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INTRODUCTION

Accelerated progress in education is critical for the economic development of any nation and the
achievement of the development goals (MDGs) (Psacharopoulus and Woodhall, 1985). While the second
and third MDGs focus on enhancing girls’ education and addressing the gender gap in the delivery of
education, still there exists the problem of inequity and inequality in educational system particularly at
secondary school and tertiary levels. Over 130 million children in the world are not in schools and two-
thirds of these children are women (Johannes, 2010). Around the world close to 45 million more girls than
boys are not receiving primary school education. Although girls’ enrolment has increased in primary
schools, most of them do not finalize their primary school education. More girls in Sub-Saharan Africa
drop out of schools than boys. The consequences of these gender disparities are that many of Sub-
Saharan Africa’s illiterate population remain women (Kwegesa, 2002).

With such glaring disparities in education, pastoral communities face stiffer challenges in
education attainment. Educational opportunities for pastoralists are dire, particularly for women and girls
in Kenya (Migosi et al., 2013). Efforts to educate pastoral communities have failed to register remarkable
progress largely due to irrelevant programmes. Low pastoralist enrolment and high drop-out rates
continue (Idris, 2011). Among those few nomadic children who do go to school in North Eastern Province
NEP, there is a significant gender disparity: nationally 0.97 girls go to school for every boy, in NEP it is
only 0.58 girls for each boy (Idris, 2011).  Issues of concern include the lack of flexibility in school
timetables, which does not allow time for herding. Consequently, parents have often opted to make their
children take care of livestock rather than send them to school. Other issues relate to the relevance of the
curriculum to the pastoralist way of life (Mugo et al, 2009).Against this background, education for
pastoralist women and girls is in dire situation and requires urgent intervention. The objective of this study
is therefore three fold: (a) To understand the nature pastoral education and pastoral education policy in
Kenya (b) Examine the gender and education disparities of girls and women in Maasai pastoral
community (c) Assess the ODL strategy of education delivery to Maasai community pastoral with special
focus on girls and women. The study has surveyed one college-Maasai Education Discovery (MED) in
Narok County that offers ODL. Interviews and questionnaires have been employed on 60 female
respondents. Data has been analyzed qualitatively and quantitatively.

LITERATURE REVIEW

This section provides a review of related literature in order to enhance understanding of the
nature of the problem being addressed in this paper. It covers the reality of pastoral education, gender,
language and education disparities among Maasai women as well as ODL policy in Kenya.

The Reality of Pastoral Education in Kenya

In Kenya, pastoralists have been marginalized by government policy. The Government policy has
concentrated on making attempt at sedentarizaion of pastoralist population, which adversely affect
pastoralist livelihoods (GOK, 2006). However, such a policy has proved to be inappropriate to Kenya’s
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pastoral districts. The consequence is the resulting of low levels of educational enrollment, survival and
achievement among pastoralists (Idris, 2011).

In the Kenyan context, formal education undermines institutions and systems that are utilized in
pastoral livelihoods. The general education policy establish a fate accompli, in the sense that it becomes
a trade-off that nomadic parents and children have to make between acquiring formal education through
the school system, and the fundamental, informal learning about their own cultural, social and economic
world available to them as members of the complex social networks of nomad life (GOK, 2010). As a
result Arid and Semi Arid Lands (ASAL) have had lower enrolment, retention, completion and
achievement rates than the rest of the country (Mugo et al., 2009). Only 32.3% of the total population in
North Eastern Kenya has enrolled in school compared to a national average of 76.8% (Sifuna, 2005). In
North Eastern Kenya, the population that has attended post secondary learning averages 0.6%. (Kenya
National Bureau of Statistics, 2007). In this regard education in pastoral communities possesses both
conceptual and practical challenges (Krätli and Dyer, 2009).

Gender and Education Disparities of Girls and Women among Maasai Pastoral Community

The current condition of education in African countries carries with it financial constraints, along
with political and cultural considerations. Apart from economic hardship, providing education to women in
Sub-Saharan Africa has remained a challenge. These challenges include parental and community
attitudes of a boys’ education being more important than a girls’, a traditions that has kept many African
women from accessing adequate education and curriculum (Said, 1990). The outcome is high illiteracy
rates that impact more women than men. A study done by Wamahiu(1994) show that in some cases,
parents cannot risk their earnings to send their daughters to school because the risk of them dropping out
are too high. According to Heather (2009), the Maasai cultural values and norms subjugate women and
girls in their respective societies. Because of lack of education most Masaai women are not able to
participate in decision-making processes. According to a study done by Tobiko (2011) among Maasai
women in Kajiado District, the enrolment of girls between 1986-1989 was all time less than 50% of the
total enrolment. In January of 2002, the Kenyan government launched a Free Primary Education policy
(FPE), in line with NARC Party manifesto. The policy meant that no primary school fees was to be levied.
However, the policy of not charging a fee has not eliminated expenses such as school uniforms,
registration fees, admission fees, examination fees, among others, which all contribute to fewer
enrollments in schools and impact parental decisions on whom to educate in a household. Such a policy
meant to keep girls in school has contributed in keeping girls away from schools, especially girls from
pastoral communities due to poverty (Kinyanjui, 1993).

Language factor in Women’s education

The language of instruction also puts limits on the enrollment of women in schools. African
schools, whether urban or rural, in general use the colonizer’s language as the language of instruction.
The majority of Africa’s population speaks languages of their colonial masters as their national languages
(Johannes, 2010). The instructional languages raise difficulties in the effectiveness of teaching. The
impact of instructional language contributes to illiteracy rates among women and girls. Kembo (2010)
affirms that education needs to be adapted to the needs of students so they can express themselves
freely using mother-tongue language. Kembo further adds that education is a basic human right and so
we should use mother tongue in education. No language should be placed over another, research shows
that children taught in mother-tongue perform better. This study now moves ahead to examine how ODL
can ease education access among Maasai women.

Distance Education Policy in Kenya

The first Kenyan Government policy to address ODL in higher education was the Act of
Parliament of 1966, which established the Board of Adult Education. Since independence, however, a
number of commissions and reports have highlighted ODL as an alternative mode of education provision
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(Gravenir et al.,2012).The practice of ODL in the country has been at all levels of education and has been
provided by different institutions each governed by their own institutional policies. From the analysis it is
clear that there is a lack of coherent policy for distance education at the national level.  Consequently
distance education programmes in higher education are generally disjointed and run on ad hoc basis,
which are likely to result in duplication and lack of mechanisms for ensuring quality (Juma, 2003).

FINDINGS AND DISCUSSIONS

ODL Strategy of Education Delivery to Maasai Community Pastoral with Special Focus on Girls
and Women.

For pastoralists highly mobility, in addition to remote and sparsely populated areas make it more
difficult for people to attend schools and colleges due vast distances between their homes and learning
institutions.ODL has been floated as a possible education intervention that can address educational
delivery challenges for pastoral communities. Education provision to nomadic peoples is a very different
scenario, driven by practical and educational rather than economic rationales: the switch to an ODL
system is in order to include learners who are not reachable with school-based education (Perraton,
2007). ODL has been employed in Kenya to address these challenges, though it is riddled with logistical
and infrastructural constraints.

Consideration for ODL by Maasai Women in Narok County

The following are responses given concerning the ODL by the Maasai women interviewed on the
utility of ODL. All the women interviewed affirmed that ODL increased their participation in higher
education. For example, Maasai Education Discovery (MED) has afforded them opportunity to learn
graphic design. All the students have received classes in: Introduction to computers Introduction to
internet, MS Word, MS Excel, MS Outlook, MS PowerPoint, MS Access, and MS Publisher. They are also
required to be taught: Dreamweaver, Fireworks, Flash and Java. In addition 80 %( N=60) of the
respondents further revealed that cost-effectiveness has made ODL more lucrative. However,60% (N=60)
lamented that sometimes quality was at stake due to some  logistical hurdles like limited resources.ODL
was further extolled by 70% (N=60) of respondents who felt that it could provide education without costly
outlay in infrastructure of establishing schools and colleges, and of course expanding geographical reach.
All the Maasai women interviewed, they said that ODL was a preferred option since they lacked time to
attend regular classes and it helped them to study along their domestic chores. Finally,70%(N=60)
observed that long distances to colleges and high cost associated with residential training made regular
learning inaccessible and this gap was bridged by ODL. In light of this let’s examine the resourced
available for this ODL enterprise among Maasai women.

Availability of ODL Resources among Maasai Women Narok County

Narok County falls within the marginalized regions in Kenya. Therefore much of needed
resources were not channeled to this region by authorities and this affected the quality of learning in the
region. However Maasai Education Discovery (MED) offers a community center, which includes a library
and business center; a community college; a cultural art center, where Maasai women and students can
make and sell jewelry and crafts to enhance the program’s sustainability; short-term volunteer programs
for college students in the areas of education, health, and the environment; and community development
programs, including scholarships, HIV/AIDS workshops, a rescue program, and a mentoring program for
girls. As a result, 90% (N=60) of the respondents revealed that available ODL resources included print
media for example textbooks, study guides and study aids. These materials were distributed to learners
at designated points. These materials were often written in English since it is the official language in
Kenya. Therefore, 65% (N=60) felt that sometimes they were not very competent with the language of
instruction and this limited their use. In addition, radio was also used to teach certain courses, HIV/AIDS
courses. However, 68% (N=60), of the respondents said that due to lack of power, the transistor batteries
were often unavailable due cost; this frustrated radio programmes. The question that begs answer is if the
respondents were satisfied with ODL since satisfaction in any service delivery is very important.
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Satisfaction of Maasai Women in ODL

Satisfaction in any service delivery is an indicator of the quality of service provided. The
respondents were asked about their level of satisfaction and motivation. Out of the 60 students, 50 (83%)
were satisfied with the programme, while 10 (17%) claimed to be dissatisfied with the programme. With
such a recorded dissatisfaction, there is a need to examine the obstacles have affected ODL’s full
utilization among the Maasai pastoral women, as well as other ODL users in Kenya.

CHALLENGES TO ODL AMONG THE MAASAI WOMEN IN NAROK COUNTY

A host bottlenecks were identified that limited women’s access to ODL programmes.

Limited Access

First, 85% (N=60) lamented barriers to access due to domestic chores that took almost all their
time. At the same time, 60% (N=60) of the women revealed that the radio belonged to the male
household heads, for instance the husband, and so the women had limited access to them. Due women
lacking radio ownership, they were not able to utilize it. In addition, just 2% (N=60), who claimed to own
television sets and computers in their homes. Other expensive ICT equipments like video, fax etc were
out of reach of the Maasai women.

Gender Disparities and Illiteracy among Women.

Gender disparities are evident with males outnumbering females in almost all courses offered at
the colleges. Women participation was found to be fewer than 30% of the total student population. For
example, women who did computer courses composed of 23%. When asked why their participation was
so low, 85% (N=60), revealed that poor performance in mathematics and sciences at secondary level
limited their uptake of computer courses in the college. It was the feeling of all women interviewed that
cultural attitudes, poverty and lack of career counseling played a big role at lower levels of learning in
diminishing their participation in computer subjects.

It was observed that 75% (N=60) of the women interviewed, revealed that many Maasai women
could not participate in distance and open learning well due to lack of proficiency in language skills,
computer skills and literacy. However, all women interviewed pointed that much of their gender disparities
was due to cultural norms and traditions that maintain the subservient status of women. In addition, all
women interviewed lamented lack of female role models, career counseling as well as lack of access to
information and communication technologies.

Poor Information and Communication Technology Infrastructure and Transport

Infrastructure, especially electricity in Narok County is lacking and unreliable. It was reported by
75% (N=60) of the respondents that provision of electricity was irregular and sometimes non-existent in
some parts of Narok county. In addition, the transportation networks were poor within the county.
Therefore modern electricity-dependent technologies are not available. Insufficient electricity and
transport networks ultimately inhibit women’s access to open and distance learning. Cases where
broadcasting using radio is used to deliver content, 50 %( N=60) of respondents revealed that
transmission was poor causing reception problems. For the 2% women who had laptops, slow internet
connectivity was blamed for poor utilization of ODL programme.

CONCLUSION

Open and distance learning remains the most viable means of delivering education to pastoral
communities in Kenya. However, there is lack of co-ordination of activities and duplication of effort.
Women’s access to traditional forms of media such as radio, television and newspapers is limited
especially among the Maasai women. Many hurdles inhibit Maasai women’s access to ODL due to
computer illiteracy, poverty, culture as well as transport and telecommunication infrastructural problems.
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RECOMMENDATION

One of the major implications of this study is that there is a lot of potential in the implementation
of ODL programme in Kenya so that much- needed quality education is provided to the people. This could
only be achieved through budgetary and resource provision, proper infrastructure development and
provision of student support staff as well as training adequate staff in ODL. In addition, there is a need for
the government to craft strategies to improve women’s access to information and communication
technologies for open and distance learning. Lastly for pastoral communities the government needs to
provide education without disturbing their lifestyles and livelihood.
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