—that is, students, 
instructors/facilitators, developers and infrastructural necessities. For these 
reasons, we need to consider recourse to a distinct quality evaluation as a 
subsystem of the entire QA system, to complement the inbuilt quality checks 
that come with the processes of analysis, design, development, delivery, and 
course implementation. We turn to that element in the next lesson.  

 
2 Carr, T., Jaffer, S., & Smuts, J. (2009). Facilitating online: A course leader’s guide. Cape 
Town: University of Cape Town. Available at 
https://dev1.oerafrica.org/resource/facilitating-online-course-leaders-guide   

https://dev1.oerafrica.org/resource/facilitating-online-course-leaders-guide
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The importance of quality assurance and evaluation in 
blended learning 

At this point, it is good to remind ourselves that QA in any context is not an 
event but a process as well as a system—and an integrated one at that. 
Shivam and Singh cogently point out that “[t]he concept of blended learning is 
rooted in the idea that learning is not just a one-time event—learning is a 
continuous process (2015, p. 369). In reminding ourselves of that theoretical 
view, we are able to bring into necessary focus the distinct additional value 
that monitoring and evaluation infuse into the successful creation and 
implementation of BL environments. Logically, we may not know whether BL 
courses are indeed meeting the needs of the relevant learners, instructors, 
institutions and communities unless we consciously track this. When we do 
evaluate the BL experience, we position ourselves to identify performance 
gaps and to subsequently take corrective action for improving or enhancing 
its quality. In that regard, evaluation is integral to QA.   

It therefore makes sense that part of the instrumental sub-systems within BL 
are evaluation frameworks. Not surprisingly, these may differ from institution 
to institution, and yet in certain circumstances, there can be some generically 
applicable elements in such frameworks, even if they are developed in specific 
educational settings. Since BL has become the “new normal” at different levels 
of education, there are already existing evaluation frameworks that may be 
adopted from originating institutions and then adapted to local environments.  
A benefit of teaching and learning in an era of networked societies and open 
learning pedagogies that some of us in the education sector can repurpose 
instruments from elsewhere for our local needs instead of starting afresh.    

Activity 3.3: Discussion forum 

Post your view on the role of evaluation in the QA of BL. To help you 
formulate your contribution, you may use the following as a guide: 

a. What evaluation frameworks applicable to QA systems for BL are you 
aware of? 

b. Comment specifically on at least two of these as well as their applicability 
to your instructional environment. 

c. What specific elements are measured to determine the appropriateness 
and effectiveness of a blend? 

d. What evaluation framework is used in your institution, and how did it 
come to exist? 

e. Do you believe the evaluation framework used in your educational context 
covers all levels of the BL environment? Please elaborate. 

f. Besides the use of frameworks, what else can be done to evaluate BL 
experiences, and how can these alternatives be used in a complementary 
manner? 

The quality evaluation cycle: A reflective institution  

Activity 3.4: Opening reflection 
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Access and listen to a Commonwealth of Learning YouTube video on the 
evaluation of BL design and implementation, and prepare to answer the 
questions that follow when you are done listening. The title of the video is “A 
Guide to Blended Learning Chapter 8: Evaluation of Successful Blended 
Learning” and is posted here: https://youtu.be/B8L264ESRmA.  

1. According to the video presentation, why do we have to look back after 
designing and implementing our BL courses?  

2. What exactly does this looking back entail?  

3. Would you say this retrospective look is holistic? If so, why? 

4. Do you think this video helps you see your way through the evaluation 
process? Elaborate on your view. 

5. Do you think the video helps to bring together QA and evaluation? If so, 
how?     

 

Commentary  

It’s useful to remind ourselves that reflection is not as neat and linear as the 
video describes. As with anything systemic, there is no linearity of action 
within it. Indeed, we pointed out from the beginning of this course that BL is 
complex. If QA of BL is systemic, and evaluation as one of its sub-systems is 
part of that complexity, it stands to reason that they do not happen in a linear 
and episodic fashion. Rather, they are iterative and therefore cyclical, 
especially because of the need for continuous improvement. This is part of the 
labour intensiveness that we noted in Unit 2 to be characteristic of BL. By 
implication, evaluation represents a reflective process — something well 
established as a fundamental principle and practice in teaching and learning.  

Yet in any organisational context, there is always a danger of practices, even 
so-called best practices, degenerating into nothing more than a fulfilment of 
bureaucratic formalities. Admittedly, this may result from the cyclical nature 
of evaluation, which sometimes gives the impression of mere repetitiveness.  
But reflection is a meaningful activity, and it is purpose driven. In that sense, if 
we expect the cycles of BL evaluation to make a difference, especially in 
achieving positive learning outcomes, then we are obligated to take proper 
advantage of the evaluation cycle. 

Many academic researchers have done evaluations of their BL delivery, 
through certain evaluation frameworks and through research. There is much 
literature in this category from which we can benefit, both by gaining 
motivation from the fact that others have done it and by reading the actual 
studies and discovering what they reveal.   

 

Activity 3.5: Portfolio activity 

Refer to the rubric developed for the Partnership for Enhanced Blended 
Learning (PEBL) Project, prepared by Professor Romeela Mohee and Dr Kirk 
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Perris, Commonwealth of Learning. Identify the quality criteria that apply to 
your role within your institution. Then prepare a set of slides to be presented 
to your relevant stakeholders by responding to the following guiding 
questions: 

1. What is the relevance of each for QA and evaluation purposes? 

2. What are the implementation challenges? 

3. What are the strategies for coordinating the functions of different roles in 
the quality assurance and evaluation of BL processes?  

4. Refer to the Commonwealth of Learning’s (2019) Regional Community of 
Practice Guidelines in Open and Distance Learning 
(http://oasis.col.org/handle/11599/3126). Reflect upon the extent to 
which conducting an institutional quality audit then compiling a self-
assessment report would assist in preparing for an external quality 
review.  

 

Activity 3.6: Web search 

Search the Web for at least two BL evaluation studies. One must be from a 
developing country and another from a developed country. After reading the 
studies, respond to the following questions: 

1. What kind of design and implementation obstacles and/or weaknesses do 
the studies reveal? 

2. What lessons can you draw from the results of these studies?  

3. Are there any commonalities and/or differences in the findings of the 
studies vis-à-vis the developing and developed country contexts?  

4. Have you or anyone else within your institutional context done an 
evaluation study on some aspect of BL design and implementation? Share 
lessons learned about being a reflective institution, based on your context. 
If you wish, you may relate some of your learning points to the quality 
evaluation cycle issues raised in the slide presentation by Professor 
Fowler, based on the Institute of Distance Education at the University of 
eSwatini.  

Configuration of an institutional (systemic) approach to QA 
in BL  

As we get to the end of this unit, it is clear from existing literature that QA of 
BL requires nothing less than a highly comprehensive strategy. Designing and 
facilitating BL is a process with multiple stakeholders. As the frontline actors, 
teachers have to consistently balance things out as they go through the 
various phases of the design and delivery processes. They must: tailor their 
knowledge, skills and competencies for teaching in a digital age in which 
technological developments are in flux; keep the profiles of their students in 
mind to provide the necessary learner support; make suitable and efficient 
choices of pedagogical and instructional strategies in light of a mixture of 
learning theories; take note of the provisions of the institutional setting in 
which they work; and consider what needs to be done at all stages of the 
teaching and learning processes. This is why it is important for them to have a 
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frame of reference such as the Community of Inquiry (CoI) Framework so that 
they may guide themselves accordingly in executing their cognitive, teaching 
and social presences.   

From research evidence, it is noted that despite the ubiquity of BL in higher 
education, it has not been adopted to great effect regarding improving 
achievement of students’ learning outcomes (e.g., Garrison & Kanuka, 2004; 
Driscoll, 2000; Hoffman, 2006; Graham & Robison, 2007). Graham and 
Robison paint an unflattering picture when they state that their observations 
have altogether found “proliferation of superficial blends”; “a focus on scope 
of blends; and a focus on efficiency and productivity” (2007, 106). It is evident 
from their explanatory discussion of these two focuses that they see them as 
limited in that the former ends up being simply concerned with the 
administrative technicality of working out percentages or the ratio of face-to-
face and online learning thus overshadowing the more important issue of 
pedagogy. For them the focus on productivity rests with the emphasis that use 
of technology frees up time for academics and students to be engaged in other 
creative face-to-face activities instead. Yet the issue that takes precedence is 
the redefinition of the relationship between teaching and learning over that of 
increasing productivity.   

 

Activity 3.7: E-portfolio exercise 

Write a short reflection on the idea that the use of technology in BL helps to 
improve the quality of teaching and learning in that it frees up time for 
teaching academics and students to engage in other innovative face-to-face 
learning activities. 

These scholars, however, do concede that there are instances where BL has an 
enhancing or transformative effect on teaching and learning beyond this 
techno-centric view. Still, they observe the limitation that even here, the focus 
is at the level of the course rather than the entire institution (Graham, 
Woodfield & Harrison, 2013). This is a worthy observation for us in this 
course, as we continue to emphasise an integrated or systemic approach to 
implementing BL through a QA approach. In the same 2013 study, Graham, 
Woodfield and Harrison note that the institutions under investigation are at 
different stages of implementation, ranging from (i) awareness and 
exploration, through (ii) adoption and early implementation to (iii) mature 
implementation and growth (2013, p. 2).    

With the observation of the stages, they proceed to recommend that the 
implementation of BL needs to be multi-focal for comprehensive changes to 
be instituted. They specifically suggest an institution-wide implementation 
framework that pays attention to strategy, structure and support (2013, p. 
28). They further suggest that future research can look into specifics under 
each aspect of the framework as well as transitions between the stages. They 
particularly recommend that future research look at how each institution uses 
its transition through a stage to “build or strengthen its culture of high-quality 
teaching and learning” (2013, p. 28). For this purpose, they include an 
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Institutional Self-Evaluation Checklist, which they offer to other institutions to 
use and/or modify in their adoption and implementation processes.    

This insightful study ends by pointing out that they found little “regarding 
how institutions are working to increase student capacities to succeed in 
blended and online environments. Much of the adoption and implementation 
work has focused on directly helping and supporting faculty rather than 
students” (2013, p. 28). This omission still undermines the desirable 
integrated approach to the implementation of BL and further diminishes the 
targeted QA. There is much to be learned from this study, including the noted 
limitations of the implementation efforts of the institutions they examined. 

 

Figure 3. A holistic framework for building the blended learning capacity of 
HEIs. Source: Lim and Wang (2016). 

 

Activity 3.8: E-portfolio exercise 

Figure 3 presents a framework and self-assessment tool for building the 
capacity of higher education institutions for BL. Write a short analysis of this 
framework and tool. You can use the following questions as guides: 

1. In what way is this framework and self-assessment tool integrated in 
nature? 

2. In what way is it a tool that can assure, enhance and improve quality BL 
continuously? 

3. Does it reflect your institutional context? Elaborate on your response. 

4. Does it provide for the interests and role functions of all the known 
stakeholders? 

5. In what ways is this framework similar to or different from the 
Framework of Complex Adaptive Blended Learning Systems (CABLS) 
presented earlier in the unit? What does this tell us?  
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If you were to be called upon to configure your institutional approach to QA in 
BL, how would you go about it? Let us look at an example of how others have 
done it. Consider how the University of Glasgow has configured its 
institutional approach to QA in BL, as articulated through the graphic 
representation in Figure 4. 

Figure 4. Institutional framework to support transitions into enhanced 
blended learning. Source: Adekola, Dale and Gardiner (2017). 

Four themes of interest are discernible from the framework in Figure 4, 
namely, change agents, which represent the key sectoral factors driving the 
institution towards enhanced BL, institutional considerations that link internal 
factors to the external environment, processes for organisational preparedness, 
and stakeholders, whose roles and expectations need to be aligned.  

Post your reflections in your e-portfolio.  

1. What do you think of the Glasgow configuration in relation to your 
contextual drivers for BL?  
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2. Configure then draw your own systemic intervention strategy that can 
assist in improving your current BL quality and evaluation cycle. In a 
paragraph, describe the core elements of your framework.  

Unit summary 
 

Summary 

In this unit, you have learned: 

 BL environments and experiences result from careful 
consideration of certain critical factors — nothing about BL is 
ready-made. 

 BL QA and evaluation systems are not automatically applicable to 
all content in a wholesale fashion. 

 Quality assurance and evaluation are coordinates of the same 
process directed at ensuring that BL effectively meets the 
educational outcomes cycle.  

 The practicalities of applying an integrated systems model for 
designing and implementing BL are demanding yet necessary if 
student learning outcomes are to be realised. 
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Assignment 

 
Assignment 

Based on your institutional context, use a drawing to share your 
own configuration of your institutional approach to QA in BL. In one 
page, explain the core elements of your approach to be presented to 
key stakeholders. 

 

 

Assessment 

 
Assessment 

1. Give at least five critical factors to be taken into consideration 
for creating the right blend in any learning situation. 

2. What QA systems and sub-systems need to be in place for any 
higher education institution to create and deliver a viable BL 
experience for its learners? 

3. Give at least three distinct roles that QA systems play in creating 
a BL environment that will result in the achievement of student 
learning outcomes. 

4. What are the distinct phases of the QA cycle for BL in higher 
education? 

5. In what sense are QA and evaluation integral within a higher-
education BL environment? 

6. What can necessitate disruption of a QA cycle in BL 
environments? 

7. What conditions are necessary for formulating an integrated 
model of QA in higher education BL systems? 
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Unit 4 

Embedding Quality in Blended Learning 
Systems: Managing Change and Planning the 
Future 
Introduction 

This final unit takes a long-range view of assuring the quality of BL. It 
underscores the necessity of embracing innovation and change when creating 
BL environments. It includes a problem-based learning experience in which 
course participants audit and analyse their institutional QA instruments to 
identify gaps and suggest remedies. 

In the unit, we ask you to adopt a future-looking perspective. You start with 
looking into the relationship between an institutional culture of quality and 
the QA of BL. This is meant to help you recognise your responsibility for 
contributing to a sustainable view of BL QA.   

The second sub-topic consists of conducting desk audits of your QA in BL 
systems in your respective institutions to identify gaps and make 
recommendations for closing them.  

The final sub-topic enables you to reflect on the function of institutional QA in 
BL systems for satisfying the closely related needs of complying with external 
and internal demands and your professional development needs.  

 

Upon completion of this unit, you will be able to:  

 
Outcomes 

 suggest innovative ways of enhancing the BL quality culture in 
your institution 

 audit the QA framework for BL in your institution with a view to 
continuously improving it 

 discuss the correlation between the twin professional needs of 
institutional accountability and practitioner self-improvement in 
quality assuring BL 

 

 

 

 
Terminology 

Change management: 

Quality audit: 

Quality culture: 
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Quality matters: 

Blended learning and quality culture: A sustainable view 

As noted earlier, it has been emphatically concluded in the literature that BL is 
the “new traditional model” (Ross & Gage, 2006, p. 167) or the “new normal” 
in course delivery (Norberg et al., 2011, p. 207). It has further been projected 
that BL will remain the future of education for quite some time (Graham, 
2006). All of these opinions suggest that BL practitioners and administrators 
need to develop a sustainable view of it in order to deliver a quality learning 
experience for students. A sustainable view of BL is one that recognises BL 
cannot work without a strong culture to support it (Horn, 2017). That is what 
we want to start by emphasising in this unit as we conclude the course with 
underscoring the necessity to embed quality in our respective BL systems.  

 

Activity 4.1: E-portfolio reflection  

Analyse these three quotations by responding to the questions that follow: 

a quality culture cannot be simply equated with the institutional 
quality assurance system — although the system forms an important 
part — it builds on the values and practices that are shared by the 
institutional community and that have to be nurtured on many levels and 
by various means at the same time. (Vettori, 2012, p. 3, emphasis in the 
original) 

A culture of quality is one in which everybody in the organisation, not just 
the quality controllers, is responsible for quality. (Crosby, 1986, cited in 
Vettori, 2012, p. 3) 

quality development in higher education needs to go beyond the 
implementation of rules and processes for quality management purposes 
in order to improve the educational quality. Quality development rather 
has to focus on promoting a quality culture which is enabling individual 
actors to continuously improve their profession. (Ehlers, 2010, p. 1) 

 

1. According to Vettori (2012, p. 3), what constitutes quality culture? 

2. In your understanding, what distinguishes an institutional QA system 
from its quality culture? 

3. Drawing from Vettori’s submission on the components of a quality 
culture, briefly describe the quality culture of your institution and point 
out the ways and extent to which it supports the design and creation of a 
BL environment. 

4. Who are the “quality controllers” of teaching and learning in your 
institution? What does their “quality control” mandate specifically entail? 
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5. Suggest practical ways for ensuring that everybody in your institution, in 
addition to the quality controllers, is responsible for quality and in a 
coordinated manner. 

6. As administrators or practitioners, what do you believe ought to happen 
to create an enabling environment in which you can continuously improve 
your respective professions? 

In this session, you are encouraged to reflect upon how, at your institution 
and through which activities, you are responding or intend to respond to 
the challenge of assuring and enhancing the quality of your provision. Your 
reflections should focus on the activities developed by your university to 
enhance internal quality, to improve accountability and thereby also to 
implement national and/or regional QA in BL standards and guidelines in 
practice. 

Our shared view is that true high-quality education cannot result only from 
formal QA processes but rather is a consequence of the emergence of a quality 
culture shared by all members of a higher education community. Even though 
this is very ambitious, we hope to work alongside you in attempting to 
address the complex relationship between formal quality processes and the 
existence of an overall institutional “quality culture” in BL. We can achieve 
this by presenting case study examples of this interaction. 

To assist you, we share a detailed definition of a quality culture, which we 
believe relates well to this course’s focus: 

Quality culture refers to an organisational culture that intends to enhance 
quality and is characterised by two distinct elements: on the one hand, a 
cultural/psychological element of shared values, beliefs, expectations and 
commitment towards quality and, on the other hand, a 
structural/managerial element with defined processes that enhance 
quality and aim at coordinating individual efforts. (EUA 2006, p. 10, cited 
in EUA, 2010) 

You may find the illustration and the explanation given below helpful as you 
try to make sense of quality culture: 

Whereas quality assurance processes are something tangible and 
manageable by institutional decisions, the cultural aspect of quality 
culture — shared values, beliefs, expectations and commitment — is far 
more difficult to change. (Ehlers 2009) 
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Figure 5. Elements of quality culture. Adapted from EUA (2006, p. 20) and EUA 
(2005, p. 18). 
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Reflection 

How can you go about developing your institutional quality 
culture for BL? 

If you find this task challenging, you may wish to refer to the 
following piece of advice:  

There are at least two ways of seeing this. In some cases, the 
institution will introduce quality assurance in blended 
learning. This will imply new values which will have to be 
integrated in the organisational culture. In other ones, the 
creation of quality assurance in blended learning will start 
from the existing quality culture. Once finalised, quality 
assurance in blended learning will in turn influence and 
modify the quality culture . . . . This second option may be 
preferable, considering that some continuity will facilitate 
change. (Lanarès, 2008, p. 13) 
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Audit and analysis of instruments of quality assurance in 
blended learning: Case study analysis  

Now that we have come to an appropriate understanding of quality culture as 
a necessary ingredient to quality assuring the creation of our BL 
environments, we need to take stock of QA instruments that are in place in 
our institutions and elsewhere. This is to further enable us to identify gaps 
that exist and then suggest ways to fill such gaps for the purpose of 
continuous quality improvement.  

 

 

 

 

 

 

 

 

 

 

 
 
Excerpt from A Guide for the Partnership for Enhanced and Blended 
Learning (PEBL), Commonwealth of Learning, 2018, p. 17 
 
Recurrent quality audits are a requirement of good Quality Assurance 
practices. Quality audits should be performed internally, by the institution, 
and externally, by external evaluators. Internal quality audits involve a 
systematic review of the processes and tools used by an institution to assure 
quality. Internal auditors check that tools and processes are in place, up-to-
date and that QA practices are actually being utilized. Internal auditors then 
create a report and provide feedback about what is working and what can be 
improved. 

Likewise, an external audit is a thorough review of QA processes and tools by 
an unrelated, third-party. External audits allow for “fresh-eyes” to assess the 
efficacy of QA practices at an institution and are often a requirement for 
accreditation. External auditors create a report and provide organizations 
with feedback about what is working and what can be improved. Auditors 
also provide detailed information about how the audit was conducted. This is 
information is generally made public. After receiving feedback from auditors, 

 

Reflection 

Activity 4.2: E-portfolio   

a. What QA instruments does your institution have in place? 

b. Are any among them directly concerned with assuring the 
quality of BL? 

c. How do your institution’s QA instruments measure against 
the conceptual frameworks of a total quality management 
system? 
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it is imperative that organizations actually use the feedback provided to make 
strategic changes, with the aim of improvement. Continual change, with the 
aspiration of continual improvement, is the ultimate goal of Quality 
Assurance. 

A Self- Assessment Report (SAR) is a formal tool used by institutions to assess 
the quality of a programme, from the perspective of its instructors. Self-
Assessments give instructors the opportunity to provide their institutions 
with thoughtful, structured feedback about the strengths and weakness of 
programmes or courses. These reports are not intended to be disciplinary 
tools; instead, they are tools intended to support instructors, and institution 
as a whole, in their development as providers of quality education. SARs are 
most effective when they include not only strengths and weaknesses, but also 
actionable suggestions about what is needed to improve. They should be filled 
out honestly, critically and at regular intervals. When developing self-
reporting tools, consider including reflections on the following sections. Think 
about: What went well? What didn’t go well? How can you improve? What do 
you need to improve?  

 

Activity 4.3: Search the Web and identify quality audit criteria 

Read a case study by Oakley (2018), From Diffusion to Explosion: 
Accelerating Blended Learning at the University of Western Australia, one 
of the case studies on BL for quality higher education implementation 
from the Asia-Pacific Region. Identify the standards and criteria used in 
the QA in BL case analysis.  

The selected case study describes how BL has been adopted, supported 
and accelerated at the University of Western Australia (UWA), a 
research-intensive institution considered the leading university in 
Western Australia for over 100 years. The case study describes and 
discusses moves that UWA has made to generate a more effective and 
prevalent use of BL as part of an overarching aim to “explode the lecture” 
and use innovative and transformational learning and teaching strategies 
that are in line with UWA’s Education Futures vision statements. 
Institutional changes in strategies, structures and processes have been 
required to facilitate this move, and such changes are ongoing. Whereas 
innovative practices such as BL previously spread through diffusion, new 
ways of encouraging innovation have been (and are being) tried in an 
attempt to speed up pedagogical change and the considered use of digital 
learning technologies in learning and teaching. 

Technology has been integrated into learning and teaching through 
course redesign processes to achieve real transformation, and course 
redesign has recently been given greater emphasis at UWA. This case 
study also reveals how the university has attempted to transition from 
implementing a diffusion model of pedagogical change to a more 
concentrated, institution-level strategy aimed at “exploding” the 
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There are many tools available for self-assessment of quality in BL. Most of 
them help to provide a set of guidelines with standards and QA criteria. 
Review the core features of the QA rubrics, then post your response in the 
discussion forum. Does each of these tools address QA in BL? If there are gaps, 
how  would you close them? 

Dedicated blended course standards 

The following are publicly accessible standards or course evaluation rubrics 
with an explicit focus on blended (or “hybrid”) courses. Pick one of them, and 
discuss in your blog how you would apply them in your context.  

traditional lecture and encouraging the rapid transformation of learning 
and teaching. 

  

Activity 4.4: E-portfolio action–reflection activities  

 Organise and coordinate the rapid crafting of a draft BL QA 
framework for the faculty level. 

 Post a contribution on your personal blog, describing how you 
would prepare to conduct an institutional QA in BL audit based on a 
specific model. 

 Share a digital story about how you have advanced or plan to 
advance your combined practices of QA and a quality culture in BL.   

 How is QA in BL currently embedded (or how will it be 
embedded in the near future) in your institutional QA policies, 
procedures and structures, such as departmental QA 
committees, champions for change, etc.? 

 What lessons did you learn from the case studies on BL for 
quality higher education implementation from the Asia-Pacific 
Region? 

 Review any institutional case study that illustrates the good, the 
bad and the ugly of implementing QA in BL at an institutional 
level. Draw any lessons learned to be applied to your own 
context.  
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The University of Massachusetts Dartmouth’s Blended Course Review Rubric is 
associated with the grant-funded Implementation of Blended Learning for the 
Improvement of Student Learning (IBIS) program. The rubric is based upon “best 
practices” vetted by UMass Dartmouth’s faculty 
senate and emphasises formative evaluation. 
 
A version of the Evaluation Checklist for Online and Blended Courses developed 
by the University of Wisconsin Milwaukee’s Learning Technology Center. 
 
The BlendKit Course associated with the BlendKit Reader (Thompson, n.d.) also 
features a Blended Course Self-Assessment/Peer Review Form rubric with an 
explicit focus on the design and teaching of blended courses. 
 
Penn State University has a Peer Review Guide for Face-to-Face and Hybrid 
Courses: https://facdev.e-
education.psu.edu/sites/default/files/PeerReview_HybridCourses_PSU_Guide
_13June2017.pdf   
[Sourced from the BlendKit Reader: https://ucfcdl-
wp.s3.amazonaws.com/Blendkit/BlendKit-Reader-V2.2.pdf] 

 

Between compliance and practitioner self-improvement: 
Interfacing institutional strategy and professional 
development in quality assuring blended learning  

Activity 4.5: Opening reflection 

Watch the webinar titled “How to Embed Successful Blended Learning” 
posted on YouTube at https://www.youtube.com/watch?v=wYNCxD3nfb8 to 
remind yourself of the entire process of designing and delivering BL courses.  

a. How do the University of Exeter’s and Epegium’s adoption and 
implementation of BL compare to your personal and institution’s 
experience of the same with regard to the distinct subsections highlighted 
in Newcombe and Stedman’s presentations?  

b. Does the entire webinar explicitly and/or implicitly indicate the 
participation of all stakeholders in the process of embedding BL in an 
institutional context? 

c. What questions can you add to those raised by those who attended the 
webinar? 

d. What specific lessons can you draw for your context from the webinar 
content? 

 

As we bring this course to a conclusion, we need to address the issue of how 
to strike a balance between internal and external QA demands. This is very 
important as part of seeking a sustainable view of quality teaching and 
learning according to which QA is a component of quality culture. In this 
regard, we need to remind ourselves that higher education, just like basic 
education, is a multi-stakeholder public good, given that in reality, there are 
competing claims and attendant responsibilities pertaining to those involved 
at whatever level. 
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Activity 4.6: Discussion forum 

Read the article by Skolnik (2012) posted in the reading resource section of 
the course webpage, and write a well-referenced position paper in response 
to the author’s argument that QA in higher education is a political rather than 
a technical process. You can use the following questions as a guide: 

1. Do you agree with Skolnik’s thesis? 

2. To what extent is his supporting information for his thesis plausible? 

3. What can you say in specific response to this: “Insofar as QA is to a large 
extent a political process, it is healthier to recognise the political 
dimension of QA than to try to sweep it under the carpet. Likewise, it is 
important to be clear about the purpose of QA, specifically whether it is 
intended to serve merely as a ritual in which to ‘feed the [accountability] 
beast’ (Newton, 2000, p. 155), to enforce a particular ideology or set of 
policies, or to foster improvement in education” (Skolnik, 2010, p. 17). 

4. In what way does Skolnik’s argument help us to strike the balance 
between internal and external QA? 

 

In this last section of the unit, we focus on ongoing and well-targeted 
academic development for QA in BL. In the words of Dziuban, Hartman and 
Mehaffy (2014), high-quality faculty development is the cornerstone of 
blended programmes. Futch, Chen and Bauer in Chapter 5 of the BlendKit 
Reader (Thompson, n.d.) qualify the view by underlying the value of 
“meaningful dialogue with other faculty as the most effective form of faculty 
development with everything else being merely layers of facilitation” (p. 39). 
We are also more inclined towards a practitioner self-improvement approach 
to academic development for competence that includes, among other areas, 
BL design with particular emphasis on constructive alignment as well as 
quality assuring BL.   

 

 

 

 

 

.  

 

Activity 4.7: Discussion 

To what extent should academic development for high-quality 
BL be compulsory and target new teaching academics and QA 
practitioners? Post your views in the lesson discussion forum. 
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Limitations of blended and online course standards 
Sets of standards such as those described in the previous lesson in this unit do 
have their limitations vis-à-vis course quality. These limitations have to do with 
the prescriptiveness, credibility, scope, and atomism of such standards groupings. 
Each of these will be addressed in turn. It is the nature of standards to prescribe 
how things should be. However, it is challenging to formulate prescriptive 
statements in such a manner as to fit all contexts which give rise to blended or 
online courses. For instance, the statement, “evaluating and validating Web-
-based information in completing assignments” certainly applies to many courses, 
but if a course does not feature assignments that require students to consult Web-
-based resources, this standard is obviously irrelevant. Also, in prescribing what 
should be, there is a tendency to focus on minimum acceptability to the exclusion 
of excellence or innovation. Review instruments which incorporate actual rubrics 
(e.g., California State University QOLT Quality Assurance for blended & online 
courses) mitigate this limitation by presenting upper--end requirements as a 
counterpoint to the “bare minimums,” but it is likely that such rubrics will 
account for all manner of innovations. 

The provenance of standards affects their credibility. For instance, most blended 
and online course standards are written by small groups of individuals with some 
personal experience with blended/online teaching and learning. Although there is 
nothing wrong with a group’s expertise serving as the basis for such standards, 
we need to recognize that they arose from a particular context with its own 
idiosyncratic needs. Interestingly, there are numerous instances in which 
standards from one review instrument have been copied-and-pasted into new 
review instruments as if the standards are axiomatic. There are rarely any explicit 
connections made between standards and theory-based or research-based 
frameworks. If course standards are to have enduring significance in addressing 
quality, they must be credible. Nearly all sets of blended/online course standards 
bear the imprint of an overt instructional design emphasis (e.g., instructional 
objectives, constructivist influence, technology-dominated). While, of course, it is 
reasonable for this field to leave its mark on what is deemed acceptable in 
blended and online courses, such an emphasis typically leads to a focus on the 
designed (online) environment of the course to the exclusion of the experience of 
instructors and students in the teaching/learning process (whether online or 
face-to-face). The problems this causes can perhaps more easily be seen if we look 
for an analogous set of relationships within a different setting. 

For instance, one can design and construct a building, a house, or a classroom. But 
such constructions are intended to support the lives of those who interact, who 
live, within their walls. While a tour of an unoccupied kindergarten classroom and 

 
Activity 4.8: Reflection 

In this section, we also focus on the limitations of compliance 
with a set of quality standards. Read the following argument 
from the BlendKit Reader, Chapter 5, then post your reflections 
on your blog. 
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an inventory of its resources might provide some indication of the nature of the 
teaching and learning that occur there, it is the lived experiences of the students 
and teachers, their actual interactions, in which teaching and learning are made 
manifest. Limiting the scope of blended or online course quality to considerations 
of the designed environment results in a significant blind spot. This should be 
avoided. The final limitation of blended/online course standards presented here 
is the necessity for such standards to be atomistic. That is, courses are viewed 
only as an aggregation of disparate parts, reducible to simple “should” statements. 
As discussed above, the activity of reviewing courses in any kind of collective way 
necessitates having a scalable process. This includes using a review instrument 
that is relatively quick to complete. However, it must be observed that, by their 
nature, atomistic approaches lend themselves to quantification, sums, and scores. 

Holistic approaches, by contrast, result in one, integrated complete-as-possible 
picture which is more difficult to quantify (i.e., nominal classification). Thus, it is 
unlikely for a simple course review instrument to reveal the complexities of a 
blended (or online) course instructional experience, but, with the above caveats 
in mind, such an instrument is likely to reveal whether some agreed--upon 
minimum acceptability has been achieved. By contrast, see the Online Course 
Criticism Model (Thompson 2005) for a holistic, non-standards-based, robust 
approach to evaluating online courses. Further, Monterey Institute’s Online 
Course Evaluation Project provides a rare balance between most checklist--based 
reviews and the intensity of the criticism model. 

Apart from institutional efforts to foster quality in online and blended courses, 
perhaps the best use of quality standards is by individual instructors in 
self-assessment and informal peer-reviews of teaching effectiveness. Most of the 
rubrics and standards lists related to online and blended courses that are linked 
above emphasize design documents and the designed environment. However, it is 
in the lived experience of teaching a course (regardless of modality) that much 
can go wrong (or right). Perhaps it is in this area that collegial advice might be 
most valued.  
 
Commentary on Continental Guidelines for Internal and External QA 

Without wishing to advocate a provincial view of QA in the creation, 
enhancement and continual improvement of BL environments, we hope you 
appreciate our attempt to foreground context sensitivity to the extent that 
this is possible and workable. Whenever you were being asked to look closely 
at the state of things in your professional station or the implications thereof, it 
was to remind you about bridging the gap between theory and practice. In 
this connection, we recognise the significance of the existence of even 
continent-wide instruments for the QA of higher education, which are 
currently being predominantly rolled out in the form of BL. Even at the 
continental level, we have African Standards and Guidelines for Quality 
Assurance in Higher Education (ASG-QA). Familiarise yourself with the 
guidelines, with a view to appreciating the complementary roles they play in 
attending to the common goal of QA in higher education.  
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Unit summary 

 
Summary 

In this unit, you have learned: 

 BL needs a strong quality culture to support it, in addition 
to QA systems. 

 Identifying gaps in the BL QA systems of our institutions 
for the purpose of remediating them is a necessary, 
integral measure for creating a quality culture in which BL 
can thrive. 

 It is necessary to correlate the professional needs of 
institutional accountability and practitioner self-
improvement when quality assuring BL. 

 

Assessment 

 
Assessment 

1. What is quality culture, and how does it relate to QA of BL? 

2. What do we need to do to ensure that quality culture and QA 
relate reciprocally in our BL systems? 

3. What gaps did the audit analysis of your BL QA systems 
reveal, and what could be the cause(s) of these gaps? 

4. What contribution can you make as a role player in attaining 
necessary transformation of the BL environment? 

5. Explain the distinction between accountability/compliance 
and self-improvement as twin components of QA in BL 
systems. 

 

  
Activity 4.9: Video capture (action reflection task) 

Produce a do-it-yourself eight-minute video presentation on the 
necessity of striking a balance between (1) 
compliance/accountability and (2) self-improvement or innovation 
in practitioner self-improvement, as guided by QA frameworks and 
practices. You may use your mobile phone to record the video. 
Remember to have a plan or storyboard for what you wish to 
include in the video. Find a simple storyboarding template to help 
you plan and organise your clip. 
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Course Evaluation 
Having gone through this course, you are encouraged to spend a few minutes 
completing the course evaluation questionnaire below. Your views are 
extremely important, as they help us improve the course. 

Appendix A: Course Expectations 
Survey  

1. What are your expectations of this course, and what are you hoping the 
learning outcomes will be? 

 

 

2. What are your main areas of interest in QA in BL? 

 

 

3. What are the areas of QA in BL that you are hoping to learn more about 
during this course? 

 

 

4. How do you think you and your institution will benefit from this course? 

 

 

5. Please briefly describe your previous experience with QA in BL in the 
context of higher education. 

 

 

6. What do you think are current challenges for QA in BL within the context 
of higher education today? 
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7. Please rate your current knowledge/skill level in the QA in BL 
components listed below on a scale from 1 to 5. 

 

 1 - Very 
poor 

2 - Poor 3 - 
Moderate 

4 - Good 5 - Very 
good 

Planning and 
designing a 
BL course 
using an 
appropriate 
framework 
and model 
that are fit for 
achieving 
your 
envisioned 
leaner-
centred 
course 
outcomes 

o  o  o  o  o  

Choosing 
appropriate 
and 
accessible 
instructional 
tools to 
create an 
enabling 
personalised 
and 
collaborative 
online and 
offline 
learning 
environment 
within 
institutional 
frameworks 

o  o  o  o  o  

Selecting and 
organising 
relevant, 
required and 
optional 
instructional 

o  o  o  o  o  
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 1 - Very 
poor 

2 - Poor 3 - 
Moderate 

4 - Good 5 - Very 
good 

materials as 
well as 
explaining 
their 
pedagogical 
purpose and 
how learners 
are to use 
them 

Developing 
and 
implementing 
an effective 
QA 
framework 
for BL 

o  o  o  o  o  

Developing 
iterative self-
evaluation 
and course 
evaluation 
tools by 
students and 
peers for 
innovation 
and 
enhancement 
of student 
learning 
experiences 

o  o  o  o  o  

Critically 
reflecting on 
strategies to 
embed QA in 
BL at the 
institutional, 
programme 
or course 
level 

o  o  o  o  o  
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Appendix B: Course Evaluation Survey  
1. On a scale from 1 to 5, how would you rate the following aspects related 

to the Quality Assurance in Blended Learning course? 

 1 - Very 
poor 

2 - Poor 3 - Moderate 4 - Good 5 - Very 
good 

Overall 
quality of 
the course  

     

Tutor 
course 
facilitation 

     

Course 
support 

     

Course 
design  

     

Course 
content  

     

Relevance 
of content 
to the 
context of 
Sub-
Saharan 
Africa  

     

 
2. Did the course meet your expectations? If no, please explain why not. 

 
 

3. Did the course cover the areas of QA you wanted to learn more about? If 
no, what areas were not covered but should be covered in this course in 
the future? 
 
 

4. Now that you have completed the course, are there any new areas of QA 
that you would like to learn more about? 
 
 

5. Have your views on priorities in QA in BL changed? Are there any areas 
that you now consider more important than you did before? If yes, please 
elaborate. 
 
 

6. How do you think you and your institution will benefit from this course? 
Has this view changed since you started the course? 
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7. Now that you have completed the course, please rate your current 

knowledge/skill level for the QA in BL components listed below, on a scale 
from 1 to 5. 

 
 1 - Very 

poor 
2 - Poor 3 - Moderate 4 - Good 5 - Very 

good 
Planning and 
designing a BL 
course using an 
appropriate 
framework and 
model that are fit 
for achieving 
your envisioned 
learner-centred 
course outcomes  

     

Choosing 
appropriate and 
accessible 
instructional 
tools to create an 
enabling, 
personalised and 
collaborative 
online and offline 
learning 
environment 
within 
institutional 
frameworks  

     

Selecting and 
organising 
relevant, required 
and optional 
instructional 
materials as well 
as explaining 
their pedagogical 
purpose and how 
learners are to 
use them 

     

Developing and 
implementing an 
effective QA 
framework for BL 

     

Developing 
iterative self-
evaluation and 
course evaluation 
tools by students 
and peers for 
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 1 - Very 
poor 

2 - Poor 3 - Moderate 4 - Good 5 - Very 
good 

innovation and 
enhancement of 
student learning 
experiences 
Critically 
reflecting on 
strategies to 
embed QA in BL 
at the 
institutional, 
programme or 
course level 

     

 
8. What do you think were positive aspects of the course? 

 
9. What do you think were negative aspects of the course? 

 
10. Do you have any suggestions for improvement? 

 
11. Do you have any other comments? 
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