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Abstract 

This paper outlines the development of the SCARF (Strengthening Communities to Attain Resilience and 

Food Security) training programme, initiated by the Commonwealth of Learning (COL). Evolving from the 

GirlInspire initiative, SCARF responds to the growing challenges of climate change, food insecurity, and 

global disruptions like COVID-19. Informed by consultations across Asia, Africa, the Pacific, and the 

Caribbean, it details SCARF’s conceptual design, curriculum, and delivery, offering a gender-sensitive, 

community-led model for building resilience. Emphasizing traditional knowledge, innovation, and Climate 

Change impact mitigation within the open and distance learning (ODL) framework, the paper presents 

SCARF as a contextually adaptable learning model for developing community resilience. 

Keywords: Community Learning, Resilience, Curriculum Design, Design Based Research, Participatory 

Research Approaches, Sustainability, Climate Change, Food Security 

1. Methodology 

This study adopts a qualitative, participatory, and exploratory methodology grounded in design-based 

research (DBR) and participatory research approaches (PRA).  

It combines desk research, consultative feedback, curriculum design with input from COL partners across 

Asia, Africa, the Pacific, and the Caribbean. Initiated in late 2019 and during the COVID-19 lockdown, 

online consultations served as focus group discussion to identify community needs, highlighting themes 

like food security, gender-responsive livelihood, climate action, and traditional knowledge. Insights 

informed ODL-based training modules, refined through iterative feedback and benchmarking of existing 

platforms. The approach reflects design thinking and constructivist principles, ensuring contextual 

relevance, adaptability, and community ownership. 

2. The Beginning 

The COVID-19 pandemic disrupted global activity, exposing deep community vulnerabilities linked to 

climate change, inequality, and governance gaps. The lockdowns, though restrictive, offered a vital period 
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for reflection that sparked a new learning initiative using Open and Distance Learning (ODL) to build 

community resilience. 

During this period, the consultant drafted a concept note, in consultation with the COL. The focus was on 

learning from the vulnerabilities exacerbated by the pandemic and using the learning for a structured 

learning programme for climate change resilience. The concept note focused on the critical vulnerabilities 

that resonated globally but were especially stark in fragile communities. These included: 

a) Disruptions in trade and livelihoods. 

b) Threats to food security. 

c) Inaccessibility of education. 

d) Strained local governance mechanisms. 

These disruptions highlighted the urgent need to support community resilience through innovative learning 

models. The initial concept was informed by the desk research done. At this stage the primary research 

reference were primarily UN reports (IPCC, 2022/ UNESCO, 2021/ FAO, 2019/ United Nations 2020) and 

papers on climate change and COVID 19 disruptions (Tanner, T. et al. 2015/ Bhattacharya, S. et al. 2021); 

the decision to look at the reports was to address the contemporary concerns that are aligned to governance, 

drive for conservation of resources and relevant policies.  Six thematic areas were prioritized for 

addressing:  

1. Climate change and communities 

2. Emerging fragile communities (including Climate refugees) 

3. Food security and food justice in the context of climate change 

4. Loss of livelihoods due to environmental factors 

5. Socio-economic impacts of COVID-19 

6. Gender and nutrition under climate stress 

The concept note outlined the possibilities of developing a training programme to enhance community 

resilience and suggested that Design Based Research (DBR) is conducted to understand the need and the 

feasibility of such a programme.  

Design-Based Research (DBR) is an iterative methodology that bridges theory and practice by 

systematically designing, implementing, and refining educational interventions in real-world settings. In 

informal educational contexts DBR facilitates the development of learning environments that are both 

effective and grounded in practical application (Reisman, M, 2008). 

2.1 Key Phases aligned with DBR: 

The strategy to follow DBR resulted in adopting the following stages: 

2.1.1 Problem Identification and Contextual Analysis: Collaborating with stakeholders (COL 

partners) to identify challenges and understand the specific learning needs. 

2.1.2 Design of Intervention: Develop innovative learning strategies and approach informed by 

theoretical frameworks and tailored to contextual scenarios. 

2.1.3 Implementation in contemporary contexts: Deploy the designed intervention within the 

informal learning environment, ensuring implementation and contextualization. 

2.1.4 Data Collection and Analysis: Assess the qualitative and quantitative data gathered and 

understand the effectiveness of learning intervention and impact on communities. 

2.1.5 Iterative Refinement: Use insights from data analysis to refine the intervention, repeating the 

cycle to enhance its effectiveness and theoretical grounding. 
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2.1.6 Theory Generation and Application: Develop design principles based on the findings, 

contributing to application of learning and best practices. 

The DBR approach was chosen to align the training concept with the real-world contexts of COL partners 

and their communities. Given the impossibility of directly accessing all communities across continents, 

DBR enabled validation and refinement of training components to ensure relevance and feasibility. The 

developed DBR process can be outlined as follows: 

 

Diagram 01. The stages of DBR adapted for developing the courses (Stage 03, encapsulated both 

implementation and information gathering based on implementation) 

2.2 Integration of PRA with DBR 

Once the training themes were finalized, Participatory Research Approaches (PRA) were used to 

effectively engage COL partners and their communities. PRA ensures collaborative, context-driven 

outcomes rooted in real-world experiences. Combined with Design-Based Research (DBR), which 

emphasizes iterative design and refinement, this approach strengthened the development of the training 

programme by: 

a) Co-Designing Content: Engaging participants in identifying learning needs and co-conceptualizing 

training materials. 

b) Iterative Feedback Loops: Implementing cycles of validation and refinement based on feedback. 

c) Contextual Relevance: Ensuring that training programs are tailored to the specific and emerging 

contextual needs of the communities. 

This integration fosters a more responsive and effective training development process, aligning educational 

interventions with the lived experiences and needs of the target audience (Duea, Zimmerman, Vaughn, 

Dias, & Harris, 2022).  

Adapting PRA to online environments involves leveraging digital tools to facilitate collaboration while 

maintaining the core principles of participation and inclusivity. Key strategies included: 
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a) Digital Platforms: Utilizing video conferencing, online surveys, and collaborative documents to 

engage partners. 

b) Accessibility: Ensuring all participants have access to necessary learning support. 

c) Ethical Considerations: Maintaining confidentiality and obtaining informed consent in virtual 

settings. 

These adaptations are crucial for continuing participatory research amid constraints such as those 

experienced during the COVID-19 pandemic (Hall, Gaved, & Sargent, 2021). 

However, challenges such as limited internet access, time zone differences, language barriers, and 

restrictions on community gatherings impacted engagement. To address these, the training and consultation 

process was structured as follows: 

2.2.1 Learning needs assessment of the conceptualized content: Through a baseline survey the 

COL partners were asked if the topics chosen were relevant and the additional topics that 

need to be covered. 

2.2.2 Conducting interactive online sessions for the chosen topics: The learning material was 

shared with the partners beforehand so that the sessions can focus on how the communities 

are coping with the emerging scenario (aligning with the topics selected) and how they are 

learning to tackle it. 

2.2.3 Conducting follow up sessions on learning: The training calendar was designed to give 

enough time between two sessions so that the previous session’s learning implementation 

could be attempted. Also, the follow up sessions tried to, wherever possible, include the 

larger community (which was possible only in case of Papua New Guinea and Samoa). 

2.2.4 Endline survey (Asynchronous): The endline survey was designed to understand how 

effective the learning process was online, its implementation issues, appropriateness of the 

topics selected, approaches of learning preferred and deficiency in the selected topics for 

tackling Climate Change impacts, which led to suggestions of the necessary learning 

component inclusion     

While the sessions were conducted through video conferencing, the material shared, and the surveys were 

done using asynchronous modes such as email and limited text messages. 

The online consultation and training programme was conducted between October and December 2022, 

involving COL partners from Asia (Bangladesh, Pakistan, Sri Lanka), Africa (Tanzania, Malawi, Namibia, 

Mozambique), the Pacific (Samoa, Papua New Guinea), and the Caribbean. The initial working title of the 

programme was "Building Community Resilience", which later evolved into “Strengthening Communities 

to Attain Resilience and Food Security (SCARF)”, reflecting a more formalized and mission-oriented 

identity. 

2.3 Key Findings 

Partner consultations provided valuable insights into community experiences and prioritized learning 

needs. Key learning from these sessions included: 

2.3.1 SCARF training must focus on linking climate resilience with food security, drawing on 

traditional knowledge and adaptive practices, with gender equity and community nutrition as 

key themes. 

2.3.2 The loss of traditional livelihoods was consistently linked to climate change, urbanization, 

and the pandemic. 
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2.3.3 Women played central roles in resilience building but faced challenges including market 

access, financial limitations, and socio-cultural restrictions. 

2.3.4 The Total Biomass Utilization model was positively received for its sustainability, with 

regional examples such as banana, moringa, and jackfruit. 

2.3.5 COVID-19 underscored the critical need for community education, mental health support, and 

decentralized governance. 

2.3.6 Contextual adaptation strategies were seen as essential, especially for climate change driven 

displaced or geographically isolated communities. 

2.3.7 Structured and diverse knowledge-sharing approaches were recommended to improve 

grassroots outreach. 

2.3.8 Regional nuances demanded contextual approaches (e.g., drought in Pakistan and PNG, 

cyclones in Bangladesh, flooding in in Africa). 

2.3.9 Action oriented follow-ups of learning were suggested, with focus on livelihood 

diversification and conservation. 

Survey feedback affirmed SCARF’s relevance, though concerns about scalability and community 

leadership capacity remained. Partners suggested training in food processing, proposal writing, and 

preserving traditional knowledge. 

The following chart illustrates participant responses to an endline survey about the SCARF programme: 

 

Chart 1: Endline survey results for SCARF consultation 

The partner consultation also led to the idea of geo-climatic classification of learning needs for local 

community’s resilience building; and inclusion of food security and livelihood as severe weather causes 

both in form of land and production loss. 
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Diagram 02: The partner consultation also led to the idea of geo-climatic classification of learning needs. 

2.4 Towards a Community Learning Programme 

Building upon these findings, it was resolved that a formal community learning curriculum needed to be 

developed, prioritizing resilience over awareness of climate change impacts and mitigation. Key guiding 

questions were identified: 

a) How can climate change mitigation strategies be effectively integrated with community resilience? 

b) What skills training is required for communities to become self-sustaining? 

c) What essential knowledge should communities possess to attain resilience? 

d) How can communities be prepared for unprecedented scenarios, such as pandemics, within a 

changing climate? 

2.4.1 Revisiting GirlsInspire: Lessons Learned 

The GIRLS Inspire Final Report references sustainable livelihood multiple times, particularly in the context 

of empowering women and girls through skills training, education, and economic opportunities to prevent 

child, early, and forced marriage (CEFM), (Frances Ferreira, 2019); some of these skill trainings such as 
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backyard vegetable garden, vermicomposting and sun drying of vegetables were already aligned with the 

concept of family and community resilience.  

Reflections on the GirlsInspire initiative helped contextualize the responses and adaptive capacities of 

participating communities. Notable observations included: 

a) The foundational need for food security and local food production. 

b) Severe weather leads to loss of land and livelihood. 

c) Many vulnerable communities returned to traditional practices to tackle emerging crises. 

d) Partner’s geographical location led their responses but followed a common pattern of context-

driven adaptation rooted in local geological and environmental conditions. 

3. From Concept to Curriculum: Structuring the Learning Programme 

In early 2023, development began on a structured learning programme, grounded in the insights from 

consultations and field experiences. The core principles were: 

a) Hybrid Curriculum Design: Learning materials must be accessible online and offline, allowing 

communities to continue learning during disruptions. 

b) Field Usability: Content should be designed for practical deployment, enabling peer-to-peer 

learning and training-of-trainers models. 

c) Continuous Learning Approach: Learning must be adaptable to new challenges. Emphasis should 

be placed on understanding techniques rather than following rigid instructions. Flexibility is vital 

for local adaptation and contextual relevance. 

3.1 Desk Research and Keyword Mapping 

To benchmark existing practices and identify knowledge gaps, an extensive desk research exercise was 

undertaken. A keyword-based search strategy was deployed using aggregation platforms such as UDEMI. 

Key terms included: community, food security, resilience, climate change, adaptation, mitigation, emerging 

context, responsive livelihoods, women-led initiatives, and experience-sharing. 

A preliminary content analysis from UDEMI, illustrated in the accompanying pie chart, revealed that while 

several training modules address individual concepts, very few integrate them into a coherent curriculum 

targeting community learning in climate-impacted scenarios. 
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Chart 2. Courses on climate change on UDEMI 

Table 1: A broad categorization of types of courses, organizations that offer these courses/ training and the 

type of audience they target were classified: 

Sr. 

No. 

Courses Offered Target Audience Type of Institution / 

Organization offering 

the programme 

Nature of Course 

1 Climate Change and its 

Sciences 

1. Formal learners 

2. In-service 

professionals 

Universities and 

academic institutions 

1) Formal academic 

courses 

2) Value-added 

certification for in-

service learners 

2 Climate Change Impacts 

and Mitigation in Trade 

and commerce 

1. In-service 

professionals 

2. Postgraduate 

learners 

Academic institutions, 

trade forums, and 

professional bodies 

1) Postgraduate and 

certification courses 

2) In-service 

enhancement 

programmes 

3 Climate Change 

Mitigation and 

Behavioral Shifts 

1. Communities 

2. School children 

3. Teacher 

training 

4. High-risk area 

residents 

UN agencies, 

Government 

departments 

Informal and non-

formal training 

4 Climate Change 

Mitigation and 

Preparedness 

1. Communities 

2. Government 

employees 

3. High-risk zone 

residents 

UN agencies, 

government 

departments, 

professional forums 

Informal and non-

formal training 

5 Training in Climate 

Action, Policy 

Advocacy, and 

Community Engagement 

1. Civil society 

organizations 

2. Public/private 

welfare 

institutions 

Government and civil 

society networks 

1) Awareness 

campaigns 

2) Policy analysis 

3) Community-based 

action 

 

An extensive review of existing courses on climate change and community resilience revealed that the 

instructional content across programmes could be broadly classified into four thematic categories: 

3.1.1 Climate Change Awareness: Introduces basic concepts, causes (natural and human-induced), 

and impacts using global and local case studies. 

3.1.2 Scientific Basis of Climate Change: Explains the science behind climate change and 

encourages behavioral and lifestyle changes for mitigation. 

3.1.3 Sectoral Impacts and Mitigation: Examines climate change effects on sectors like finance, 

logistics, and policy, offering targeted mitigation strategies. 

3.1.4 Food Security and Sustainable Agriculture: Focuses on sustainable farming, local food 

systems, and conserving natural resources for long-term food security. 
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3.2 Design Parameters Derived for Community Resilience Training 

Based on the insights drawn from the review and partner consultations, the following design parameters 

were identified as essential for effective community-level training, particularly aimed at climate change 

resilience: 

3.2.1 Global-Local Integration: Content should connect global perspectives with locally relevant 

applications for community-specific impact. 

3.2.2 Focus on Climate Action and Resilience: Emphasizes behavioral change and collective action 

for sustained climate resilience. 

3.2.3 Community-Based Learning: Assignments should foster real-world action through locally 

grounded tasks and community engagement. 

3.2.4 Leveraging Local Resources: Learners develop skills to link climate and food security issues, 

apply traditional practices, map local innovations, and lead small-scale, community-driven 

solutions—especially empowering women’s leadership. 

3.2.5 Accessible, Multi-Format Delivery: Training should use inclusive platforms like mobile apps, 

videos, online modules, and face-to-face sessions. 

3.2.6 Respect for Cultural and Indigenous Knowledge: Curriculum must honor traditional and 

indigenous practices central to community life. 

3.2.7 Innovation-Centered Learning: Encourages learners to craft innovative, locally grounded, 

future-ready solutions. 

3.2.8 Action-Linked Assignments: Structured tasks should directly connect learning with on-the-

ground implementation to reinforce active learning and impact. 

3.3 Conceptualization of the Curriculum Flow 

These parameters collectively informed the development of a curricular structure that could be adapted for 

varied audiences depending on the intended depth and breadth of content. The foundational premise was to 

develop a coherent narrative aligned with the core values of the GirlsInspire initiative and the SCARF 

framework, with a firm commitment to gender-sensitive pedagogy: 

 

Diagram 3. Curriculum flow and structure proposed initially. 

The learning trajectory was structured to begin with a global orientation to climate change, gradually 

transitioning into localized issues of resilience, particularly in the domains of sustainable food production 

and adaptive innovations. Gender leadership and community-based problem-solving were embedded as 

cross-cutting themes throughout the curriculum. 
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3.4 Guiding Principles and defining Learning Outcomes 

A central challenge to design the curriculum was how can communities be equipped to learn in real time in 

an ever-changing climate scenario? And how can we ensure more action-oriented learning for visible 

impacts?  

The action-oriented learning demanded that the approach to curriculum design needs to be grounded on 

contextual and experiential learning.  

Theory of Experiential Learning emphasizes learning as a process where knowledge is created through 

transforming experience via four stages: concrete experience, reflective observation, abstract 

conceptualization, and active experimentation (Kolb, D. A. 1984). In grassroots climate change contexts, 

this model supports adaptive, contextual learning by guiding communities to reflect on lived experiences, 

analyze local patterns, integrate scientific and traditional insights, and test practical solutions. It offers an 

action-oriented framework essential for addressing the emerging complexities of climate change impacts. 

The flow of the programme was designed to culminate in a set of core learning outcomes and community-

level competencies, as outlined below: 

3.4.1 Learning processes must inspire immediate actions at the individual, household, and 

community levels. 

3.4.2 The curriculum should support the formation of communities of practice to enhance peer 

learning and collective engagement. 

3.4.3 The programme should respond to family-level successful interventions, enabling horizontal 

learning and replication. 

3.4.4 Course design should be adaptable, supporting customization for diverse learners while 

promoting shared expertise and community ownership. 

3.4.5 Implementation should include documented case studies for global sharing and local 

adaptation. 

3.4.6 The curriculum should promote collective voice, peaceful advocacy, and community activism 

as key to building resilience. 

4. Proposed Curricular Structure 

Based on the above principles and design rationale, a modular structure was proposed to guide the 

development of targeted training programmes. It was decided that instead of progressive modules that 

require sequential approach, each one of the segments must be independent modules to offer greater 

flexibility and choice of learning. The decision led to providing better contextual usability, allowing the 

learner to opt for the relevant courses.  

This structure includes modules focused on key thematic areas, action-oriented learning outcomes, and 

scope for engaging the community for visible impact: 

Table 2: Proposed modules and their focus 

Module 

No. 

Modules Envisaged Objective Learning Outcome 

1 Understanding Climate 

Change 

Understand climate change 

indicators and impacts 

globally and locally 

Identify mitigation factors 

and connect climate threats to 

local sustenance 

2 Gender, Climate Change, and 

Food Security 

Understand gender equality’s 

role in climate mitigation and 

Apply inclusive practices, 

adaptive techniques, and 
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food security encourage women’s 

leadership 

3 Food Security, Subsistent 

Food Production and 

Sustainable Agriculture 

Learning local food practices Use and promote locally 

sustainable techniques 

4 Innovations to Attain 

Community Resiliency 

Explore innovation types and 

their role in resource 

conservation and resilience 

Innovate using local 

resources, and promote total 

biomass use 

5 Indigenous Rights and 

Practices 

Understand and value 

indigenous practices in 

conservation 

Promote indigenous wisdom, 

conservation, and encourage 

sustainable behaviors 

 

4.1. Reorganization and reorientation of SCARF modular structure and sequence: 

An online workshop and expert consultation were convened during the Pan-Commonwealth Forum on 

Open Learning (PCF 2022), anchored by a strategy paper focused on the digitalization of educational 

content (Kuppuswamy, D, 2022). This strategy document outlined a framework for converting existing 

learning materials, developed by GirlsInspire partners, into digitally accessible resources. The aim was to 

enhance the reach and usability of these resources through open access platforms. 

Crucially, the strategy paper articulated the need for a structured initiative as SCARF to aggregate and 

repurpose these materials for broader impact. The combined insights from the strategy document and the 

PCF 2022 consultation prompted a reassessment of the initial course structure, resulting in significant 

changes to both the sequencing and pedagogical approach of the proposed modules. 

The consultation also led to the thought of the courses being transformative, without which visible impacts 

on the ground in relation to climate change adaptation, mitigation and community resilience, the aim of the 

courses.  

Jack Mezirow’s (1997) paper, Transformative Learning: Theory to Practice, explains that adult learning 

involves critical reflection that transforms beliefs, assumptions, and perspectives. Triggered by disorienting 

dilemmas, this learning unfolds through rational discourse, fostering more inclusive and integrative 

understanding. The paper highlights dialogue, critical thinking, and experience as central to effective adult 

education. 

Following the above concept, the curriculum was designed to encourage dialogue, problem-solving, and 

experiential learning through activities and community-based case studies, while a global perspective was 

included to foster integration and inspire belief in change making. 

Among the most notable changes were a shift towards action-oriented design, the re-design of selected 

sessions, and the introduction of a new module focused on innovation and climate-responsive livelihoods 

proposing the following six modules: 

4.1.1 Climate Change and Action: Prioritizing community engagement, behavioral change, and 

advocacy-based responses to climate change. 

4.1.2 Attaining Food Security through subsistent and Sustainable Agriculture: Moved up in 

sequence to emphasize sustainable agricultural practices as a core strategy for climate 

mitigation and resilient livelihoods. 

4.1.3 Gender Equality in the context of Climate change and Food security: This module addresses 

the disproportionate impacts of climate change on women and children, and strategies for 

gender-responsive adaptation. 
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4.1.4 Designing Innovative, Climate responsive and Sustainable livelihood: Introduced as a 

separate module, it focuses on local innovations tailored to evolving climate realities and 

livelihood challenges. 

4.1.5 Role of Innovations and Climate responsive actions to attain Community Resilience: the 

module intended to elaborate the interplay between technological, social, and ecological 

innovations in supporting long-term resilience. 

4.1.6 Sensitivity to and respect for Indigenous Rights and practices, retained in its original form, 

this module was designated as a mandatory component, recognizing the indispensable role of 

indigenous knowledge in climate-responsive strategies. 

 

4.2 Pedagogical approach and community accessibility 

Following expert review, each module was restructured into a self-contained micro-course to enhance 

learner engagement and contextual flexibility, recognizing that not all learners would need every module.  

Designed to meet community learning needs, these micro-courses support modular, choice-based learning 

while also functioning as a cohesive curriculum. A major challenge was ensuring usability by local 

facilitators, which required a design approach bridging formal learning with community-level application; 

this necessitated a flexible and inclusive instructional design. 

A key challenge during content development was ensuring that the material would be usable by local 

resource persons, particularly those supporting community-level learning and action. that could bridge 

formal learning with grassroots realities (Lotz-Sisitka, H. et al. 2015). 

Community-based storytelling, local case studies, and visual tools like diagrams and infographics enhance 

climate change education in rural Kenyan schools. The effectiveness of narrative based pedagogy increases 

engagement, comprehension, and retention of climate-related knowledge. The use of simple language and 

contextually relevant content ensures accessibility and impact, particularly for learners from diverse 

educational backgrounds (McCann, E., & Jones, P, 2023).  

Following a narrative-based curriculum strategy we adopted the following key principles: 

4.2.1 Incorporation of community-based case studies to enable learners to understand and analyze 

contextual responses to climate challenges. 

4.2.2 Use of visual tools, such as infographics and relational diagrams, to simplify and 

communicate complex information effectively. 

4.2.3 Design of hands-on activities linked to local, practical actions, reinforcing experiential and 

applied learning. 

4.2.4 Use of simple, accessible language tailored to field workers and facilitators with varied 

educational backgrounds. 

4.2.5 Geographical relevance, ensuring that case studies reflect the lived experiences of 

communities in the operational areas of Commonwealth of Learning (COL) partners. 

4.2.6 Narrative-based pedagogy, favoring storytelling and community voices over conventional 

instructional formats to increase relatability and learner engagement. 
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Diagram 4. Simple animations and visuals were used to explain complex concepts such as “total biomass 

utilization and linkage to livelihood.” 

The modules were authored by subject matter experts, with final structuring and naming led by Ms. Frances 

Ferreira and Mr. Damodaran Kuppuswamy.  

A peer review process was used to refine content, eliminate repetition, and ensure coherence, aligning all 

modules as a unified course while preserving their standalone nature. 

Developed within the Open and Distance Learning (ODL) framework, the micro-courses ensured 

adaptability and accessibility for varied socio-geographic contexts. Designed for both print and digital 

platforms like MOOCs and Moodle, each course followed a structured progression from general 

perspectives to local case studies on community resilience, using digital storytelling techniques (Lambert, 

J., 2013). Final outputs were shaped by domain experts and published: 

Sr. 

No. 

Name of the Micro Course Authored by Focus 

1 Climate Change and Climate 

Action 

2024/ Joshi, Madhavi/ 

Commonwealth of 

Learning 

Introduction to Climate Change, 

Impact on Livelihoods, Agriculture 

and probable solutions 

2 Attain Food Security through 

Subsistence and Sustainable 

Agriculture: Mitigating 

Climate Change Impact and 

Achieving Sustainable 

Livelihoods 

2024/Johnson, Marlene/ 

Commonwealth of 

Learning 

Climate Change impact on Food 

Security, mitigation of Climate 

impacts and linking creation of 

Sustainable Livelihoods 

3 Gender Equality in the 

Context of Climate Change 

and Food Security: 

Understanding and Reversing 

the Impact of Climate Change 

on Women and Children 

2024/ Johnson. Marlene/ 

Commonwealth of 

Learning 

Introduction to Gender and 

importance of gender equality for 

mitigating Climate Change 

impacts, assuring Food Security, 

Women led initiatives for climate 

impact mitigation 

4 Creating Gender-Sensitive, 

Climate Responsive, 

Sustainable Livelihoods to 

Build Self-Reliant, Resilient 

Local Economies 

2024/ De, Kuntal/ 

Commonwealth of 

Learning (COL) 

Mitigating Climate Change impacts 

on Livelihoods through gender 

sensitive innovation and building 

community resilience through 

Economic Empowerment 
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5 Using Innovations and 

Climate-Responsive Actions 

to Build Community 

Resilience 

2024/ Ramakrishna, 

Sundari/ Commonwealth 

of Learning (COL) 

Innovation led mitigation of 

Climate Change impact and 

developing community resilience 

through contextual innovation 

6 Respecting Indigenous Rights 

and Practices: Ways to a 

Better Planet 

2024/ Ramakrishna, 

Sundari/ Commonwealth 

of Learning (COL) 

Learning from indigenous 

knowledge systems (IKS) to 

mitigate Climate Change and 

contextual adaptation of livelihood 

practices 

 

5. Learning and Conclusion 

From the start, SCARF was shaped by the lived experiences of women and girls and the insights of COL 

partners. Initially focused on women-led climate action, the COVID-19 pandemic reframed our 

understanding of large-scale disruptions, helping define the SCARF framework.  

Through online consultations, we identified six pillars of resilience: threat mitigation, self-sufficiency, 

livelihood restoration, peer learning, ecosystem-based learning, and innovation. Iterative peer reviews and 

partner case studies ensured contextual relevance.  

The final course structure balances global themes with local realities, prioritizing food security, indigenous 

knowledge, and innovation. SCARF promotes awareness, storytelling, traditional practices, and responsive 

thinking as key to building resilient communities. 
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