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Executive summary 
 

The Using Open Educational Resources for Online Learning: An Introduction (OER4OL) MOOC for the 
Pacific Region was a collaborative project between the Commonwealth of Learning (COL) and the 
PACFOLD Learn initiative hosted by the University of the South Pacific. The course was designed to 
support teachers in the Pacific Region with guidelines and resources for coping with school campus 
closures by using available online resources and applications. The focus of the course was on practical 
ways to address the challenge in the short term by: 

• Scaffolding independent use of existing prescribed resources 
• Supplementing prescribed resources with Open Educational Resources (OER) 
• Using appropriate technology to support communication and learning appropriately 
• Providing appropriate assessment and feedback. 

COL’s MOOC for Development website was used to host the course1. Topics in the MOOC were 
introduced by short videos followed by content-based activities embedded in downloadable PowerPoint 
presentations. Each activity was linked to a discussion forum. Participants were also directed to 
additional reading materials and/or web resources. Assessment included active participation in 
discussion forums, a quiz and an assignment comprising a lesson plan using OER which could be taught 
without requiring teachers and learners to be in the same place at the same time. Support for discussion 
forums was provided by local mentors over the four weeks of the course, which ran from Friday May 15 
to Sunday June 24, 2020. 

Two types of certificates were available for participants of the OER4OL MOOC, a Certificate of 
Participation, and a Certificate of Completion. For a Certificate of Completion, participants needed to 
watch at least 80% of the videos, obtains 50% or more on the quiz, submit a revised lesson plan as an 
assignment, and participate in at least three forum discussions. A Certificate of Participation could be 
awarded to participants who completed all the minimum requirements except submission of the final 
lesson plan. There were 255 certificates issued: 246 Certificates of Completion and 9 Certificates of 
Participation. However, the submission date was subsequently extended after the course had ended to 
allow mor teachers to complete. 

Participants submitted 587 pre-course surveys, 95 mid-course surveys and 191 end-of-course surveys. 
Analysis of this feedback, together with analysis of feedback from an iteration of the OER4OL MOOC in 
the Caribbean, will inform development of an un-mediated, self-paced version of the short course. 

The OER4OL MOOC, while designed, developed and implemented within a very short period, was a 
successful intervention. Findings from the mid-course and end-of-course survey indicate a high level of 
satisfaction with the course, its content and its activities, as well as an expectation by most respondents 
that they will continue to integrate OER and ICT into their teaching. 

 

  

 
1 https://www.mooc4dev.org/OnlineTeaching 

https://www.mooc4dev.org/OnlineTeaching
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Background 
 

In light of the recent events during COVID 19, it has become apparent that we need to use some 
form of online learning in schools as it will help us be able to continue teaching and learning 
during difficult situations such as this. This is also applicable after natural disasters where school 
cannot commence immediately and other unforeseen circumstances which are common today. 
(OER4OL participant 1.583) 

Need and purpose 
The OER4OL MOOC responded to a request for short-term support for teachers who were struggling to 
support continuity of learning during school campus closures. The course sought to provide practical 
advice in using online resources and applications rather than to explore the theory of online learning or 
guidance on the use of a Learning Management System.  

Planning 
There was very little time for planning of this course. 

Originally it was planned to offer a version of the existing COL TEL MOOC. However, the changes needed 
to make the course applicable for schoolteachers meant that it was easier to rather create a new course. 

The new course outline was conceptualised on 07 May 2020 and the platform and initial content were 
launched on 15 May 2020. 

Simultaneously with the development of the content, discussions were held on how best to provide 
mentoring support and to monitor and evaluate implementation of the course. 

The four units of the course were developed and released progressively over the four weeks of 
implementation. 

Technology 
COL’s MOOC for Development website was used to host the course2. Topics in the MOOC were 
introduced by short videos followed by content-based activities embedded in downloadable PowerPoint 
presentations. Each activity was linked to a discussion forum. Participants were also directed to 
additional reading materials and/or web resources. Assessment included active participation in 
discussion forums, an online quiz and an assignment comprising a lesson plan using OER which could be 
taught without requiring teachers and learners to be in the same place at the same time. Support for 
discussion forums was provided by local mentors over the four weeks of the course, which ran from 
Friday May 15 to Sunday June 14, 2020. 

The platform used for the MOOC, MooKIT, was developed and is supported by the Indian Institute of 
Technology, Kanpur, India. Questions and issues that arose during use of the platform were 
communicated to COL’s Vice President who was often able to assist directly, but who referred to the 
developers when needed. The platform worked extremely well overall. 

 
2 https://www.mooc4dev.org/OnlineTeaching 

https://www.mooc4dev.org/OnlineTeaching
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Marketing 
The target participants for the course were teachers in the Pacific, and specifically teachers in Fiji. A 
course brochure was made available to COL’s and PACFOLD Learn’s contacts in the region.  

Once opened on the COL MOOC4DEV website, the course also became available to participants from 
other regions. 

While the majority of participants were from Fiji, teachers from the following countries also registered: 

• Bangladesh 
• Belize 
• Botswana 
• El Salvador 
• Eswatini 
• Grenada 
• India 
• Kenya 
• Kiribati 
• Libya 
• Mauritius 
• Namibia 
• Nigeria 
• Ni-Vanuatu 
• Papua New Guinea 
• Phillipines 
• Rwanda 
• Samoa 
• Sierre Leone 
• Spain 
• St Lucia 
• Tonga 
• Trinidad and Tobago 
• Tuvalu 
• Zambia. 

Of 567 participants who answered the pre-course survey question about how they had heard about the 
course, 284 (62.83%) had responded to an email invitation, 128 (28.32%) had heard about it from a 
friend or through their social network, and 91 (20.13%) had visited the website. 

Design and development 
The introduction of Online learning using Open Educational Resources for students in Small 
Island Developing States such as Fiji could broaden their learning and at the same time 
challenging. Two challenges that I believe would hinder effective learning using this platform are 
cultural & language barriers and technological issues. I currently teach in a hostel institution and 
a handful of students who enroll as hostel members come from islands and the outskirts of the 
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main territory, Suva. Therefore, internet issues is a common drawback. Otherwise, OER should 
surely facilitate quick circulation of information to students, enhance their learning, cut cost, 
expand access to learning and most importantly keep learners engaged in learning especially 
during crisis period as such. (OER4OL participant, 1.531) 

 

As noted previously, the short course was designed, developed and implemented over a very short 
period. 

We were concerned that participants should actively engage with resources and applications and then 
share lessons of experience and feedback with their peers (and mentors). 

The course was divided into four units of learning of about three hours expected duration, each of which 
followed a similar sequence: 

• Short introductory overview of the content 
• Download a PowerPoint with key activities and embedded links to useful resources 
• Share lessons of experience in one or more discussion forums 
• Summary of key lessons and sharing of an additional consolidating resource such as a reworked 

OER, an example lesson plan, a set of guidelines for remote/online teaching. 

The course was described to participants as follows: 

Course description 

With the declaration of COVID-19 as a global pandemic in March 2020, school campuses were 
closed. Governments in most developing and developed countries have consequently 
recommended moving teaching and learning online. Even when campuses re-open, teachers 
and learners will probably need to continue to practise physical distancing and will need to 
continue to do some work online. This course, targeting teachers of primary and secondary 
schools, uses contemporary learning design and accessible technology to introduce participants 
to using Open Educational Resources for some aspects of online learning provision. The course is 
particularly suited for teachers in developing country contexts and will run over 4 weeks. It will 
require up to 3 hours of time each week. Participants will learn from readings, videos as well as 
discussions with fellow teachers and mentors. A Certificate of Completion will be given to those 
who complete all the tasks in the course.   

Course contents 

Unit 1: Using prescribed learning resources 
Participants will: 

• Develop a study schedule 
• Develop before/during/after activities to promote engagement with content 

Unit 2: Using OER 
Participants will: 

• Identify curriculum challenges 
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• Find and adapt OER to supplement the prescribed learning resources to address curriculum 
challenges e.g. alternative texts and examples, graphics, animations of processes, videos of 
practicals and experiments, etc. 

Unit 3: Learner and learning support 
Participants will: 

• Review technology access options for the learner 
• Pre-empt learner concerns by developing FAQs and providing access to appropriate self-study 

guidelines for online learning 
• Use broadcast and digital apps to provide ongoing advice, support and feedback: Radio and TV, 

WhatsApp and SMS, Zoom and Skype, Google classroom 
Unit 4: Managing assessment and feedback 
Participants will:  

• Develop authentic assessment tasks 
• Develop and using rubrics 
• Develop online quizzes 
• Manage e-Portfolios. 

 

Course audience 

This course will be useful to teachers in secondary and primary schools as well as to officials connected 
with administration of school education and teacher training. The focus is on developing countries in the 
Pacific region. 

Course outcomes 

By the end of this short course, you should be better able to: 

1. Use prescribed learning resources effectively for online engagements; 
2. Supplement prescribed learning resources with Open Educational Resources (OER); 
3. Provide learner and learning support using online applications; and 
4. Manage assessment and feedback online. 

Course certification 

A Certificate of Completion will be awarded to those who complete all the tasks in the course. The 
Appendices contain the assessment instruments. 

Implementation 
I really appreciate the work of all the tutors and educators in this course. You guys are doing a 
great job. I got to learn so much. Thank you and God bless you all. (OER4OL participant 1.599) 

 

Demographics 
Registration was continuous throughout the course with 1695 registrations by the end of week 4. The 
pattern of enrolment is illustrated in Figure 1. 
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Figure 1: Pattern of enrolments 

The gender and age profile of participants was evenly balanced with slightly more females than males 
and with most participants aged between 21 and 50, as illustrated in Figure 2. 

 

Figure 2: Gender and age profile 

Most participants were graduates, and identified their affiliation as academic, government or individual, 
as illustrated in Figure 3. 
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Figure 3: Qualification and affiliation profile 

As the course progressed, engagement with individual components of the programme declined. 
However, due to the continuous enrolment process as well as high levels of repeated views, there was 
significant activity with each component throughout the duration of the programme, as illustrated in 
Figures 4, 5 and 6. 

 

Figure 4: Interaction with introductory course components 
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Figure 5: Interaction with Units 1 and 2 

 

Figure 6: Interaction with Units 3 and 4 

There were 1967 forums posts and 3928 comments shared during the 4 weeks of the course. Although fewer participants were 
active as the course progressed, those who were still participating at the end of the course were very active as illustrated by 
Figure 7. 
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Figure 7: Daily forum activity 

Monitoring and evaluation findings 
With this current lockdown I looked at ways to keep my students engaged in learning since this 
lockdown and the emerging environment was very sudden and new and we had never engaged 
in online learning so my search began. I managed to get my students in a viber group and start 
some revision work at a slow pace. Still we are struggling in many ways but it is a very good 
personal experience for me (OER4OL participant 1.271) 

I am in a rural school where parents at times find difficult to access internet. Nevertheless, mooc 
has taken me to new heights where children can use other available apps for their own 
advantage. We are living in the 21st century and thinking out of the box is vital for survival 
(OER4OL participant 2.178) 

Pre-course survey 
There were 587 responses to the baseline survey, representing 35% of the final number of participants. 

Of these, 63,21% indicated a first language other than English and 46,51% indicated they had completed 
an online course previously. Of those who responded, 53% identified as female and 39.5% identified as 
male. Respondents represented a wide range of age groups as indicated in Table 1 below. 
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Table 1: Age distribution of baseline survey respondents 

 

Of those who responded, 35% reported they were already currently enrolled in another educational 
course and the majority were graduates as illustrated in Table 2. 

Table 2: Education levels 

 

Connection to the internet was by mobile internet for 66.38% of respondents, while 42.71% reported 
access to a wired/wireless connection (either at home or in the office). As would be expected, most 
respondents indicated they were employed in Education/Training while 20.08% indicated they 
employed by Government. There were also 22 (4.65%) who indicated they were students. 

Most participants had limited experience of supporting learners outside of the physical classroom, with 
27.43% reporting no experience and 39,38% reporting eight weeks of less experience. However, many 
participants reported use of a range of technologies to support classroom-based teaching and learning 
as illustrated in Table 3. 

Table 3: Technologies previously used 
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Participants also ranked their previous knowledge and experience of OER and online learning, with most 
ranking between 5 and 8 out of 10, indicating more prior knowledge and experience than was 
anticipated in the course design. This is reflected in Table 4 below. 

Table 4: Prior knowledge and experience of OER and/or online learning 

 

Some 68% of respondents also indicated that their previous professional study had addressed issues 
related to OER or online learning. 

Despite their prior knowledge, 75.66% ranked improved knowledge of OER and 76.77% ranked 
improved knowledge and ability in online learning as their primary expectations of the course. In 
addition to these knowledge and ability gains, 74.12% of participants noted that gaining a completion 
certificate was a high priority for them and 71.02% anticipated stronger teaching skills leading to greater 
job security. Also, 72.79% of respondents anticipated stronger online skills for use in daily life.  

Mid-course survey 
In the second week of the course, participants were invited to engage with a second survey, this time 
focusing on issues related to their perceptions, practices, and pedagogical orientations  Our goal in this 
short orientation course was to shift participants belief systems about learning and teaching towards a 
more participatory and sharing culture, and we did this by example. For instance, we asked participants 
to openly and freely share their work in the course with their peers so they could all benefit from each 
other’s thinking. For the achievement of certification we set hurdle requirements as opposed to a grade 
while encouraging participants to provide feedback on the work of the others. 

The idea behind this survey was to get a sense of participants’ beliefs about learning and teaching and 
education more generally, especially open educational practices, in order to be able to ascertain what 
we need to do now and in the future to shift those perceptions and perspectives. 

Ninety-five participants completed the second survey (the OEP-IE Index). 

The survey yielded the following results. We present the statement followed by a graph of the results. 
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Statement 1: Education is a human right. Of 95 respondents, 92.6% strongly agreed. 

 

Statement 2: Technology can enhance the teaching-learning process. Of 95 respondents, 78.9% strongly 
agreed and a further 20% agreed. 

 

Statement 3: Teaching is about getting the learners to simply understand the subject matter content. Of 
95 respondents, 49.5% strongly agreed and 35.8% agreed. 

 

Statement 4: Education resources developed with public funds should be available cost free. Of 95 
respondents, 67.4% strongly agreed and 28.4% agreed. 

 

Statement 5: Education resources developed with public funds should be available for open access. Of 
95 respondents, 66.3% strongly agreed and 28.4% agreed. 
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Statement 6: The use of educational resources that are openly licensed and freely accessible by teachers 
has the potential to change their approaches to the teaching-learning process. Of 95 respondents, 56.8% 
strongly agreed and 36.8% agreed. 

 

Statement 7: Teaching is about designing the learning experiences for students. Of 95 respondents, 
63.2% strongly agreed and 32.6% agreed. 

 

Statement 8: Educational resources that are openly licensed and freely accessible have the potential to 
change the design of students’ learning experiences. Of 95 respondents, 54.7% strongly agreed and 
36.8% agreed. 

 

Statement 9: Teaching with technology increases my teaching workload. This statement provoked mixed 
responses. 
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Statement 10: Being able to use the same educational resources multiple times helps my teaching. Of 95 
respondents, 32.6% strongly agreed and 50.5% agreed. 

 

Statement 11: Being able to modify educational resources helps me to customize my teaching. Of 95 
respondents, 55.8% strongly agreed and 38.9% agreed. 

 

Statement 12: Being able to combine and/or reorganize component parts of educational resources 
allows me to be creative in my teaching. Of 95 respondents, 61.1% strongly agreed and 36.8% agreed. 

 

Statement 13: Being able to share multiple copies of educational resources helps promote a culture of 
sharing. Of 95 respondents, 62.1% strongly agreed and 34.7% agreed. 
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Statement 14: Searching for appropriate educational resources that are openly licensed and freely 
accessible for my teaching is poor use of valuable teaching time. This statement provoked mixed 
responses. 

 

Statement 15: The reliability of educational resources that are openly licensed and freely accessible 
cannot be always assured. Of 95 respondents, 49.5% were in agreement while 33.7% were neutral. 

 

Statement 16: An open licensing framework (such as Creative Commons) is essential for sharing of 
educational resources. Of 95 respondents, 36.8% strongly agreed and 55.8% agreed. 

 

Statement 17: I integrate technology in my teaching. Of 95 respondents, 49.5% strongly agreed and 
34.7% agreed. 
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Statement 18: The main focus of my teaching is students' understanding of the subject matter content. 
Of 95 respondents, 78.9% said this was always the case and 16.8% said it was often the case. 

 

Statement 19: I use proprietary educational resources (i.e. which are privately owned and copyrighted) 
in my teaching, instead of those that are in the public domain or which are openly licensed. This 
statement provoked a mixed response. 

 

Statement 20: I avoid using educational resources that are openly licensed and freely accessible in my 
teaching. Again, this statement provoked a mixed response. 

 

Statement 21: I use educational resources that are openly licensed and freely accessible to enhance the 
learning experiences I design for my students. Of 95 respondents, 33.7% this was always the case and 
34.7% said this was often the case. 
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Statement 22: I develop my own educational resources. Of 95 respondents, 51.6% said this was always 
or often the case, while 46.3% said this was sometimes the case. 

 

Statement 23: I use the same educational resources multiple times in my teaching. Of 95 respondents, 
46.4% said this was always or often the case, while 46.3% said it was sometimes the case. 

 

Statement 24: I modify educational resources before integrating them in my teaching. Of 95 
respondents, 35.8% said this was always the case, while 41.1% said this was often the case. 

 

Statement 25: I combine and/or reorganize component parts of educational resources to enhance the 
quality of my teaching. Of 95 respondents, 44.2% said this was always the case and 35.8% said this was 
often the case. 
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Statement 26: I share multiple copies of educational resources I have developed, freely with the others. 
Of 95 respondents, 35.8% said this was always the case, while 35.8% said it was often the case. 

 

Statement 27: I use educational resources that are openly licensed and freely accessible to help improve 
my teaching. Of 95 respondents, 38.9% said this was always the case, while 35.8% said this was often 
the case. 

 

Statement 28: I evaluate the content of educational resources that are openly licensed and freely 
accessible before integrating them in my teaching. Of 95 respondents, 38.9% said this was always the 
case, and 38.9% said it was often the case. 

 

Statement 29: Access to educational resources that are openly licensed and freely accessible enables me 
to be innovative in my teaching. Of 95 respondents, 35.8% said this was always the case and 42.1% said 
this was often the case. 
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Statement 30: Access to educational resources that are openly licensed and freely accessible allows me 
to share educational resources with anyone. Of 95 respondents, 40% said this was always the case and 
37.9% said it was often the case. 

 

Statement 31: Access to educational resources that are openly licensed and freely accessible enables me 
to design a variety of learning activities for my students. Of 95 respondents, 38.9% said this was always 
the case and 36.8% said it was often the case. 

 

Statement 32: Access to educational resources that are openly licensed and freely accessible allows me 
to design effective learning experiences for my students. Of 95 respondents, 44.2% said this was always 
the case and 38.9% said it was often the case. 
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Statement 33: Access to educational resources that are openly licensed and freely accessible allows me 
to design engaging learning experiences for my students. Of 95 respondents, 30.5% said this was always 
the case and 52.6% said it was often the case. 

 

Statement 34: Access to educational resources that are openly licensed and freely accessible allows me 
to integrate new/updated educational resources in my teaching. Of 95 respondents, 36.8% said this was 
always the case, and 44.2% said it was often the case. 

 

Statement 35: Access to educational resources that are openly licensed and freely accessible allows me 
to design high quality learning experiences for my students. Of 95 respondents, 37.9% said this was 
always the case, and 40% said it was often the case. 

 

Statement 36: Finding appropriate educational resources that are openly licensed and freely accessible 
in my teaching is a time-consuming task. This statement provoked a mixed response. 
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Statement 37: Integrating appropriate educational resources that are openly licensed and freely 
accessible in my teaching is a time-consuming task. This statement provoked a mixed response. 

 

Statement 38: Using educational resources that are openly licensed and freely accessible can result in 
erroneous or invalid information being given to students. This statement provoked a mixed response 
suggesting a presence of misconceptions and that further acculturation on this is required. 

 

 

End-of-course survey 
There were 191 responses to the end of course survey (11% of registrations). Of these, 48.77% identified 
as female and 45.68% as male. Public institutions accounted for 70% of respondents, while 16% were 
from private institutions and 8% were from “other” kinds, e.g. “Run by management board and funded 
by the government” (R2.31). Just over half, 56% of participants were from urban areas, but not always 
with good internet connectivity. 

As with the pre-course survey, the end-of-course survey represented a range of ages, as illustrated in 
Table 5. 
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Table 5: Age distribution of end-of-course survey respondents 

 

In relation to their learning, 89% of participants rated increased exposure to OER as “very useful” and 
9.9% as “useful”. In similar vein, 85% of participants thought that developing a lesson plan using OER 
was “very useful” and 13.9% as “useful”. Sharing the lesson plan was found to be very useful or useful by 
95% of participants and 93% found the sharing of feedback very useful or useful. However, access to 
computers by students and teachers, as well as teachers’ knowledge and skills and access to training 
opportunities, as well as Internet reliability and costs, will impact significantly on take-up of ICT. 

In reflecting on what the course set out to achieve, the mean rankings for the key components, with 5 
being the highest possible positive score, were as follows: 

• Using prescribed resources (Unit 1): 4.65/5 
• Using OER (Unit 2): 4.62/5 
• Using communication and support tools (Unit 3): 4.61/5 
• Using assessment and feedback (Unit 4): 4.65/5 
• Motivation to learn more about online learning: 4.74/5 
• Motivation to integrate more ICT into teaching: 4.76/5 

In reflecting on the experience of the course in relation to some of baseline expectations, the mean 
rankings for various issues, with 5 being the highest possible score, were as follows: 

• Meeting requirements for certification: 4.64/5 
• Gained stronger teaching skills for enhanced job security: 4.6/5 
• Gained stronger online skills for daily life: 4.67/5 

The course was designed with the expectation that participants would spend about 3 hours on each unit 
(although a lot of additional optional readings were also provided). Respondents reported spending on 
average 3.98 hours per week (15.92 hours over 4 weeks). 

With respect to the likelihood they would recommend the course to other teachers, with 1 meaning ‘not 
at all’ and 5 meaning ‘I think every teacher needs this course’, the mean response was 4.8/5. 

Teacher stories 
By the close of the course, a total of 75 participants had posted reflections on ways in which the OER4OL 
MOOC had impacted their teaching during COVID-19.  Using a Reflection Guide (See Appendix x), they 
also shared stories on their plans for future classroom practice.  
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The course had given the participants an opportunity to not only learn during the COVID-19 crisis, but 
also draw motivation from the collaborative learning experience that the platform had made possible:  

The best decision that l took in 2020 was to take this course. It has been so fulfilling and 
enjoyable. I have started to use all the skills learnt in preparing my worksheets and using OER so 
wisely, ensuring that it is not copied but open for use. The research guides, quizzes and portfolios 
were best part of learning. In addition, knowing more from other students was so meaningful 
and motivating. There wasn’t a time when l felt like giving up. This course inspired me to become 
better teacher (Participant). 

Many of the participants felt that the course would improve their opportunity for promotion.  

Yes. I hope to get my professional development hours in my FESA which is a plus point. I hope to 
get myself recognised for taking up this course in future for my promotion if I apply in future 
(Participant). 

Yes, because now I have the skills to upload teaching materials online, using Zoom and Skype 
apps for online teaching and preparing online assessment (Participant). 

The ministry had encouraged teachers to register and participate in this course thus our 
professional development hours will be updated (Participant). 

The MOOC seemed to have given the participants a sense of global visibility and pride in their teaching 
career. Besides, some felt better prepared for any future school closures that would come about due 
unforeseen disasters.  

I want the world to know that I am a teacher who can competently teach online (Participant).  

Saying that the world is very small has come true. I have interacted and learnt something 
worthwhile with so many new and unfamiliar learners from different parts of the world 
(Participant). 

This closure of schools has taught me to prepare well for online teaching and I need to educate 
my learners accordingly (Participant). 
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Review of Assignment: Lesson Plans 
There were 336 lesson plans uploaded after review and discussion in a dedicated lesson forum, using a 
rubric as a guide. 

While most participants planned to integrate technology into their teaching, not all teachers fully 
responded to planned fully to use OER and online resources to enable learning continuity without 
requiring teachers and learners to be in the same place at the same time, as in example 335 below: 

Department: Science Department 

LESSON PLAN 
Subject:  Basic Science  Year Level: 9 Date:  1/06/20 
Lesson Strand: Living things and the 
Environment 
 

Lesson Sub-strand:  
Living together 
 

Lesson Duration:  
 
1 hour / week  

Lesson Outcomes:   
Upon completion of this lesson, students will be able to:  
Compare and contrast the different types of tropisms – phototropism, geotropism, hydrotropism, thigmotropism 
 
 
Structure Time What Teachers will do What Students will do 
Preparation/Introduction [broad outline of 
the day’s goals and activities: Re-cap or 
Pre-activity 
Let’s review ‘what we have learnt (Prior 
knowledge) 
 
 

 
10 
minutes 

 
Greet the students 
Recap on the previous days 
work covered in class – food 
web/food chain, herbivores, 
carnivores, omnivores, 
decomposers. 
Test prior knowledge 

 
Greet the teacher 
Take part in class 
discussion.  
 

Presentation[Presentation of topical 
content of lesson and relevant learning 
strategies: Present the strategy first if it will 
help students absorb the lesson content] 
 
 

 
5 
minutes 

 
Briefly discuss the notes on 
slide presentation 
 

 
Write short notes 
 
Listen attentively 
 
 

Practice[Focus shifts from the instructors to 
the students; students may work in pairs or 
groups with a specified outcome] Instructor 
now facilitates or guides 
 
 
 

 
25 
minutes 

 
 
guide the students. 

 
Discuss the activity with 
their peers 
 
Do short quiz 
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Evaluation[Recap the lesson-Ask for 
feedback from students and summarise 
lesson] 
 
 
 

 
 
5 
minutes 

 
Recap the lesson 
 
 

 
 
Recap and write short 
notes. 

 
Expansion [Homework /Application of 
knowledge gained in the classroom/Use a 
strategy & report back, etc. 
 
 
 

 
 
5 
minutes 

 
 
 

Give out activity questions 
for students to carry out 

 
 
Carry out the activity 
questions in class.  

 
Materials used[Required 
materials/Authentic] 
 
 
 

  
Quiz 
Whatsapp 
Zoom 

 
Quiz 
Whatsapp 
Zoom 

 

However, other participants were able to make the shift, as in example 317 below: 
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Lessons learned 
Thank you for the opportunity to learn about OER and how to use them to enhance 
teaching/learning in the 21st century to have classroom beyond walls especially to children who 
may not be able to attend schools because of space limitation and low financial support from 
their parents. Appreciate if a follow up course on writing resources and using online teaching can 
be provided. Looking forward to be empowered to help teachers in my sphere of influence 
embrace the blended mode of online and face-to-face learning in these uncertain times where 
natural disasters especially in Vanuatu and pandemic threats are factors that affect 
teaching/learning. (OER4OL participant 1.108) 

It was indeed a pleasure to participate in online education organized by COL and PACFOLD. It 
gave me a platform to teach my student during any pandemic attack. My students will not be 
deprived even when they are away from school. It also gave me an experience to access and use 
resources keeping in mind the copyright issues. Learning does not happen in schools only. 
Children can become their own masters if they manage time and resources well. (OER4OL 
Participant 2.178) 
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Worked well 
The platform was stable and the discussion forums generated a lot of peer engagement. 

Need for improvement 
Although “pinning” key discussion forums was helpful in focusing discussions, the inability to thread 
discussions makes navigation difficult and participants also continued to generate their own discussion 
forums on the same topic. 

Recommendations 
Just wish that this type of courses would have been incorporated as a course on when we 
graduated as teachers because of times such as these… (OER4OL participant 186) 

Mentoring roles 
There is need to clarify mentoring roles up front. Although there was a pre-course orientation and a 
subsequent reflection meeting after Week 1, using Zoom, the potential of the mentoring role was not 
fully exploited in the course. 

Navigation 
Navigation was found to be very straightforward, except with regard to the discussion forums, for which 
participants observed their difficulty in relocating their contributions to forums started by others. 
However, it is useful to have the subscribed function, to be able to track responses to forums created by 
oneself. 

Design 
The design of the course seemed appropriate for the purpose based on feedback from the participants. 
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Appendices 
Assignment 
Purpose: 
We know from feedback on the first survey that most of you have some experience of using some online 
tools and approaches to support learning during school closures. 

This assignment is designed to help you to reflect on your experience to date. Completing the 
assignment will also help you to clarify what you hope to gain from Units 3 and 4 of the short course. 

Time: 
You will probably need 1-1.5 hours to complete the assignment. 

Task: 
Develop a lesson plan for how you will teach a topic in your subject without requiring learners and 
teachers to be in the same place at the same time. 

Your plan should: 

1. Specify the objectives/outcomes to be achieved. 
2. Specify how much time learners will need to complete the lesson, e.g. 3 hours over the course 

of a week. 
3. Specify the activities that learners should do and the resources they should use to complete 

them. There should be at least one learner activity for each phase of the lesson:  
a. Introduction 
b. Development 
c. Consolidation/conclusion. 

4. Resources should be based on OER or open access content which has been duly acknowledged. 
5. Provide preliminary ideas on how you will manage communication, assessment, and feedback. 

A list of optional additional resources is provided to guide your planning (and/or for reference after 
completing the course).  

Feedback: 
Your assignment should be submitted on or before: June 01, 2020. 

Feedback will be provided using the Rubric attached. 

This is not a pass/fail assessment. Use the Rubric to self-assess. Then when you get feedback from a 
mentor you will have a basis for fruitful discussion during Week 4 of the course. 

Certification: 
Completion of this assignment is a mandatory requirement for certification at the end of the course.  

There will also be a short quiz later to consolidate your knowledge. 
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Lesson Plan Self- and Peer- assessment rubric 
 
Name: 
 

 Criteria Needs improvement (1) 
Competent (2) 
Exemplary (3) 
Score 

Learning Outcomes   Learning 
outcomes are 
stated but not 
easy to 
understand.  
 Learners are 
given some 
information 
regarding what is 
expected of 
them.  
 Learners are 
not given enough 
information to 
determine what 
they should know 
and be able to do 
as a result of 
learning and 
instruction.  

 Learning outcomes 
are stated.  
 Learners have an 
understanding of what 
is expected of them.  
 Learners can 
determine what they 
should know and be 
able to do as a result of 
learning and 
instruction.  

 Learning outcomes are 
clearly stated.  
 Learners have a clear 
understanding of what is 
expected of them.  
 Learners can determine 
what they should know 
and be able to do as a 
result of learning and 
instruction.  

 

Learning Strategies   Some Learning 
strategies are 
appropriate for 
learning 
outcome(s).  
 Some 
strategies are 
based on a 
combination of 
practical 
experience, 
theory, research 
and documented 
best practice.  

 Most Learning 
strategies are 
appropriate for learning 
outcome(s).  
 Most strategies are 
based on a combination 
of practical experience, 
theory, research and 
documented best 
practice.  

 Learning strategies 
appropriate for learning 
outcome(s).  
 Strategy based on a 
combination of practical 
experience, theory, 
research and documented 
best practice.  

 

Assessment   Method for 
assessing student 
learning is 
vaguely stated.  

 Method for assessing 
student learning is 
present.  

 Method for assessing 
student learning is clearly 
delineated and authentic.  

 



33 
 

 Assessment is 
teacher 
dependent.  

 Can be readily used 
for expert, peer, and/or 
self-evaluation.  

 Can be readily used for 
expert, peer, and/or self-
evaluation.  

Technology Used  Selection and 
application of 
technologies is 
beginning to be 
appropriate for 
learning 
environment and 
outcomes.  
 Technologies 
applied do not 
affect learning.  

 Selection and 
application of 
technologies is basically 
appropriate for learning 
environment and 
outcomes.  
 Some technologies 
applied enhance 
learning.  

 Selection and 
application of technologies 
is appropriate for learning 
environment and 
outcomes.  
 Technologies applied to 
enhance learning.  

 

Content Required 
to implement 
Lesson  

 Some 
materials 
necessary for 
student and 
teacher to 
complete lesson 
are listed, but list 
is incomplete.  

 Most materials 
necessary for student 
and teacher to 
complete lesson are 
listed.  

 All materials necessary 
for student and teacher to 
complete lesson clearly 
listed.  

 

OER  There are no 
OER or Open 
Access materials 
in the lesson plan. 

 The content includes 
at least one properly 
acknowledged OER or 
Open Access link. 

 OER and Open Access 
resources are integrated 
throughout the lesson plan 
with appropriate 
acknowledgement. 

 

Open Educational 
Resources (OER) 
• Is the OER 

licensed for 
open use? (CC 
license for 
reuse, remix, 
revise, 
redistribution) 

• Is content 
adaptable or 
revisable? 

• Does the OER 
offer one to 
two rich 
practice 
exercises for 
complex 
content? 

 OER is not 
licensed for open 
use;  
 content is not 
adaptable and/or 
revisable;  
 does not 
provide 
appropriate 
direction or 
scaffolding.  
 OER lacks an 
appropriate 
number of 
exercises for 
mastery of 
elementary and 
complex content 
 

 OER license is 
partially open;  
 content is not easily 
adaptable and/or 
revisable;  
 provides incomplete 
direction or scaffolding.  
 OER offers an 
insufficient number of 
exercises for mastery of 
elementary and 
complex content 

 OER is licensed for open 
use; content is adaptable 
and revisable;  
 provides appropriate 
direction and scaffolding; 
 offers clearly written, 
keyed, and scored 
exercises with 
documentation; 
 OER offers appropriate 
number of exercises for 
mastery of elementary and 
complex content 
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• Does the OER 
provide 
appropriate 
scaffolding and 
direction? 

Organization and 
Presentation  

Lesson plan is 
organized, but 
not professionally 
presented.  

Lesson plan is organized 
and neatly presented.  

Complete package 
presented in well 
organized and professional 
fashion.  

 

General Comments 
 
 
 
 

       
 

/ 
21 

 

 Retrieved from- http://www.k12.hi.us/~paia/int/rubtem.html  

Quiz 
OER4OL Quiz 

1. In campus-based provision, the school timetable: 
a) Tells teachers where they need to be and for what purpose 
b) Tells learners where they need to be and for what purpose 
c) Ensures there are no clashes over time and space use 
d) All of the above. 

Answer: 1d) 

2. In online learner, we typically organize the learning 
a) By hour 
b) By day 
c) By week 
d) By month. 

Answer: 2c)  

3. In online learning, we may need to help learners develop additional skills such as: 
a) Time management 
b) Study skills 
c) Digital and information literacy skills 
d) All of the above. 

Answer: 3d) 

4. The following is an example of an activity we might have learners complete BEFORE they engage 
independently with a resource like a prescribed textbook: 

a) Complete the last activity in the prescribed chapter. 
b) Answer a few questions related to prior knowledge and experience 

http://www.k12.hi.us/%7Epaia/int/rubtem.html
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c) Develop a project report 
d) Develop an ePortfolio. 

Answer: 4b) 

5. The following is an example of an activity which we might have learners complete DURING their 
independent engagement with a resource like a prescribed textbook: 

a) Develop a project report 
b) Develop an ePortfolio 
c) Find answers to specific questions while reading 
d) Answer a few questions related to prior knowledge and experience. 

Answer: 5c) 

6. The following is an example of an activity which we might have learners complete AFTER they 
have engaged independently with a resource like a prescribed textbook. 

a) Complete the first activity in the textbook 
b) Develop a short reflection report for their ePortfolio  
c) Find answers to specific questions while reading 
d) Answer a few questions related to prior knowledge and experience. 

Answer: 6b) 

7. The following is a reason why we might need to find or develop additional curriculum resources: 
a) To address topics most learners struggle with 
b) To accommodate the needs of a learner with visual impairment 
c) To accommodate the need of a learner with hearing impairment 
d) Any of the above. 

Answer: 7d) 

8. An open educational resource (OER): 
a) Requires written permission from the copyright holder to re-use. 
b) Requires payment of a fee for use. 
c) Refers only to videos. 
d) None of the above. 

Answer: 8d 

9. The CCBYSA licence means: 

 
a) The resource can be used in any way for any purpose and the only condition is that the 

original creator is acknowledged. 
b) The resource can be used in any way for any purpose provided that any revision is shared 

under the same licence and the original creator is acknowledged. 
c) The resource cannot be used for commercial purposes. 
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d) The resource cannot be revised or remixed. 

Answer: 9b) 

10. Combing two or more openly licensed resources in a new combined resource would be an 
example of which of the following “rights” suggested by Wiley: 
a) Retain 
b) Reuse 
c) Remix 
d) Redistribute. 

Answer: 10c 

11. Moving from the physical space to the virtual space means we need to think about: 
a) Access to appropriate content 
b) Support and communication 
c) Assessment and feedback 
d) All of the above. 

Answer: 11d) 

12. “Learning environment” refers to: 
a) Classroom or school only 
b) Home only 
c) Online space only 
d) Any place or context in which learning happens. 

Answer: 12d) 

13. Learner support includes: 
a) Delivery of content only 
b) Delivery of content and learner-teacher interaction only 
c) Delivery of content, learner-teacher and peer interaction. 
d) None of the above. 

Answer: 13c) 

14. Effective use of radio and TV broadcasts requires: 
a) Sharing of broadcast schedule 
b) Development of before/during/after activities 
c) Guidelines for family support 
d) All of the above. 

Answer: 14d) 

15. Frequently asked questions (FAQ) help us to anticipate and provide advice for learners and 
parents in the following areas: 
a) All of the below 
b) General concerns about online learning 
c) Access to administrative and technology support 
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d) Learning, teaching and assessment. 

Answer: 15a) 

16. Which of the following is NOT a typical complimentary activity for educational radio broadcasts? 
a) Dial-in facility 
b) In-studio discussion 
c) Study tour 
d) Printed material. 

Answer: 16c) 

17. Which of the following statements about WhatsAPP is FALSE? 
a) It allows sharing of learning resources 
b) It is expensive to use 
c) It can help build a sense of community 
d) It enables whole class, small group and 2-person only interaction. 

Answer: 17b) 

18. Which of the following statements about SMS technology is TRUE? 
a) It is expensive to use. 
b) It cannot be used to contact groups of learners 
c) Learners can send an SMS for help and support 
d) It works only on high-end smart phones. 

Answer: 18c) 

19. Zoom and Skype are usually used for: 
a) Asynchronous discussion 
b) Synchronous discussion 
c) Semi-synchronous discussion 
d) Sharing learning resources. 

Answer 19b) 

20. Which of the following statements about Google Classroom is FALSE? 
a) It can simplify the process of creation, distribution and grading of assignments. 
b) It can act as a digital organizer where teachers can keep digital class materials for sharing 

with learners. 
c) It involves a suite of tools 
d) It is necessary to pay a fee to use it. 

Answer: 20d) 

21. Which of the following is NOT a step in the assessment feedback loop? 
a) Determine goals and objectives 
b) Design assessment instruments 
c) Plan and implement improvements 
d) Provide feedback to learners on everything they got wrong. 
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Answer: 21d) 

22. Which of the following statements about an assessment rubric is FALSE? 
a) It should not be shared in advance. 
b) It explains the criteria for assessing a particular task. 
c) It helps to avoid repeating the same assessment comment on different learners’ work. 
d) It can support self- and peer- assessment. 

Answer: 22a) 

23. A quiz is useful for the following purpose: 
a) Providing immediate feedback on mastery of content 
b) Providing delayed feedback on mastery of content 
c) Providing no feedback on mastery of content 
d) Providing feedback on essays only. 

Answer: 23a) 

24. Which of the following statements about portfolios is FALSE? 
a) Guidelines for compilation and assessment of the portfolio are shared up front. 
b) They usually include the learner’s best work. 
c) They are compiled over a short period of time. 
d) They can be physical or digital in nature. 

Answer: 24c) 

25. Which of the following statements about distance and online learning is FALSE? 
a) There are only three factors which impact success. 
b) Teachers and learners must have access to appropriate content. 
c) Learners must have a variety of ways in which to access support. 
d) Assessment should encourage learning and feedback should be quick and constructive. 

Answer: 25a) 
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