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Executive summary
The Using Open Educational Resources for Online Learning: An Introduction (OER4OL) MOOC for the
Caribbean Region was a collaborative project between the Commonwealth of Learning (COL) and the
Ministry of Education in Trinidad and Tobago. The course was designed to support teachers with
guidelines and resources for coping with school campus closures by using available online resources and
applications. The focus of the course was on practical ways to address the challenge in the short term
by:
•
•
•
•

Scaffolding independent use of existing prescribed resources
Supplementing prescribed resources with Open Educational Resources (OER)
Using appropriate technology to support communication and learning appropriately
Providing appropriate assessment and feedback.

COL’s MOOC for Development website was used to host the course 1. Topics in the MOOC were
introduced by short videos followed by content-based activities embedded in downloadable PowerPoint
presentations. Each activity was linked to a discussion forum. Participants were also directed to
additional reading materials and/or web resources. Assessment included active participation in
discussion forums, a quiz and an assignment comprising a lesson plan using OER which could be taught
without requiring teachers and learners to be in the same place at the same time. Support for discussion
forums was provided by local mentors over the four weeks of the course, which ran from Monday June
8 to Sunday July 5, 2020. Participants were then provided extra time till 09 July to complete the
certification requirements.
Two types of certificates were available for participants of the OER4OL MOOC, a Certificate of
Participation, and a Certificate of Completion. For a Certificate of Completion, participants needed to
watch at least 80% of the videos, obtain 70% or more on the quiz, submit a revised lesson plan as an
assignment, and participate in at least four forum discussions. A Certificate of Participation could be
awarded to participants who completed all the minimum requirements except submission of the final
lesson plan. There were 292 certificates issued: 239 Certificates of Completion and 53 Certificates of
Participation.
Participants submitted 145 pre-course surveys, 157 mid-course surveys and 269 end-of-course surveys.
Analysis of this feedback, together with analysis of feedback from an iteration of the OER4OL MOOC in
the Pacific, will inform development of an un-mediated, self-paced version of the short course.
The OER4OL MOOC, while designed, developed and implemented within a very short period, was a
successful intervention. Findings from the mid-course and end-of-course survey indicate a high level of
satisfaction with the course, its content and its activities, as well as an expectation by most respondents
that they will continue to integrate OER and ICT into their teaching.
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Background
I am presently enrolled in the Sustainability in Business MOOC and it was on that platform that I
saw this course. I presently teach in a high school to grades 10, 11, 12 and 13 students. With the
stay home associated with COVCID, I was required to engage my students which I did but really
never felt that I was doing well at it. Hence, I want to be able to do that competently.
(Respondent 1.140)

Need and purpose
The OER4OL MOOC responded to a request for short-term support for teachers who were struggling to
support continuity of learning during school campus closures. The course sought to provide practical
advice in using online resources and applications rather than to explore the theory of online learning or
guidance on the use of a Learning Management System.

Planning
There was very little time for planning of this course.
Originally it was planned to offer a version of the existing COL TEL MOOC. However, the changes needed
to make the course applicable for schoolteachers meant that it was easier to rather create a new course.
The new course outline was conceptualised on 07 May 2020 and the platform and initial content were
launched on 15 May 2020 for the Pacific region. The Caribbean version of the MOOC was prepared for a
launch on 01 June 2020 (while the Pacific version was still in process) but the start was delayed to 08
June 2020 in the Caribbean at the request of the Ministry.
Simultaneously with the development of the content, discussions were held on how best to provide
mentoring support and to monitor and evaluate implementation of the course.
The four units of the course were developed and released progressively over the four weeks of
implementation.

Technology
COL’s MOOC for Development website was used to host the course 2. Topics in the MOOC were
introduced by short videos followed by content-based activities embedded in downloadable PowerPoint
presentations. Each activity was linked to a discussion forum. Participants were also directed to
additional reading materials and/or web resources. Assessment included active participation in
discussion forums, an online quiz and an assignment comprising a lesson plan using OER which could be
taught without requiring teachers and learners to be in the same place at the same time. Support for
discussion forums was provided by local mentors over the four weeks of the course, which ran from
Monday June 8 to Sunday July 5, 2020.
The platform used for the MOOC, MooKIT, was developed and is supported by the Indian Institute of
Technology, Kanpur, India. Questions and issues that arose during use of the platform were
communicated to COL’s Vice President who was often able to assist directly, but who referred to the
developers when needed. The platform worked extremely well overall.
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Marketing
The target participants for the course were teachers in the Caribbean, and specifically teachers in
Trinidad and Tobago. A course brochure was made available to COL’s and the MoE’s contacts in the
region.
Once opened on the COL MOOC4DEV website, the course also became available to participants from
other regions.
While most participants were from Trinidad and Tobago, teachers from the following countries also
registered:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Antigua and Barbuda
Bangladesh
Barbados
Botswana
Dominica
Egypt
Eswatini
Fiji
Grenada
Guyana
India
Indonesia
Jamaica
Kenya
Mauritius
Mozambique
Nigeria
Rwanda
Phillipines
Senegal
Sierra Leone
Solomon Islands
St Vincent and the Grenadines.

Of 145 participants who answered the pre-course survey question about how they had heard about the
course, 64 (51.61%) had heard about it from a friend or through their social network, 23.39% had
responded to an email invitation and 18 (15.62%) had visited the website.

Design and development
With the current change in the methods of teaching and learning, it is my hope that at the end of
this course I am better able to utilize online mediums to meet all of the learning needs of my
charges. It is anticipated that more modern teaching methods and styles should be adapted and
implemented to teach the students when schools are reopened, especially in cases where class
3

periods may be shortened and face to face classroom sessions will be minimized. (Respondent
1.97)
As noted previously, the short course was designed, developed and implemented over a very short
period.
We were concerned that participants should actively engage with resources and applications and then
share lessons of experience and feedback with their peers (and mentors).
The course was divided into four units of learning of about three hours expected duration, each of which
followed a similar sequence:
•
•
•
•

Short introductory overview of the content
Download a PowerPoint with key activities and embedded links to useful resources
Share lessons of experience in one or more discussion forums
Summary of key lessons and sharing of an additional consolidating resource such as a reworked
OER, an example lesson plan, a set of guidelines for remote/online teaching.

The course was described to participants as follows:
Course description
With the declaration of COVID-19 as a global pandemic in March 2020, school campuses were
closed. Governments in most developing and developed countries have consequently
recommended moving teaching and learning online. Even when campuses re-open, teachers
and learners will probably need to continue to practise physical distancing and will need to
continue to do some work online. This course, targeting teachers of primary and secondary
schools, uses contemporary learning design and accessible technology to introduce participants
to using Open Educational Resources for some aspects of online learning provision. The course is
particularly suited for teachers in developing country contexts and will run over 4 weeks. It will
require up to 3 hours of time each week. Participants will learn from readings, videos as well as
discussions with fellow teachers and mentors. A Certificate of Completion will be given to those
who complete all the tasks in the course.
Course contents
Unit 1: Using prescribed learning resources
Participants will:
• Develop a study schedule
• Develop before/during/after activities to promote engagement with content
Unit 2: Using OER
Participants will:
• Identify curriculum challenges
• Find and adapt OER to supplement the prescribed learning resources to address curriculum
challenges e.g. alternative texts and examples, graphics, animations of processes, videos of
practicals and experiments, etc.
Unit 3: Learner and learning support
Participants will:
• Review technology access options for the learner
4

Pre-empt learner concerns by developing FAQs and providing access to appropriate self-study
guidelines for online learning
• Use broadcast and digital apps to provide ongoing advice, support and feedback: Radio and TV,
WhatsApp and SMS, Zoom and Skype, Google classroom
Unit 4: Managing assessment and feedback
Participants will:
• Develop authentic assessment tasks
• Develop and using rubrics
• Develop online quizzes
• Manage e-Portfolios.
•

Course audience
This course will be useful to teachers in secondary and primary schools as well as to officials connected
with administration of school education and teacher training. The focus is on developing countries in the
Caribbean region.
Course outcomes
By the end of this short course, you should be better able to:
1.
2.
3.
4.

Use prescribed learning resources effectively for online engagements;
Supplement prescribed learning resources with Open Educational Resources (OER);
Provide learner and learning support using online applications; and
Manage assessment and feedback online.

Course certification
A Certificate of Completion will be awarded to those who complete all the tasks in the course. The
Appendices contain the assessment instruments.

Implementation
This course definitely help me in gaining more knowledge on OER and online learning and will
also help in improving classroom teaching (Respondent 1.147)

Demographics
Registration was continuous throughout the course with 1114 registrations by the end of week 4. The
pattern of enrolment is illustrated in Figure 1.

5

Figure 1: Pattern of enrolments

The gender and age profile of participants was evenly balanced with slightly more females than males
and with most participants aged between 21 and 50, as illustrated in Figure 2.

Figure 2: Gender and age profile

Most participants were graduates, and identified their affiliation as academic, government or individual,
as illustrated in Figure 3.

6

Figure 3: Qualification and affiliation profile
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As the course progressed, engagement with individual components of the programme declined.
However, due to the continuous enrolment process as well as high levels of repeated views, there was
significant activity with each component throughout the duration of the programme, as illustrated in
Figures 4, 5 and 6.

Figure 4: Interaction with introductory course components
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Figure 5: Interaction with Units 1 and 2

Figure 6: Interaction with Units 3 and 4

There were 356 forum posts and 4525 comments shared during the 4 weeks of the course. Although
fewer participants were active as the course progressed, those who were still participating at the end of
the course were very active as illustrated by Figure 7.

9

Figure 7: Daily forum activity

Monitoring and evaluation findings
I am excited to learning new OER to aid my students. I was impressed with the quality and
quantity of OER available to the public. I intent to use the knowledge gained to aid my students
of varying abilities. I also intent to create a database of suitable OER for implementation and
referencing. (Respondent 1.65)
Sharing ideas with the people of different places with different teaching ideas was good
experience as a teacher. I can use these ideas in my teaching. (Respondent, 3.150)
Very useful and informative course. OER information are very useful in teaching learning process.
All the healing material is very useful. Thanks. (Respondent, 3.78)

Pre-course survey
There were 145 responses to the baseline survey, representing 13% of the final number of participants.
Of these, 35,68% indicated a first language other than English and 60,31% indicated they had completed
an online course previously. Of those who responded, 72,52% identified as female and 25,19% identified
as male. Respondents represented a wide range of age groups as indicated in Table 1 below.

10

Table 1: Age distribution of baseline survey respondents

Of those who responded, 36.64% reported they were already currently enrolled in another educational
course and the majority were graduates as illustrated in Table 2.
Table 2: Education levels

Connection to the internet was by wired/wireless connection (Home/Office) for 85.5% of the
participants. Mobile internet was available for 44.27% of respondents. As would be expected, most
respondents indicated they were employed in Education/Training while 13.74% indicated they
employed by Government. There were also 3 (2.29%) who indicated they were students.
Most participants had limited experience of supporting learners outside of the physical classroom, with
18.55% reporting no experience and 41.94% reporting eight weeks of less experience. However, many
participants reported use of a range of technologies to support classroom-based teaching and learning
as illustrated in Table 3.
Table 3: Technologies previously used
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Participants also ranked their previous knowledge and experience of OER and online learning, with most
ranking between 5 and 8 out of 10, indicating more prior knowledge and experience than was
anticipated in the course design. This is reflected in Table 4 below.
Table 4: Prior knowledge and experience of OER and/or online learning

Participants also reported that their previous studies had included components of OER or online learning
(23,39%), or at least partly (33,065).
Despite their prior knowledge, 90.32% ranked improved knowledge of OER and 86.29% ranked
improved knowledge and ability in online learning as their primary expectations of the course. In
addition to these knowledge and ability gains, 73.39% of participants noted that gaining a completion
certificate was a high priority for them and 64.52% anticipated stronger teaching skills leading to greater
job security. Also, 70.97% of respondents anticipated stronger online skills for use in daily life.

Mid-course survey
In the second week of the course, participants were invited to engage with a second survey, this time
focusing on issues related to their perceptions, practices, and pedagogical orientations Our goal in this
short orientation course was to shift participants belief systems about learning and teaching towards a
more participatory and sharing culture, and we did this by example. For instance, we asked participants
to openly and freely share their work in the course with their peers so they could all benefit from each
other’s thinking. For the achievement of certification we set hurdle requirements as opposed to a grade
while encouraging participants to provide feedback on the work of the others.
The idea behind this survey was to get a sense of participants’ beliefs about learning and teaching and
education more generally, especially open educational practices, in order to be able to ascertain what
we need to do now and in the future to shift those perceptions and perspectives.
On hundred and fifty-seven (157) participants completed the second survey (the ‘pedagogy survey’).
The survey yielded the following results. We present the statement followed by a graph of the results.
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Statement 1: Education is a human right. Of 157 respondents, 77.34% strongly agreed.

Statement 2: Technology can enhance the teaching-learning process. Of 157 respondents, 72.66%
strongly agreed and a further 25% agreed.

Statement 3: Teaching is about getting the learners to simply understand the subject matter content.
There was some divergence of opinion on this question.
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Statement 4: Education resources developed with public funds should be available cost free. Of 157
respondents, 42.19% strongly agreed and 42.97 agreed.

Statement 5: Education resources developed with public funds should be available for open access. Of
157 respondents, 48.44% strongly agreed and 37.5% agreed.

Statement 6: The use of educational resources that are openly licensed and freely accessible by teachers
has the potential to change their approaches to the teaching-learning process. Of 157 respondents,
47.66% strongly agreed and 39.84% agreed.
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Statement 7: Teaching is about designing the learning experiences for students. Of 157 respondents,
41.41% strongly agreed and 45.31% agreed.

Statement 8: Educational resources that are openly licensed and freely accessible have the potential to
change the design of students’ learning experiences. Of 157 respondents, 39.84% strongly agreed and
43.75% agreed.

Statement 9: Teaching with technology increases my teaching workload. This statement provoked mixed
responses.
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Statement 10: Being able to use the same educational resources multiple times helps my teaching. Of
157 respondents, 30.47% strongly agreed and 44,53% agreed.

Statement 11: Being able to modify educational resources helps me to customize my teaching. Of 157
respondents, 47.66% strongly agreed and 40.62% agreed.

Statement 12: Being able to combine and/or reorganize component parts of educational resources
allows me to be creative in my teaching. Of 157 respondents, 48.44% strongly agreed and 43.75%
agreed.
16

Statement 13: Being able to share multiple copies of educational resources helps promote a culture of
sharing. Of 157 respondents, 41.41% strongly agreed and 47.66% agreed.

Statement 14: Searching for appropriate educational resources that are openly licensed and freely
accessible for my teaching is poor use of valuable teaching time. This statement provoked mixed
responses, with more participants tending to disagree.

Statement 15: The reliability of educational resources that are openly licensed and freely accessible
cannot be always assured. Of 157 respondents, 46.1% were in agreement while 40.62% were neutral.
17

Statement 16: An open licensing framework (such as Creative Commons) is essential for sharing of
educational resources. Of 157 respondents, 33.59% strongly agreed and 51.56% agreed.

Statement 17: I integrate technology in my teaching. Of 157 respondents, 29.69% said always and
36,72% said often.

Statement 18: The main focus of my teaching is students' understanding of the subject matter content.
Of 157 respondents, 48.44% said this was always the case and 36.72% said it was often the case.
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Statement 19: I use proprietary educational resources (i.e. which are privately owned and copyrighted)
in my teaching, instead of those that are in the public domain or which are openly licensed. This
statement provoked a mixed response, with most participants saying sometimes or rarely.

Statement 20: I avoid using educational resources that are openly licensed and freely accessible in my
teaching. Again, this statement provoked a mixed response, although 62.5% of 157 respondents
reported they never or rarely avoided using OER.

Statement 21: I use educational resources that are openly licensed and freely accessible to enhance the
learning experiences I design for my students. Of 157 respondents, 23.44% this was always the case and
32.03% said this was often the case.
19

Statement 22: I develop my own educational resources. Of 157 respondents, 39.06% said this was
always or often the case, while 42.97% said this was sometimes the case.

Statement 23: I use the same educational resources multiple times in my teaching. Of 157 respondents,
37.5% said this was always or often the case, while 46.09% said it was sometimes the case.

Statement 24: I modify educational resources before integrating them in my teaching. Of 157
respondents, 50% said this was often always the case, while 42.97% said this was sometimes the case.
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Statement 25: I combine and/or reorganize component parts of educational resources to enhance the
quality of my teaching. Of 157 respondents, 25,78% said this was always the case and 32.03% said this
was often the case.

Statement 26: I share multiple copies of educational resources I have developed, freely with the others.
Of 157 respondents, 27.34% said this was always the case, while 28.12% said it was often the case.
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Statement 27: I use educational resources that are openly licensed and freely accessible to help improve
my teaching. Of 157 respondents, 25% said this was always the case, while 32.03% said this was often
the case.

Statement 28: I evaluate the content of educational resources that are openly licensed and freely
accessible before integrating them in my teaching. Of 157 respondents, 42.19% said this was always the
case, and 25.78% said it was often the case.

Statement 29: Access to educational resources that are openly licensed and freely accessible enables me
to be innovative in my teaching. Of 157 respondents, 32.03% said this was always the case and 32.81%
said this was often the case.
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Statement 30: Access to educational resources that are openly licensed and freely accessible allows me
to share educational resources with anyone. Of 157 respondents, 32.03% said this was always the case
and 20.31% said it was often the case.

Statement 31: Access to educational resources that are openly licensed and freely accessible enables me
to design a variety of learning activities for my students. Of 157 respondents, 31.25% said this was
always the case and 35.94% said it was often the case.

Statement 32: Access to educational resources that are openly licensed and freely accessible allows me
to design effective learning experiences for my students. Of 157 respondents, 31.25% said this was
always the case and 33.59% said it was often the case.
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Statement 33: Access to educational resources that are openly licensed and freely accessible allows me
to design engaging learning experiences for my students. Of 157 respondents, 28.12% said this was
always the case and 36.72% said it was often the case.

Statement 34: Access to educational resources that are openly licensed and freely accessible allows me
to integrate new/updated educational resources in my teaching. Of 157 respondents, 30.47% said this
was always the case, and 35.16% said it was often the case.

Statement 35: Access to educational resources that are openly licensed and freely accessible allows me
to design high quality learning experiences for my students. Of 157 respondents, 26.56% said this was
always the case, and 32.81% said it was often the case.
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Statement 36: Finding appropriate educational resources that are openly licensed and freely accessible
in my teaching is a time-consuming task. This statement provoked a mixed response with the largest
response at 42.19% being that this was sometimes the case.

Statement 37: Integrating appropriate educational resources that are openly licensed and freely
accessible in my teaching is a time-consuming task. This statement provoked a mixed response with the
largest response at 48.44% being that this was sometimes the case.

Statement 38: Using educational resources that are openly licensed and freely accessible can result in
erroneous or invalid information being given to students. This statement provoked a mixed response
suggesting a presence of misconceptions and that further acculturation on this is required. However,
80.47% of respondents felt it was never/rarely or sometimes the case.

25

End-of-course survey
There were 269 responses to the end of course survey (24.1% of registrations). Of these, 59.29%
identified as female and 35.84% as male. Public institutions accounted for 68.14% of respondents, while
16.81% were from private institutions and 11.5% were from “other” kinds, e.g. “Both Public and Private”
(R3.71). Participants were fairly evenly split between urban (46.46%) and rural (42.04%) areas.
As with the pre-course survey, the end-of-course survey represented a range of ages, as illustrated in
Table 5.
Table 5: Age distribution of end-of-course survey respondents

In relation to their learning, 80.37% of participants rated increased exposure to OER as “very useful” and
18.69% as “useful”. In similar vein, 75.23% of participants thought that developing a lesson plan using
OER was “very useful” and 21.96% “useful”. Sharing the lesson plan was found to be very useful or
useful by 78.51% of participants and 77.57% found the sharing of feedback very useful or useful.
However, access to computers by students and teachers, as well as teachers’ knowledge and skills and
access to training opportunities, as well as Internet reliability and costs, will impact significantly on takeup of ICT.
In reflecting on what the course set out to achieve, the mean rankings for the key components, with 5
being the highest possible positive score, were as follows:
•
•
•
•
•
•

Using prescribed resources (Unit 1): 4.4/5
Using OER (Unit 2): 4.43/5
Using communication and support tools (Unit 3): 4.36/5
Using assessment and feedback (Unit 4): 4.38/5
Motivation to learn more about online learning: 4.61/5
Motivation to integrate more ICT into teaching: 4.63/5

In reflecting on the experience of the course in relation to some of the baseline expectations, the mean
rankings for various issues, with 5 being the highest possible score, were as follows:
•
•
•

Meeting requirements for certification: 4.54/5
Gained stronger teaching skills for enhanced job security: 4.37/5
Gained stronger online skills for daily life: 4.48/5

The course was designed with the expectation that participants would spend about 3 hours on each unit
(although a lot of additional optional readings were also provided). Respondents reported spending on
average 3.99 hours per week (15.96 hours over 4 weeks).
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With respect to the likelihood they would recommend the course to other teachers, with 1 meaning ‘not
at all’ and 5 meaning ‘I think every teacher needs this course’, the mean response was 4.75/5.

Teacher stories
By the close of the course, a total of 119 participants had posted reflections on ways in which the
OER4OL MOOC had impacted their teaching during COVID-19. Using a Reflection Guide (See Appendix),
they also shared stories on their plans for future classroom practice and expectations for teacher
professional development and recognition.
The knowledge and skills gained from the MOOC were valuable in themselves, and further enabled the
teachers to better participate in other courses offered by various institutions during COVID-19 crisis.
The skills and knowledge I gained from this MOOC as well as the resources accessed were really
helpful for me in attending the crash course on teaching online in our institution. With that, I’m
really grateful with the help extended by your MOOC on using Open Educational Resources for
online learning. Thank you so much for this opportunity. I will forever remember this wonderful
learning experience. (Participant)
This was my first class with MOOC and it was excellent. I have gained a lot of knowledge.
(Participant)
For others, the course stimulated reflections on previous courses delivered online, as well as the
motivation to seek relevant online resources for the learner, now and in future:
The information that I gained assisted me to reflect on the FAQ created for this course and
match it to how I conducted my Edmodo classroom previously so that I can enhance my
teaching. Additionally, I was motivated to engage in meaningful research to get accurate
resources for the online learner. (Participant)
I am already seeing ways that we can reach students who may be absent due to illness or injury,
ways we can facilitate their learning. (Participant)
Prior to this course, I did not recognize how much I was missing the mark with the methods I
used to engage my learners. COVID-19 forced us all to suddenly switch to online teaching and
learning. Now that I have gained this knowledge, I am confident that I’m able to meet the needs
of all parties involved. (Participant)
Whereas some participants felt that the course would improve their opportunity for promotion, several
others were more realistic about the teaching competencies needed in the new learning environment,
before one can expect to be promoted. Some were pessimistic:
Yes, it will be an asset to promotion because the pandemic has pushed the world to use and
become more dependent on the computer and other electronic technologies. (Participant)
Yes, because I am improving my professional knowledge. (Participant)
Before COVID-19 I felt that I already had sufficient experience and qualifications for the next
level of promotion, given my professional trajectory. With COVID-19, the educational
environment has changed and before doing the course I concluded that all teachers needed to
27

become more proficient in online teaching or they may find themselves becoming redundant.
This course represents more than an opportunity for promotion. It’s an opportunity to remain
relevant! (Participant)
I'm not sure how MOE will credit this course. (Participant)
There is unfortunately a lot of administrative noise regarding promotions, or even getting a
permanent position, which I am yet to get. (Participant)
The possibility for peer and collaborative learning in the evolving teacher community was noted by a
number of participants:
I felt overwhelmed but understood that if I took everything one step at a time, I will get through
it all. I met colleagues along the way who were able to assist in some areas and the level of
collaboration experienced this year has been greater than anything I have experienced in my
more than 20 years’ experience as a teacher. (Participant)
Finally, the MOOC gave the participants a sense of global visibility, satisfaction and pride in their
teaching career. There was a general recognition that the learning environment would change forever,
and that the teachers had taken the first step towards re-skilling for the classroom of the future.
While Covid-19 will be remembered for taking many, many lives, this period has revitalized my
professional development and given me new life as an educator. (Participant)
The course… showed me the need of always being alert with the way things are changing and
how to adapt to these changes and make the best of it. (Participant)
This course has made an indelible change to my teaching experience by equipping me with
practical approaches to online teaching and resources that will aid teaching and learning of my
context. (Participant)
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Review of Assignment: Lesson Plans
There were 287 lesson plans uploaded after review and discussion in a dedicated lesson forum, using a
rubric as a guide. Some examples of uploaded lesson plans reflecting learning across the course are
provided below.
While most participants were able to integrate OER and Open Access resources into their lesson plans,
not all were able to explain how they would work outside of the classroom, as in the following example.
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LESSON PLAN
School name: Basic School Ervido Creales. Dominican Republic
Students: 4th grade (ages 8-9) beginning English in a Spanish- Speaking environment.
Could be adapted up to ages 10-12.
SETTING
This is a public school where the teacher has different student daily. English is practiced
in 45 minutes two days a week with 40 and 45 Student in each class, she can build
vocabulary usually with English.
BACKGROUND
This lesson introduces new vocabulary for the students: Body Parts (my body). The
teacher will hand out some sheets containing body parts already drawn (head, nose,
mouth, etc.) to the students so that they have to paint the body parts with the colors the
teachers indicates. This way, new words are introduced (body parts) and students go
over what they have previously learned (colors).
TEACHING OBJECTIVES
Students will see, listen and hear the vocabulary many times in slightly different contexts.
Since the student don´t know much about the language they respond orally only if they
can. They will demonstrate acquisition by responding to commands, pointing, or touching
they body. By the end of the lesson, they will be able to use some of the new vocabulary
words appropriately. E.g., my head is this (teacher pint her nose) student says respond
yes or no. continue practice in later lesson will help them acquire the language and be
able to remember the words, and say/apply them appropriately.
Content:
Conceptual
To learn vocabulary: Body parts (head, shoulder, knees, feet, eyes, ear, mouth and noise)
To introduce grammatical structures and connective words: This is my…, what colour is
my…? Etc.
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Procedural
 To get the children to correctly pronounce the words learnt
 To coordinate movements
 To associate colors and drawings
Behavioral
Team working
To develop teacher-student learning schemes
To learn while singing and drowing
MATERIALS
In this lesson, the materials that will be uses are:
Apendix 1: the teacher has a body with the name of its parts
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Apendix 2: the teacher sample painted body parts

Apendix 3: Students use sheets with body parts for drawing and crayons.
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-

Apendix 4: example the Song:
https://www.youtube.com/watch?v=gxphoOOwTbo
Head, shoulder, knees and toes, knees and toes.
Head, shoulder, knees and toes knees and toes,
eyes and ear and mouth and noise
Head, shoulder, knees and toes knees and toes.
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PROCEDURES/TIMING
TEACHER DOES/SAYS…

STUDENTS DO/SAYS…

APPROXIMAT
E TIME
Activity introduction in Spanish: “ Students listen the name of the 5 MINUTES
Hoy vamos a estudiar las partes body parts.
del cuerpo” (Today we are going
Students watch the pictures and
to study the body parts).
answer in Spanish, and try to say
The teachers show the sheets.
the new word in English if
possible.
Probable questions:
1. What part of the body do you
know?
2. Do you know how to say that
in English?

The teacher explains. Tell the
students to form groups of four.
Each group have to paint
different part of the body and
name them.
The next time each group unite
the part to complete the body.

Students look at the sheet and 25 minutes
answer wthat´s that.
Students paint by group of 4 and
write the name of that part of the
body. They help each other with
the right name, correct them
mistake as the same time
painting.
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The teacher write on the board Students write the vocabulary on 25 minutes.
the new vocabulary:
their notebooks.
Head, arm, knees, nose, finger, Students read and repeat the
stomach, elbow, chin, ear, eye, vocabulary one by one.
mouth, toe, hand, leg.
Song: Head, shoulder, knees and
toes, knees and toes.
Head, shoulder, knees and toes
knees and toes,
eyes and ear and mouth and
noise
Head, shoulder, knees and toes
knees and toes.
The teacher encourages with a Students listen the lyric, repeat 25 minutes
song on the radio.
and sing the song fallowing the
teacher
The teacher sings the first verse.
The students sing alone with the
The teacher sings the second
music pointing the body parts.
verse.
The teacher shows the dancing
(pointing each body part)
The teacher gets the students to
sing in pairs.
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Evaluation:
Teacher observes
The teacher ask some question
to see what they learn and how
they pronouns it:
Ex. What do you learned today?
What was the funny for you?
What was the hard part for you?

The students hang the drawings 10
on the walls.
Students raise their hands and
answer as they can.

LEARNER FEEDBACK/FORMATIVE ASSESSMENT

The students give each other feedback during the question and answer period. The
teacher asks some question to see what they learn and how they pronouns it: Ex. What
do you learned today? What was the funny for you of the song? What was the hard part
for you? During the presentations and question period, the teacher keeps a note of the
constructions used, both by the presenters and by the audience, and where students will
need further lessons on vocabulary and collocations used in the body parts. This is
formative assessment directly related to the content of the course.
Reflection week 4:
In this lesson, students were able to enhance their critical thinking skills and their linguistic
competence through the task given to them as to share and brainstorm ideas about the
topic. I used collaborative assessment like brainstorming and pairing because they can
share their ideas without hesitations and being afraid of making mistakes and having
wrong used of words. Each of the members of the group can help each other in making
a comprehensive output. This lesson demonstrates the use of realia or authentic material
in the sense of giving them the sample of the body part. This lesson also demonstrates
the use of group work as it was stated above. The lesson is appropriate to the grade level
because as early as grade 5 they can have a background about how to name them body
future lessons on higher levels.
However, other participants were able to integrate both OER and off-campus teaching,
as in the following examples.
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Class: Std Two
Theme: Places: Home School and Community
Subject -Creative Writing
Topic: Narrative Writing “A day at the beach”
Duration: 45-50 min
Guidelines for today’s session:
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WhatsApp msg: Good morning. Please check your email for this week’s lesson guidelines and
zoom link.
Email: Please see attachment with today’s lesson guidelines and zoom link session to commerce
at 9am.
Technology- Email, WhatsApp, Internet and Zoom.
Resources- OER picture, videos, power point, white board and digital portfolio.
Learning Strategies- This lesson will involve:
•

Independent work.

•

Peer review and group work Think Pair Share.

•

Teacher scaffolding and feedback.

PREVIOUS KNOWLEDGE
Students can construct sentences.
Students can indent sentences appropriately.
Students are aware of the steps used in the writing process.
Students can construct sentences using adjectives appropriately.
Context/Big Idea(s):
This step involves brainstorming, considering purpose and goals for writing, using graphic
organizers to connect ideas, and designing a coherent structure for a writing piece.

OBJECTIVES:
Pupils will be able to with little or no help.
•

Construct a story title “A day at the beach”.

•

Reinforce steps used in the writing process and adjectives.

•

Relate their personal experience to the topic.
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•

Complete graphic organizer.

SET INDUCTION
The teacher will send a picture of a family on the beach to the class WhatsApp group. The
teacher will then proceed to ask the students to reflect on their personal experiences base on the
topic.
OERhttps://commons.wikimedia.org/wiki/File:Family_enjoys_a_perfect_day_at_the_beach.jpg#/media/File:Family
_enjoys_a_perfect_day_at_the_beach.jpg

Teacher Activities – via Zoom

Student Activities- via Zoom

Explanation: The teacher

Exploration: The students

Will use the picture prompt to engage
the student in discussion to elicit more
ideas to add to the story and relate
their personal experiences. This
activity will foster a rich discussion
which will generate a wealth of the
ideas for writing.

Will engage in a brainstorming class
activity to relate what is happening in the
picture. They answer literal questions for
the purpose of eliciting factual
information. This will inform the teacher
about their familiarity with the content.
Where was this picture taken?
Name some of the things they do and see
on the beach etc?

Will elicits from students the writing
process and explain to the student
what is expected in today’s session.

Will state the writing process and
discussion any concerns.

Will share the screen to show a
PowerPoint on the Writing Process for

Will engage in class activity.
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reinforcement. Power point
hyperlink-The Writing Process .
Will recap what are adjectives and
gave examples of some adjectives that

Will take notes and engage in discussion.

should be used in their stories also
write a list of adjectives using zoom
white board.

Will use zoom breakout room for

Will engaged in group discussion and

group discussion and commence
drafting their stories using a graphic

commence drafting their stories students

organizer. Students were previously

will also be able to view video and power

assigned to groups in Tiers 1,2 and 3.

point if needed.

Power point and video will be sent to
group for reinforcement if needed.
Videohttps://www.youtube.com/watch?v=Xktgpid88Vs
License-Creative Commons Attribution license
(reuse allowed)

Will use this opportunity to engage
students who need additional support
with individual attention to complete

Will engage in discussion and complete
graphic organizer.

graphic organizer.

Will then ask students to regroup and
engage them in class discussion about

Will engage in class discussion to share
their ideas and draft.

the ideas placed in their graphic
organizer and their draft.
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Will read and example of a story title

Will silent to the story attentively.

“A day at the beach” that includes
many descriptive words.

Conclusion- Teacher will review today session about writing process and the use of adjectives in
sentences.
Assignment – Students would review and revise their stories using rubric and post for peer
review.
Student will get feedback-on their stories within 48hrs online the errors will be highlighted in
colour. Additionally, some students will have an individual session for corrects.
Special Need Students accommodationStudents will have direct intervention session.
Student would make a video telling their story orally.
Student would orally present their story.
Student will use voice record to post story.
Accommodations•

Session will be recorded.

•

Power point and videos will be posted on line.

•

Individual sessions to support students who need additional assistance.

•

Group by abilities in Tiers 1,2 and 3.

•

Rubric for self-assessment.

Creative Writing-Rubric
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CONVENTIONS

3

2

1

Exceeds Standards Meets Standards
All or most of the
All or most of the
following categories. following
categories.

Approaches
Emerging All or
Standards All or
most of the
most of the following following
categories.
categories.

Clearly and
thoughtfully develops
the topic; explains
ideas with strong
supporting details.

Somewhat focuses and Mentions the
develops the topic;
topic; uses
relevant details are
unclear or
limited.
irrelevant details.

Clearly focuses and
develops the topic;
explains ideas with
supporting details.

Ideas are linked with Begins with a topic
smooth transitions to sentence, organizes
support logical
ideas
organizational
logically, and
structure; has an
interesting introduction provides a
conclusion; some
and conclusion.
transitions or linking
words are present.

Shows some
Has little or no
organization but may organization;
lack structure; includes does not include
few or no transitions or transitions or
linking words;
linking words;
introduction and
introduction and
conclusion may not be conclusion may
developed.
not be present.

Uses engaging and
expressive language;
uses varied sentences
that flow smoothly.

Uses descriptive
language, and
sensory details; uses
varied sentences that
mostly flow
smoothly.

Uses simple or dull
words and language;
uses similar sentences
that don’t always flow
smoothly.

Shows strong
command of
capitalization,
punctuation, grammar,
and spelling.

Shows basic
command of
capitalization,
punctuation,
grammar, and
spelling.

Shows inconsistent use Shows consistent
of capitalization,
misuse of
punctuation, grammar, capitalization,
punctuation,
and spelling.
grammar, and
spelling.

VOICE

ORGANIZATION

IDEAS

4

Writing seems
lifeless; uses
unclear or
repetitive words;
uses simple or
incomplete
sentences.
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Subject: Language Arts: Grammar
Topic: Nouns
Level: Standard One

Time: 1 hour for the week.

Average Age: 7 years

No. of Students: 21
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Objectives: At the end of the lessons pupils will be able to:
1. State the definition of a noun, common nouns and proper nouns.
2. Differentiate between a common and proper noun.
3. Identify common nouns or proper nouns in sentences.
4. State a proper noun for the common noun given.
Introduction
Students will be given a Zoom ID to join a classroom session. The Zoom sessions will be recorded
for the purpose of reviewing and for absent students.
Each student will be asked to identify one object in their room. After each student shares their
object, I will explain that all objects that were stated are called Nouns, which are words that name
a person, animal, place or thing.
Next, a Youtube video will be shown (https://www.youtube.com/watch?v=WN_Z0syQSB4), to
reinforce the definition of a noun. The video link will be given to students via the Parents Whatsapp
Group to ensure that all students are given a chance to view the material.
Activities: One activity per day to be done.
Content

Teaching Strategies

Learning Activity

The teacher will:

Pupils will:

1. Identifying

•

Ask Students to define a noun.

•

Nouns

•

Tell students that nouns found in • Complete the following activities

•

Answer appropriately

sentences can explain who or what

https://www.k5learning.com/workshee

the sentence is about, where the

ts/grammar/grammar-worksheet-

event took place and many other

grade-3-nouns-0.pdf

things relevant to the sentence.

https://www.k5learning.com/sites/all/f

Provide the hyperlink for the

iles/worksheets/grammar-grade-3-

activities on the Parents Whatsapp

nouns-person-place-thing-1.pdf

Group.
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Content

2. Common

Teaching Strategies
•

Nouns

Learning Activity

Have another zoom session where •

Sign on to Zoom and follow the

she will share the screen in order

screen share. Page 3.

to show the definition of a

http://media.openschool.bc.ca/osbcme

common noun. The hyperlink will

dia/gramgo/etext/g1-speech.pdf

also be sent to the Parents
Whatsapp group as a backup for •

Answer the questions proposed to

students without access. The zoom

them by the teacher.

session will also be recorded.
•

Elicit answers from the students
based on the definitions shared on
the screen.

•

Ask the students to provide
examples of common nouns based
on the category of nouns chosen
i.e. person, animal, place or thing.

3. Proper

•

nouns

Have another zoom session where •

Sign on to Zoom and follow the

she will share the screen in order

screen share. Page 3.

to show the definition of a proper http://media.openschool.bc.ca/osbcmedia
noun. The hyperlink will also be /gramgo/etext/g1-speech.pdf
sent to the Parents Whatsapp
group as a backup for students •

Answer the questions proposed to

without access. The zoom session

them by the teacher.

will also be recorded.
•

Elicit answers from the students
based on the definitions shared on
the screen.
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Content

Teaching Strategies
•

Learning Activity

The teacher will call a common
noun, and the students will be
selected to respond with a proper
noun that fits the category.

4. Review of

•

The teacher will provide the Watch the youtube video and complete

Common/

students with a youtube link, via the worksheet given.

Proper Noun

the Parents Whatsapp Group, to
futher reinforce the definitions of
common and proper nouns.
https://www.youtube.com/watch?v
=8p5UhEKmA7g

•

After watching the video the
teacher

will

explain

the

definitions of a common/ proper
noun and provide the students
with a worksheet.
https://www.education.com/dow
nload/worksheet/52730/grammar
-common-proper-noun.pdf

Closure:
The teacher recaps the salient points in the lesson via Whatsapp Parents Group and asks the
students to define proper nouns and common nouns, provide examples of the two types of nouns
and clearing up any misconceptions that the students may have.
Evaluation:
The teacher sends a link for the assessment worksheet.
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http://media.openschool.bc.ca/osbcmedia/gramgo/etext/g1-speech.pdf (page 4)

Lessons learned
I am glad that this course is free so that many persons can be enrolled because it is need since in
the future some form of online teaching must be done. Thanks You. (Respondent 1.79)
I have learned a lot by this course and hope to learn more from you in the near future. Thanks to
whole team of MOOC (Respondent 3.44)

Worked well
The platform was stable and the discussion forums generated a lot of peer engagement.

Need for improvement
Although “pinning” key discussion forums was helpful in focusing discussions, the inability to thread
discussions makes navigation difficult and participants also continued to generate their own discussion
forums on the same topic.

Recommendations
This course definitely help me in gaining more knowledge on OER and online learning and will
also help in improving classroom teaching. (Respondent, 1.147)

Mentoring roles
There is need to clarify mentoring roles up front. Although there was a pre-course orientation and
subsequent report backs after Weeks 1, ,2 and 3 using Zoom and email, the potential of the mentoring
role was not fully exploited in the course.

Navigation
Navigation was found to be very straightforward, except with regard to the discussion forums, for which
participants observed their difficulty in relocating their contributions to forums started by others.
However, it is useful to have the subscribed function, to be able to track responses to forums created by
oneself.

Design
The design of the course seemed appropriate for the purpose based on feedback from the participants.
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Appendices
Assignment
Purpose:
We know from feedback on the first survey that most of you have some experience of using some online
tools and approaches to support learning during school closures.
This assignment is designed to help you to reflect on your experience to date. Completing the
assignment will also help you to clarify what you hope to gain from Units 3 and 4 of the short course.

Time:
You will probably need 1-1.5 hours to complete the assignment.

Task:
Develop a lesson plan for how you will teach a topic in your subject without requiring learners and
teachers to be in the same place at the same time.
Your plan should:
1. Specify the objectives/outcomes to be achieved.
2. Specify how much time learners will need to complete the lesson, e.g. 3 hours over the course
of a week.
3. Specify the activities that learners should do and the resources they should use to complete
them. There should be at least one learner activity for each phase of the lesson:
a. Introduction
b. Development
c. Consolidation/conclusion.
4. Resources should be based on OER or open access content which has been duly acknowledged.
5. Provide preliminary ideas on how you will manage communication, assessment, and feedback.
A list of optional additional resources is provided to guide your planning (and/or for reference after
completing the course).

Feedback:
Your assignment should be submitted on or before: XXX
Feedback will be provided using the Rubric attached.
This is not a pass/fail assessment. Use the Rubric to self-assess. Then when you get feedback from a
mentor you will have a basis for fruitful discussion during Week 4 of the course.

Certification:
Completion of this assignment is a mandatory requirement for certification at the end of the course.
There will also be a short quiz later to consolidate your knowledge.

45

Lesson Plan Self- and Peer- assessment rubric
Name:
Criteria

Learning Outcomes

Learning Strategies

Assessment

Needs improvement (1)
Competent (2)
Exemplary (3)
Score
 Learning
 Learning outcomes
outcomes are
are stated.
stated but not
 Learners have an
easy to
understanding of what
understand.
is expected of them.
 Learners can
 Learners are
determine what they
given some
should know and be
information
regarding what is able to do as a result of
learning and
expected of
instruction.
them.
 Learners are
not given enough
information to
determine what
they should know
and be able to do
as a result of
learning and
instruction.
 Some Learning  Most Learning
strategies are
strategies are
appropriate for
appropriate for learning
learning
outcome(s).
outcome(s).
 Most strategies are
based on a combination
 Some
of practical experience,
strategies are
theory, research and
based on a
documented best
combination of
practice.
practical
experience,
theory, research
and documented
best practice.
 Method for
 Method for assessing
assessing student student learning is
learning is
present.
vaguely stated.
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 Learning outcomes are
clearly stated.
 Learners have a clear
understanding of what is
expected of them.
 Learners can determine
what they should know
and be able to do as a
result of learning and
instruction.

 Learning strategies
appropriate for learning
outcome(s).
 Strategy based on a
combination of practical
experience, theory,
research and documented
best practice.

 Method for assessing
student learning is clearly
delineated and authentic.

Technology Used

Content Required
to implement
Lesson

OER

Open Educational
Resources (OER)
• Is the OER
licensed for
open use? (CC
license for
reuse, remix,
revise,
redistribution)
• Is content
adaptable or
revisable?
• Does the OER
offer one to
two rich
practice
exercises for
complex
content?

 Assessment is
teacher
dependent.
Selection and
application of
technologies is
beginning to be
appropriate for
learning
environment and
outcomes.
 Technologies
applied do not
affect learning.
 Some
materials
necessary for
student and
teacher to
complete lesson
are listed, but list
is incomplete.
 There are no
OER or Open
Access materials
in the lesson plan.

 Can be readily used
for expert, peer, and/or
self-evaluation.
 Selection and
application of
technologies is basically
appropriate for learning
environment and
outcomes.
 Some technologies
applied enhance
learning.

 Can be readily used for
expert, peer, and/or selfevaluation.
 Selection and
application of technologies
is appropriate for learning
environment and
outcomes.
 Technologies applied to
enhance learning.

 Most materials
necessary for student
and teacher to
complete lesson are
listed.

 All materials necessary
for student and teacher to
complete lesson clearly
listed.

 The content includes
at least one properly
acknowledged OER or
Open Access link.

 OER is not
licensed for open
use;
 content is not
adaptable and/or
revisable;
 does not
provide
appropriate
direction or
scaffolding.
 OER lacks an
appropriate
number of
exercises for
mastery of
elementary and
complex content

 OER license is
partially open;
 content is not easily
adaptable and/or
revisable;
 provides incomplete
direction or scaffolding.
 OER offers an
insufficient number of
exercises for mastery of
elementary and
complex content

 OER and Open Access
resources are integrated
throughout the lesson plan
with appropriate
acknowledgement.
 OER is licensed for open
use; content is adaptable
and revisable;
 provides appropriate
direction and scaffolding;
 offers clearly written,
keyed, and scored
exercises with
documentation;
 OER offers appropriate
number of exercises for
mastery of elementary and
complex content
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Does the OER
provide
appropriate
scaffolding and
direction?
Organization and
Presentation
•

General Comments

Lesson plan is
organized, but
not professionally
presented.

Lesson plan is organized
and neatly presented.

Complete package
presented in well
organized and professional
fashion.
/
21

Retrieved from- http://www.k12.hi.us/~paia/int/rubtem.html

Quiz
OER4OL Quiz
1.
a)
b)
c)
d)

In campus-based provision, the school timetable:
Tells teachers where they need to be and for what purpose
Tells learners where they need to be and for what purpose
Ensures there are no clashes over time and space use
All of the above.

Answer: 1d)
2.
a)
b)
c)
d)

In online learner, we typically organize the learning
By hour
By day
By week
By month.

Answer: 2c)
3.
a)
b)
c)
d)

In online learning, we may need to help learners develop additional skills such as:
Time management
Study skills
Digital and information literacy skills
All of the above.

Answer: 3d)
4. The following is an example of an activity we might have learners complete BEFORE they engage
independently with a resource like a prescribed textbook:
a) Complete the last activity in the prescribed chapter.
b) Answer a few questions related to prior knowledge and experience
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c) Develop a project report
d) Develop an ePortfolio.
Answer: 4b)
5. The following is an example of an activity which we might have learners complete DURING their
independent engagement with a resource like a prescribed textbook:
a) Develop a project report
b) Develop an ePortfolio
c) Find answers to specific questions while reading
d) Answer a few questions related to prior knowledge and experience.
Answer: 5c)
6. The following is an example of an activity which we might have learners complete AFTER they
have engaged independently with a resource like a prescribed textbook.
a) Complete the first activity in the textbook
b) Develop a short reflection report for their ePortfolio
c) Find answers to specific questions while reading
d) Answer a few questions related to prior knowledge and experience.
Answer: 6b)
7.
a)
b)
c)
d)

The following is a reason why we might need to find or develop additional curriculum resources:
To address topics most learners struggle with
To accommodate the needs of a learner with visual impairment
To accommodate the need of a learner with hearing impairment
Any of the above.

Answer: 7d)
8.
a)
b)
c)
d)

An open educational resource (OER):
Requires written permission from the copyright holder to re-use.
Requires payment of a fee for use.
Refers only to videos.
None of the above.

Answer: 8d
9. The CCBYSA licence means:

a) The resource can be used in any way for any purpose and the only condition is that the
original creator is acknowledged.
b) The resource can be used in any way for any purpose provided that any revision is shared
under the same licence and the original creator is acknowledged.
c) The resource cannot be used for commercial purposes.
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d) The resource cannot be revised or remixed.
Answer: 9b)
10. Combing two or more openly licensed resources in a new combined resource would be an
example of which of the following “rights” suggested by Wiley:
a) Retain
b) Reuse
c) Remix
d) Redistribute.
Answer: 10c
11. Moving from the physical space to the virtual space means we need to think about:
a) Access to appropriate content
b) Support and communication
c) Assessment and feedback
d) All of the above.
Answer: 11d)
12. “Learning environment” refers to:
a) Classroom or school only
b) Home only
c) Online space only
d) Any place or context in which learning happens.
Answer: 12d)
13. Learner support includes:
a) Delivery of content only
b) Delivery of content and learner-teacher interaction only
c) Delivery of content, learner-teacher and peer interaction.
d) None of the above.
Answer: 13c)
14. Effective use of radio and TV broadcasts requires:
a) Sharing of broadcast schedule
b) Development of before/during/after activities
c) Guidelines for family support
d) All of the above.
Answer: 14d)
15. Frequently asked questions (FAQ) help us to anticipate and provide advice for learners and
parents in the following areas:
a) All of the below
b) General concerns about online learning
c) Access to administrative and technology support
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d) Learning, teaching and assessment.
Answer: 15a)
16. Which of the following is NOT a typical complimentary activity for educational radio broadcasts?
a) Dial-in facility
b) In-studio discussion
c) Study tour
d) Printed material.
Answer: 16c)
17. Which of the following statements about WhatsAPP is FALSE?
a) It allows sharing of learning resources
b) It is expensive to use
c) It can help build a sense of community
d) It enables whole class, small group and 2-person only interaction.
Answer: 17b)
18. Which of the following statements about SMS technology is TRUE?
a) It is expensive to use.
b) It cannot be used to contact groups of learners
c) Learners can send an SMS for help and support
d) It works only on high-end smart phones.
Answer: 18c)
19. Zoom and Skype are usually used for:
a) Asynchronous discussion
b) Synchronous discussion
c) Semi-synchronous discussion
d) Sharing learning resources.
Answer 19b)
20. Which of the following statements about Google Classroom is FALSE?
a) It can simplify the process of creation, distribution and grading of assignments.
b) It can act as a digital organizer where teachers can keep digital class materials for sharing
with learners.
c) It involves a suite of tools
d) It is necessary to pay a fee to use it.
Answer: 20d)
21. Which of the following is NOT a step in the assessment feedback loop?
a) Determine goals and objectives
b) Design assessment instruments
c) Plan and implement improvements
d) Provide feedback to learners on everything they got wrong.
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Answer: 21d)
22. Which of the following statements about an assessment rubric is FALSE?
a) It should not be shared in advance.
b) It explains the criteria for assessing a particular task.
c) It helps to avoid repeating the same assessment comment on different learners’ work.
d) It can support self- and peer- assessment.
Answer: 22a)
23. A quiz is useful for the following purpose:
a) Providing immediate feedback on mastery of content
b) Providing delayed feedback on mastery of content
c) Providing no feedback on mastery of content
d) Providing feedback on essays only.
Answer: 23a)
24. Which of the following statements about portfolios is FALSE?
a) Guidelines for compilation and assessment of the portfolio are shared up front.
b) They usually include the learner’s best work.
c) They are compiled over a short period of time.
d) They can be physical or digital in nature.
Answer: 24c)
25. Which of the following statements about distance and online learning is FALSE?
a) There are only three factors which impact success.
b) Teachers and learners must have access to appropriate content.
c) Learners must have a variety of ways in which to access support.
d) Assessment should encourage learning and feedback should be quick and constructive.
Answer: 25a)

Reflection Guide for Teacher Stories
1.

Your country:

2.

Name of Teacher / Teacher Educator / Educator:

3.

Name of School / College / Institution:

4.

Indicate if ‘primary’ or ‘secondary’ school:

5.

Describe your designation and other roles at your Institution:

6. Location of your institution / region in the country. What is unique about it? What factors
might impede access to learning / teacher professional development in your region?
7. Having participated in this course offered as a MOOC, what is your opinion about the
technology deployed during the training? Was there anything special / outstanding?
8. As a result of taking this MOOC, how much has your knowledge improved on USING
OPEN EDUCATIONAL RESOURCES (on a scale of 1 to 5 with 1= very little; 5 = very much):
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9. As a result of taking this MOOC, how much has your knowledge improved on READINESS
TO TEACH ONLINE (on a scale of 1 to 5 with 1= very little; 5 = very much):
10. Has any of the skills and knowledge gained / resources accessed been helpful DURING
COVID-19? How have you used the knowledge gained in your daily practice?
11. Do you feel this course will improve your TEACHING PERFORMANCE? YES/NO.
EXPLAIN
12. Do you feel this course will improve your OPPORTUNITY FOR PROMOTION?
YES/NO. EXPLAIN
13. What would you like COL and the world to know about your professional development
journey in the post COVID-19 era?
14. IMPORTANT LAST STEP: PHOTO! Please provide a link to your photo OR e-mail to:
onlineteaching@colfinder.org . THE FILE NAME SHOULD BE YOUR FULL NAME
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