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ABSTRACT

Open and distance learning education has come of age in Nigeria. For over a decade, National 
Open University of Nigeria (N.O.U.N) remains the only one-mode university in Nigeria. 
Education is the bedrock of women empowerment, be it formal or informal education. Therefore 
has N.O.U.N- the only virtual university in Nigeria been able to impact on Nigerian women in 
term of women empowerment? The objectives of the study are to examine whether open and 
distance learning has an influence on women empowerment in Nigeria, to also examine whether 
the cost of undergoing ODL in Nigeria is affordable to Nigerian women that enrolled with 
N.O.U.N. However, this paper employed primary data of questionnaire analysis and chi-square 
statistical analysis as the estimation techniques. Consequently the study concludes that women 
empowerment is the development of mental and physical capacity, power or skills in women for 
them to operate meaningfully in their social milieu, thereby experiencing a more favourable level 
of social recognition and subsequently enhance their economic status. Finally, the paper 
recommends that Women should be encouraged through relevant ODL programmes that are 
designed to meet their needs. The cost of undergoing ODL should be reduced to encourage more 
women to enroll for the programmes.

Keywords: Open and Distance learning (ODL), Women empowerment, Skills, Self-actualization
and Educational Institutions.

1. INTRODUCTION

Education and women empowerment has for a longtime become a global issue, and in Nigeria 
inclusive. Women in Nigeria have had various challenges in order to obtain equal education. 
Education is a basic human right and has been accepted as such ever since 1948 approval of the 
Universal Declaration on Human Rights. There exist a positive relationship between the 
enrollment of girls in primary school and the GDP and rise in life expectancy. As a result of this 
relationship, enrollment in schools epitomizes the largest element of the investment in human 
capital in a nation. Fast socio-economic advancement of a nation has been shown to be a 
function of the quality of women and their education in a nation.  Education impacts on women,
an outlook of a lifelong attainment of understanding, principles, attitudes; competence and 
abilities (Schultz, 2002).

In spite of Schultz submission, a large number of women still do not have access to education 
most especially at higher level of learning in Nigeria. A good instance is the 1999 UNICEF 
statistical figure quoted in Oniye (2000) that out of a total number of about 500,000 students that 
were admitted in all Nigeria higher institutions of leaning, female intake was only 34 percent.  
This gap in the number of male and female intake is more noticeable in the Polytechnics and in 
science and engineering disciplines in the Universities (NUCHEP, 2004). We can adduce a lot of 
reasons to while the female intake into higher institutions of learning in Nigeria has gone in this 
direction.
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Allowing women to have access to good and qualitative education in Nigeria, would amount to 
empowering them. This, in a way; would lead to qualitative benefits such as fight against 
increased maternal and infant mortalities through enhanced nutrition; improved child nurturing
skills; healthcare and prevention against killer diseases, economic power to enable them play 
their part effectively in family development, and a lot more. Oniye (2000) submits that, women 
empowerment can only be accomplished through the setting up of an acceptable and serviceable
education to the women folk. However, Esere (2001) advocates for  an educational system which 
will bring about self-realization and all that are required for the nation’s complete advancement 
like mass literacy, economic empowerment [especially in women] etc. From these assertions, we 
can infer that access to education by women in Nigeria would emancipate and empower them. 

However, ODL is seeing to be complementing the conventional system of education in the area 
of empowerment and capacity building. Hence, the objectives of this study are to investigate the 
impact Open and Distance Learning on women empowerment that is Self-actualization/Potential 
of women. This paper is sectionalized thus: section 2 is the literature review and theoretical 
frame work after introduction, while methodology is in section 3. However, data presentation 
and analysis is in section 4 and section 5 is dedicated to the recommendation while section six is 
the conclusion. 

2. LITERATURE REVIEW AND THEORETICAL FRAMEWORK

The terms open and distance learning represent approaches that focus on opening access to 
education and training provision, freeing learners from the constraints of time and place and 
offering flexible learning opportunities to individuals and groups of learner. Peratton, Robinson 
& Creed (2001) defined distance education as ‘an educational process in which a significant 
proportion of the teaching is conducted by someone far removed in space and/or time from the 
learners. Open Learning, in turn, is ‘an organized educational activity, based on the use of 
teaching materials. Constraints on study are minimized in terms of access, entry, or time and 
place, pace, method of study, or any combination of these. Thus, the concept of open and 
distance learning suggest an educational approach designed to reach learners in their 
homes/offices/shops etc, provide learning resources for them to qualify without attending formal 
classes in person. It also create opportunities for lifelong learning, no matter where or when they 
want to study. Hulsmann (1997) had approached the definition of the concept of open and 
distance learning from the characteristic point of view. He identified four crucial features of 
distance education as follows: The separation of the teacher and the learner in time or place, or 
in both time and place, Influence of an educational institution: necessity for institutional 
accreditation of programmes and courses. The use of technical media: involving mixed media 
courseware such as print, radio and television broadcasts, video and audiocassettes, computer 
band learning and telecommunications, The provision of two-way communication: allowing for 
interaction between learners and tutors either synchronously or asynchronously, as opposed to 
the passive receipt of broadcast signals. 

The ODL trainers' toolkit published jointly by the Commonwealth of Learning and the Asian 
Development Bank (2000) identified two additional features of distance education as: Possibility
of face-to-face meetings for tutorials, learner-learner interaction (self-help study groups), library 
study, laboratory and practice sessions, Use of industrialized processes; that is, in large scale 
open and distance learning operations, labour is divided and tasks are assigned to various staff 
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working together in course development teams. However, Obanya (1999) reported that there 
exists a great insufficiency of opportunities in access to quality education in Nigeria today with 
low quality education and its frequently observed irrelevance. Moreover, this calls for a radical 
change in the approach to the educative process in Nigeria. UNESCO (2002) had stated that “in 
efforts to meet the new and changing demands for education and training, open and distance 
learning may be seen as an approach that is at least complementary and under certain
circumstances, an appropriate substitute for the face-to-face methods that still dominates most 
educational systems”. The distance education alternative with all its palpable advantages of 
access and flexibility seems to be the solution to the problem. 

More so, the open and distance learning scheme holds a number of potentials for various 
stakeholders in the education and development process. To the learner, ODL means more 
freedom of access and thereby, a wider range of opportunities for learning and qualification. It is 
often a cheaper means of attending school for the student since some people may not be able to 
leave their places of work to go to school full time. For employers, ODL offer the possibility of 
organizing in-service training for their staff without necessarily releasing them for long periods 
of productive time. With sufficient number of employees being trained, ODL is often the most 
cost-effective means. For the government and educational policy makers, the system is a panacea 
to the perennial problem of provision of equitable and accessible education at an affordable and 
cost effective way. According to Calvert (1986), he said that distance education helps extend the 
market for education to clientele who have not been previously served. The problem of 
unsatisfied demand for education versus actual supply of educational services contributed to the 
acceptance, growth, and implementation of distance education programmes in Nigeria as a 
means to bridge the gap between demand and supply.

On the other hand, the contemporary feminist theoretical framework can be classified into three 
different approaches, namely liberal, socialist and radical. These approaches are closely 
associated with the perspectives of existing social theories. Liberal feminism has to do with 
functionalism; human capital and modernisation theories; socialist feminism with conflict and 
Marxist theories and radical feminism with liberation theory. In terms of their orientation, liberal 
feminism has economic force, radical feminism has ideological force, and socialist feminism is 
the interconnection between ideological and economic force (Stromquist 1990a:146).

3. METHODOLOGY

The data used in this research study was basically primary data of questionnaire analysis that 
were distributed to the Students of National Open University of Nigeria, Lagos Study Centre.
However, the study population comprises 120 Students of National Open University of Nigeria 
and it is made up of only the female Students of the Lagos Study Centre. More so, the population 
also has different material status from single to married. However, chi-squared analysis is 

adopted in this study, and chi-square referred to as chi-square test or test, is any statistical
hypothesis test in which the sampling distribution of the test statistic is a chi-squared distribution
when the null hypothesis is true, or any in which this is asymptotically true, meaning that the 
sampling distribution (if the null hypothesis is true) can be made to approximate a chi-squared 

http://en.wikipedia.org/wiki/Statistical
http://en.wikipedia.org/wiki/Hypothesis_test
http://en.wikipedia.org/wiki/Sampling_distribution
http://en.wikipedia.org/wiki/Chi-squared_distribution
http://en.wikipedia.org/wiki/Null_hypothesis
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distribution as closely as desired by making the sample size large enough. Mathematically Chi-
Square analysis;

Where 

O = Observed

E = Expected

3.1. Research Hypotheses 

Hypothesis One

Null Hypothesis (Ho): Open and Distance Learning has no significant effect on Women 
empowerment in Nigeria.
Alternative Hypothesis (H1): Open and Distance Learning has a significant effect on Women 
empowerment in Nigeria.

Hypothesis Two

Null Hypothesis (Ho): The cost of undergoing ODL in Nigeria is not affordable for Nigerian 
women that enrolled with N.O.U.N. 
Alternative Hypothesis (H1): The cost of undergoing ODL in Nigeria is affordable for 
Nigerian women that enrolled with N.O.U.N. 

3.2. Data Presentation and Analysis of Questionnaire

Table 1 Marital Status:  Question 1

Source: Authors’ Research Survey 2013

From the result the result above, 28 out of 120 respondents are single and this gives 28% of the 
whole respondents and 92 out of 120 respondents are married and this represent 92% of the total 
respondents. By inference from the analysis above that there are more married respondents in the 
research study.

Responses Frequency Cumulative Frequency Percentage

Single 28 28.0 23.33

Married 92 120.0 76.67

120 100.0
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TABLE 2 Question 2: AGE DISTRIBUTION

RESPONSES FREQUENCY
Cumulative 
Frequency Percentage

Below 16-25 years 38 38.0 31.67
Between 26-35 years 44 82.0 36.67
Between 36-45 years 18 100.0 15.00
Between 46-55 12 112.0 10.00
56 Years and above 8 120.0 6.66

TOTAL 120 100.0
Source: Authors’ Research Survey 2013

The Table 2 above revealed that 38 respondents are between 16-25 years of age and this 
represents 38% of the total respondents while 44 respondents are between 26-35 years of age and 
this gives 36.67% of the total respondents. However, 18 respondents are between 36-45 years of 
age and this gives 15% of the whole respondents while 12 respondents are between the age of 
46-55 years of age and this constitutes 10% of the total respondents. More so, 8 respondents are 
between 56 years and above and this gives 6.66% of the whole respondents. Therefore, from the 
above analysis, there is likelihood to deduce that respondents between 26-35 years of age are 
more in the research study.

TABLE 3 Questions 3:   EMPLOYMENT STATUS

Source: Authors’ Research Survey 2013

The Table 3 above shows that 88 respondents are married and this represent 73.33% of the total 
respondents while 32 respondents are unemployed and this gives 26.67% of the whole
respondents. Therefore, the research conclude that there more employed students in the study.

Responses Frequency Cumulative 
Frequency

Percentage

Employed 88 28.0 73.33

Unemployed 32 120.0 26.67

120 100.0
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TABLE 4      RESULT OF GENERAL QUESTIONS DISTRIBUTED TO THE 
RESPONDENTS

Questions Response

Column

Frequency Cumulative 
Frequency

Percentage (%)

4. Through Open and 
Distance learning, higher 
Education has been 
brought to your doorstep.

SA

SD

A

D

90.00

10.00

5.00

15.00

90.00

100.00

105.00

120.00

75.00

8.33

4.17

12.50

5. National Open 
University of Nigeria has 
contributed immensely to 
the empowerment of 
Nigerian students that are 
denied admission by the 
conventional Universities.

SA

SD

A

D

80.00

20.00

10.00

10.00

80.00

100.00

110.00

120.00

66.67

16.67

8.33

8.33

6. The Contents of the 
Course materials given to
you by NOUN are relevant 
and adequate compared to 
lectures given in the 
Conventional Universities.

SA

SD

A

D

22.00

65.00

28.00

5.00

22.00

87.00

115.00

120.00

18.33

54.17

23.33

4.17

7. Open and Distance 
Learning Programmes 
offered by NOUN in
Nigeria is a way of 
attending to the increasing 
demand for higher 
education.

SA

SD

A

D

107.00

13.00

-

-

107.00

120.00

-

-

89.17

10.83

-

-

8. As a woman, Open and 
Distance Learning as 
offered by NOUN has 
helped you to have access 
to higher education you 
desired.

SA

SD

A

D

78.00

18.00

24.00

-

78.00

96.00

120.00

65.0

15.0

20.0
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9. Open and Distance 
Learning is a means 
through which women can 
achieve Self-
actualization/Potential.

SA

SD

A

D

66.00

52.00

-

2.00

66.00

118.00

-

120.00

55.00

43.33

-

1.67

10. Open and Distance 
Learning has overcome 
cultural and religion 
barriers to women 
education in Nigeria.

SA

SD

A

D

103.00

-

17.00

-

103.00

-

120.00

-

85.83

-

14.17

-

11. The Challenge of 
acquisition of ICT (e.g. 
computer) gadgets for 
accessing information on 
NOUN activities is 
discouraging.

SA

SD

A

D

118.00

-

2.00

-

118.00

-

120.00

-

98.33

-

1.67

-

12. The fees charged in 
Open and Distance 
Learning is 
minima/moderate 
compared to fees charged 
in Conventional 
Universities.

SA

SD

A

D

115.00

-

-

5.00

115.00

-

120.00

-

95.83

-

4.17

-

13. The cost of 
transportation one 
incurred in running Open 
and Distance Learning 
programme is high.

SA

SD

A

D

104.00

-

16.00

-

104.00

-

120.00

-

86.67

-

13.33

-

Total 120 100.0

Source: Authors’ Research Survey 2012

Where SA- Strongly Agree, SD- Strongly Disagree, A- Agree, D- Disagree.
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3.3 TEST OF HYPOTHESES

Hypothesis One

Null Hypothesis (Ho): Open and Distance Learning has no significant effect on Self-
actualization/Potential women.
Alternative Hypothesis (H1): Open and Distance Learning has a significant effect on Self-
actualization/Potential of women.

DECISION RULE: If Chi-square Calculated is greater than Tabulated Chi-square, we accept 
the alternative hypothesis (H1) and the null hypothesis (Ho) may be rejected. However, if 
Tabulated Chi-square is greater than the Chi-square calculated, we may have to accept the null 
hypothesis (Ho) and reject the alternative hypothesis (H1). In testing this hypothesis, attention is 
drawn to questions 9.

Table 5 CHI-SQUARE RESULT

**Chi-Square SPSS table

**Population: 120

**Scale: 4

**Date: 7/28/2013
SOURCE:  SPSS PACKAGE

From the result above, the Chi-Square Calculated is given as 18.78, the degree of freedom is 6 
and the total number of respondents is 120. However, using 5% level of significant at 6 degree of 
freedom, the Tabulated Chi-Square is 12.5916. Therefore, since the Chi-Square Calculated is 
greater than the Tabulated Chi-Square, we accept the alternative hypothesis and reject the null 
hypothesis. Consequently, there is the likelihood to conclude that Open and Distance Learning 
has a significant effect on Self-actualization/Potential on women in national Open University of 
Nigeria.

Hypothesis Two

Null Hypothesis (Ho): The cost of undergoing ODL in Nigeria is not affordable for Nigerian 
Women enrolled with N.O.U.N. 
Alternative Hypothesis (H1): The cost of undergoing ODL in Nigeria is affordable for 
Nigerian Women enrolled with N.O.U.N. 

DECISION RULE: If Chi-square Calculated is greater than Chi-square Tabulated, this research 
may accept the alternative hypothesis (H1) and reject the null hypothesis (Ho) but if Chi-square 
Tabulated is greater Chi-square calculated, it may accept the null hypothesis (Ho) and reject the 
alternative hypothesis (H1). In testing this hypothesis, attention is drawn to questions 12 and 13.  

**Pearson 
Chi-Square 

**DF *F

18.78a 6 120
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Table 6                                                     CHI-SQUARE RESULT

**Chi-Square SPSS 

**Population: 120

**Scale: 4

**Date: 7/28/2013

SOURCE:  SPSS PACKAGE

The result above shows that the Calculated Chi-Square is 14.17, and the degree of freedom is 8
with 120 women that are students of NOUN. However, using 5% level of significance at 8
degree of freedom, Tabulated Chi-Square is 15.5073 and is less than the Chi-Square Calculated;
we accept the alternative hypothesis and reject the null hypothesis then conclude that the cost of 
undergoing ODL in Nigeria is not affordable for Nigerian Women that enrolled with N.O.U.N. 

4. DISCUSSION

Based on the analysis above, it was observed from the questionnaire that there are more married 
women in the study while majority of the respondents are between 26 to 35 years old and also 
more of the women are employed in one job to the other. More so, majority of the respondents 
strongly agreed that through ODL higher Education has been brought to your doorstep. However, 
66.67% of the total respondents strongly agree that National Open University of Nigeria has 
contributed immensely to the empowerment of Nigerian students that are denied admission by 
the conventional Universities. In the same vein, 54.17% said that the Contents of the Course 
materials given to them by NOUN are not too relevant and adequate enough compared to 
lectures given in the Conventional Universities.

Moreover, majority of the respondents strongly agreed that Open and Distance Learning 
Programmes offered by NOUN in Nigeria is a way of attending to the increasing demand for 
higher education while 65% said that as a woman, Open and Distance Learning offered by 
NOUN, has helped them to have access to higher education they desired. Fifty-five percent
(55%) of the whole respondents strongly agreed that Open and Distance Learning is a means 
through which women can achieve Self-actualization/Potential. More so, majority of the 
respondents agreed that Open and Distance Learning has overcome cultural and religion barriers 
to women education in Nigeria. Besides, 85.83% of the respondents said that Open and Distance 
Learning has overcome cultural and religion barriers to women education in Nigeria.
Furthermore, it was also revealed from the questionnaire that 98.33% of the total respondents 
strongly agreed that the Challenge of acquisition of ICT (e.g. computer) gadgets for a Open and 
Distance Learning has overcome cultural and religion barriers to women education in Nigeria 
accessing information on NOUN activities is discouraging. Ninety-five percent (95.53%) of the 
whole respondent strongly agreed that the fees charged in Open and Distance Learning is 
minima/moderate compared to fees charged in Conventional Universities and finally 86.67 
strongly agreed that the cost of transportation one incurred in running Open and Distance 
Learning programme is high.

**Pearson Chi-Square **DF *F

14.17a 8 120



10

Finally, the Chi-Square test result vividly shows that for the two hypotheses that ODL has a lot 
of influence on self-actualization/potential on women in NOUN and the cost of undergoing ODL 
in Nigeria is not affordable for Nigeria women that enrolled with NOUN.

5. RECOMMENDATIONS

Open and Distance learning is a panacea for educational development in any country and is a 
step forward for achieving the millennium development goal of women empowerment in 
Nigeria. Therefore the following recommendations would be relevant in making ODL an 
instrument in influencing the women to have self actualization/potential in the society.

1. Various Programmes for women on ODL should be encouraged into the curriculum of 
NOUN in other to help in empowering them.

2. More courses should be introduced in NOUN to accommodate some of the students that 
are denied admission by the conventional Universities.

3. The contents of the course materials given to the students by NOUN should be enhanced 
and adequate.

4. More vocational courses should be introduced in NOUN to empower some of the women 
in the society.

5. Examination should be made online for all the students especially the cultural or religion 
women that cannot go out of their domain.

6. Students should be trained on ICT programme from time to time
7. Cost of the school fees and course materials should be reduced by NOUN to enable more 

women that are poor to benefit from NOUN programmes.
8. More awareness should be given to the ODL programmes operated by NOUN as 

educational institution in Nigeria.

6. CONCLUSION

Open and Distance education is an important programme in the development of education and 
the empowering of women for self actualization/potential in the society.  However, NOUN has 
brought education to the door step of people in Nigeria and beyond.  Although, there are still 
some little problems in the delivery of quality course materials as pointed out by some students 
but improvement is on going to deliver a better one. In conclusion, ODL is a necessary condition 
for women empowerment in form of self actualization/potentials in the society. 



11

REFERENCES

Abianga, E.U (2012). University Education in Nigeria, Comparative Analysis of conventional 
and open and distance Learning. In operating open and distance Learning in                       
Nigeria, the NOUN experience, ed. IyaboOlojede (Concept Publication), pp. 13-

21.

Abdullahi, G.L. (2000) The Crisis of Democratization: Women’s Vision of the Way Forward, in 
Journal of Women in Academics, Vol. 1 No. 1, Sept 2000, Pp. 183-189.

Adebayo, B.A. (2004). Female Schooling, Non-market Productivity and Labour Market 
Participation in Nigeria, University of Agriculture, Abeokuta.

Asaolu, O (2010, 10thsept). Literacy Day: illiteracy Rate still high among women. The punch 
Newspaper: pp. 39.

Acker, Sandra (1987) Feminist Theory and the Study of Gender and Education, International 
Review of Education,33 (4): 419-435.

Arnot, Medeleine (1982) Male Hegemony, Social Class and Women's Education, Journal of 
Education, 164 (1): 64-89.

Ballara, Marcela (1992) Women and Literacy, Zed Books, London.

Barrett, MichËle (1980) Educational System: Gender and Classî in Women's Oppression Today, 
Verso, London.

Bowles, Samuel and Gintis, Herbert (1976), Schooling in Capitalist America: Educational 
Reform  and the Contradictions of Economic Life, Routledge and Kegan Paul, 
London.

Brah, A. and Deem, R. (1986) "Towards Anti-Sexist and Anti-Racist Schooling", Critical Social 
Policy, 6 (1): 66-79.

Buvinic, Mayra, and Yudelman, Sally W. (1989) Women, Poverty and Progress in the Thrid 
World, Headline Series 289, Foreign Policy Association, New York.

Bhavani, K.K., Foran J., and Kurian, P. (2003). Feminist Futures – Re-Imaging Women, Culture 
and Development, London, Zed Press.

Birdsall, N. (2007). “Globalization and Inequality”, Centre for Global Development Report, 
March, 2007.

DAE (Donors to African Education) (1993) DAE Newsletter, 5 (1) April-June 1993.



12

Gender in Education and Development

Centre for Disease Control and Prevention Report (2000)

Calvert, A ((1986) Women and Education in Nigeria, textbook 1st edition, pg 55-58, Manlian  
Publication limited.

CEC Report (2007). Gender Equality and Women’s Empowerment in Development Cooperation, 

Commission of European Communities, (SEC(2007) 332), Brussels, March 2007.

CEDAW (1979). Convention for Elimination of All Forms of Discrimination Against Women 
Articles.

Commonwealth Plan of Action for Gender Equality (2005-2015).

Commonwealth Report (2007). Communiqué of Commonwealth Women Affairs Ministers’ 
Conference, June 11-14, 2007, Kampala, Uganda. 

Eade, D. (1996). Development in Practice, Oxfam, UK.

Engels, F. (1986). Origin of the Family, Private Property and the State, Moscow, Progress 
Publishers.

Esere, M. O. (2001). Women empowerment and its challenges to gender counselling.  Journal of 
Counselling and Human Development 1(1), 16-31.

Federal Ministry of Information.  Federal Government of Nigeira and United National 
Children’s Fund (1997-2001).

Federal Government of Nigeria (1998).  The national policy on education Lagos.

Fafunwa A B (1974) History of Education in Nigeria London Allen & Urwin. 

Gaidzwanwa, R. (1992). Bourgeois Theories of Gender and Feminism and their Shortcomings 
with Reference to Southern African Countries, in Meena, R. (ed.) Gender in Southern Africa: 
Conceptual and Theoretical Issues, Harare, Sape Books.

Griffin, S. (1978). Women and Nature: The Roaring Within Her, New York, Harper and Row. 

Gordon, Rosemary (1996) Legilation and Educational Policy in Zimbabwe: the State and the 
Reproduciton of Patriarchy” Gender and Education 8(2): 215-229.



13

Hammond, D. and Jablow, A. (1992). The Africa that Never was, Prospect Heights. Woveland 
Press.

Haraway, D. (1991). Simians, Cyborgs and Women: The Reinvention of Nature, New York, 
Routledge.

Hulsmann T (1997) Literature Review on Cost Effectiveness in ODL Systems: Working 
Document, Cambridge, International Research foundation for Open Learning. 

Hulsmann T (2000) costing open and distance learning Canada , COL

Jegede O.J (2007) Free From Ignorance, Empowered By Knowledge. A convocation ceremony 
address of the Vice – Chancellor at the special convocation ceremony held for the formal grand 
opening and commissioning of the Noun Building Headquarters on March 13.

Jegede O J (2000) Evolving a National Policy on Distance Education, An Agenda for 
Implementation Education Today 8, 3:14 – 29

Jayaweera, Swarna (1987) Gender and Education, International Review of Education, 33 (4),
415-418.

Lewis, D. (2004). African Gender Research and Postcoloniality: Legacies and 
Challenges”African Gender Scholarship: Concepts, Methodologies and Paradigms, Gender 
Series 1., Dakar, CODESRIA, Pp. 27-41.

Longwe, S.H. (2002). Assessment of the Gender Orientation of NEPAD, Paper Presented at the 
African Forum for Envisioning Africa, Nairobi, Kenya, 26th – 29th, April 2002.

NOUN Update: A Dream Tempered With Reality. Issue 1 October, 2010 a Publication of the 
Directorate of Media And Information, National Open University of Nigeria.

NUCHEP (2004) National Universities Curriculum on activities of discipline in the Universities
in Nigeria.

Malaysian Development Plan (1971-90). The New Economic Policy.

Mama, A. (1997). Shedding the Masks and Tearing the Veils: Cultural Studies for a Post-
colonial Africa, in Imam, A., Mama, A. and Sow, F. (eds.), Engendering African Social Sciences, 
Dakar CODESRIA, Pp. 61-77.

Obanya, E. (1999). Gender Equality, Human Rights and Development, in CODESRIA Bulletin, 
Special Issue, Re-thinking African Development: Beyond Impasse, Towards Alternatives, 6-10 
December 2005, Maputo, Mozambique.

O'Brien, M. (1983) Feminism and Education: A Critical Review Essay, Resources for Feminist 
Research, 12 (3), 3-16.



14

Ojo, A. (2002). Socio-Economic Situation, in Africa Atlases (Nigeria), Paris-France, Les 
Editions J.A., Pp. 126-127.

Oniye, O.A (2000) Women Education: Problems and implications for family Responsibility, the
Nigerian Journal of Guaidian and Counselling, 9(1), accessed on  8th July, 2013.

Olurode, L. (2003). Gender, Globalization and Marginalization in Africa, in Africa Development
Vol. XXVIII, No. 3 & 4, Dakar, CODESRIA, Pp. 67-88.  
Omolewa, M. (2002). Education, in Africa Atlases (Nigeria) Paris-France, Les Editions J.A., Pp. 
115-118.

Owa, J.A., Osonaike A.I. and Costello, A.M. (1992). Charging for Health Services in 
Developing Countries, Lancet, 340-732.

Omoh, D.A (2012). A comparative analysis of open and distance learning systems of United 
Kingdom and Nigeria. In operating open and distance Learning in Nigeria: the NOUN 
experience, ed. IyaboOlojede (Concept Publication), pp. 23-39.

Oyewumi, O. (2004). Conceptualizing Gender: Eurocentric Foundations of Feminist Concepts 
and the Challenge of African Epistemologies, African Gender Scholarship: Concepts, 
Methodologies and Paradigms, Gender Series 1, Dakar, CODESRIA, Pp. 1-18.

Obanya PAI (1999) The dilemma of eduation in Africa Ibadan, HEB 

Peratton, H. & Hulsmann T (2003) Planning and Evaluating Systems of Open and Distance
Learning, Report to the DFID by the IRFOL, Cambridge, International Research foundation for 
Open Learning. 

Perathon, Robinson, Creed and Pheko, M. (2002). New and Old Partnerships for African 
Women, in Fanon’s Warning, Bond P. (ed.) African World Press.

Phillips, Anne (ed.) 1987 Feminism and Equality, Basil Blackwell, Oxford.

Psacharopoulos, George (1993) Returns to Investment in Education: a Global Update, Working 
Paper 1067, World.

Schultz, T.P (2002). Why Governments should invest more to educate women. World
Development, vol. 30 No 2: pp. 207-225

Schultz, T. Paul (1993) Returns to Women's Education, in King, Elizabeth M. and Hill, M. Anne  
(eds.) Women's Education in Developing Countries: Barriers, Benefits, and Policies, World Bank 
Book, Johns Hopkins University Press, Baltimore.

Schultz, T. W. (1989) Investing in People: Schooling in Low Income Countries", Economics of             
Education Review,8 (3): 219-223.



15

Schultz, T. W. (1961) Investment in Human Capital, American Economic Review, 51: 1-17.

Stromquist, Nelly P. (1992) Gender and Basic Education in International Development 
Cooperation, UNICEF Staff Working Papers 13, UNICEF, New York.

Stromquist, Nelly P. (1990)a  Gender Inequality in Education, Accounting for Women's 
Subordination, British Journal of Sociology of Education, 11 (2), 137-153.

Stromquist, Nelly P. (1990)b  Women and Illiteracy, the Interplay of Gender Subordination and 
Poverty, Comparative Education Review, 34 (1): 95-111.

Tsikata, D. (1997). Gender Equality and the State in Ghana, in Imam A. (et al) (eds.)
Engendering African Social Sciences, Dakar, CODESRIA, 1997.

Tilak, Jandhyala B. G. (1993) East Asia in King, Elizabeth M. and Hill, M. Anne (eds.), 
Women's Education in Developing Countries: Barriers, Benefits, and Policies, Johns Hopkins 
University Press for The World Bank, Baltimore.

UNESCO (1995) World Education Report, UNESCO, Paris.

UNESCO (2000) World Education Report, UNESCO, Paris.

Weiner, Gaby (1986), Feminist Education and Equal Opportunities: Unity or Discord? British 
Journal of Sociology of Education, 7 (3): 265-274.

Woodhall, Maureen, 1973, Investment in Women: a Reappraisal of the Concept of Human             
Capital, International

UNESCO (2002) Open and Distance Learning: trends, policy and strategy consideration. Paris, 
UNESCO.


